BO BHHMa@HHE pa3BUTHE HOBBIX TEXHOJOTWH, MBI MOXXEM HEMHOTO BHIOW3MEHHTH W IONOJHUTH NPHUBEICHHBIN
BBIIIIE CIICOK BUJIOB BU3yanu3anun. OO0ONINB BCe BBIIICONICAHHBIE MOIX0 B! OJTYUYHM CIeIyolee:

1. Uadorpaduka. OHa BKIIOUAET B ceOsI BCe MPUBEICHHBIC BBITIE (OPMBI BU3YAIH3AIINH Y4eOHOTO KOHTEHTA
U TIO3BOJISIET HATJISIAHO MPEACTaBUTh OO0JBIION 00beM HH(POpMAIMK B COKPALLIEHHOM BHJIE.

2. Auumarus. [IpuMeHeHHEe aHUMAIMOHHBIX BO3MOXHOCTEH mpe3eHTanuii, Hanpumep, PPT u Prezi. Takue
MIpe3eHTalH BO3ICHCTBYIOT HA TIAMSITh U CO3HAaHHE 3a CYET BOZMOYKHOCTH MCITOJIF30BAHMUS KHHETHIECKIX XapaKTe-
pHCTHK B 0()OPMIICHHH JaHHBIX, & TAK)KE 32 CUET CBOMCTBEHHBIX UM CIOXKETHOCTH M XOPOIIero oopMIIeHHs rpaduKH.

3. CKkpaifOMHT WM MCTIONB30BaHHUE 3apPHUCOBOK, B TOM 4YHMCIIE B BuAeco Gopmate. IIpu MCHOIB30BaHUH 3TOTO
nprieMa o0pabOTKH M MPE3eHTAIMH MaTepualia KIIOUeBbIe acleKThl HH(OPMAIUH TIPEeBpaIaloTcs B Tpad)uaecKue
CHMBOJIBI U 00pa3bl C MOMOIIBIO 3aPUCOBOK THITA KOMUKCA — paccKas3a B KApTUHKAaX, KOTOPBIE KaK Obl POKIAOTCS
Ha TJIa3ax ayJAuTOPUH, BO BpeMs Mpe3eHTAIMU (Yallle BCEro TaKOoro poja BH3YyalbHbIH MaTepHal THIATEIBHO MPO-
JyMaH U TMOATOTOBJICH 3apaHee) M COMPOBOKAAIOTCS KOMMEHTAPUAMH.

Takxum 00pazom, COBpeMEHHBIE IPUEMBI MTPEIBABICHNS y9eOHOTO MaTeprala OCHOBBIBAIOTCS Ha!

— HCIOJBb30BaHUM TpadUUeCKUX H300paKEHHH, B KOTOPHIX YUHTHIBAIOTCS TICHXOJIOTHYECKHE 0COOCHHOCTH
TIAMSTH U BOCTIPUSTHS;

— HAIISAJHOM OTOOpaXEHHH COOTHOIIEHHs mpeaMeToB ((pakToB) BO BpeMEHH W HPOCTPAHCTBE, KOTOPOE
CTPOUTCSI IO MPUHIIMITY CIOKETHOH KOMITO3HIIUH, YTO MO3BOJISET IMOAJeP)KUBATH BHUMAHUE ayAUTOPHY,

— NPUMCHEHUW aHWUMAIlMW ¥ MPUHIMIOB KUHETHKU (IBYIKCHHUS) BO BpeMs NMPEIbsBICHHS y4eOHOTO MaTte-
puala, 9To CrocoOCTBYET SMOIMOHAILHOW BOBICUEHHOCTH ayAUTOPHUH.

