B cBsi3u ¢ 5TMM Ba)KHBIM CTAHOBUTCS BOIIPOC HAKOILIEHHSI M CHCTEMATU3al[MM MAaTEPHaNa 10 TEME HC-
cienoBaHus. CornacHO Haileil TOuke 3peHus, ero KinaccH(HKanusi BO3MOXKHA 110 CIEAYIOIIUM PyOpHUKaM: TEMBI
NPOrpaMMBbl; OOBEKTHI TPY/a; PEMETHI TPY/a; BpeMeHa Io/ia; KaJleHapb 3HaMEeHATe bHBIX AT U ITPa3IHUKOB.

3akimouenue. Cieayer OTMETUTD, YTO YUUTENb BIIPaBe MHAMBUAYaJIbHO H30paTh ClIOCO0 HAKOIJICHUS
Marepuana. ['naBHoe — co3nath 0a3y ISl MCIHOJIB30BaHUS JIMTEPATYPHO-XYIOXKECTBEHHBIX MTPOM3BEICHUI
Ha ypoKax TpyJoBoro o0yueHus. Kpome Toro, kak nokaspiBaroT Ha0moaeHHs, 3)(HEKTHBHOCTD U YCIIEIIHOCTD
MIPUMEHEHHS Xy J0’KECTBEHHOT'O CJI0Ba TpeOyeT COOII0IeHNS] OTPEIeNIEHHBIX YCIOBHIA: OCYLIECTBISTH OAOOD
1 K1accu(UKaIMI0 MaTrepuaia B COOTBETCTBHUHU C LEJISIMH Y4eOHOH MPOrpaMMBIL; ONPEAEISATh POJIb U MECTO
XYZO0XKECTBEHHOTO CIIOBA HAa Ka)KJOM KOHKPETHOM YPOKE; IPUMEHATh MaTepHan PeryspHO, a He OT Cllydas
K CJIy4ar0; YYUTHIBaTh SMOIHOHAIBHO-00pa3HyI0 CHIIy JIMTEPATYPHBIX IPOU3BEACHHUH, KaXKJ0€ M3 KOTOPBIX
HeceT B cebe HpaBOYUEHHE, «CKPBITOE» B XYyIOXXECTBEHHBIX 00pa3aX; CTUMYJHPOBATh CAMOCTOSTEIIbHbBIE
YMO3AKIIIOYEHHUSI, BBIBOBI YYALIMXCs; HAIIPABIISATH IIOMBICIIBI YYaIUXCS HA CIEIOBAHNE XOPOIIUM IIPUMEpaM,
JIENIMKAaTHO OIIPENENATh MEPY Ha3UAATENbHOCTH; YYUTh MIIAJLIMX IIKOJBHUKOB BCIYLIMBATHCS B IEBYYECTD,
00pa3HOCTh HAPOAHOTO sI3bIKa, OOpalaTh BHUMaHUE Ha KPacOTy M CaMOOBITHOCTh CJIOB, IPUBUBATH JIIOOOBb
U YyTKOCTh K CIIOBY, K €r0 TOHUaHIIUM OTTEHKaM; IPOMaraHupoBaTh JETCKYI0 KHUTY, BOCIIUTHIBATh KYJIbTY-
Py 4MTAaTeNs], yMEIOIEro U3BJIeYb 13 KHUTH HY)KHYIO HH(POPMALIHIO.

Hcnonp3oBanue pe3yibTaTOB HAIIEro HCCIEIOBAaHUA B 0Opa30BaTENbHOM IIPOLECCE MO ITOATOTOBKE
yuuTenel HaualbHBIX KJIACCOB Oy/eT criocoOCTBOBaTh (POPMHUPOBAHMIO NICHXOJIOTO-TIEJarOrHYeCKO KyJIbTy-
pBI ¥ IpoecCHOHAEHOM KOMITETEHTHOCTH OYIyIIMX I1€aroros.
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PECULIARITIES OF EMOTIONS EXPRESIVENESS OF EARLY AGE CHILDREN
WHO ARE IN PERMANENT CARE

Introduction. It is a specific type of emotional development of early age children who are placed into
the permanent care since the very early period of their life. One of reasons is the syndrome of reactive attach-
ment disorders, which become evident in the behavioral characteristics of infants. Early age hyperactivity,
displaced relationships with adults and environment, exceptional attachment to one person or vice versa unde-
fined indifferent relations with caregiver appears. The short birth weight, week system of immunity, inborn
pathology of central nervous system, a later reduction of postural reflexes might be partly assessed as the in-
fluence of early emotional abuse, experienced in the prenatal period. Somatic weakness is characteristic of
deprived early age children [1]. Psychological refusal and neglect in prenatal period, not breast-feeding, lack
of maternal love and care, does not satisfy children’s need to feel safe and form non-avoidant attachment.

