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BBEJEHUE

OCHOBBI MEXKYJIBTYPHOH KOMMYHHUKALIUHA — TUCIHUILTHHA BY30BCKOTO KOMIIOHEHTa LUK 00mIerpodeccnoHaIbHbIX
U CHEUHUAJIbHBIX AUCHUILIMH. Y 4YeOHO-METOINIECKHH KOMIUIEKC 110 JaHHOHW TUCHUILTUHE BHICTYIIAET CPEICTBOM OOy4EHHs,
CHOCOOCTBYIOIINM MTPUOOPETEHHUIO OIBITA PEIICHUS] TEOPETUUECKUX U NPAKTHYECKUX 3a/1a4, HEOOXOJAMMOTO CIIEIHAINCTY
C BBICIIIMM JIMTHIT'BUCTHYECKUM OOpa30BaHHUEM JIsl peasin3alyyl (DYHKIMEI MEKKYIBTYpPHOTO IOCPEIHUKA B IPOPECCHOHAIBHO-
TMIeJIATOTUYECKOM JIEITENIbHOCTH U MEXKYIBTYPHOM OOIIEHHH. Y4YeOHO-METOANYECKUE MaTepUalbl JaHHOTO KOMILIEKCa
CTpyIIUPOBaHbI B pazzenax «KynbTypa 1 KOMMYHHKAaTUBHOE NOBeeHUE», «KOH(IUKT U 1UaIor KYIbTYp B MEXKYIBTYp-
HOM KOMMYHHKAIUM» M «MEKKYIETYpHOE MOCPEAHUUECTBO». Kypc «OCHOBBI MEXKYIBTYPHONH KOMMYHUKAIIUK» CBS3aH
C TakUMU y4eOHBIMHU AWCHMIUIMHAMH, KaK «[IpakTuka yCTHOW M NMUCBMEHHOW pedum», «AHaJM3 MUCHMEHHOTO TEKCTa»,
«AylIHMpoBaHHE MHOS3BIYHON peur», «CpencTBa MaccoBoil nHpopManun», «CrpaHoBeeHne», «MeToauKa MpenoaaBaHus
HWHOCTPAHHBIX SI3BIKOB» U «[ICHXOIOTHS».

Lensimu yaeOHO-METOIMIECKOTO KOMILIEKCA SIBIISTIOTCS: pa3BUTHE KOMMYHHUKATUBHOM, B TOM YHCIIE COLMOKYIBTYPHOH,
U poQeCCHOHANIFHOIM KOMIIETEHINH; (hOpPMHUPOBaHNE TOTOBHOCTH OYAyILETo MperoaaBaTessi aHITUHCKOTO SI3bIKa K OCy-
LIECTBJICHUIO MEXKKYJIBTYPHOTO ITOCPEIHNYECTBA; (POPMUPOBAHHUE TTOTUKYIBTYPHONH MHOTOSI3BIYHON JIMUHOCTH CTY/ACHTA.

TIpocpammuo-ungopmayuonnviii Onox JTAHHOTO KOMIUIEKCA COAEPXKHUT OIMCAHUE IpEeIHA3HAUCHUA IMCIUILIHHBI
U €€ COflepKaHusl.

Yuebno-memoouueckuil bnox BKIr04aeT yueOHbIH MaTepualt JISKIIMOHHBIX, CEMHHAPCKAX Y PAKTHUYECKUX 3aHSITHIH.

B cooTBeTcTBUM C MPUHIIMIIOM CO3HATENLHOCTU A0 MPOBEACHHS JEKIUH CTYIEeHTaM HEOOXOMMMO CaMOCTOSITEIBHO
03HAKOMHTHCS C TIOHATUSIMH, TIEPCOHANMSIMH M BRIYYHTh HOBBIE CIIOBa 110 Teme. [IpeanaraeMple poOiIeMHbBIE BOIPOCH
B XOJI¢ UTEHHUsI JIEKIMI UMEIOT peKOMEH IaTeNIbHbIH Xapakrep. VX ucnonp30BaHue CIIOCOOCTBYET aKTUBH3AIMH Y CTYICHTOB
BHUMAaHUS U 3aIIOMHUHAHUIO MU TEOPETUUECKOTO MaTepuaia. Peduiekcust 1 caMOOIeHKa CTYEHTOB CTEIEHU IIOHUMaHUs
H3yYaeMbIX SBJICHUH U MOHATHH IO PEIICHHUIO JIEKTOPa MOTYT MPOBOMUTHCS B HHTEPAKTHBHOM PEKHME (JIEKTOp — IpyIia
CTYICHTOB, JIUAEP TPYIIIBI — TPYIINa, CTYISHT — CTYICHT).

[ToaroTroBKa CTYIEHTOB K CEMUHAPCKUM M MPAKTHYECKUM 3aHATHSIM NPEIroNaraeT BHINOIHEHWE 3aJaHui, oTMe-
YEHHBIX 3HAKOM «*», OHa BKJIFOYAET CAMOCTOSTENILHYIO PAaOOTy CTYIEHTOB 110 OBJIaICHUIO HHOA3BIYHON JIEKCHKOM.

Konmponvuwiii 610K BKIIIOYaET TEMATHYECKUE TECTHI, KOTOPHIE MOTYT OBITH MOJIE3HBIMHU Il OPTaHU3aIH CaMOKOH-
TpOJs, U 3K3aMEeHAllMOHHbIE BOIPOCHI.

Yuebno-uccredosamensvckuii 610k BKIIOYAET 3aJaHUSA HA CAMOKOHTPOIb U CAMOKOPPEKIIHIO.

W3naHne CONEepIKUT KU K YAPAdCHeHWIM, 2noccapuii (oee cta 1epUHULMI KITIOYEBBIX TOHATHH, HCIIONB3yeMBIX B
AHIVIOSI3BIYHON HAYYHOH JIMTEpaType MO TCOPHH MEKKYIBTYPHONH KOMMYHHUKAIMH) U npuiodceHus (AILTIOCTPALIMH, ayTeH-
THUYHBINA HH()OPMAIIMOHHBIN MaTepHal JUisl OJATOTOBKH MPOEKTOB U pa3pabOTKU KOMILIEKCa YIPAXKHEHUH).

Tekct u3nanus anpoOUPOBaH B CUCTEME MOATOTOBKU OYAYIIUX HpEroAaBaTeieil aHIMHCKOrO SI3bIKa 10 CIIelrallb-
HOCTH Ha Kadeape npodeccHoHANbHONH WHOS3BIYHOM MOATOTOBKM (DaKyJIbTeTa WHOCTPAHHBIX SI3BIKOB bapaHOBHYCKOrO
TOCYIapCTBEHHOTO YHUBEPCUTETA.
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HNPEAUCJIIOBHUE

[To3UTHBHON TEHICHIMEH MOCIeTHUX JIET SBJSACTCS BBIXOJ B CBET A6MOPCKUX HAYHUHO-MEMOOUYecKux pabom.
y4eOHBIX MPOrpaMM, MOCOOHM, METOAMYECKHX pekoMmeHmaruit. K paspsay Takux pa0OT NPHHAMIEKHT U yueOHO-
METOIMYECKHI KOMIUTEKC «OCHOBBI MEXKKYIIBTYPHONU KOMMYHHUKAITHH.

Heo6xoaumMocTh moi00HOT0 y4eOHO-METOANYECKOr0 KOMITIEKCa BO3PACTAET B YCIOBHAX COBPEMEHHOU BY30BCKOI
PEaNTbHOCTH, KOT/Ia PACIIUPSAETCS KPyr TpeOOBaHMH, MPEIbABIAEMBIX K MPOPECCHOHAILHON MOATOTOBKE OYAYIIHMX MPEIO-
naBatesiei, K (POPMUPOBAHUIO Y HUX MPO(GECCHOHATBHO 3HAYMMBIX Ka4eCTB, CIIOCOOCTBYIOIIMX HE TOJIBKO BBICOKO
YCIIEIIHOMY BBIITOJHEHHIO MPO(PECCHOHATBHBIX 00SI3aHHOCTEN, HO U TBOPYECKOM aganTalud K H3MEHSIOIIEMYCS MUpY,
K MHUpY JIFO€d MHOM KYJIbTYphl. AKTYalbHOCTh COCTABIIEHHS TaHHOIO KOMIUIEKCA OOYCIOBJIEHA TAKXKe MOTPEOHOCTHIO
00pa3oBaTeIbHOM MPAKTHKA B HAYYHO MPOTYMAHHOM COAEP)KaHHH W 0OOCHOBAHHOM METOIMKH Pa3BUTHS Yy OYIyIINX MPEo-
JlaBaTeell HHOCTPAHHOTO SI3bIKA YMEHHMH MEKKYIBTYPHOTO MOCpeaHnyecTBa. JIaHHBIH yueOHO-METOIMIECKHIA KOMITIEKC
(cBoeii 1eneBoid, comepKaTENbHON 1 TEXHOIOTHIECKOH COCTABIISIONIEH) KaK pa3 M HAMpaBJIeH Ha MpenynpekacHue pas-
JIEJICHUS JIIO/IEH 10 IPUHITKITY MPUHAUIEKHOCTH M HE MPUHAUIEKHOCTH K «MOEH» KYIIbTYpE.

Coneprxkanre yueOHO-METOAMYECKOTO KOMIUIEKCA OXBATHIBAET BCE TEMbI YU€OHOM MPOrpaMMbl, MPH PaCKPBITHH
KOTOPBIX OTYETIIMBO IPEACTaBIeHa aBTOPCKas MO3MIUS. 31eCh pACCMATPUBAIOTCS BOIPOCH! KYJIbTYPEl U KOMMYHHUKATHB-
HOI'O TOBEAEHUs, KOH(GIUKTOB U MEKKYIBTYPHOrO mocpeannuectsa. OTpaaHo, 4TO JAHHBIA KOMIUIEKC OPUEHTHPOBAH
HE TOJIBKO Ha 00OoramieHne CTYAEHTOB HOBBIMH 3HAHUAMU 10 «OCHOBAM MEXKYJIBTYPHON KOMMYHHMKAIIMNY, TOHUMAHHEM
TOrO, YTO JIFOJM KAaK HOCHTEIH KYJIbTYPhl M CHUTYalldHH B3aUMOJAEHCTBYIOT, HO M Ha PEaln3alMi0 BaKHOM I'yMaHHUTAPHOU
1esu — GopMHUpPOBaHKE TBOPIIOB COOCTBEHHBIX CONMAIBHBIX MUPOB (/1. Maiiepc).

YueOHO-METOAMYECKUH KOMIUIEKC IPUBIIEKAET YETKOM (hopMOii, 6GOraThiM MaTEpHAIOM, JIOTUKOW €ro U3JI0KEHHUS.
AHanu3 comepKaHus KOMIUIEKCA MOKa3all, 4To B IPOIIECCE €ro pa3paboTKU peann3oBaHbl uaed A. BaHaypsl 0 HaydeHUH
myteM MozenupoBanust. COrjiacHO yUeHOMY, KOMIIETEHTHBIN MPENoAaBaTeNb, TIIATEIBHO IUIAHUPYIOIIHA METOIUKY MPEITO-
JaBaHUs Kypca, CrocoOeH He TOJBKO M3Jarath HOBYK HH(OPMAIIHMIO, HO U MOJEIUPOBAThH MOBEICHUE, KOTOpPOe B mpodec-
CHOHAJIbHOM TePCIEKTHBE OYIeT TIIy0OKO OCMBICIIEHO CTYAEHTAMH M BBICTYIIUT CTAHIAPTOM ISl HCIIOJHEHHS B CHTYaIIUsAX
MEXKYJIBTYPHOTO B3aMMOIEHCTBHS.

OrnapieHne y4eOHO-METOANYECKOr0 KOMILIEKCA JEMOHCTPHUPYET TIOCIENOBATEIbHOCTD U JIOTHKY PEIICHHST aBTOPOM
HAyYHO-METOMYECKUX 3a1a4. KOMIUIEKC COCTOUT M3 CIAEAYIOIIUX CTPYKTYPHBIX DJIEMEHTOB. BBEJIEHHE, MTPEIAMCIIOBHE,
MPOrpaMMHO-UH()OPMAIIMOHHBINA OJI0K, y4eOHO-METOIUYECKUI OJI0K, COAEPIKAIIUMA JTEKIIHOHHbIE, CEMUHAPCKHUE M MPaK-
TUYECKHE 3aHATHsI, KOHTPOJIBHBIN OJIOK, y4eOHO-UCCAEIOBATENBCKUN OIOK, KIFOUH, TJIOCCAPUH, a TAKXKe IPUIOKEHHS.

Cojepkanne yueOHO-METOIMIECKOTO KOMILIEKCa OTIMYACTCS HAYYHOCTHIO U OMHOBPEMEHHO JOCTYITHOCTHIO H3JIO-
xenus. [IpeacraBiieHHbIe B KOMIUIEKCE 00pa3Iibl 3aJaHUi PEaau3yiOT MPHHIIUIT HATIIAAHOCTH 00y4YeHHs, 00eCIeYnBaIOT
CO3HATENLHOE U aKTUBHOE YCBOEHHE CTYIEHTAMH COAEPKAHUS AUCHUILIMHEI, & TAKKE MHTEPAKTHBHBIA XapakTep 00ydeHus,
YTO MO3BOJISIET PAa3BUBATh y OYIYIIKX [EJArOroB HEOOX OMMbIE YMEHHUS MEXKKYIBTYPHOIO IIOCPETHUIECTBA.

KoHuTpons 3HaHui A1 aBTOpa yueOHO-METOAMYECKOr0 KOMIUIEKCa SBIISCTCS, KaK IMOKA3aj aHallk3 COMEpIKaHMS,
PYKOBOJICTBOM y4eOHO-IT03HABATEIBHON JEIATENLHOCTRIO CTYIEHTOB B MPOIECCE U3YUEHHUs AUCIUIUIMHBI. B mpakThue-
CKOU 4aCTH KOMILIEKCA MPEICTABIEHBI TECTOBBIE 3aJaHUs [0 BCEM M3y4aeMbIM TEMaM Kypca, 4TO IO3BOJISET MOIYIHUTh
00BEKTUBHOE MPEACTABIEHUE O KAYECTBE 3HAHUHN CTYAEHTOB U MPEAYIPEAUTh CYyOBEKTUBU3M B IPOIIECCAX TEKYIIETO
M UTOTOBOTO KOHTPOIIS. TecToBbIe 3aaHus pa3paboTaHbl aBTOPOM yUeOHO-METOMIECKOro KOMIUIEKCa C YU4eTOM Teaaro-
TMYECKHUX IleIel: 3HaHNE, OCMBICIIEHHE, IPUMEHEHHE, aHAJIN3, CHHTE3, OL[CHUBAHUE, a (JOpMa UX IIOCTPOEHHUS OPUEHTHPO-
BaHa Ha WMCIOJb30BAHME MHEMHUUYECKMX W MBICIUTEILHBIX YMEHHMH, YTO PACHIMPSET FPAHMIIBI 3HAHUHN M0 OCHOBAM MEX-
KYJIBTYPHOH KOMMYHHUKAIIHH.

Cojepxanue y1eOHO-METOTHIECKOTO KOMILIEKCa KOPPEKTHO 0)OPMIICHO B TEXHHYECKOM taHe. CIUCKH TuTepa-
TYPBI, BEHYAIOIIHE COOO0M TeMBI YueOHO-METOMIECKOr0 0JI0KA, COBPEMEHHbIE CBEIEHHS, BKIIOUCHHBIE B KOMIUIEKC, CBHJIE-
TENBCTBYIOT 00 OJIHOM: YCHeX agmopa — 3mo pe3yibmam MHO20IemHel npopeccuoHatbHOl OessmeIbHOCMU, Peatu3ayuil
UHHOBAYUOHHO20 NOOX00A K NPENn0OA8aHUI0 YUeOHOU OUCYUNTUHBL 8 COBDEMEHHOM 8Y3e.