3axiroueHue. B xone BBIMOMHEHUS Pa0OTHl ObUIM BBISIBICHBI CIEAYIOIIME HMPEUMYIIECTBA BH3YAIN3aIHH
B 00y4YeHUH:

— ToMoraeT OOydYarolIMMCS TPABWIBHO OPraHW30BHIBATh M aHATU3UPOBATH WH(OPMAIWIO. AHATPAMMBI,
CXEMBI, PUCYHKH, KapThl aMATH CIIOCOOCTBYIOT YCBOCHHIO OOJBIINX OOHEMOB MH(OPMAITHH, TTO3BOJISIOT JIETKO
3allOMUHATH U MPOCIICKNBATH B3aUMOCBS3H MEXKAY OJ10KaMK WHPOPMAIUH;

— J1aeT BO3MOKHOCTH CBSI3aTh MOJYYCHHYIO HH(POPMALIUIO B LEJIOCTHYIO KAPTHHY O TOM WJIM WHOM SIBJICHUHU
W OOBEKTE;

— OBICTPO 0XBaTHUTh OOJIBIION 00BEM UHPOPMAIIHH;

— BOCHPOM3BECTH U PEKOHCTPYHPOBAThH pa3HbIe MPOLECCHl U COOBITHS,

— W3JI0XKHUTH yUeOHBIN MaTepHal B YBJIEKaTeIbHOM, 3allOMHUHAOIIeHcS hopMe.

Hcrnonp3oBaHne BU3yalu3alliil HE TOJNBKO ITOMOTAET YHHTENIO JOHECTH HYXXHYI0 WHPOPMAIHIO 0 yUSHH-
KOB, HO U SIBJISIETCS XOPOILINM CIIOCOOOM CaMOCTOATENEHON paboThI ¢ y4eOHBIM MaTEpHATIOM.
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Business English textbooks are often general and do not cater for the specific needs of a specific group of students. That is why
teachers may prepare their own materials to support their learners in acquiring the exact language skills needed in their profession. Working
with a speciaized corpus as the source for terminology can greatly help in this endeavour. This paper presents the aspects of creating lan-
guage learning activities based on a specialized corpus for English for sales. We highlight the steps of building a specialized corpus as
afoundation for preparing language learning materials for Business English students.
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OT CO3IAHHUS CHEUMAJIU3UPOBAHHOI'O TEPMUHOJIOTMYECKOI' O KOPIIYCA
10 PABPABOTKM SI3BIKOBBIX YIIPA’)KHEHUM — HA TIPUMEPE JEJIOBOI'O
AHTJIMACKOI'O SI3BIKA

Y4eOHHUKHN [eOBOr0 aHTIIMHCKOTO SI3bIKa YacTO HOCAT OOIIMIT XapakTep M He OTBEYAIOT KOHKPETHBIM HOTPEOHOCTSIM OIIpe/IeNICHHOM
rpynnsl crynenTtoB. [IpenonmaBatenu pa3pabaThIBalOT ydeOHbBIE MaTepHabl, YTOOBI IIOMOYb CTYJEHTaM IPHOOPECTH S3bIKOBBIC HABBHIKH,
HeoOXoIuMbIe B UX npodeccuu. Pabora co crnenuann3upoBaHHBIM KOPITYCOM B Ka4eCTBE MCTOYHUKA TEPMHHOJIOTHH MOXET OKa3aTb CyIie-
CTBEHHYIO IIOMOIIb B 3TOM HalpaBiieHUU. B naHHOIl cTaThe mpeacTaBiieHbl 0COOCHHOCTU pa3pabOTKH YNPAXHEHUH AJs U3yYeHUS aHTIIMH-
CKOrO sI3bIKa Ha OCHOBE CIIEIMAIM3UPOBAHHOIO KOpITyca JIeKCUKH 1o Teme «IIpomaxu». Mbl BbIIEIAEM 3Tallbl CO31aHUs CIIEIUATH3HPOBaH-
HOTO KOpITyca B Ka4eCTBE OCHOBBI JUIS TOJTOTOBKH yYEOHBIX MaTEPHAIOB IJIs CTYIEHTOB, U3YYaIOIHUX JET0BOI aHITTHHCKHUIN S3bIK.

KinoueBsble ciioBa: J[enoBoil aHMUACKUIN S3bIK; SI3bIKOBBIE YIPAXKHEHUS; TEPMUHOJIOTHS; CIIELUAIN3UPOBAHHBIN KOPILYC; S3bIKOBbIE
HaBBIKH.