The development and education of infants who are in permanent care since the first days of their life is
hard to solve [2]. Finally, society faces the behavior problems of former infant home wards when they become
adults. Due to the objective conditions in care institutions processes of education, professional knowledge,
experience and competences have some specific features. It is hard to create conditions, which might be close
to the conditions, which are in the family.

Because of the reasons mentioned earlier, the infants who are brought up in care institutions might be
named as exceptional children due to their psychically deprivation. There are a lot of people who have infants
have to contact nurses, specialists (pediatricians, physiotherapists, speech therapists, others), volunteers, so,
the quality and quantity of contacts differ, but the emotional development is displaced because a child has no
opportunity to attach to one person, his need for safety is not satisfied.

Infant’s development periods in institution delay. These are facts to which teachers must pay attention
assessing emotional development of infants. Up to 3 it is better to define emotional phenomenon more thor-
oughly [3]. Later, emotions might be assessed as the background in the content of forming the behavior mod-
els and individual functioning in the person’s environment. Disorders of early emotional reactions in full
value environment could be assessed as a risk factor in a child’s development [4].
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We wanted to learn how education could influence the changes of emotional reactions and which reac-
tions might be influenced, and if the education processes are suitable for these changes. If special education pro-
cesses could change some emotional reactions, so we are going to optimize the emotional and psychosocial de-
velopment of these children as well as prevention of future emotional and behavioral disorders.

Object of research — possible changes of an infant’s emotional reactions, using some specific peda-
gogical input. Aim of research — is to check the effectiveness of education in the processes of changes of
emotional reactions in the Infant home. Method of research: 1) pedagogical experiment; 2) methods of De-
scriptive Statistics: methods of parametric and nonparametric package of SPSS program.

Methodological issues of pedagogical experiment. The goal of the pedagogical experiment was to
analyze the development of emotional reactions according to gender, age, dynamics and the structure of emo-
tional reactions. Reliability of experiment data was defined after evaluation: 1) internal reliability (historical,
factor of growing old, statistical regression, instrument of evaluation, principles of groups formation, factor of
pine) and 2) external validity (clarified independent variable, groups of research are common to the popula-
tion that they represents, we avoided affect of Hawthorn and senility to the conditions of experiment [5].

The content of the experiment was based on the method of observation and imitation and children
could gather either to observe or to imitate. The pedagogical experiment covered 17 infants from 1 to 2 years
old and lasted for 15-20 minutes. 2 infants took part in one session. The pedagogical experimental program
consisted from 9 topics and lasted 9 months. Conventionally topics of experimental program where divided into
3 blocks: a) self-cognition, b) cognition of various phenomenon’s; ¢) cognition of objects and environment.

Analysis of the research data. During the pedagogical research we observed processes in which the
infants’ emotional reactions from the psychical activity regulation transformed into psychical activity-
evaluation phenomenon. It’s an important moment in a child’s life because it indicates not only psychosocial
progress, but the positive dynamics of cognitive development as well. The analysis of the results of the in-
fants’ emotional state (Table 1) shows, that significant changes in this sphere appear after the pedagogical
experiment and it indicates a direct input of education in developing the emotional reactions.

The fact that some emotional reactions appeared during the pedagogical input indicates probable
changes in the educational conditions of residential care. The hyperactive behavior and lack of attention in our
experimental research were fixed separately. The phenomenon of hyperactivity is hard to connect to all the
symptoms in the same realm. The observation data of the emotional status of infants and its analysis revealed
that the emotional reactions and emotional state of the infants who are brought up in the infant home are not
as diverse as it is defined in the Izard (2000) classification. Spitz (2001), Brown (1998) describes emotional devel-
opment of infants who are out of family as poor, monotonous children, with displaced relationships with adults.

The emotions of wonder, aversion, pain/suffer are not so often expressed by the children of the infant
home. But we can’t say that they are not observable. At the moment they arise nurses try to eliminate them as
soon as they can. Infants have no possibilities to observe these emotional reactions of the adults either. This
situation reveals one of the specific features of interactions and contacts between infants and pedagogues who
take place in care institution. Infants can’t imitate, understand causes of emotional reactions, and place in their
plays. Infant home wards have no possibility to learn what it means distinct, intensive positive or negative
emotional reactions of adults in comparison with children who are brought up in families look like.

T able 1— Definitions of emotions and emotional states

Identified emotions

Emotional phenomenon fixed in observation
process

Emotional phenomenon fixed in Pedagogical
experiment

Interest Desire of contacts with adults and other infants Curiosity, impatience, concentration.
Joy, exult, vocalizes, softness, snuggle up .