Marepuaiisl KOMIUIEKCa OyIyT aKTHBHO HUCIIOJIB30BaHbI CTYAEHTAMH B IPOIECCE U3YUEHHS Kypca U MPOXOKIECHHUSI
MPAKTHKH B IIKOJIE. JlaHHbINH yaeOHO-METOqMYECKHUI KOMIUIEKC OYAeT BOCTpeOOBaH NMpENoIaBaTeIIMU, YATAIOIUMU KypC
«OCHOBBI MEXKKYJIBTYPHO! KOMMYHUKaImm». Kaxxaas kateropust yuraresiei HalIeT B HEeM MHOTO IOJIE3HOro s cebd,
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a OCO3HAHHWE MPOIIEcca POXKIACHUS 3aMbICia Y4eOHO-METOANUIECKOTO KOMIUIEKCA W Peau3allii ero aBTOPOM B MPAKTHKE
MPEMoJaBaHMs BHICTYIIMT [T MOJIOJBIX M OIBITHBEIX CIIEI[HATHUCTOB CTUMYJIOM K MPO(ECCHOHATLHOMY CaMOCOBEPIIIEH-
CTBOBAHHIO M CAMOPA3BUTHIO.

BaxxHoe 3HaYeHME MpeIaraeMoro W3JaHus MPOSBISACTCS €lie U B TOM, YTO OHO MMEET 3JICKTPOHHBINH aHAaJor,
BKJTFOYAIOIINI ayano- U BUeoMaTeprai. Bee 3To mojiepKUBaeT pa3inyHbie (OpMbI OpraHU3aluK yIeOHOro mporecca.
ITpu 5TOM pasBuTHe NPO(PECCHOHATBHO 3HAYMMBIX YMEHHUI MOXET OCYIIECTBIIATHCS KaK B ayIUTOPHU, TAK U B KOMIIBIO-
TEPHOM 3ale.

JI. @. Mup3sasanosa, kKanouoam ncuxor0cuieckux Hayx
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ITPOTPAMMHO-HH® OPMAIL[HOHHBIH b/IOK

BBINIUCKA U3 YYEBHOM ITPOT' PAMMBbI

VYuebHast mporpamMma yTBEpsKJIeHa IEPBEIM IMPOPEKTOPOM yUpekIeH!s oOpazoBanus «bapaHo-
BUYCKHUH rocynapcTBeHHbIN yHUBepcuTeT» 28 anperst 2010 r., perucrparmonnbiit Ne VI — 34/ 10/ 6a3.

TEMATHYECKHUH IIJIAH
Konmyecto yacos
Ha3zBanune Tembl CEeMHHap- IpaKkTu4e-
BCEro JICKIIUH CKHEC CKHE
3aHATHA 3aHATHA
Paznen 1. Kyabsrypa 1 KOMMYHHKATHBHOE TIOBE/IEHHE 30 6 4 20
Tema 1.1. Ilpeamer u conepkaHue KYIbTYphI 6 2 2 2
Tema 1.2. HepeueBoe IoBeneHNE HOCUTENICH KYIBETYP
HapOJOB aHIIOA3BIYHBIX CTpaH U benapycu 4 2 — 2
Tema 1.3. PeueBoe noBejieHEe HOCUTENIEH KYIBTYD
HapOJOB aHIIOA3BIYHBIX CTpaH U benapycu 20 2 2 16
Paznen 2. KoHauKT 1 AMANOT KYJIBTYP B MEXKKYJIBTYPHOM
KOMMYHUKAIIMH 12 6 — 6
Tema 2.1. MexxKynbTypHasi KOMMYHHUKAIIUS 2 2 — —
Tema 2.2. MexXKynbTypHOE HEIIOHUMaHHUE 6 2 — 4
Tema 2.3. YerenrHoe MEXKYIBTYpHOE OOIIICHUE 4 2 — 2
Paznen 3. MeXXKyIbTypHOE OCPETHUYECTBO 12 6 — 6
Tema 3.1. M3yueHue KyIbsTyphI 8 4 — 4
Tema 3.2. OOyueHre HHOCTPAaHHOH KYIIBType 4 2 — 2
UTOTO 54 18 4 32

COAEPKAHUE JUCHUIIJINHBI

Paznen 1
KyJabTypa 1 KOMMYHUKATHBHOE NOBEIeHHE

Tema 1.1. Ilpeamert u conep:kaHue KyJbTypbl

[Tonsitne «kynbrypa». KoMrnoHeHTbl KynbTypbl. OCOOEHHOCTU KYIbTYphl. BiusiHuE KyIbTypbl
Ha KOMMYHHMKaTHBHOE IIOBEICHHUE YEJIOBEKA.

[leHHOCTH KaKk KOMIIOHEHT KyIbTypbl. HanmonanpHo-crienupuyeckue NEHHOCTH aMEpPUKaHIIEB
u OpurtanieB. HanmonanpHO-crienmupuieckrie eHHOCTH OeI0OPYyCOB.

Ponb nennocreii. ®opmupoBaHue HeHHOCTeH B oOmecTBe. POPMHUPOBAHUE IIEHHOCTHBIX
OpUEHTALUM.
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Tema 1.2. HepeueBoe noBeeHne HOCUTENEl KYJIbTYP HAPOA0B AHIVIOSI3BIYHBIX CTPaH
u beaapycu

Ponp HepeueBoro moseneHus B Ipouecce koMmyHukanuu. Kiaccugukanus acriekToB Hepede-
BOT'O MOBEACHUS. YMEHUS MYyOIMYHOIO BBICTYILJICHUS.

Crienuuryeckue TaKTUKA HEPEUEBOI0 MOBEICHUS: BhIpAXKEHHUE JIUIIA, PACCTOSTHUE MEXTy coOe-
CeIHUKaMU. AHAJIU3 U MOAEITUPOBAHUE CUTyallUl MEXKYIBTYPHOTO OOIICHHUS.

Tema 1.3. PeueBoe noBeJeHne HocuTe el KYJbTYP HApPOA0B aHIVIOA3bIYHBIX CTPAaH U Be.ﬂapycu

[TonsTue «BeximBocTh». [IpaBuia BexnuBocTu. KynbTypHO 00yCIIOBIEHHBIE CTUIIN OOIIEHUS.

Kpocc-kyneTypHbIe paznuuus B 0oObeMe BhICKa3biBaHUs. JIOTMKa MOCTPOCHMS BBICKA3bIBAHUS.
Camomnpe3eHTalys B MEKKYJIBTYPHOM OOIIEHHUU.

OcobeHHOCTH Havaa v 3aBeplieHus pasropopa. @aruueckoe odiienue. [lonaepxxanue pasrosopa.

Criermduyeckrie TAKTUKH PEYEBOTO MOBECHUS: MapKephl OOpaTHOW CBSI3H, OOpaIlieHHE K MapTHEPY
110 O6HIGHI/IIO, MPUEMIICMBIC U HECIIPUCMIIEMBIC TCMbI O6IH6HI/I$[, 3aIpoc I/IH(bOpMaIII/II/I, KOMIIJIMMCEHT,
xayoba, coBeT. AHaJIN3 U MOJIEJIMPOBAHUE CUTYALlMH MEXKYIBTYPHOTO OOIIEHUSI.

Paznen 2
KondaukT u Ananor KyJbTyp B MEKKYJIbTYPHOH KOMMYHHKAIHA

Tema 2.1. MeXKKyJIbTYpHAs KOMMYHUKAIUS

Ponb MEXKyITTYpHOW KOMMYHHKAIIUH B COBpeMeHHOM Mupe. OOIIeHne Kak KOMIOHEHT MeX-
KYJIBTYPHOH KOMMYHHUKAIIUU. MEXKYIbTypHast KOMMYHHKAITUS U SI3BIK.

Tema 2.2. MeXKKyJIbTYpHOE HeIOHUMAHHE

MexkynsrypHBIe 0apbepbl. MeXKyITbTYpHBI KOHQIUKT U KYJIBTYPHBIHN IIOK.

Mup aHIIOSI3BIYHBIX CTPaH. DTHOLICHTPUYECKOE BOCIIPHATHE MHAKOBOCTH. CTepeoTuIisl 0 OpHTaHIax,
amepuKaHlax, Oenopycax.

Cutyanuu KyIbTYpHOTO IIOKA.

Tema 2.3. YcnenHoe MeKKYJIbTYpPHOE OOIIEeHUe

CTwu moBeIeHUs B CUTyallny KOH(IMKTA. AanTanus K ”HOCTPAHHOU KYJIBTYpE.

YenemHoe MeXKyIbTypHOE OOIIeHHE.

@dakTophl YCHEIIHOIO MEXKKYIbTypHOTO ob0enus. [lpenynpexaenue BOSHUKHOBEHUSI HETaTUB-
HOT'O OTHOULIEHUS K HHOCTPAHHOM KYJIBTYpE.

Paznen 3
MeKKyJBTYpPHOE TOCPETHUYECTBO

Tema 3.1. U3yueHue KyJIbTYpPbl
Kpocc-kynprypHOe uccinenoanue. OOuiee u cnenu@uueckoe B COM3YYaeMBbIX KYIbTypax.

MeTtonp! uccnenoBanusi. CpaBHEHUE KYIBTYD.
Hcnonb30BaHue U OLIEHKA METOJIOB UCCIIEIOBAHUS.
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Tema 3.2. O0yueHne HHOCTPAHHOI KYJIbTYype

[Toxxoap! K 00Y4EHHIO HHOCTPAHHOU KYJbType. XapaKTepUCTHUKA MEXKYIbTYPHOTO IOCPEIHUKA.
W3meHeHre HEeraTUBHOTO OTHOLIEHHUS K MHOQOHY. Teopus cOLMalIbHOTO HAyyeHUs] U OBIaJCHUE
WHOCTPaHHOU KYJIBTYPOM.

Pacmmpenue u ynyOneHne COUUMOKYIbTYPHBIX 3HAHUM. YCIOBUS YCHEIIHOTO MOJEJINPOBAHUS.
PasButre ymeHui MEKKyIbTYpPHOTO MOCPEIHUYECTBA.
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YYEFHO-METOJHYECKHH BJIOK

PA3AEN 1
KYJIBTYPA 1 KOMMYHHUKATUBHOE ITOBEJEHUE

L{env: pa3sBUTHE COLMOKY/IBTYPHOU KOMITETEHIIHH.
3aoauu:
— yDIyOUTh MOHUMAaHHE HAMOHAIBHO-CIEUPUIECKUX [IEHHOCTEN M MPABUIT THOITUKETA,
— pacuMpuTh (HAKTOTOrHIECKUIA KOMIIOHEHT COIMOKYIBTYPHBIX 3HAHUIA;
— pa3BUBATh YMEHUS MEXKKYIBTYPHOTO MOCPEIHUYECTBA,
— (opMHpPOBATH YBaXXHUTEIHLHOE OTHOIIEHHE K HHOCTPAHHOHN KYJIBTYPE, €€ PeaTHsM.
Tpebosarus kK KOMREMEHYUSM CIYOEHMOS.
akaoemuyeckue:.
— yMeTh paboTaTh CaMOCTOSATEIBHO U TIOBBIIATH CBOM MPO()eCCHOHAIBHEIN YPOBEHB;
— yYMETh NPUMEHATh MEKIUCIUIUTHHAPHBIN TOAXO/ P PELICHUH POOIeM;
— YMETh HCIOb30BaTh MHOCTPAHHBIA SA3BIK B OPraHU3aIMU JKU3HEAEATEIBHOCTH OOIIECTBA U MEKKYIBTYPHOMR
KOMMYHHUKAIIHH;
— YMETb UCIOJIb30BaTh TEXHUUYECKHME U ITPOrPAMMHBIE CPEJCTBA KOMIIBIOTEPHOM TEXHUKH;
— yYME€Thb COOTHOCHTH IOHATHHHBIM ammapar M3y4e€HHON MMCIHUILIMHBI C pEalTbHBIMU (haKTaMH M SBICHHAMHU
podeCCUOHATIBHOM AeATETBHOCTH,;
— yMETh HCIOIB30BaTh MPUHIIMIIEI (PYHKIIMOHUPOBAHUS A3bIKAa IPUMEHHUTEILHO K Pa3IMIHBIM chepaM pedeBoit
U MEXKYITBTYPHON KOMMYHHKAITUH,
— yMeTh (hOPMYIIUPOBATh U BBEIJABUIaTh HOBBIE HIIEH;
— HMMETh HaBBIKM OPTaHU3aIlMK UCCIICIOBAHUS U €r0 CHCTEMHOI'O U CPABHUTEIBHOIO aHAIIN3a,
COYUATILHOTUYHOCIHBIE,
— OBITh TOTOBBIM K COIIMAIEHOMY B3aUMOIEHCTBUIO U MEXKIIUYHOCTHBIM KOMM YHHUKAIIUSIM;
yMeTh paboTaTh B KOMaH/Ie;
— OBITh CLIOCOOHBIM K IIEHHOCTHO-CMBICIIOBON OPHEHTAIIUN B MHUPE;
— OBITh MTOATOTOBJIEHHBIM K CAMOPA3BUTHIO M CAMOCOBEPIIECHCTBOBAHUIO;
— MPOSIBJIATH TOJEPAHTHOCTD K APYTUM KYJIBTYpaM, A3bIKaM, PETUTHSM;
npogheccuonanvubvie.
— HHTEPIIPETUPOBATH KYJIBTYPHBIE SIBJCHUS B UX B3aUMOCBS3U M B3aHMO3aBUCHMOCTH;
— OCYILIECTBJIATH COMOCTABUTEIBHBIN aHANIN3 ()AKTOB POJHOTO M U3y4aEMOr0 S3bIKOB;
— aHaJM3UPOBATh U OLIEHUBATH COOPAHHbIE JaHHBIE,
— MOJB30BATHCS TI00ATBHBIMU HH(OPMAIIMOHHBIMHU PECYPCAMHU, COBPEMEHHBIMH CPEACTBAMHM TEIEKOMM YHHKAI[HHA.

MeTtoanyeckne ykasaHus

PasBuTHe ymMeHUIT MEXKYIETYPHOTO OCPEIHUYECTBA Ha MPAKTUYECKHUX 3aHATHSX, IIENIbI0 KOTOPHIX BBICTYIIAeT OBJIaICHHUE
criel(pMIECKUMH TAKTUKAMH PEYEBOTO U PEYEBOTO TTOBE/ICHHS], OCYIIECTBIISIETCS B XOJIE BBIIIOJHEHHS TPYII YIPaXKHEHUH, Ha-
MPARJICHHBIX HA Pa3BUTHE. a) aTpHOYTHUBHBIX; 0) PETPAHCIANMOHHBIX M MHTEPNPETAIMOHHBIX; B) MOMU(UKAIMOHHBIX YMEHHH.
[epsast rpymnma ynpaxHeHHH BKJIFOYAET MPOrHOCTUYECKHE, TOMCKOBBIE M OLICHOYHBIE BUIBI YIpaXKHEHUH. Bropas — auckpumn-
THBHBIE, IATTEPHUPYIOIINE U HHTEPIPETalOHHbIe. TPEeThs — KOpPUTHPYIOLIME, UHTEPAKTHBHBIE U pe(IEeKCHBHBIE YIIPayKHEHHSI.