Introduction. It is agenerally accepted fact that English is not only global lingua franca, but also the lingua
franca of the business world [1—5]. From the perspective of teaching and learning English for specific (ESP) pur-
poses, including Business English, it is crucial to bridge the gap between general English proficiency and the
knowledge of specialized language, focusing on specialized terminology. Instead of relying solely on commercially
published materials which often cover general topics, or relying on their intuitive insights when it comes to using or
preparing language learning activities, Business English teachers may adopt a corpus-informed approach to design-
ing relevant language learning materials. Namely, by first building their own corpora of specialized texts and then
exploring them, teachers can create a solid pool from which they may source relevant language (terminology,
grammatical structures, etc.) for their materials. To do so, they need to know the basics of specialized corpus con-
struction on the one hand, and the core principles of preparing targeted language learning materials on the other.

The principal topic guiding this paper is. How can a specialized corpus be used to create meaningful learn-
ing activities for Business English students? We outline the process of building a speciaized corpus for terminology
extraction in the context of Business English and demonstrate how using a corpus-driven / corpus-informed ap-
proach can be the foundation for preparing meaningful and targeted language learning materials. Firstly, we present
the importance of specialized corpora for ESP and describe the aspects of building one by observing the most im-
portant considerations and steps. Then, we give the key aspects one needs to consider when preparing ESP materials.
These theoretical foundations are illustrated with potentials for materials development for Business English students,
i.e. the sales-related language activities in English. We conclude the paper by summarizing our key observations.

Main part. Building a specialized corpus — why and how

Specialized corpora are large collections of texts pertaining to a specific area of use. Because they focus on
a specific domain (e.g. professional, study-field specific, academic), they provide insights into authentic language
used this specific domain. In the context of ESP materials preparation, specialized corpora can be thus defined as
purpose-built collections of texts which capture the actua linguistic features of a given professional field or in
a specific context. The main benefit‘of specialized corpora as the foundation for language learning materials devel-
opment is that they provide insights into authentic language use. That is, they give insights into real-life, relevant,
professional domain-specific or professional setting-specific terminology and structures, i.e. high-frequency words
or phrases, collocations, grammatical or discourse structures. Primarily, they show specific terminology; however,
they can also.indicate specific or frequent grammatical patternsin aparticular context [6; 7].

Specialized corpora are usually smaller in size than general language corpora[6; 8]. Despite this, they should
have the following characteristics. First, they need to include texts which are relevant to the research objective.
Second, they need to be comprehensive enough to be representative, i.e. they need to accurately reflect the linguis-
tic characteristics of the language pertaining to a given professional domain. Third, they should allow for atargeted
analysis and extraction of relevant linguistic data, i.e. the user should be able to perform a detailed analysis of do-
main-specific features so that the findings are relevant and useful for the subsequent work based on the corpus data.
In short, being collections of authentic texts, they give access to authentic language use rather than intuition-based
examples. All these characteristics of specialized corpora help ESP teachers prepare such language learning materi-
alswhich reflect the actual use of language (e.g. terminology, collocations) in atarget professional context.

The steps of building a specialized corpus for an ESP situation are broadly the same. Primarily, any construc-
tion of a specialized corpus requires careful planning and well thought out methodological approach to ensure its
usefulness. The process of compiling a specialized corpus typically involves the following stages [6; 7]:

1. Definition of purpaose (and scope)

The first necessary step in building a specialized corpus is considering its intended use, which then guides
the selection of texts. We need to consider the specific professional domain, and based on that, the specific types of texts



that will be included. Here, it is important to decide if the corpus will be divided into any number of sub-corpora.
In addition, in case of English, one may decide to include only texts written in one variety of English (e.g. British
English). If we are to use the corpus for translation purposes, then it is necessary to prepare a parallel corpus[9].

2. Slection and collection of texts

A natural continuation of the process is to gather authentic texts which represent the actual and relevant lan-
guage use based on our needs. For example, a corpus that would be the basis for sales terminology and the use of
modal verbs in sales-related contracts should include the most relevant texts, which are *standard terms and condi-
tions of sale€’; a corpus that would be the basis for examining how companies communicate their strategies, corpo-
rate governance or socia responsibility practices would typically include the CEOs' ‘letters to shareholders'. Also,
if one would be interested in analysing media discourse on the use of Al in business, they would need to gather
media reports on the topic. What needs to be considered here is the representativeness of texts. Also, the observa
tion and respect of copyright, especialy if the corpusisto be made available, is obligatory.