Joy {0 adult Spontaneous, joy

Anxiety Stereotypic movements —

Sadness Sluggish, inexorable cry Apathy

Anger Irritability, aggression against others, Trritability

auto aggression

Identified emotional states

Homeostatic emotional state

Emotional state without strong expressed
signs of emotion

Hyperactivity

Increased liveliness, anxiety of emotionally
disturbed children

Emotion of anger is not defined in the Izard’s (2000) classification. (or emotion of anger in early age
might be considered as emotion of hatred). In our research we revealed, that emotion of anger was demon-
strated quite often among the ward of infant home. It depends on objective conditions that are in care institu-
tions: Constant non- satisfaction of child’s basic psychical needs, lack of sense of security and displaced at-
tachment, continual being among children and noise, daily change of nurses, provocateur irritability, anger
and tiredness. We defined that homeostatic state is common to the infants, as well. It isn’t emotion, but it was
fixed and it reflects lack of motivation, active interest to the environment, stereotypic contacts with adults.



Emotional reactions that were fixed in the observation were filled up with emotion of interest, that reflects
predisposition of cognitive development and in pedagogical experiment it was welcome. Emotion of fear was
fixed in the behavior of infants, also. But fear was not fixed as common, because a sense of fear never lasts
longer than 30 minutes: the nurse tried to calm a child immediately when she noticed the infant’s fear expres-
sion. That’s why the emotional reactions of fear are not analyzed in our research.

The changes of emotional reactions according to the daytime in the test and control groups were ana-
lyzed. The educational process took place in statistically significant changes in all the emotional reactions that
were observed (table 2). The most significant changes of emotional reactions were fixed in the day and in the
evening. We do premise that the emotion of joy decreased and the emotion of interest increased because of
the differentiation of emotions: due to the pedagogical input emotion of joy transfers to the emotion of inter-
est, that increased significantly. So, cognitive processes were developed that’s why we can talk about right
organized pedagogical input.

T able 2— Changes of emotional reactions during the daytime

Experimental Control group Experimental Control group Difference of Difference of
Observed Time of group group experimental control group
emotions the day Before experiment After experiment group before and | before and after
5 X 3 X D X D X after experiment experiment

Morning  (387%* (7,74 182 6,81 304 5,54 182 5,61 — 0,02

Joy Day 291* (10,79 |180 7,64 171 7,13 180 3,44 0,01 0,01
Evening  |394%* (6,69 233 8,43 295 6,48 233 6,68 0,02 —

Mormning  |262% (6,03 237 10,26 |401** 4,65 134 5,12 0,00 0,02

Interest Day 116 4,21 110 4,24 179%*% 13,10 125 3,48 0,01 —
Evening 247 6,13 193 7,71 491** (3,67 242 6,38 0,00 0,05

Morning  |209 6,16 245 9,65 184 5,54 365** 10,65 — 0,00

Sadness Day 164 5,60 205 10,09 |63 2,22 300%* 8,27 0,00 0,01
Evening (147  |441  [300%* |12,24 [113  |3,72 [311* [12,82 — —

Morning |9 1,17 7 0,79 10 0,79 17 1,83 — —

Anger Day 3 0,39 5 0,77 1 0,24 11 1,41 — —
Evening |4 0,75 5 0,77 12 1,31 36 2,57 — 0,00

Morning  |45% 2,08 22 1,79 6 0,78 10 1,69 0,00 —

Anxiety Day 1 0,24 2 0,48 53** 12,20 16 0,96 0,00 0,00
Evening |0 0,00 3 0,39 125%* (3,95 22 1,49 0,00 0,00

) Morning 184 4,12 231 5,46 227*% 13,96 188 5,50 — —
g;’::e"sm“c Day 170|410 [190  |414 [165 638 [133 |32 — 0,01
Evening 164 5,86 339** 15,60 223 2,86 303 7,23 0,04 —

Note: * — level of significance p < 0,05; ** — level of significance p = 0,00.

The motions of sadness and anxiety became more noticeable. The children, who had experienced posi-
tive emotions during the experimental sessions, became upset in the evening, they were separated from the
people, with whom they play and demonstrated the attempts to show their attachment. The emotion of anxie-
ty was expressed especially. It proves that the infant home wards lack in human, sensitive contacts a lot and
that institutional conditions can’t satisfy this basic needs if early age children.