Ha mpakTudeckux 3aHATHAX MPENOAaBaTeNio HeOOXOMMMO OpraHH30BaTh MOCIIEOBATEIbHOE BBHITIOIHEHUE BhIIIeE-
yKa3aHHBIX BHJOB YIPaKHEHHH. MBI peKOMEHIyeM Ha 3Tarie OObsICHEHHs IOMAIITHETO 3aJ[aHusl IPOBOJUTH YIIPaKHEHUS
Ha Pa3BUTHE TPOTHOCTHYECKUX YMEHHI, a TAKXKE — B COOTBETCTBUH C TeOpHell colnanbHoro Haydenus (A. banmypa) —
HaOJIoIeHNne MOJIeNIel TTOBEICHUs], TAKTHK PEUYEBOr0 M HEPEUEBOTO MOBEJCHUS, KOTOPbIE MOTYT O0YCJIOBUTH BO3HHKHOBE-
HHUE TPYTHOCTEW OCYIIECTBICHUS! MEXKKYJIBTYPHOTO ITOCPEIHUYECTBA. BhIMoIHEHNE NaHHBIX YIPa)XKHEHHH CIIOCOOCTBYET
Ooriee IYOOKOMY U OCMBICIIEHHOMY BOCHPHSITHIO KYJIBTYPHBIX SIBJICHHH B XOJ€ CaMOCTOSITENBHOM paboTkl. Briocnencreuw,
HEMOCPECTBEHHO Ha IMPAKTUYECKUX 3aHSITHUIX, I10J] PyKOBOACTBOM IIPETIOAAaBATENs IPOUCXOIUT Pa3BUTHE aTPUOYTUBHBIX,
PETPaHCISIMOHHBIX, HHTEPIPETAIMOHHBIX U MOJU(UKAIIMOHHBIX YMEHHUH. PedieKkcuBHbIE yIpakKHEHUS! PEKOMEHIYIOTCS
B KaQUeCTBE JOMAIIHETO 3aJaHusl Ha CIIENYIOIee IPAaKTUUECKOE 3aHATHE.

s obecniedeHus peanu3anyy npuHIMNa quddepeHumanyy o0y4eHus psj yIpaKHeHHUH UMEIOT APYrol BapHaHT.
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Tema 1.1. Ilpeamer u cogepxanue KyJbTYypPbl

NEKUHOHHOE 3AHAIITHE
Terms
achievement culture collectivism (in)tangible aspects of culture
artifacts individud (psychd ogicd) quetions power
attitude individualism rules
behaviour culture ingtitutional questions subculture
culture nonverbd (verbal) communication values
Personalities
R. Bridin C. Kramsch K. O Sullivan
N. Brooks R. Lado G. L. N. Robinson
E. T. Hal D.R. Levine& M. B. Ademan B. Tomdin, S. Semplesky & A. Mdey
G. Hughes G. Morain G. R. Weaver
M. Kluckhohn & M. Kelly H. Nostrand
Vocabulary box
assumption explicit implicit
behaviour (Br) / behavior (Am) fuss outwardly
coherent haphazard peer
cowardice hence scrutiny superficia
cultural “imports’ highbrow target
encounter highlight tieabow tie
evolve homogeneous “tribe’
exemplify imperceptible uniform behaviour

What is Culture?

Plan

1. The notion of culture.

2. Components of culture.

3. Peculiarities of culture.

4. How culture influences peopl€'s behaviour.

1 The notion of culture

Problem question. How would you define culture?

Now we move to considering a few definitions of culture.

Irrespective of whether we are talking about written or oral culture, highbrow or popular culture,
noteworthy events or events of everyday life, the term “culture’ has always referred to at least two
ways of defining a social community.

The first definition comes from the humanities: it focuses on the way a social group represents
itself and others through its material productions, be they works of art, literature, social institutions,
or artifacts of everyday life, and the mechanisms for their reproduction and preservation through history.

The second definition comes from the social sciences: it refers to what educators like Howard
Nostrand call the “ground of meaning”, i. e. the attitudes and beliefs, ways of thinking, behaving and
remembering shared by members of that community.

This latter definition is in many ways similar to the one given by social scientists like Richard
Brislin in his book Applied Cross-Cultural Psychology. “Culture’, he writes, “refers to widely shared

11
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ideals, values, formation and uses of categories, assumptions about life, and goal-directed activities
that become unconsciously or subconsciously accepted as *“right” and ‘“ correct” by people who iden-
tify themselves as members of a society”.

Culture refers to all the accepted and patterned ways of behavior of a given people. It is a body
of common understanding. It is the sum total and the organization or arrangement of the group’s ways
of thinking, feeling, and acting. In this sense, of course, every people has a culture and no individual
can live without culture. It is our culture that enables us to get through the day because we and the
other people we encounter attach somewhat the same meanings to the same things.

K. O Sullivan defines culture as “the ways people agree to be’. He writes that over periods of
time groups of people (societies) reach agreements about how they see the world, how they will
behave, interact with each other, judge each other, organize themselves, manage themselves, and so
on — in other words, how they will exist, how they will be. Naturally, these agreements are usually
unstated and unconscious: we learn the agreements — the “rules’ — as part of growing up in our socie-
ties. We internalize them and they become automatic. We become conscious of them only when we
come into contact with another group whose rules are different.

According to R. Lado, an outstanding American researcher, “culture’ is synonymous with the
“ways of a people”. More often than not the ways of a people are praised by that same people while
looked upon with suspicion or disapproval by the others, and often in both cases with surprisingly
little understanding of what those ways really are and mean.

R. Lado wonders that when a visitor isin the United States to study the American way of life or
American culture, almost everyone is glad to show him that way and that culture, but what do we
show him and what do we tell him? How do we know what to show and tell him?

We are redlly rather helpless to interpret ourselves accurately and to describe what we do
through habit, acquired almost unnoticed from our elders and our cultural environment.

Our inability to describe our cultural ways parallels our inability to describe our language, unlesswe
have made a specia study of it. The paradox is that we are able to use the complex structure that is our
language with astonishing ease and flexibility, but when someone asks us when to use between and
among, for example, we will tell him the most surprising fiction with the best intention of telling the truth.
Similarly, we may be able to tie a bow tie with speed and ease, but the moment someone asks us to
explain what we do, we become thoroughly confused and may give him completely false information.

R. Lado assumes that cultures are structured systems of patterned behavior.

Following is a good definition given by anthropologists.

Cultural anthropologidts, during the last twenty-five years, have gradually moved from an atomistic
definition of culture, describing it as a more or less haphazard collection of traits, to one which empha-
sizes pattern and configuration. Kluckhohn and Kelly perhaps best express this modern concept of culture
when they define it as “all those historically created designs for living explicit and implicit, rational, irra-
tional, and non-rational, which exist at any given time as potential guides for the behavior of men”. Traits,
elements, or better, patterns of culture in this definition are organized or sructured into a system or set of
systems, which, because it is historically created, is therefore open and subject to constant change.

The individual acts of behavior through which a culture manifests itself are never exactly alike.
Each act is unique, and the very same act never occurs again. Even in performing a play many times,
each act performed by the player is unique, and it can be shown to be different from the “same” act in
the very next performance. Yet in every culture certain acts which in physical terms are thus different
are nevertheless accepted as same. Having orange juice, coffee, fried eggs, and white toast one morning
and grapefruit juice, coffee, scrambled eggs, and whole wheat toast the next morning would usually be
considered in the United States two occurrences of the same unit of behavior: eating breakfast. Yet they
are different. The mold or design into which certain acts must fall to be considered breakfast in the
United States congtitutes a pattern of behavior, afunctioning unit of behavior in that culture.

Reflection. Does any of the given definitions match your own?

Whichever you choose, we are clearly dealing with something large and pervasive. Culture is not
just a matter of what we eat, what we wear, and how we sing and dance. In the Macquarie Encyclopedic
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Dictionary we find that it is the sum total of ways of living built up by a group of human beings,
which is transmitted from one generation to another.

Reflection. What culture do you belong to?

A word of caution: your “culture’ is not necessarily the same as your “nationality” and “ethnicity”.
We need to be clear about the difference. In some cases, al three may be the same. Take for example “Lek”.

Lek regards herself as culturally Thai, she holds Thai citizenship, and she is ethnically Thai.
(That is, she belongsto that group of people whose physical appearance we recognize as Thai.)

The case is often, however, far more complex. Consider another person.

Mei-Ling was born and grew up in Beijing, speaking Mandarin. At the age of 14, she and her family
moved to Hong Kong, where she learnt Cantonese and later attended university. At the age of 27, she mi-
grated to Canada, where she ultimately married a French Canadian from Quebec and became a citizen.
As her children grew up and as she settled into her job and improved her English, she became increasingly
confortable with the way of life in Canada, although she gtill retains what she regards as her Chinese-ness
Her daughter Cindy was born in Toronto. She speaks English as her first language and (through her French
father) is reasonably fluent in French. She speaks only a few words of Mandarin. She is very interested
in the Chinese and French cultures, particularly when she sees her grandparents, but overall she sees
herself as a Canadian, no different in her attitudes and behaviour from most of her classmates.

Of course the key is self-image, self-identification. How do you see yourself? Your nationality
will probably be quite straightforward, as is your ethnicity (although this will be open to your own
interpretation), but what about your culture? Suppose a passport required you to describe not only
your nationality, but also your ethnicity and your culture. What would you say?

Labels describing people can be problematic, as we see when we compare the following.

Terms such as “American”, “Nigerian”, “South African”, “Malaysian”, “Austraian”, and
“Venezuelan” can refer to nationality and culture, but not to ethnicity.

“Balinese”, “Navgjo”, “Hawaiian” may be used to refer to culture and ethnicity, but they are not
nationalities. “Russian” and “Belarusian”, on the other hand, could until recently only refer to ethnic-
ity and culture — but now they are also nationalities.

“Japanese’, “German”, and “Thai”, however, can refer to all three concepts (which of course
does not necessarily mean that all nationals of these countries identify themselves as ethnically and
culturally Japanese, German or Thai).

Reflection. An example to comment: “I can eat French bread, listen regularly to French music,
and adopt the latest French fashions, but this doesn’t mean | am French in culture or that | can under-
stand French culture”.

2 Components of culture

Problem question. Should we be concerned with the actual behavior of members of a culture
(their desires and interests) or simply rely on what many have called abstractions from actual behavior
(thet is, beliefs, patterns of social organization, political organization, etc.)?

G. Hughes says that the first type of question is what is of major concern to the second
language student. It's also true with aforeign language.

To make this point clear, the types of questions which deal with needs, motives, desires, and
purposes can be referred to as individual or psychological questions; those which inquire into idess,
beliefs, customs and forms of organization can be called institutional questions.

Psychologica questions can aid usin sengtizing our sudentsto cultura differences. Ingtitutional knowl-
edgeiswidely gpplicable to the culture asawhole, but it is factual knowledge that sudents can usualy look up
ontheir own. In contrast the sudy of psychological questions should be carefully guided by askilled teacher in
order to help our gudentsrelate to the target value sysem and reach personal decisions about their own values.

Now, let us examine several models which have been proposed for the analysis of culture. It should
be worthwhile to mention a format suggested by Nelson Brooks, which exemplified the practical use of
distinguishing between individual and ingtitutional aspects of culture. Brooks suggests that when observing
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and studying a culture it is important to have key-questions in mind. This helps promote systematic
observation. Here isa sample list of questions that serve to highlight the individual aspects of culture:

How do you appear in public?

How do you act toward a stranger?

How do you treat a guest?

How do you answer a child’s question about God, birth, and myth?

What are you super stitious about?

What isyour greatest ambition, your chief regret?

Contrast these with the following sample which represents the type of questions that Brooks
distinguishes as being of the institutional kind:

What schools and colleges can you go to?

What laws must you obey?

What churches or religious organizations may you join?

What publications can you buy?

How do you get from place to place?

What public recreational facilities are available to you?

What military organizations may you or must you serve in?

Let’s consider another point of view on the structure of culture.

According to G. Morain the term culture includes the view of the world shared by members
of a group, the patterns of behavior which derive from that view, and the utilitarian and expressive
forms which evolve from both.

Tangible aspects of culture range from the inspiring (a soaring cathedral) to the mundane (false
teeth). Intangible aspects of culture include people’s values, ideas, and dreams, as well as the expres-
sion of these in law, custom, story and song. To complicate the tasks involved in understanding a cul-
ture, tangible aspects often express the intangible. Likewise, intangible aspects, such as a culture's
obsession with staying young, influence the character of its tangible artifacts, such as face creams.

B. Tomalin, S. Stemplesky, A. Maley write that the study of British / American / Canadian life
and institutions has been a traditional part of school curricula in Europe and North America. Some-
times it has taken the form of special courses, such as Civilisation in France, Landeskunde in Germany,
and Civilta in Italy. These courses emphasize the “big C” elements of British and American culture —
history, geography, ingtitutions, literature, art, and music — and the way of life.

We have to recognize that the subject itself has broadened as a result of many changes in the
world. “Big C” (“achievement culture”) remains as it was, but “little ¢” (“behaviour culture”) has
been broadened to include culturally-influenced beliefs and perceptions, especialy as expressed
through language, but also through cultural behavioursthat affect acceptability in the host community.

Gail Robinson, an American researcher in the area of cross-cultural education, reports that
when teachers are asked “What does culture mean to you?’, the most common responses fall into
three interrelated categories: products, ideas, and behaviours. The broadening of “little ¢’ (behaviour
culture) can he expressed through the following diagram (figure 1).

Reflection. Can you illustrate the link of the categories of culture with examples?

3 Peculiarities of culture

Problem question. How do people usually see culture?

Having considered the issue yourself, look at afew typical opinions.
— Culture istaken for granted.

— Cultureis not defined explicitly.

— Culture islimited to national cultures.

— Cultures are seen as coherent wholes.

— Culture is seen in the role of maintenance.
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PRODUCTS
Literature
Folklore
Artefacts

BEHAVIOURS

Customs
Bdiefs Habits
Values Dress
Ingtitutions Food

Lesure

Figure 1 — Elements of culture

K. O’ Sullivan defines three rules of culture.

1. Cultures are not fixed —they change over time.

2. Cultures are not uniform — they vary internally.

3. No cultureisanisland.

Of course, the rules of a culture keep changing, gradually in some cases and very rapidly in
others. Sometimes, the changes are almost imperceptible, without any particular attention focused on
them. The change is incorporated into the group’s “constitution” without any fuss. Sometimes, the
change comes very openly and is subject to widespread discussion and debate.

Our societies are always subjecting at least some of the rules to scrutiny, either deciding to reconfirm
them, to adjust them, or to overturn them. We rage, debate, discuss in whatever forums are available to us—
the town hall meeting, the argument around the well, letters to the editor, the chat during dinner, the televi-
sion program, the election campaign, the village meeting — deciding, either explicitly or implicitly, what
directionsthe “tribe” should take, congtantly redefining wheat is good, whét is appropriate, what iswise,

Sections of a particular culture (perhaps some of the women of the society or some of its young
people or its government) can make enormous changes to certain aspects of the culture. Cultures such
as those of the United States and Australia, for example, underwent quite dramatic changes in the
1960s — both in attitudes and behaviour. Indeed, we can see that the whole concept of “generation
gap” isof course an expression of cultural change. The “rules’ keep changing.

Reflection. What changes can you see in cultural behaviour of Belarusians having resulted from
innovations, e. g. introduction of mobile phones?

In all cultures — even those that outwardly appear to be very homogeneous — there can be
tremendous diversity.

This diversity can be due to many factors: age; differences in education within the society; differing
perspectives or behaviour associated with different class or status in the society; and the development
of new perspectives by sections of the society, to name just afew.

Clearly, the diversity within a culture is one of the engines that drives cultural change. A totally
homogeneous society would not change unless through outside influence.

It is extremely important to recognize diversity within “tribes’. In describing a culture, we can
really only speak in terms of generalizations and tendencies, trying to identify the typical or represen-
tative characteristics of a people.

Problem question. Do Belarusians encourage or require uniform behaviour in the following
situations, or doesit allow awide range of alternatives?

Behaviour at afuneral.

Residence after marriage.
Duration of education undertaken.
Responses to receiving a gift.
Behaviour during a job interview.

aghhowdNpE
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Therange of optionsfor Audralians, for example, is very limited in Stuations#1, 4 and 5. K. O’ Sullivan
writesfor example, “when | receive agift | need to: (1) express my gratitude; (2) express my liking for the gift
(regardless of how | actualy feel); and (3) depending on the circumstances and occasion, tell the gift-giver
that they *“ shouldn’t have bought the gift”. In the other situations (#2, 3) the choiceisrelatively open”.