3. Preparation of texts

Once the texts are selected, they need to be cleaned, i.e. converted into a uniform digital format (usually the
plain text format files). The consistent formatting and the removal of graphics are crucia in this step. Also, if rele-
vant, any personal details (e.g. company names, addresses, e-mail contacts) and other relevant.information need
to be adapted or removed to ensure anonymity.

4. Annotation and metadata

The addition of relevant information about individual texts in a corpus (e.g. the source, date, author) is useful.
If needed, the part-of-speech tagging is relevant for a detailed linguistic analysis.

After the corpus has been prepared following the above steps, the ESP teacher can use selected corpus analy-
sis software such as AntConc [10] or Sketch Engine [11] to process and extract linguistic data (e.g. frequent terms
or collocations, grammatical structures, other relevant linguistic patterns). Usualy, the first step when analysing
specialized corporais to extract high-frequency field-specific terminology, which gives the materials developer the
first overview of the scope of relevant terminology to base their language learning tasks and activities on. Next, one
might extract common collocations of these terms or any relevant phraseology in line with the purpose of the task
or activity, etc. Such and similar corpus-driven findings can then be used for prioritizing which linguistic elements
deserve primary attention or emphasis. Consequently, the ESP teacher can make informed decisions when develop-
ing various kinds of targeted classroom activities, which isthe focus of the next section.

From corpus to classroom — designing language learning activities for Business English (a case of sales-
related terminology activities)

Once the corpus is analysed and relevant terminology extracted, the ESP teacher can begin to design their
language learning activities [12]. The framework for the development of any kind of language learning materias
should primarily be based on the needs analysis, i.e. on the actual language needs of students and the contexts in
which they will need to use the language [13—16]. Based on that, the targeted skills devel opment materials can be
designed to match these needs. A practical rule of thumb would, therefore, be to prepare such teaching materials
which address the actual language use in a professional context observing afew interrelated elements:

1. Formulating a clear and detailed definition of learning objectives or learning outcomes aligned with the
CEFRL levels or similar standards of language ability

Before writing the tasks, isimportant to define what the learners are expected to be able to do upon successfully
completing the activity. Here, we first need to consider the professional domain in which the students will use the
language and the related typica communication situations. For example, a business professional engaged in sales-
related communication situations may need the sales-related terminology in English [17; 18] to use it to present
products or services, to be able to participate in meetings and negotiations, to give product presentations, to deal with
customer complaints, to take part in contract discussions, to write commercial correspondence, sales reports, etc.

When developing corpus-informed language learning materials, we should also determine the target lan-
guage proficiency level(s), e.g. in line with the CEFRL framework [19] or the Global Scale of English Teacher
Toolkit [20] (or any other relevant standard and scale of language proficiency). This ensures that terminology, task
difficulty and language structures are well aligned with the intended outcomes/ learners' ahilities.

Next, we need to prepare a set of detailed ILOs (intended learning outcomes) [21; 22]. A widely adopted
formulafor creating ILOsiis:

By the end of this [lesson / course / modul€], students will be able to [action verb] + [specific skill or
knowledge] in [ context].

Toillustrate, ILOs in the context of sales terminology in English might be:

— By the end of this lesson, students will be able to use key sales terminology (e.g. enquiry, quotation, pur-
chase order, invoice, discount, payment terms) in business correspondence and negotiations.

— By the end of this lesson, students will be able to reformulate technical sales terms into client-friendly
language during a sales meeting.



We may integrate this approach with the ‘can-do’ statements approach, i.e. we may determine what students
can accomplish (linguistically) at a certain proficiency level (i.e. what language skills they are able to demonstrate
in a specific communication situation. In the context of sales, the ‘can-do’ statements might be:

— Can userelevant terminology to explain pricing in a sales order.

— Can userelevant terminology to participate in a sales presentation.

After the ‘ILOS or ‘can-do’ statements are formulated, we can proceed to creating vocabulary-based learn-
ing tasks and activities.

2. Choosing from a variety of language learning tasks and activities

There is a wide variety of tasks and activities that can be prepared for terminology acquisition which help
students recognise, understand, and use specialized terminology. Some examples related to recognising and under-
standing sales terminology are vocabulary matching (e.g. pairing specialized terms with their definitions, grouping
similar terms), gap fills (e.g. completing sales-related correspondence, dialogues, presentations), word formation
exercises, collocation exercises, categorization tasks, cloze test, definition matching or creation, etc. To develop
speaking skills, we may prepare role play scenarios (e.g. pricing and sales terms negotiations, product presenta-
tions, handling customer objections). Writing tasks may include sales-related e-mails or letters (e.g. enquiries,
offers, orders, complaints), sales proposals directed at specific clients, and sales-related performance reports.