The results of the research reveal some differences of emotional reactions according to gender. The
boys were more joyful than the girls before the experimental research. After the pedagogical input, joy de-
creased in both the groups, but significantly this process was observed in the emotional reaction of joy among
the girls. We say that, decreasing the joy emotion is a positive process, because according to the theoretical
issue of emotional differentiation, the emotional reactions of joy transfer to the emotional reactions of interest.
The emotions of interest after the research increased significantly among the girls and boys, and it can be as-
sessed as a possibility to develop the cognitive processes through the differentiation of emotions. The changes
in the emotion of anger among gender groups took place in the analysis of the research data, as well. The boys
demonstrated more emotional reactions of anger after the experiment and this increase could be defined
as non-satisfactions of increased emotions of interest. Anger increased significantly in both — the girls and
boys after the research. The increase of emotional reactions of anxiety among the gender groups reflects the
insufficiency of emotionally close direct contacts with adults a, sense of safety, and the level of attachment.

The basic emotional hardly needs developing: they can be satisfied or not. Early age deprived girls are
influenced more by environment and are more flexible in their emotional behavior. They are more “open”
to new situations, and can react more quickly. Boys are more “closed” and passive. Their decisions and be-
havior is clumsier, they are more sensitive, irritable, it seems that they are not enough confident in themselves.




Generally we can say that negative emotions and intensity of expression, hyperactivity, non-adequate rela-
tionship with environment and adults are common features for all deprived children at any age of early child-
hood. Emotions of interest after the experimental research increased significantly among girls and boys, and it
can be assessed as possibility to develop cognitive processes through differentiation of emotions.

The analysis of dynamics of emotions let us draw a conclusion, that educational activity induces the
increase of emotional expression of deprived infants, with various levels of their psychical development. The
results prove that even at early age the content of education must differ according to the psychical develop-
ment of children.

Conclusions. 1. Children who are brought up in the Infant Home are not homogenous according to
their emotional reactions. Emotional reactions of infants can be defined as sluggish, and resistible for peda-
gogical input. For children with emotional and behavioral disorders it is common that emotional reactions are
non-motivated and unstable. 2. There are some particularities of emotional reactions according to the gender.
Boys are more emotionally sensitive, they distinguishes by the liability of their emotions. Girls are more to be
emotional stable and more “open” to the environmental changes. 3. For the children with emotional and be-
havioral disorders the educational content is not so significant in comparison with high-level structured envi-
ronment (space, time, subjects and forms of education sessions): it much more important close relationships
with caregiver. The positive emotional background of pedagogical input serves to the development of cogni-
tive emotions among children who are placed into care institutions.
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VUET TUNOB AKHEHTYAIIUUA TUYHOCTU KYPCAHTOB
PU DY®PEKTUBHOM OPTAHU3ALIUY OBYUYEHUS UHOCTPAHHBIM SI3bIKAM

Beenenne. Ilepemensl, Npous3olEANINE B COLMAIBHO-3KOHOMHUYECKOM, MOJUTUYECKOW M yXOBHO-
HPAaBCTBEHHOM cepax KM3HH OOIIECTBA, MPEIBSIBIIAIOT MOBBIIMICHHBIC TPEOOBAHUSA K MCHXO(H3HOIOTHYC-
CKHM, I/IHTGHHCKTyaﬂbeIM, BOJICBBIM U MOpaJ’lebIM KadyeCTBaM 4YCJIOBCKaA, €ro HNCHHOCTHBIM OpI/IeHTaLIl/IHM
U puacajiaM. <<B]:lCOKI/Il7[ ypOBeHb HHTeﬂﬂeKTyaﬂbHOFO paSBI/lTlflﬂ u eraTI/lBHOCTI/l CTAaHOBUTCS yCIlOBI/leM
ajlanTaliy YeJIOBeKa K )KH3HU B COBPEMEHHOM OOIIECTBE, COIMAIbHBIM 3aKa30M KOTOPOTO SIBJISICTCS CIICIHA-
JUCT, 00NAMArOIIUN TaKMMH JHYHOCTHBIMH KAuyeCTBaMH, KaK CHCTEMHOCTh MBIIUICHUS, WH(OPMAIIMOHHAS
Y KOMMYHHUKaTUBHAsl KyJIbTypa, CaMOCTOSTEIbHOCTb, WHUIUATUBHOCTb, TBOPUYECKas AaKTUBHOCTb, OTBET-
CTBEHHOCTH 32 BBINIOJIHEHHYIO padoTy» [1, c. 7].

OcHoBHas1 yacTh. [[pyHIMAas BO BHUMaHHUE TPH TPYIIEl (GaKTOPOB, HOZUTUBHO BIMSIOMINX HA 00yde-
HHUE U aKTUBHU3ALHUIO YIeOHO-TIO3HABATEIFHOM NEATEIIFHOCTY KyPCaHTOB (OpPTraHU3aI[OHHBIC, ICHXOJIOTHIECKHE,
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