Within cultures we have “subcultures’ — smaller groupings based on a range of factors such as
wealth, education, interests and pastimes, profession, religion, marital or parental status, area of resi-
dence, region of origin, way of speaking (dialect), and so on.

Reflection. What subcultures do you belong to?

A widespread tendency is to fail to recognize the debt cultures owe each other, except to deplore
those influences which are seen to be harmful. Cultures are not isolated: they have always been influ-
enced by and borrowed from others. At least some of their members have made it through to
(or “traders’ have come in from) regional and international “marketplaces’, bringing back new
goods, new ideas, new beliefs (and often the new words to go with these novelties). While some of
the imports have been at a more superficial “lifestyle” level, others have had a profound effect.

One general caution needs to be expressed about cultural “imports’, however. Often when the
imports are added to the existing cultural stock of a “tribe”, they are adapted and “localized” and may
not retain the same meaning or value as in the source culture. So, when the two cultures come
together, they recognize similarity and fail to notice difference. Their form can be the same, but often
their “distribution” in the society (the situations in which they are used) can vary, and hence their
meaning or significance. This can lead to misunderstanding and miscommunication.

Take the following examples.

— Bicyclesin Belarus and in China have the same form. Their distribution (and hence “meaning”)
are, however, quite different. In the former, bicycles are means of recreation (and seldom means of
transport), while in Chinathe reverse istrue.

— The term / concept “professor” has a different distribution and meaning in the United States
compared with Belarus.

This general pattern of difference in meaning and didtribution gpplies even without any cultural importing.
People will use the same resources differently and ascribe different values to them. Again, an example: differ-
ent cultures ascribe different values to colours. In Audtrdlia, for example, “yellow” and “red” are associated
with cowardice and anger respectively, while in Chinathey are associated with pornography and prosperity.

Reflection. What do “yellow” and “red” colours mean in your culture?

4 How cultureinfluences people's behaviour

Edward T. Hall has said that culture is communication. What he meant is not so much that cul-
ture and communication are one and the same, but that since so much of behavior involves communi-
cation of one kind or another — and since culture is such a fundamental influence on all behavior —it's
difficult to say where one stops and the other begins.

According to D. R. Levine and M. B. Adelman culture is a shared background (for example, national,
ethnic, religious) resulting from a common language and communication style, cusoms, beliefs, atitudes and
values. “Culturé’ in this meaning does not refer to art, music, literature, food, and so on. It refers to the informal
and often hidden patterns of human interactions, expressons, and viewpointsthat people in one culture share.

The hidden nature of culture has been compared to an iceberg, the major part of which is hidden
under water. Like the iceberg, much of the influence of culture on an individual cannot be seen. The
part of culture that is exposed is not always that which creates cross-cultural difficulties; the hidden
aspects of culture have significant effects on behavior and on interactions with others.

G. R. Weaver providesauseful diagrammetic schemeto illudrate culture like aniceberg (figure 2).

Reflection. What would you change in the picture? Why?

So, culture influences who made your breakfast, whether you live at home with your parents or
not, how you greeted your family members this morning, how you parted from your family members
when you left for work, whether and how you prayed this morning, how you feel about your job, how
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Figure 2 — The visible and hidden layers of culture

other people regard your job, what items you have on and near your desk or in your office, how you
greeted your coworkers when you arrived at work this morning, how you call your superiors, peers, and
subordinates, the first thing you said when seeing your boss today, how you answer the telephone, how
you ask to speak to someone on the telephone, how you behave in meetings, your posture whenthe boss
walks padt, the kinds of things you are trying to show about yourself in meetings (I have good ideas, I'm
very supportive, I'm really paying attention, etc.), the way you write memos, the way you write business
letters, what you think about women (men) working in your field, how you relate to co-workers who are
younger, older than you, how you make suggestions to other workers, how you criticize the work of others,
how you apologise, which things you feel you should apologize for and which ones not, when you fedl it’s
appropriate to interrupt somebody and how you do it, how you explain absence or lateness, how you get
other people to help you, when you feel it’s appropriate to admit that you are wrong and how you do it,
what you think about things you read in the newspaper, what you chat about with people, how you act
when you meet people for the first time, what you do to persuade someone, how you regard the quality of
your work and the quality of other people’'s work, what you believe is polite behaviour, how you fedl,
your concept of happiness, the way you express anger, what you think will happen to you when you die,
who you will marry, how many children you (are planning to) have, how you console people.

CEMHHAPCKOE SAHTIINE

Plan

1. Thenotion of culture.

2. Values as a component of culture.

3. Thevalues of the British and Americans.
4, Thevalues of Bdarusians.

1 The notion of culture

Exerdse 1*. The notes bdow bdong to a Belar usan sudent. I1t'sa summary of a number of texts about culture. Read
the natesand decideif thesudent under gandsthenation “ culture’. Could you summarizethetextsbetter?

C. Kramsch: Culture can be represented by two terms “social” and “cultural”. The 1¥one is
connected with humanities and refers to arts and literature. The 2™ one has a connection with social
communities: attitudes, beliefs, expectations.
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G. Hughes: Culture is forms of organization, concepts, patterns. This term can be represented
by two points: ingtitutional (e. g. political system, literature) and psychological (beliefs, needs, atti-
tudes). Two systems of questions concerning this term can be represented: social life, private life.

G. Robinson: The term “culture” consists of three integrated categories. products, views and
beliefs. Two sides of culture can be defined using “Big-C” and “small-c”. “Big-C”, e. g. studies of
Geography of a foreign country. “Small ¢’ corresponds to personal beliefs, attitudes, products, ideas.

R. Lado: Culture is away of patterns, concepts. To some extent it is difficult to show yourself
as arepresentative of agiven culture. But not only to show but explain...

Exercise 2. Try tofill the gapsin the definition of culture given by E. Taylor.

Culture is that complex whole which includes (1) ... (2) ... (3) ... (4) ... (5) ... (6) ... and other
(7) ...or (8) ... acquired by members of a society.

2 Values as a component of culture

Exercise 3*. Search in the dictionaries the definitions of the term “value” and copy the definitions. Say
what’'s a value.

3 Thevalues of the British and Americans

Exercise 4*. Read the texts below and then match the common American beliefs and their national values:
privacy (p), individualism (i), and equality (€). Get ready to explain the main values of the British
and Americans.

1. Theydo not believe in fate. They believe that they are masters of their own destinies.

2. Theythink It'smy life, it's my room, it's my space.

3. They feel that the right to pursue happiness is the essential right of all human beings.

4.  They are suspicious of a public show of strong emotions and value self-control.

5. They believe that each individual has a different definition of what happiness is and that
each person has the right to try to find what will make him or her happy.

6. They believe that to be truly free, they must have control over their lives.

7. They say No one tells me what to do. It's my life and my choice. | take the responsibility,
and | must also pay the consequences. If | made a mistake, | have no one to blame but myself.

8. __ They believe Mistakes help you learn and improve.

9. They think You are judged by who you are, not by your family, your job, the class you
were born into.

PRIVACY

Inthe U. S. the Condtitution protects people sright to privecy. A police officer has no power to gop people
and ask them what they are doing unless they have committed a crime. Information about people can be
shown to others only under special circumstances, and usualy only with their permission. When newspapers
print details about the family life of a politician or film actor they are often criticized for invasion of privacy.
Onthe other hand, actorsand politicianstell the press about their family life for publicity reasons, and ordinary
Americans gppear on television talk shows where they discuss their bad marriages, health problems and how
they cannot control their children. The apparent contradiction in attitudes may be explained by the fact that
Americans believe strongly in the right to privacy, but as long as that right is respected, they are happy to
give it up. They believe it is better to be open and honest than to have secrets.
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Not all Americans tell the world everything about their lives. Money and sex are rarely discussed.
Husbands and wives usually know how much each other earns, but other family members do not.
People may say how much they paid for something, especially if the price was low, but asking some-
body else how much they paid is acceptable only for small things, not a house or a car. In general
people are happier offering information than being asked for it.

It is very uncommon in the United States for friends to borrow money from each other.
Of course, small amounts for a coffee or lunch is easily loaned and repaid. Larger amounts of money
would only be asked for, or offered, in desperate situations such as iliness or injury or death. In general,
most Americans would go to afamily member for aloan of money before approaching a friend.

Some foreigners do not understand the “brand” of privacy. For example, Belarusians meet
Americans at the airport, and often, from the beginning of the trip to the end, take care of them, rarely
leaving them alone. After a certain point, many Americans feel that they want to be alone and that
they need more privacy. It is not uncommon to hear an American say something like, “They arereally
nice and friendly, and they take good care of me, but | just want some time to myself”.

In some American homes, parents and children do not enter each others rooms without first knocking.

Privacy, to an American, does not mean isolation or loneliness. However, this is sometimes the
way it is interpreted by people of different cultures. Certain languages, such as Russian, do not even
have an exact word for privacy.

INDIVIDUALISM

Societies are measured for the relative emphasis on collectivism or on individualism, that is, the
“emotional dependence on (or independence from) groups, organizations, or other collectivities’.

Individualism is very high in the U. S. and generally high in the English speaking courtries. In indi-
vidualigtic cultures each individual is the most important part of the social structure and each individual is
valued for his unique persona. People are concerned with their own personal goals and work towards fulfilling
those gods. In an individualistic culture, people do not often possess loyalty to any groups.

In collectivist cultures, on the other hand, individuals are very loyal to all the groups they are
part of, including the workplace, their family and their community. Within collectivism, people are
concerned with the groups’ ideas and goals, and act in ways that fulfill the groups purposes rather
than the individual’s.

L. Samovar notes that while individualism and collectivism can be treated as separate dominant
cultural patterns and that it is helpful to do so, all people and cultures have both individual and collec-
tive dispositions.

In some societies, individualism is seen as a blessing and a source of well-being; in others, it is
seen as alienating.

Individudigtic cultures who regard collectivig cultures negetively, seeing those cultures as mindlessly
suppressing the individual would do well to consder the following assessment: “maintaining the group’s well
being isthe best guarantee for the individual” . Individualism encourages people to base their decisions on their
persond goals and wants. People feel that each individua is special and different from others. People in this
culture believe to do things because they want to do them and to make decisions based only on their wants.
People are not happy at their jobs, they are encouraged to look for jobs that will make them happier.

Conversely, collectivist cultures who see individualistic cultures as selfish, inconsiderate and
dispassionate, would do well to understand that these societies have similar concerns as their own, but
use a reverse strategy, that is. focus on “healthy” individuals will ensure the collective well-being.
Individuals in that society believe that the groups they belong to are the most important parts of the
society. When people make decisions, they consider the groups goals and wants. People value the
groups they belong to more than their own individual selves. People are very loyal to the groups they
are part of, and usually people stay at the same job all their lives. In this culture, when people make
choices about marriage, education, and work, they always make their decisions together with their
families. Their decisions are made based on what their families want them to do.
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So, collectivists often, but not always, are organized hierarchically, and tend to (1) be concerned
about the results of their actions on members of their in-group; (2) share resources with in-group
members; (3) feel interdependent with in-group members; and (4) feel involved in the lives of
in-group members. Individualists are emotionally detached from their in-groups and emphasize self-
reliance, independence, pleasure, and the pursuit of happiness.

EQUALITY

Americans unlike many people from other cultural groups, like to present an image that every-
one is equal. For example, employees often call their bosses by their first names and can even some-
times joke freely with the president of the company. This informal behavior and communication occur
among people at all levels in the business and political worlds. Obviously, however, the company
president has more power than a lower-level employee. Despite this, many Americans choose not to
be overly polite and formal with a person of a higher status. Instead, many Americans would rather
think of the boss as an equal. In other words, the American tendency is to minimize differences rather
than to emphasize them.

Equality, or egalitarianism, is a strong belief among Americans. It results from low power
distance in the society.

According to Geert Hofstede some cultures have high-power distances and others have low-
power distances. High-power distance cultures believe that authority is essential in social structure
and that strict social classes and hierarchies exist in these countries (for example, dominance in rela-
tionships between parent and child, teacher and student, boss and subordinate). In that society people
who have higher positions are treated more formally than other people. In this culture, people are
taught that we are not all equal. Some people have more power and authority than others do, and we
should treat these people with more respect. In this culture, students do not call their teachers by
names, and teachers and students do not spend time together outside of the classroom.

In low-power cultures people believe in equality, and the people with power interact with the
people without power on an equal level. People believe all people are equal and should be treated
equally regardless of their positions and authority in the society. Supervisors and people in power and
their subordinates perceive each other to be the same kind of people. Many students call their teachers
by their first names, and many teachers socialize with their students outside of the classroom.

Exercise 5*. Scan diagrams (figure 3) and fill the chart “ Characteristics of Mentality” putting down the
rank in the scale of each characteristic of mentality of Americans and Belar usians. Then find
the difference to seethe contrasting char acteristics.

Characteristics of M entality

Rank inthe scale
Characterigtics of mentality Difference
Americans Belarusians

Privacy

Individualism

Loyalty

Patriotism

Hard work

Punctuality, responsibility
Readinessto help
Tolerance
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The table termination

Rank inthe scale
Characterigtics of mentality Difference

Americans Belarusans

Respect of traditions

Respect of age & Care for the young

Conservatism

Hospitality

Spiritualism

Friendliness

Collectivism

Empathy

77.7

b)

Figure 3 — Socio-psychological Portrait:

a—of Americans; b —of Belarusians

Note:

A —Privacy | — Respect of traditions

B — Individualism J— Respect of age & Carefar the young
C —Loyalty K — Conservatism

D — Patriotism L — Hospitality

E — Hard work M — Spiritualism

F — Punctuality, responsibility N — Friendliness

G — Readinessto help O — Collectivism

H —Tolerance P — Empathy
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4 Thevalues of Belarusians

Exercise 6*. Conduct interviews with 3-5 Belarusians of different age, gender, and social status about the
national Belarusian values. Then compare your findings with the information below and com-
pletethelist with the values you believe to be typical of Belarusians.

<...>

3bIXO/1351ubl 3 aHaJli3y TicTapblyHara pasBills Oenapycay, MOXHa JIYbIIb 1X CBoeacaliiBail
1HIBIB1TyaTbHA-KAJICKTHIBICIIKAM CyIONbHACHIO. [IphIUbIM CyagHOCIHBI MaMDK TIHAHIIBIAMI J1a
KaJIEKTBIBI3MY 1 IH/BIBIyai3My ¥ pO3HbIS MEPbIsIbl ObLII HEaJHOJIBKABBIA. TakK, y 910Xy CApIyIHSABEYYa
uIs Oenapycay OOJbIIT XapaKTIPHBIM OblY KaJIEKTBIBICITKI J1a]1 KBS, aJUTFOCTPaBaHHEM Yaro 3’ syIsiiacst
HasyHacIlb Ha bemapyci cycenckix aOImdbiH, sKiS YacaM HasbIBaics rpamajioi (rpaMama — <«BSUTIKI
yayiaBek»). [1anoOHbIs aOIIYbIHBI MeNi CBae YJIacHbIS OpraHbl caMakipaBaHHs (CENbCKI CXOf), CBOU
AOITYBIHHBI CYT (TaK 3BaHBI «KOITHBI CY/I»), CyMECHA aJ[3Ha4alTi PO3HbIS KAJISTHIAPHBIS CBSTHI, a0pa/ipl, 3BbIUA.