The above list is far from comprehensive, and a general advice would be to fit the tasks to a specific learning
situation. The tasks that focus on the development of language skills should be as authentic as possible to simulate
the language use in a specific domain. Second, it is advisable to integrate language development skills to the most
relevant extent [23—25].

3. Adopting the scaffolding approach

Scaffolding is closely linked to the decisions about what type of language learning tasks to prepare for stu-
dents. When tasks are carefully planned and scaffolding is provided, student |earning becomes more engaging
and, consequently, more effective. A general principle that must be followed in this respect is to gradually move
from controlled practice to independent practice, from simpler to more complex tasks, from easier to more
complex linguistic elements. For example, to help students learn vocabulary more effectively, we may provide
definitions, examples of use, collocations; to facilitate writing skills development, we might give students
relevant model texts or templates.

Concerning sales-related terminology in English, students may begin learning it by completing tasks such as
vocabulary matching, connecting terms with their definitions, finding collocations and matching them with defini-
tions, completing gap-fill exercises, word formation-exercises, etc. Then, they would progress to more integrated
language development tasks and activities that mirror real-world business (sales-related) scenarios. To illustrate,
they might be asked to write a sales report or commercial correspondence (e.g. enquiries, replies, offers, quotations,
complaints) [26], to engage in a dialogue with a supplier / customer (e.g. at a trade fair), to give a saes pitch ex-
plaining the product or service a company offers, to negotiate sales terms (e.g. discounts, terms of delivery, terms
of payment, shipping, delivery times, product specifications).

Conclusion. This paper examined how specialized corpora (as an invaluable resource in ESP teaching) can
be used to enhance terminology learning by extracting terminology from specialized texts and designing pedagogi-
cally valid learning activities. By adopting the corpus-driven analysis of relevant terminology and the corpus-
informed approach to materials development, ESP teachers can rely on empirical evidence of key terminology and
relevant language functions in authentic contexts, which enables them to provide tailor-made materials which align
with their students' specific communication needsin their future profession-related situations.
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CROSS-CULTURAL DIFFERENCESAND THE RISK OF CULTURE SHOCK:
IMPLICATIONS FOR INNOVATIONSIN CONTENT DEVELOPMENT

This study investigates the multiple effects of cultural differences on peopl€’s attitudes towards nonnative cultures and implications
for English as a foreign language classroom. Through its mixed quantitative and qualitative design, the present study aims to gain insights
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MEXKYJbTYPHBIE PA3JIMYUA U PUCK KYJBTYPHOI'O IIOKA:
OCHOBAHMS JIJIsI THHOBAIIUMHI B PASPABOTKE OBPA3OBATEJIBHOI'O KOHTEHTA

B sToM mccnenoBaHNM M3y4aeTCsl BIMSHUE KyJIbTYPHBIX PAa3INYUiA Ha OTHOILICHHE JIFOCH K HHBIM KyJIbTypaM U 00yCIOBICHHBIE IMU
0COOCHHOCTH TIPENO/IaBaHUsI aHIIIMHCKOTO s3bIKa KaK MHOCTpaHHOTo. JlaHHAs paboTa HampaBiieHA HA BBIIBICHUE CHUTYaI[Ui KyJIbTYPHOTO
IIOKa U W3y4YCHHE BO3MOXHOCTH TPHMEHEHHS ITOIyYeHHOH WH(OpPMAINK B IIAHHPOBAHUH YPOKOB OyIyIIMMHM NPENOAABATENSIMUA HHO-
CTpPaHHBIX A3bIKOB. B yacTHOCTH, B cTaThe paccMaTpHBaeTCs, Kak MPUMEPhl MEXKKYJIbTyPHOTO HEMOHUMAHUS B Pa3sroBOpax MexIy Oeropy-
CaMH U KOMIICTEHTHBIMU HOCUTEJISIMH aHTJIIMHCKOTO SI3bIKa MOTYT OBITh BKJIIOUEHBI B 00y4eHUE TOBOPECHUIO.
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