AnHak 3 1raM yacy KaJeKThIYHbI YKJIaJ Kbl MacTynoBa pazOypaycs. Y Hepllyr yapry rara
ObUTO 3Bsi3aHa 3 arpapHail padopmaii csapan3iHel XVI ct., 3romHa 3 sSKO# 3aMecT aOIIYbIHHATra YBOI3UIACS
1a/IBOPHAe 3eMJIeKapbICTaHHE. bbUI0 (akThlyHA 3amaliaBaHa IpaBa IpbIBaTHAM yiacHaclll Ha 3sIMIIIO.
[Ipayna, arpapHbis niepayTBap3HHI ObUII IPaBEI3EHbI MEpaBaKHA ¥ 3aX0AHSM 1 LPHTpasbHal benapyci, He
3aKkpaHyyuibl se yexonusai yactki. Ha yexonze bemapyci na kanma XIX — magarky XX cT. 3axoyBaycs
aOIIYbIHHBI TIApA/aK, Tafbl SK JKbIXapbl acTaTHIX pari€éHay bemapyci y»Ko HEKajbKi cTaroma3sy Obull
NepaBaXHA «IHJBIBITyaNIicTaMi». | Tamy ¥ 1311bIM MOXKHA Marazsiiia 3 JyMKai rictopsika Y. [rHatoyckara
a0 ThIM, IITO OenapycKi CENSHIH 3a/1aTKay KaJeKThIBI3MY Mae MEHII, YbIM CeJIsHIH-a0I4bIHHIK y Pacii.
VY caBeuki mepeis] Maja YIUIbIBaM KaJleKTbIBi3albll, ypOaHizampli 1 YcsimepHail yHiikalbll Y3HIK
cBoeacaOIIiBbI THII CaBELIKara «Macapara 4yajlaBeKka-KaJeKThIBicTa». AJie YC€ K aJIoOHbIsl MeparpbleMCTBbI
ObUT ¥ GoJbIIACII BBINTA/IKAY YHYTpPaHa HEMIPbIMAIbHBIMI ISl MHOTIX Oenapycay — «IHIbIBITyalicTay>».

[Ipara 6emapycay nma acadicraii «ayTaHOMHACII» BhIHIKAJIa TaKcaMa 13 TICTaphIYHBIX acadmiBacien
IX pacCsuleHHs, Kajl Iaj YIUIbIBaM IMpblpoJgHa-rearpagiuHbix (axrapay sSHbl OblUIl BBIMYIIaHbI
«pa30iBalilia» Ha MaJiblsl, aJJaJIEHHBIA aJHa aj Jpyroi rpynsl. Tamy O6enapycel nepaBaykHa >Kblli a1b00
HeBsJIIKIMI BEckami, anb00 Ha Xyrapax. AJHaK BapTa aJ3Hayblllb, IITO ¥ BHINAAKY KpailHal
HeaOxo/IHacCIl Halllbl MPOJIKI 3ay>KJbl 30ipaiicss pa3aM 1 1IUII Ha JarnaMory, aJrykajiicsi Ha 4yXyro
Osi11y, a0 YbIM KpacaMOYHa CBem4allh TakKis HApOIHBIA 3BbIYAl, SIK Talaka, csiOpbIHa, OOH/A.

<...>

<...>

Sk BAZOMa, SKCTpaBEePTHBI MCIXaJariyHbl T BhI3HAYAEL[I[a 3BEpPHYTACIIO YajaBeKa J1a 3HEIIHra
acsipoAJI3sl, IHINBISTHIYHACLIIO, CallbIsUIbHAN aKTBhIYHACIIO, TOKACLIO 1 IMIYIbCIYHACIIO MABOA3IHAY.
VY Toi1 Ka yac, I IHTpaBepTHAara Thila YaaciiiBbl OOJbIIas (DIKcalblsa YBari Ha 3'sBaX <«3aTapMOKaHACI[h>»
N3ESIHHAY, YUbIHKAY.

Hatypanpha, mTo ¥ KOXHBIM I'paMaJICTBE ICHYIOLb SIK JIIOA31 3 sfpKa BhIpaKaHbIMI pbIcami
aJIHAro 3 HABBAHBIX MCIXAJIATTIHBIX THINAY, TaK 1 IHIBIBIIBI <3MEIIAHAra» THIMY (T. 3B. aMOIBEPTHI), Y SIKiX
aJHaYacoBa MpasyJIoIIa SAKacill SKCTpaBepTay 1 iHTpaBepTay.

CrienpIsUTbHBISA  ATHANCIXAIATTYHBIS TAClIeIBAaHHI TIaKa3aji, IITO, HampbIKiazd, (5%0 HacelbHIITBA
3IIA ckmamaronb SKeTpaBepThl, Y BenmikaOpbiTaHil CyagHOCIHBI IMaMDK ASKCTpaBepTami 1 IHTpaBeprami
POVHBIS, a ¥ mdpary YCXOAHIX KpaiH IMepaBakarollb IHTPaBEPThL. Y Hallai KpaiHe Maj00HbIX JaciIeIBAHHSY
HE IIpaBo/3UIacs, TaMy MOKHA 3padillb HEKATOPBIs BbIBA/Ibl HA ACHOBE YCKOCHBIX Ja3€HbIX 1 aKTay.

[ikaBa ag3HaAYbIIb, IITO, MABOIC IMPABEN3CHBIX Y AaloIllHI Yac CallbLUIAriyHbIX JACiIeIBAHHSY,
y OosbInaii crymeHi *xbixapoy bemapyci xBamioroib Takis mpabneMbl (pOCT I9HAY, 3J1aubIHHACII,
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aJICyTHACIb CallbIsIbHAN abapOHEHACIII JI0I3€eH), KIS MOTYIlb OBIIb aJHECEHBI Ja Cephl acabiCThIX,
MaTApbIsUIbHA-OBITABbIX KJIOMATay KOJKHAra yajaBeka. Y CydyacHBI Mepbls] OOJIbLIACIL allbITaHHbBIX
HacelbHIKay pacmyOliki YCIX y3pOCTaBbIX KaTAropblil ajnjana O mepaBary 3apaOoTHail Iuiaie
HEBSUTIKAH, ajie 3aycenpl rapaHTaBaHail, a amallb MMajoBa JItoa3el (Halmepi crajgara y3pocTy) HaBaT
Ba YMOBax yjacHail He3abscrieyaHacll He jkaJlae MayblHallb CBal0 acadicTyio crpaBy. TakiM yblHAM,
BBIIIDUINPBIBE3EHBISI 1 MHOTIS Jpyris JaHbls Jarolb MAaACTaBbl CLUBSpAXKallb, LITO OOJbIIACLH
HacenpHINITBa bemapyci xyrusit 3a yc€ Moxa ObIIlb aJHECeHa Ja IHTpaBepTHara 1 Tak 3BaHara
am0iBepTHara IncixajgariyHbiX ThIIay.

3naenia, mTo «CSPIIHI, THITIOBRD Oellapyc MoXa ObIllb aJIHECEHBI MepaBaKHA J]a METaHXaJlluHara
i ¢uermarpiuHara ToMnepamenTay ((uierMarbiki XapakTapbI3yHOIa JAacTaTKOBa HI3KIM Y3pOyHEM
NCIXIYHAK [HINBIATBIYHACI, CHAKOWHACIIO, MpamMapyTiBacilo, a MEJaHXOJiKi — MaHbKaHal
MCIXIYHAM aKTBIYHACIIO, CTPhIMAHACII0, HEKarapail 3aMKHEHACII0, IHEePTHACIO, MaciyHacCIIo,
«3aTapMOYKaHaCIio» pyxay i maBoazinay). CHeublsuIbHbIS JaceIBaHHI CBeIYallb, IITO MEHABITa JIs
MeJIaHXOJIIKa XapaKTIpHA cBoeacabiiBas yinaja MiHyjara HaJl iX YJIacHBIM «SI», IMKHEHHE MacTasHHa
acPHCOYBallb cBae ObLIbIS A3€AHHI, YBeCh 4yac AK Obl a3ipamua Ha3azl. TaMmy HEBBINIAJKOBA, WLITO,
Hanpbikiaa, y nadatky XX CT. acOOHbIS JTaciequbIKi JIIYBLIl THIMOBAal phicail Oemapyckail AyIIbl
«JIaroJIHYI0 MEJAHXO01I0», a0yMOYJICHYI0 HalIepIl «CyMHBIM» KaJlapblTaM yc€il mpbiposl bemapyci.
[Ipayna, Ba yMoBax xyTkail ypOaHi3alpll ¥ alolIHIsA 3€CSIIroA131 1 00JbII AbIHAMIYHAra rapajickora
KBIIIS «TPAIBIIBIMHA» MEJIaHXAIIYHbBl TAMIIEPAMEHT 4acTKi Oenapycay macTyrnoBa MSHSAYCS, 1, mMa
JIAHBIX CYYaCHBIX albITAHHAY, CJIa0bl THII XapaKTapy Yaclei cycTpakaelia capoJl CENbCKIX KbIXapoy,
Taabl AK y Trapajax BbISYJIEHbl OOJbIIbI HPAIPHT JIOA3€H 3 JaBOJl MOLHBIM, KaHTaKTHBIM
XapakTapam.

Ha nam nomisia, y Genapycay ckiaiics epaBaskHa JbICTBIMHBI 1 KaH()OPMHBI THINIBI XapaKTapy,
SK1sl BbI3HAYalolllla HeAacTAaTKOBal I1HINBIATHIYHACIIO, MAciyHACIl0, CXUIbHACLIO JAa J3MIpPAICii,
KaHCEpPBAThI3MY, TMpa3MEepHal 3aJeKHACII0 a7 BOJI 1 JyMaK <«BBIMIDUCTASYBIX», apIIBIAHBIX
ayTaphITATAY, MIVHBIM «KOMIUIEKCAM HeMayHaI[HHACITI».

Jla amMOVHBIX pbIcay xapakTrapy aJHOCSIIA Hepallydacilb, KaHCEpBaThIYHACIIh, KaH(papMi3M,
naciyHaclip, Ipa3sMepHasi 3aJIe)KHACIb aJ BOJI 1 AyMaK <«BBILIPHACTAsSUBIX», a/ICYyTHACb MTPAIIPhIMAIBHILKIX
CXUTbHACILICH, HAIBISHAIBHBI HITUTI3M, HEKaTropas amnarblyHacIlb, IHEPTHACIh, HEIABEPIIIBACIIb,
CKPBITHACI[b, HA/[3BbIUAliHAs HACLISIPOYKAHACII.

Jla craHOYyubIX peIcay xapakrapy Oemapycay MOKHA aaHECIHl 1X MPBIKMETHYIO TajJepaHTHACIb,
MaMSIPKOYHACIIb, JIATOJJHACIb, JOOPa3bIWIIBACITh, TACIIHHACITh, BEIHOCIIBACITH, IISIPILTIBACITH, ITPAIABITACIIb.
Cranoy4aii peicaii Oenapyckara xapakrapy MOKHa HeOecmaacTayHa Jidblllb 1 afCyTHACIh BasyHIYara
HaBISTHAII3MY 1 MECISIHCKIX TAMKHEHHSTY.

<...>

<...>

Bbenapycki reorpad 1 stHorpad Apkan3s Cmomniu cusspaxkae: «berapyc He Mae § XapakTapbl
TOM PpBI3BIKI, aAKpbITall 1 rpy0Oail mpacrarbl, XapakTipHail JUid Mackoyla, He Mae, 3HOY iKa,
nérkaayMHacIli, CBEIKACIIl 1 caMaxXxBaJIbCTBA, AKIMI TIIaK YacTa BbhI3HAUaKoIIa najiski. | ag ykpainia,
3 gKIM Oenapyc Mae Haoryll IIMaT CyIoJibHara, aj3Hadaena €H yc€ K CBaiM IIYBIPIUIIBIM CIPLIAM,
JIbl, MO, KPbIXYy 00JIbIIIal pyXaBacLto.

Haoryn, xapakrap Gemapyca OOJbII aBa)XXHBI, CIIAKOWHBI 1 paxMaHbl 3 J00pa pa3BiTail BOJISH,
NaHaBaHHEM Haj caboro 1 TpeiBajaciio y mpaubl. Ha mepmsl nomisa 3paenna Oenapyc KphIXY
HEJAaBEPJIIBBIM 1 CKPBITHBIM; Y KOJKHBIM pa3ze €H He TITaK JIETKa ChIXO/31IIIA 3 JIFOA3bMI, IK MAacKOBeEII.
3aroe, K TOJBKI €H ab3HaéMIIIA 3 HOBBIM YaJIaBeKaM 1 MepakaHaela ¥ siro HAIMIKOIHACII, pooiia
€H 1 JaBepiiBbIM, 1 IIUBIPHIM, MOXKa HE IIpa3 Mepy, aje ¥ KOKHBIM pa3e HaraTyibKi, Kad 3aBs3alb
CaMBblsl IPBISI3HBISL aTHOCIHBI...»

<...>
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<...>

[Tagmanye Hac maBodi J€rka. Mbl sik Obl He aeM cabe MardsIMaclil Haja3paBalb y Apyrora
ropiublst peichl. Sl mazHaémiycs 3 yajaBekaMm, €H MHE CTay CBaiM, sl I35UIIOCS 3 1M [aTa€MHBIM, BEpY
IIYbIpa 1 HE JalycKar AyMKIi npa naaMad. | MHe ropka y0Oaublllb I3Thl MaaMaH, g 3amblkatocs. Kad
MTOTBHIM 3HOY aJKpHIIIa, 00 371a s He mamsTaro. YsIM KapbICTaroIIa yce, KaMy He JITHOTA.

[ikaBast pau: Genmapychl HIKOMI Hi 3 KIM HE BasiBaJll MITaHaKIpaBaHa, s Mal0 Ha YBa3e 3aXOIl YyKOH
TIPBITOPHI1 3 MATAl sie KanaHizalbli. [X BoWHbI 3BbIuaiiHa ObuTl abapoHHbIMI. HaBaT naxon Ha MackBy
¥ ckianze Boiicka Bsikara kHsicTBa He ObIy 3axonHiukiM. KusctBa anabpania ¥ MackBbl cBae 3eMIIL.

[MansapmxsHEe 3Hax0M3iM y Apkanss Cmomiva: «Ecip y xapakrapsl Genmapyca ajHa BaKHAs
phIca, SIKyIO 3r0/IHa MPbI3HAIOLb yce JIenuiblsd dTHOrpadsl. benapyc He moMHilb 370ra 1 J1€rka gapye
cBaiM Kpeiyaziuensm. [Tauynué momcTsl ¥ iM He pas3Bira, IITO aJpO3HIBae Aro HaBaT aj yKpaiHIa,
Il IIMaT aj SKIX Hapojay. ...ArylbHaBsioMa, IITO Oelapyc y MIHYYIIUbIHE acabiiBa BasyHIYbIM
HAacTpPOEM HIKOJII HE BbI3HAuaycsl 1 4acTKalo Ipa3 IITa, MYCIllb y ThIS 4Yachl, Kajil aJHbl HapOJbl
OynaBaJii cBaro JA3gp KayHaclb 1 He3aJIeKHACb Ha HABOJII 1 IPBITHEYAHACH1 APYTiX, Tpamiy €H He ¥ JiK
MEPIIBIX — MPBITHATAIOYBIX, @ ¥ JIK JAPYriX — NPbITHEYaHbIX...»

[TapanakcanbHa, ane Jienmiara cajajara Ha abmapax IMIepbll Lsbkka Obulo 3Haiicui. benapyc sk
canjar — aJBaXKHbl, UBEPABI, TPbIBAJIbI — MAcTasHHA rITa HauBsAp/pKay. ['3Thl mapaJokc HE IKKa
pacTiayMaublllb. Ha BaliHe Oenapyc Obly yajlaBeKaM, sIKOMY He Jjalli KbIllb [1a-CBOMMY, 3r0JiHa ca cBaci
Mapalllo, 3BbdasMi. EH Ha BaiiHe ix Gapauiy. JIaromHsl i paXMaHbl ¥ 3BBIYARHBIM KbIIII, Oenapyc
y OOMIIBI CTAHOBILIIA CBSJIOMA XKOPCTKIM 1 0asiBbIM, 00 1M pyxae nmauyiié crnpaBsiuiBacii...

Henaxon BasgyHIuacui, 3Ha4blllb, Tp30a TIyMayblllb TOJIbKI I3Tall J1aroJHacCIlO, paxMaHacIio
Oenapyckara HapoJHara Xapakrapy.

<...>

<...>

AnHOW 3 HaWOOJNBII THITIOBBIX, BBI3HAYAIBHBIX PBIC HAIlbITHAIBHArA Xapakrapy oOemapycay
3'Aynsgenna X BbICOKas TaJlepaHTHACLb, IlaBara Ja JIIoA3ed 3 aJpO3HbIM aJi CBAro TaMIIEpaMeHTaM,
CBETayCIpbIMaHHEM, CKJaJaM MbICIeHHA. | TyT Haiimepmn BapTa aA3Haublllb HAlbITHAIbHYIO,
PAIrIHYI0 1 AyXOyHa-HTAIEKTYaAIbHYIO TallepaHTHACIH Oenapycay. TajmepanTHacipb Oemapyckara
HaceJbHINTBA ¥ HEKATOPbIM COHCE OblUla <3GaKiaA3eHa», MaliBa, YKo reHeTblyHa. Ha mauarkoBbIX
JTamax 3THareHe3y Oenapycay agobiBanacs cBoeacaliiBas «IIpbILipKa» PO3HBIX 3THIYHBIX 1 KaH(ECIIHbBIX
cynonpHacueil. [lpaiimoyibsl nepeisia BeinmpabaBaHHAY, Ha benapyci ¥ko ¥ cspanHsABedUbl CKiIagacs
JOCBIIb TpblBaJasl CiTyallbld HallbISIHANIbHA-PAJIIriiiHAN, TpaMajacKa-NmajiTblyHall 1 JyXoyHa-
IHTAJEKTyaJbHall TanepaHTHacUl. Takoe cTaHOBIIYa rpamajcTBa ¥y Mephlsy icHaBaHHS Bsiikara
KHsCTBa JliToYCcKara BeIrajiHa aJpo3HiBasIacs aj ajrnaBeaHai dSTHakaH(eciHHal CITyallbll ¥ TaradacHbIX
Macxkoyckail a3sip:kaBe 1 ¥ acoOHBIX eypameiickix KkpaiHax. Ha mpausdry MHOriX craromi3sy Ha
benapyci OeckanquikTHa mnpaxpiBall Oenapycel, fypdi, PYCKif, Taraphl, MNPaACTayHIKI PO3HBIX
KaH(peCIHHBIX TPYII.

INcropeis manBspmxae, wmTo Oeyapychl HIKOJI HE BbI3Hayalics rpybail arpaciyHacuo
¥ cTacyHKax HaBar 3 ThIMI JIFOA3bMI, KIS Ja 1X aAHOCLUIICS YacaM Hs1o0pasbruiiBa. ThInoBbl Oenapyc,
y OoJpliaciii, XyTusi 3BSIpHE yBary Ha cBae, YbIM Ha YyXKbld HEJaxoIbl. Y Xapakrapbl Oenapycay
KapaHilla 1 CXUIbHACIh J1a OeckaH(IIIKTHAra BhIPAIIdHHS KBILLIEBBIX IpadiieM, Ja KaMIlpamicay, aa
taro, ka0 3aycempl Obula <«a3roja» (MpbIrazgacM Maka3ajlbHYI TpbIMayKy «3roma Oyaye, Hs3roja
pyiinye»). MaxiiBa, Mey panpiro A. LBikeBiy, Kai CIBSpDKaY, ITO HAllbITHATIBHAS phica Oenapycay —
arima ma reBanTy — 3’syssiena ciabaciro Oemapyckara Hapoja ¥ MIHYIBIM, ¥ TIEPBISA Mpaisriai
JPHALIBITHATI3A1bI1 1 IPBITHEUAHHS, aJle I3Tas SKaclp Oy/3e CKilalalp SAro culy 1 roHap y OyaydbIM.

<...>
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<...>

[Ipsipoga  bemapyci BbI3Ha4aellla MpbBIKMETHAM  pa3HAacTalHACI0, HeaTHapOJHACLIO,
cBOeacabiBbIM CHATYY’HHEM PO3HBIX JaHamadTay, mied, KIiMaTblYHbIX YMOY, 1 yc€ IaTa, y3sTae
¥ cyKymHacIli, Hakja/JBaja CBOW aJMEeTHBI, HEMAyTOPHbI aa0iTaKk 1 HAa XapakTap, CBETayCHpbIMaHHE
MSCLOBBIX JKbIxapoy. IIpbrubiM, iCTOTHasi poO3HILA MPBIPOAbI Ha MoyHaubl 1 moyaHi bemapyci
abyMoBU1a crieuplQpiky racnajgapyaid q3elHacii, MaT3pbisUibHAl 1 JyXOYHal KylIbTypbl HaceIbHIITBA
I3ThIX paéHay, WITO ¥ CBal 4apry Janamarajia CKJIaJBaHHIO HEKaJbKl aJpO3HBIX XapakTrapay
Oenmapycay y pO3HBIX MSCIIOBACIISX.

<...> Taxis THIOBBIS IPBIKMETHI MPbIPoIbl benapyci, sk T0ChIlb MAKKI, HEMIbI KIIMAT 3 JacTaTKoBai
KOJIbKACI[IO arajKay, nepaBa’kHa payHIHHBI paibed 3 MHOCTBAM PIK, a3€p 1 IHIIBIX BOJHBIX apT3pbIi,
pa3HacTalHblsl 1eObl, Oaraiie >bIBENbHAra 1 paciaiHHAara CBETY, Y IJbIM CHPBIUN IIBIPOKaAMY
paccsUleHHIO JIIO3eW. YBoryie, Icixosiarami 3ayBakaHa, ILITO KbIXapbl PayHIHHBIX TAPBITOPBIN
Halyacliel BbI3HAUAIOLLlAa CIIAKOMHBIM, Pa3BaXKJIIBBIM XapakTapam, IITo, 0e3yMOYyHa, MOYKHA aJHECII]
1 1a Oemapycay.

benapycsl — mepaBakHa MmadThlyHas Halpid. Mae Oenapyc Iylly MSKKYO, 3 HaJ3BblYail
pa3BiTail ypa)kiiBaciio Jbl (paHTasisi. J{35Kyroubl iM, CTBapbly €H 03 JIKY LYIOYHBIX Ka3aK 1 PbIrOMKbIX
BBICOKAIAIThIUHBIX TIECHSY, HACSIILY CBET Bakoj csi0e pa3HapOJHbIMI JTyXaMi, OiariMi 1 J00pbIMi, 1 JKbIBE
HanaJIoBy ¥ CBEIle MTHIX JyXay, He payHYIOubl Obl SIK YapayHIK...

[Tarnsazine xoup Obl HA OeTapyCKYIO JITaparypy: y € 3aycénpl Ha MEPIIbIM MeCIIbl ObIY IMasT,
a He Mpa3aik.

<...>

<...>

bemapyc pan xamns kamy cacrtymine, abbl Obuia 3ro;a. 3pasymena, IITO MPBI TITKAM JIITHSH,
MOa, Mipamo0aciii TiCTopeIs Oenapyckara Hapoda 1 He Mamia CKJIACIiCA IHIIBIM YbIHAM, YbIM sTHa
ckianacsi. bemapyc Obly 3ayc€npl BenbMi HpPBIJATHBI Ha pOJIIO Tpamaja3siHiHa OyqyublHi, Kaii
CIpaBsiUTIBaCIlh 3aMaHye MaMibK Hapojami, ajge Obly Mayia MaJpbIXTaBaHbl IS 3MaraHHs 3a ObIT, 3a
AKBILILE, SKOE 1IJI0 BAKOJ S0 1 5r0 KOILTaM, ajie Ha sro mkoxy. Bapra surys ajg3Haublne, mro Oenapyc
3yciM He Befae poajiriiiHara ¢aHaTbi3My bl maBiHI3MY. He mien3subl Ha yce crapaHHl pO3HBIX
KJIIEPBIKAJIBHBIX TPYIT a0yA31Ih Y 1M pacaByo 111 PITITiHHYI0 HIHABICIE, TATA 3yCiM ONIi3Ka HE YaBaiacsi:
Oenapyc K HailJieneil kbIBe ca cBaiMi Cyce3siM1 pO3HbIX Bepay 1 Hallbl...

JI3iyHas ¥ MsHE qyMKa 3'siBUIacs: moe, 0a 4azo 3axao monvbKi-moivbKi npulxo0d3iysb, berapycuol,
akazsaeyya, Yo Hecui y cabe namauyvisanvha. [Ipocta He ix gac Ob1y. Moxka 1 3apa3 He ixX. AJie TThI
HapoJl CBAlTO Yacy Jadakaelliia. Y3Harapo/a 3a MmaKyThl HaBiHHA ObIIIb.

<...>

<...>

['>Ta kemiTiBBI, MAMSIPKOYHBI THIM, SIK1 Befae KbIIE. JIFoOinp He3aneKHaCb Y BSUTIKIM 1 MaJibIM,
aJiHaK JyacTa sie He Mae. AJie 1 ¥ TOTBHIM BBINMAJIKY He T'yOisiena; Xoib BOHKaBa, a YC€ X BbIIae csioe 3a
He3anexHara. He 1o0ilib, ka0 siro npbIrHaTaii i npeiMymaii (HaBaT y XaTHix ymMoBax). Hspanka s Takoe
CTaHOBILIYA LEPHILb MMaJl BBIVISIAM TaK 3BaHbIX «a0 eKTHIYHBIX a0CTaBIH».

VYHyTpaHbl CTaH IYIIbI 3HEITHE HE BBIAYIISIC, TAMY YacaM 3/aelllla MayKIIBbIM, HCKAHTAKTHBIM.
Kab 6e3 Haroapl He packphIBaIllla, YacaM MYCII[b 3TaJKaIllla 1a APYracHbIX MBITAHHIX 3 ThIM, IIITO HE
aJIIaBsAiac Sro moIvisaaM.

[IpamnaBitel, X011 1 ObIBaE Yacam y mpaiibl HepalbiTHAIbHBL. Ha 1shKKaciii He ckapasimia.
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IT’ sucTBa ammayisie, aje yacaM Ja3Baiisie cabe 4apKy-Apyrylo.

Jlaronue! fa HIIBIX Hapoaay. Jist ix Ha cBa€it 3amull 3aYCENbl 3HAXOA31Y KYTOK, MPBITYIIAK 13 raTara
yacy JI4bly iX 3a cBaix, abapansy. Hikoui He cTaBiycs cynpaip aciMuUIALbI.

JlaBepitiBbl, y THIM JIIKY 1 J1a 4y)Kora 4ajaBeka. LlspmiiBel, yacaMm ga3Bajisie cs0e majMaHBallb.
Jlobpa pazymee XITpBIKiI ¥ agHOCIHAX Ja csi0e, HEKaTOpPhl Yac HaBaT MPbIMAe «YMOBHI TYIBHI». Sr0
K acaOiCThIs IJIaHBI Hi JJIs1 Karo He CakpaT.

T'onHacup 1 BapTacis cBaro BelibMI 11aHye. Bsutikyro KpbIyay He gapye. [loyra Hoclp sie ¥ caplipl,
ajie TPBIXOM3ih 4Yac — 1 KBiTaemua. Kaml «Hakiminb» Ha AyIIbl, Kajl MadblHae MpaBimb Oajb
HATpayaa, Oenapyc ObIBae panrydsl 1 TPO3HBI.

CmarayriBel 1a 4yXora ropa. Y CKJIaJaHbIX YMOBaX HaJ3€iHBI, HE MaABOM3Ib. ['aTOBBI Ha
camaaxsspy.

He nro6imp Bsmikix mepameH. 3 MIHYJIBIM HE mapbiBae. JIIublllh, MITO POJIHBI KYT STO abeparae,
TaMmy cTapaelia IpsITPhIMITIBAIIIA aIHATO MECIIA )KbIXapCTBa. AJICIONb — JIFOO0Y Ja paja3iMBbl.

Bepriup, ane He cTonpki ¥ bora, koibki ¥ 3BbIYal poakay, 6oblail yacTKail 3 ciBOW JTayHIHBI.
Jlobpa 1 mibIb0Ka pazymee IpbIpoy, si€ maraeMHbl cBeT. CBemuanHi ad MIHYIBIM 30eparae, IOMHIIb
1 HOCILb y C3pIIb, NIepajiae Halya kaM. AJICIOIb 1yIb STO TBOPYbIS BHITOKI.

benapyckas »xaHubIHa a/1 PBIPOJIBI a/13HayaHa npbiraxkocifto. Crpaasexy ¥ msxkail npausl. Ha
€l asikaM JISDKBILb BbIXaBaHHE /3511, XaTa, racrnajgapka. ¥ T3ThIM C3HCE ¥ LSKIMIIBIM CTAHOBIIIYbI
aj MyublH. Eif HAMa Kaji caublb 3a caboif, TaMy 3 yacaM BBIIIVISIae CTapdIHIIail cBalro y3pocry.
3aciyroyBae Jemniai 1oi.

<...>

<...>

<...> 3pyuHae reamnaiiTblyHae craHoBimya benapyci ¥ 1pHTphl Eyponsl Ha nepakpblkaBaHHI
Veix nuiaxoy nmamik 3anagam 1 Yexonawm, [loynauuy 1 [loyanem, 3 agHaro 00Ky, cripbisiia pa3BiLIO
raiano, aaHociH benapyci 3 IHIIBIMI KpaiHaMi CBETY, y3aeMalpaHIKHEHHIO PO3HBIX KYJIbTYPHBIX,
PANITIAHBIX Tpaibllblil. AJHAK, 3 apyrora 0OKy, Takoe creuplpidyHae najgaxkdHHE IpbIHOCUIA HE
TOJIbKI TAYHBI MA3ITBIYHBI IUIEH, a HAPIAKA 3’ AYJIsUIacs NpblYblHAl MHOTIX TPAriuHbIX IICTapbIYHbIX
nag3ed 1 CKiIaJaHbIX BblIpaOaBaHHAY. Y BBIHIKY Oenapyckis 3emill clpaaBeKy ObLIl jkKanaHail
CTpaTariyHail MaTall Ans OOJbII arpi3CciyHbIX Cycen3sy, CIYKbUIl ap3Hail IIMatriikix OiTBay, BoiHay
nambK iMi. Y 3HayHail CTyNeH1 MOXKHA JI4blllb, IITO OelapycKi Xapakrap, sir0 aaMETHBIS PbICHI
(bapMipaBaticsi Haifgaclel y HeCPbLUIbHBIX 3HEIIHENATITHIYHBIX BapyHKAX, 18] 3BOH MUOY, Y ACTasTHHBIM
KpBIBaBbIM 3MaraHHi 3 3axomnHikami (HsAMEIKiIMi KpbDKakami, MaHroJia-tTarapami, MIBeIami,
¢bpaniy3ami i r. 1.).

<...>

<...>

—KoskHas HauplsHanbHaAs KyIbTypa BBIIpAlOyBae HEHKYIO 3BBINIKAIITOYHaclbs. Hampeiknan,
y aMepblKaHLay — MocIex, y eypaneinay — npocra yCToiBacp KIS, ¥ pycKix — sMoupls. LlTo
BEITIpAIaBaji Mbl, KaJi Takoe Mae Mecra?

— JIns Hac Takol 3BBIIKAIITOYVHACIIO 3’ AyJgella TaJepaHTHACIb. [ 3Tyl KaTaropslio vacuen
pasyMmerolp ¥ MaliThIYHBIM C3HCE, SIK 3aKaHa/layya YCTaHOYIJIeHae MpaBa Ha 1HIIAJAyMCTBa, PAIITHHYIO
sSIpHiMacilb, IIMAaTIapThIHHACIh, TaTOYHACHH YJIAJbl JAamyCLillb Y KaHCTHITYLUBIMHBIX MEXax
A3eiHacIp anasiipli. Ase siHa 3’ sysera (Moxa Oblllb) Takcama YHyTpaHail XapaKTapbICThIKAI TPYIIbI
1 COIbIyMY. Y TaKiM 3HAYPHHI TAJICPAHTHACIb MpasyJIsiellia Y HACTYIHBIX MPbIKMETaX: a) a0BOCTPAHbIM
mavyIi canpisIbHal CrpaBsyuTiBaciii; 0) sMmarrii — siK 370JIbHACI{I TACTaBillb Cs10€ Ha MecIa iHIIara
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JajaBeka; B) MUIACOPHACIII; T') HEMpbIMaHHI arpiciyHacili, BasyHiuara ¢aHarei3My («abbl HE OBLIO
BaifHBI»); 1) KAMIIPaMiCHACII ¥ BBIPAIIIHHI KaH(IIKTHBIX CITYaI[bIi.

VYce raThIA phICHl 3aliMarollb Y MEHTalbHacll Oenmapyca IPHTpaibHae Mecua. Hac iHIbI pa3
Ha3bIBaIOLlb TAJICTOYIIaMi 32 CThIXIHAE MPBITPHIMIIIBAHHE MPBIHLBIITY «HENPALIYJIECHHS 31y HaCULIeM».
I campayel Gemapyc He CTaHe ajKa3Ballb HAa aHAHIMKy aHaHIMKai, HA KaMIpaMaT KamopamaraM. EH
XyTU2H, KaJll €clib MarybIMaclib, MsIpoi3e Ha Apyri 00K Byilel. TanepaHTHACI] HeJlbra HaBy4bIlI[a
3 KHII, siHa TUI0J acabicrara rictTapbluHara BOIBITY, IEepaxblTara 1 agdyrara. bemapycki Hapon He
BbINpallaBay, a BbIIIaKyTaBay IaTy KallToyHallb, 1 Mae IpaBa pa3jiiuBalb Ha y3aeMapa3yMeHHeE.

— VY HeKaTopbIX IHIIBIX HapoJay — BSUII3HAS TAPBITOPHIS, SIHBI Marii yc€ KiHylb 1 maicii
3 Hace/pkaHara Mecia. bemapycam icii ObI10 HEKyIbI. SKist pBICHI I'ITA JTAJIO HAIllaii MEHTAIBHACII ?

— Ilepur 3a yc€ IMKHEHHE MpBICTAcOYBaIlla Ja YMOY 1 adcTaBiHay, aje 1 yMeHHE MPbICTacOYBallb
iX ga cs0e, K raBoOpbIIa, HaKpbIxy-namixy. Jlajei — mgpreHHe, IITO IHIIBI pa3 TIyMadalb SK
«raKopJiiBacilb JIECY», HAa caMail CIpaBe, rITa XyTudi 370JbHACIb «TPbIMAallb YAap» — HE alycKalb
PYKI IIpBI HAYAA4aX, HEe ryOJslb rajaBy 1 T. 1.

<...> «Ycé mpbIxo/3illb Yy CBOM Hac A Taro, Xro yMee 4dakanb». ['3ThIsI MYIpBIS CIIOBbI
JI. Tancrtora nenm 3a Yc€ BBIAYISAIONb TAKyK) YaJlaBEuyr SKACIh, K LsprneHHe. MoxHa Takcama
a/J3Hayblllb BBICOKAE MpalanodcTBa — 3iMJIS K HE BesbMI ypajuriBas 1 marpabye Bslikail Ipartibl,
yKapaHeHaclb CBSAOMAacIl, J000Y Aa MpBIPOJbl 1 MaJON paja3iMbl, KaHCEpBaThI3M, HEIO00Y aa
nepaMeH, sKis yacliel 3a Ycé marapiiarolb CTaHOBIIIYA, 3aMKHEHACIb Jja capamJIiBaclil, Bepa ¥ MpbIMETHI,
sKasl 113€ aJ] Ha3IpaHHAY 3a MPbIPOJiail, CEeHTPIMEHTAIbHACIIb.

Pazam 3 TbIM y MeHTaNbHaCL1 Oenapycay Imar JeTyLleHHACL 1 pAMaHTbI3MY.

Mo:xHa cka3alp, IITO HaTypaJbHbI af00p 3aMalaBay Takis STHIYHbBIA sIKacll, sKis 3a0scneuBaii
KBIBydacllb Hapoja ¥ ISDKKIX MPBIPOJAHBIX YMOBax 1 ICHaBaHHS ¥ CKJIaJ3€ IHIIBIX A3dpKay Ha
MpaLsry MHOTIX CTaroaa3sy.

[earpadiuna benmapycer — eypamelickas KpaiHa, ajieé KyJIbTypHa-TICTapbldHa MBI — YacTKa
YycxoqHe-TpaBaciayHail 1pIBUT3allbl, K g€ Ha3biBae A. ToHHOI.

<...>

(I'ymapxa 3 cayviénaeam C. [llasenem)

ITa cyrnacii, Tombki kas 100 ramoy ycs benmapych kbuta 3iydaHai, afa3iHail. YBech acTaTHi
yac CYIUIIMEHHIKI IpaBsull ¥ BOWHAax 3 pa3HacTallHbIMI aKylmaHTami, MayCTaHHSAX CyIpalb 1X Xka,
ab00 Mpbl KAJIAHISJIBHBIM PKBIME — 11 TO IMOJIbCKIM, III MackoyckiM. Hemarueima mpasiBiup cs6e
¥ rpaMajcKiM 1 KYJIbTYPHBIM JKBIII[, 3aI[ICHYTacllb Yy CBaiM IMpPbIBATHBIM JKBIIIl MpbIMyLIaia
Oenapyca mykaib BbIHcLIE U1 TBOpYAl SHEPril ¥ *KbILL1 AYXOYHBIM.

Paneii cem’i ¥ OGenapycay ObUTi Haa3BBIYAN BsUTIKisA, IHIIBIM pazaM gaxom3ini qa 30-50 ganasek,
00 Oampki, M3€1i 1 YHYKI XKbUTl pazaM. MHeE 31aeriia, raTa MHOrae TIyMadblllb Takcama 1 3apas.
Hanpeiknan, mapy npa MoliHara racrnajapa, «oabKy».

lNacmagpias yBoTyNne Mena pPOYHBI rojlac 3 racmajgapoM. Y sie HaBaT OBIY CBOM «Ma&HTaK»:
racar, Tpolllbl, IITO BBIpyYarwlla aj NOpojaxy Npajykray skaHodail racmagapki. KabGera pacna-
pamkanacs yciMm, mTo ¥ xare 1 Bakous sie. [IpbrubiM Mamanacs 1 ¥ My 4ublHCKis cripaBbl. Kani mena
pO3yM TaTa padiip.

VY mayHBIM C3HCE, aCHOBBI XapakTapy Ipojakay Oeiapycay nadail 3akjajBainia sy’
¥V MaxXphICHISHCKIS 4Yachl, y TEphIs] TaHaBaHHS S3BIYHINTBA. XapakTIpHAM pwicail Oerapyckara
MEHTAIITATY ObIY (EeTHIIIBI3M CJIOBA, IITO a3HA4Yae Bepy ¥ LydaA3eiHylo culy HeKaTopbix cioy. Tak,
Oemapychl 3aycénpl TIbIOOKa BepbUIi ¥ Toe (a HEKATOpPbIS IIYbIpa Bepaib 1 CEHHs), IMITO acOOHBIA
CKa3aHbIs 1M1 CJIOBBI MOTYIIb 3A3€HCHILIIA ¥ canpayaIHbIM KbIIII.

<...> HapaszBpiuail ICTOTHBI 1 CBOeacaOmiBel VIIBIY Ha (apMmipaBaHHE acHOY Oeiapyckara
XapakTapy aka3aja VYHIKaJdbHas ciTyalbls ajJHadacoBara cyicCHaBaHHA Ha benapyci ¥ mnepsisin
CSIpAIHSABEYYA SI3BIYHINTBA 1 XPBICIIISTHCTBA.
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<...> AnHauyacoBa 3 mpaBaciayem Ha benapyci madano pacnaycromkBaliiia i XphICIITHCTBA
¥ dhopme kaTaminTBa.

3apa3 cymoski ycix XpbICHISIHCKIX KaH(eciii ckmamaronb 97,8% ycix pairidHbIX CymoJjak
y kpaine. Ha Benapci Hekanbki craroui3say icHyroIb MycyibMaHcKas (OemapycKist Tarapsl) i iyn3encKist
(s2ypai) pamirii.

Exercise 7. Read the proverbs and say what valuesthey reflect. Complete thelig of national Belarusan values,
if necessary.

He xBanu cs16e: xaii 110131 MOXBaJIsLb.

VYnsipoz He J1e3b, 33a/ly He acTaBaiics, CSpII31HbI TPbIMAKCS.
JloOpa Ob110 ¥ racusx, ToJabKi IPbIHYK] HE OBLIO.

J13e msronb, Tyasl 1431, 13€ cBapaiiia — aobi31.

Ha nenpersnens cBaiiro KiHb xjaedam.

Exercise 8. Compare the Belarusian and English proverbs and the national values which they reflect. Give
mor e examples of contrasting values.

Jlo6pa, sik cycen Oimizka i mepanas Hizka. — Good fences make good neighbours.

JFPAKIIINLECKOE SAHAIIINE

Plan

1. Therole of values.
2. The formation of valuesin a society.
3. Theformation of value orientations.

1 Therole of values

Exercise 1*. Read the passage below and explain why many Belarusians find British humor stupid and
newspaper s boring.

Values underlie everything. Let’s say, for example, that you are describing a person in your
tribe. You decide that she lives in a nice house, has a good job, is areally good mother, is a very kind
and friendly person, has a good sense of humor, is a terrific hostess, a good neighbor, a good cook,
but a terrible gardener. In general, she is a really good person and she has really succeeded in life.
She's happy. None of these judgments — good, nice, successful, and so on — make sense without some
kind of group agreement. They are subjective judgments based on culture. They are judgments driven
by the values system of the tribe. Needless to say, if a different tribe were to judge this woman using
their value systems, the verdict may be quite different.

2 Theformation of valuesin a society

Exercise 2*. Fill as much of the chart as possible about the U. S., your country and the appropriate values.
Read thetext “ The Formation of Valuesin a Society”, if necessary.

Factors Affecting Culture Uu.S Belarus Values: American vs. Belarusian
Geographical location
Size
28
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The table termination

Factors Affecting Culture u.S Belarus Values: American vs. Belarusian

Foundation of the government

When the country was founded
Religious background
Other

THE FORMATION OF VALUES IN A SOCIETY

People from the same culture share several similar values. People evaluate objects, events, and
behavior based on their values. How are these values formed? Let’s ook at some geographical, historical,
and religious factorsthat have affected the value system inthe U. S.

Some factorsthat are important to the basis of values concern the geography of the country. The
U. S. isthe fourth largest nation in the world, covering 3,536,278 square milest. The amount of natural
resources, including the land, fresh water, and animals, is abundant. The U. S. comprises, or makes
up, avery large part of the North American continent. It is bordered by two large oceans and only two
other countries, Mexico and Canada. If you drove the 2,825 miles from New York City to Los
Angeles, it would take you at least 4-5 days, even if you only stopped to deep, eat, and fill up your
gas tank.

Second, several historical factors play an important role in the American value system. The U. S.
was founded by arevolution: the early settlers of the U. S. opposed the tyranny, which is control with
complete power, of many European rulers. The government was thus founded by settlers who had
escaped controlling kings, churches, priests, and aristocrats. The new citizens of the U. S. put the
power in the hands of the people by electing representatives to establish the laws and the foreign
policy. This democracy is the oldest in the world, even though the country did not become established
until 1776.

Last, a that time in Europe, there were major religious conflicts between Catholics and
Protestants. Many people escaped from some of these European countries to the North American
continent in order to have religious freedom. In fact, persecution — causing one to suffer for reli-
gious or political beliefs —was a major reason why many Protestants left different parts of Europe
in the 17" century. Today, the existence of many Protestant denominations, such as Presbyterian,
Baptist, Methodist, Lutheran, Episcopalian, reveal the religious diversity that developed inthe U. S.
No one single church dominates, or controls, because the emphasis is on the individual and not
one particular religion; the development of the U. S. was very much influenced by this emphasis
on the individual.

Because of the diversity of the U. S, it is important to claim that all Americans hold the same
values. However, the large size of the country may cause many people to value their privacy and
space. In addition, the historical and religious factors may help explain why many Americans are con-
sidered to be individualistic. Nevertheless, the development of any country is always in a state of
change, and although there are many factors that contribute to shaping cultural values, the geographi-
cal, historical, and religious factors are important to the change and growth of a country.

As the 21% begins, a number of leaders in politics, education, and other professions believe
that the U. S. must adopt some new values to go along with the older traditional ones. What new
values should Americans adopt? This is a very difficult question to answer. Certainly, a great
value should be placed on the conservation of natural resources; Americans should learn to use
less and waste less. But conservation has never been a strong value to Americans, who have
believed that their country offered an endless, abundant supply of natural resources. Recently,

! To go from miles to kilometers multiply the number by 1.609.
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progress has been made — more and more Americans are recycling their paper, cans, bottles, and
other goods — but old wasteful habits die hard. Furthermore, the need to protect the environment
may conflict with the need for jobs, as in the Northwest, where conservationists battle lumber
companies that want to cut down ancient redwood trees. A belief in the value of conservation is
still weak compared with other American values; it can become stronger only as Americans see
the need for it more clearly.

In addition, American values need to place a stronger value on cooperation on a national scale
to achieve important national objectives. The American idea of the national good has never been
based on national cooperation but rather on the freedom of the individual, maintaining those condi-
tions that provide the greatest freedom and prosperity for the individual. It is far more difficult for
Americans to accept shared sacrifice for the common good and well-being of the entire country. For
example, although the majority of Americans believe that it is extremely important to balance the
national budget and reduce the deficit, they do not want to see cuts in government programs that
benefit them personally.

The American value of competition also hinders the development of a spirit of national coop-
eration. Competition sometimes encourages feelings of suspicion, rather than the mutual trust that
is necessary for successful national cooperation. Although Americans often cooperate successfully
on the local level — in neighborhood groups and churches, for example — they become suspicious
when the national government becomes involved. For example, on the national level, they may see
themselves as part of an interest group that is competing with other interest groups for government
funds. A request by the national government for shared sacrifice may be seen as coercive and
destructive rather than voluntary and constructive. However, the demands of the 21% century may
compel Americans to place a greater value on national cooperation to solve problems that affect
them all, directly or indirectly.

3 Theformation of value orientations

Exercise 3*. Read the letter of an American girl and get ready to discuss the for mation of value orientations
in family and at school.

Hello my name is Ngoc Nguyeri and | just turned 12 in April ...

Inour class we do Reading, Writing, Math, and sometimes we do Science. | usudly study 1 to 4 hours
a school night. | don't think school work is easy. | think it’s challenging. | like school a lot because
it’s not boring and we get to do different projects instead of studying from books. | think that if we do
projects, we get to learn more by learning what to do, not just how to do it. | like school because it
helps you know stuff and then when you are bigger you could get a good job.

| like to spend time with family and friends or usually watch my baby brother with my free
time. My mom and dad live both with me and | like to talk to them when they are not busy.

Ms Wilma is my 6™ grade teacher and is also my lunch buddy so we are pretty close. | get good
grades like B’sor A's. I’'m usually disappointed with my B’s because | don’t think it’s very good.

| don't really know anything about Belarus except | think it’s near Moscow.

| love the book “Good Night, Mr. Jom”. My teachers picked it for meto read, it’s good.

| get $20 for every month for my allowance. To get that money | have to clean almost the whole
house once every two weeks. | also have to watch my baby brother and have to listen to my parents.
| like to play knock, knock game that my brothers, sister, and our friends play. | usually worry about
bad things | do like take sister’s candy and hope she doesn’t notice anything missing, but usually
| worry about my family and friends. | like basketball and reading, those are my hobbies,

| want to ask the Belarusian children if it’s hard at school and what they wear.
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Exercise 4*. Read the information written on the poster sat American schools and get ready to discussthe in-

fluence of school environment on

A.

We believe that children are the priority

the for mation of values.

of Valley View School.

We encourage a sense of respect, dignity, and community shared between families, sudents and gaff.
We support the growth of the individual child to realize his or her unique potential in a positive

learning environment.

We are committed to the development of responsible thinking, making appropriate choices, and

accepting consequences.

You're Unique

You've aright

to be yourself here.

| will not treat you unfairly
because you are black, white or brown,
boy or girl,

tall or short,

fat or thin!

You have aright to hear

and be heard here.

| will not

yell,

scream,

shout or

make loud voices!

You have aright to learn
about yourself and others.
You will be freeto

express your feelings and
opinions without

being interrupted or punished!

C.

For al people,

For al races,

For al our different
Shapes and faces —
For rich or poor,
For high or low,

D.
Pledge to the Flag

| pledge allegiance to the flag
of the United States of America

You have aright
to be safe here.

| will not hit you,
kick you,

pinch you

or hurt you!

You have aright

to be treated with kindness here.

| will not

laugh at you

or hurt your feelings!
These are your rights
as an individual.

As long as you do not interfere with

the rights of others,
we will respect the feelings,

beliefs and values of each unique

individual
in the human family!

Freedom

Let’s have freedom
Wherever we go!
Freedom at last!
Let freedom ring!
These were the words

Of Martin Luther King.
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and to the Republic for which it stands,
one nation under God, indivisible,
with liberty

and justice for all.

E.
Cooperative L earning Standards

Practice active listening.

Help and encourage others.
Everyone participates.

Explain your ideas and tell why.
Complete tasks.

agrwNPE

Exercise 5*. Read the extracts from a student handbook, the educational program of “Language Arts’ and
make notesto discuss the for mation of values at school.

Questions

1. What’s the difference between “adream” and a*“goal” ?

2. Did your assumptions about managing discipline at American schools change?

3. What is agood American student like?

4. Find the recommendations which contribute to shape such values as self-reliance, future, order,
education, and health. What recommendation do you find very specific of the target culture?

5. What character traits are formed in the process of following the ingtructions in the student book?

6. Which advice do you find very important?

7. How arethe national values formed by means of the subject “Language Arts’?

CEDAR HEIGHT & MARCUS WHITMAN JUNIOR HIGH SCHOOL
STUDENT HANDBOOK

A. Personal Success Starts at the Beginning. Set your Goals

“If | planto learn, | mug learn to plan”

To cut aboard, use a saw. To hit a baseball, you use a bat. They're tools, things that help you do
things better, easier.

The same is true of goals. What goals help you do better is succeed ... at whatever you believe
IS most important.

Goals organize your efforts, focus your aim. A goal is like a compass, pointing to true north —
keeping you on course for success.

First get SMART:

Specific: Specific goals state exactly what you're aiming at. They’'re not vague or confusing
(i. e. My goal isto buy a stereo system.)

Measurable: Measurable goals state what you want and when you want it. (i. e. My goal isto
buy a stereo system by 8 months from today.)

Action-oriented: Action-oriented goals spell out exactly HOW you will achieve your goal. You
have aplan! (i. e. I'll pay for my stereo with money from my paper route. I’ [l save $50 each month.)
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Realistic: Realistic goals are possible. They may be hard to achieve, but they’'re not just
dreams. (i. e. If your job pays enough, thisisrealistic.)

Timely: Timely goals give you enough time to achieve them. They don’'t assume that everything
is possible tomorrow! (i. e. eight months would give you $400, enough to buy a good mini-stereo.)

Getting good grades is important not just for your immediate future ... they are building blocks
for your future success!

Smart kids set SM.A.R.T. goals! Each week, plan how you will reach your academic and per-
sonal goals. Record what you need to do in the weekly goals sections.

E. g. Weekly goals: Thisweek, I'll join art club. Read “7 Habits for Teens’ ch. 3.

B. Possible Consequences for Inappropriate Student Behaviour

Disciplinary Actions. Examples include, but are not limited to:

—Informal talk: A school official (teacher, administrator or counselor) will talk to the student
and try to reach an agreement regarding how the student should behave. Recorded in studentsfile.

— Conference: A formal conference is held between the student and one or more school officials
and may include parents. During this conference, the student must agree to control his/ her behavior
recorded in student file.

— Parent involvement: Parent(s) notified by telephone, personal contact, letter or certified letter.
A conference may be conducted between the student, his/ her parent(s), appropriate school personnel,
and any other individuals concerned.

— Probation contract: A process spelling-out specific conditions for a student’s behavior at
school. Can relate to attendance and / or discipline problems.

— Lunchroom clean-up: Wiping off tables, picking up papers, and replacing chairs at lunch time.

— Detention: Thirty minutes up to three hours after school assigned by a teacher or administrator.
Students are required to make detention within three days. Twenty-four hours notice, verbal or written
must be given. Parent can transport students or sudents may walk home. Activity during this time
may involve study, assigned building / grounds clean-up or other appropriate action.

— Redtitution: Items inappropriate for school (i. e. tobacco, lighters, matches, radios, noise makers,
obscene buttons, etc.) will be taken away.

— Discipline: Any form of punishment administered short of suspension.

— Removal from class: At the discretion of the teacher, a student may be removed from class for
the balance of the class period and placed in time-out.

— In-school Suspension: A student may be suspended from one or more classes for a designated
period of time but remain in school. The student parent(s) or legal guardian is notified by telephone or
certified letter that the student is subject to an in-school suspension. On the designated day(s), the
student will report to the vice principal’s office.

— Short-term Suspension: The student is informed that he / she is subject to short-term suspen-
sion 10 days or less. The student is also informed regarding the due process procedure. The student’s
parent(s) or legal guardian is notified by telephone or certified letter that the student is subject to a short
term suspension. Notification to the parent(s) or legal guardian must include clear instructions regard-
ing the due process procedure. The due procedure isimmediately initiated.

—Long term Suspension: The student is informed that he / she is subject to a long-term suspen-
sion (10 days or more). The student is also informed regarding the due process procedure. The student’s
parent(s) or legal guardian is notified by telephone or certified letter that the student is subject to along
term suspension. Notification to the parent(s) or legal guardian must include clear instructions regarding
the due process procedure.

— Emergency Expulsion: The student is immediately expelled for an indefinite period of time.
Expulsions of thistype are only made when it is necessary to remove the student from school in order
to eliminate a clear and present danger to any or all concerned. The student’s parent(s) or legal guardian
is notified by telephone or certified letter regarding the action of the school district.
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C. Teacher Comment Codes

— EA: Excellent Attitude and Effort

— EW: Excellent Work Habits

— WI: Work Improving

— WH: Work Habits Need Improving

— LE: Lack of Effort

— FM: Forgets Needed Materials

— FD: Frequently a Disturbance

— MA: Missing or Incomplete Assignments
— PA: Poor Attendance or Tardiness

D. Manage your time

“Time is your most valuable possession”

1. Record: Do you ever forget things you need to do? Of course! We all do. So when you think
of something, or when ateacher assignswork ... write it down!

TIMELY TIPS:

— Record homework on the date it is assigned (make a note of the due date).

— Record tests and projects both on the date assigned and on the date due.

— Use abbrev.sto keep it short!

— When no homework is assigned, write N. H.

2. Prioritize: OK. You're at home, studying for a big test tomorrow. That’s pretty important,
right? But then the phone rings. It’s urgent. You stop studying, get up, and answer it. It's a friend who
just wants to chat. You talk for an hour.

Now what? It’s late, and you're not ready for your test tomorrow. You don’'t have enough time left,
and you won't do aswell as you could have. What was temporarily urgent overruled your important test.

Solution? Number your tasks in order of priority. Stick to it! Relax when you' ve finished. In
other words, call you friend back later, when you’ ve finished.

Keep First Things First:

— Don't be ruled by urgency.

— Spend time on important things before they become urgent.

— Do important things early, in advance. Waiting till they’re urgent just stress you out.

— Remember, in order to say “Yes’ to important things, sometimes you have to say “No” to less
valuable activities.

— Each day, number your tasksin order of importance ... 1,2, 3 ...

3. Shedule: You' ve written your tasks down. You know how important each one is. What's next?

Right after school, estimate how much time each task will take. Then plan when you will do it.
Thisway, you'll always know what you need to do, and when!

Scheduling tips:

— Set up aregular study schedule. Homework and studying are much easier when they’ re habit!

— Pick atime that’s best for you. Many students set aside 4:00-5:30. Others prefer to do home-
work from 7:00-8:30.

— When you have no homework, work ahead or study for upcoming tests.

— Start studying for tests at least three days beforehand.

4. Do it! The fourth step is to actually do the work. Execute the plan. Do what you planned to do.
Thisiswhere we have the most difficulty. But here’'s some help:

Avoid Procrastination!

— Just start! Once you get going, it’s easier to continue.

— Work with others. Motivate them, and let them motivate you.

— Think about your goals. Where does schoolwork fit in?

Set mini goals.
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— When studying or doing homework, set a mini goal. Build in a reward. Example: “When |
finish this essay outline, | can phone a friend”.

5. Check and Review. Check if you missed anything.

— Ask yourself: Did | do my best? s this quality work?

— Mark finished assignments with a checkmark ().

— Transfer unfinished work to afuture date. Mark it with an arrow (—).

E. The Study Zone

How to study

— Remember that studying is more than reading.

— Have your tools handy: paper, pen, dictionary, atlas, ruler...

— Skim the text to get the general ideas. Then read everything more carefully.

— Sort through the information in a systematic way. Write down headings, sub-point, and sup-
porting facts.

— Pay attention to illugtrations, maps, charts, diagrams, and summaries. They help you grasp idess.

— After studying test yourself.

Where to study

— Study in the same place regularly. Avoid window views.

— Make sure your study space has good lighting and fresh air.

— Don't study with the TV on, but soft background music may be helpful.

— Keep the top of your desk uncluttered.

When to study

— Study when you’re most aert.

— Get into aroutine by studying at the same time every day.

— Don't try to memorize all the important facts in one day. Study a few every day.

— Put homework first. If you have other commitments (social, athletic), schedule them around
your homework period.

Listening

— Listen actively: earsturned in, eyes wide, and mind open.

— Ignore distractions. Concentrate!

— Ask for more information or an explanation if you need it.

— Notice key phrases like: “thisis important!” or “Thiswill be on the test!”

— Search for main ideas. Write them down.

Memory

— Review what you’ ve learned often.

— Summarize important chaptersin your texts.

— Read books or articlesrelated to your studies.

— Apply what you learn: if you learn a new math formula, try a few examples.

— Read out loud to help yourself remember.

— Use memory aids like acronyms for memorizing facts.

Note-Taking

— Keep notes neat —they’ |l be easier to study from.

— Listen 80% of the time, write 20% of the time.

— Use your own words, not your teachers'. You'll learn more.

— Write in “shorthand”. Use abbrev.s

— Use your notes to make summaries, outlines, diagrams, or maps of your subject.

Preparing for tests

— Avoid cramming. Start studying well before the test date.

— Make up alist of everything that’s going to be on the test. Know exactly what it will cover.

— Memorize facts and formulas.
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— Make up questions that you think will be on the test.

— Take al the school tools you’'ll need to complete the test.

— Don't worry! If you prepare well, chances are you' |l do well.

Writing tests and exams

— You're prepared, so relax!

— Write your name on the test. Read the directions, and then all of the questions.

— Be sure you understand a question before you answer it.

— Write neatly! Express yourself clearly.

— Do the easier questions first to boost your confidence.

— Allow yourself enough time. Pace yourself through the te<t.

— Answer amultiple choice question in your head, then pick the answer that matches it most closely.

— Taketime to proofread your work and check your answers before handing in your paper.

Motivation

— Start the day off right: try get a good night’s sleep and a healthy breakfast.

— Positive people are more motivated.

— Come prepared. Be alert, ask questions, and contribute to class.

— Be determined. Want good grades.

— Work with a study buddy or group. Push each other to improve.

Homework & Homestudy

— Homework applies and reinforces schoolwork.

— Make it a habit to do homework every school day.

— Homestudy broadens your horizons beyond your school courses.

— Pick up abook on a subject that interests you and read it when you get a chance. (Make a note
of it in your agenda.)

EDUCATIONAL PROGRAM FOR HONORS TENTH
GRADE LANGUAGE ARTS

Mr. Ferguson
Evergreen High School

Welcome to Honors Tenth Grade Language Arts where we strive to develop your ability to use
the English language.

Asan honors class, | expect more than good work from you; | expect great work. It isa privilege to
enroll in this class. You should anticipate working harder and faster than you would in aregular class.
A positive attitude, an open mind, and a commitment to hard work are your best guarantee of success.

Course description

In our quest to develop your English skills, we will concentrate on the four components of lan-
guage use: writing, reading, listening and speaking.

Reading

Since reading is the most fundamental literacy skill, you will be expected to do a great deal of
it. To earn an A, you must read 1500 pages per quarter. To earn a B you must read 1000 per quarter.
You must keep a reading log for all the books you read and you must produce a minimum of two
book reports per quarter. Failure to complete two book reports per quarter will result in an F grade in
this class. You may read any book which is a narrative of an appropriate reading level. | suggest you
choose novels written by the prize-winning authors on the lists posted in the classroom. If not, please
okay your selections with me. To help you accomplish this independent reading assignment we will
read silently for the first ten minutes of every period, but you will also need to read at home. | rec-
ommend at least thirty minutes of reading each day outside of school.

In addition to your independent reading, we will read numerous works as a class. These will
include all genres of literature — novels, plays, short stories, biographies, essays, newspaper articles,
poetry, etc. —and may be read in class or as homework assignments.
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Writing

We will work especially hard on writing this year because as sophomores you will be asking
two writing tests: the district writing assessment in the fall and the Washington State Student Learn-
ing Exam (WASL) in this spring. These tests will evaluate your ability to write and will be used to
compare the skills of Evergreen students across the state. Success on these tests depends on your
familiarity with the 6-traits of writing as well as your ability to use the writing process. Therefore, the
6-traits and the writing process will receive most of our attention in our writing program.

Listening / Speaking

Confident participation in group discussions and skillful public spesking are valuable skills and an
important part of language arts. Therefore we will incorporate listening / speaking assignments into every
unit this year. Assignments will include group discussions, ora book reports, formal speeches, and debates.

Grading
Assignments/tests.......... 80%
LEP ..o, 20%

The assignments / tests component is based on your performance on classroom assignments, home-
work, and teds. Please complete al assignments to the best of your ability and ask for help when you need
it. All work must beturned intime. If you are absent you have three school days to turn the work in or it will
not be accepted. Late work cannot receive a grade higher than a 70% of the points possible.

The Learning and Employability Profile (L. E. P) component of your grade is based on your
success in the five areas of the L. E. P: (1) commitment to quality, (2) work habits and attitudes, (3)
communication, (4) interpersonal effectiveness, and (5) attendance and punctuality.

| compute your quarter and semester grades on the following scale:

100% — 90% = A

89% —80% =B

79% —70%=C

69% —60% =D

Attendance Policy

My attendance policy is the same as Evergreen’s. Please see your student handbook for com-
plete details. Absences which are not excused within two days become permanently unexcused. Your
grade will be reduced 5% and you will not be allowed to make up the work you missed.

Three tardies equals one absence and could, therefore, impact your grade according to the at-
tendance policy. In addition, students will be assigned 10 minutes of detention in my room for each
tardy. If you do not serve your detention within one week of your tardy, it becomes a permanent tardy
and your grade will be reduced 5%. Being more than ten minutes late for class will congtitute an absence.

You have six hall passes which you may use to leave the room during the semester. These hall
passes are for non-emergency visits to the bathroom or to retrieve school materials from your locker.
Any hall passes you have not used at the end of the semester will be worth extra credit points. Stay in
class. You'll learn more and become smarter and better looking.

Scope and Sequence
Semester First Second
Quarter First Second Third Fourth
Themain- | Introduction to course Tragedy unit Holocaused unit Of Mice and Men by
tenance Preparefor digrict writing | Antigone by Sophocles | Night by Elie Weisd John Steinbeck
assessment Julius Caesar by W. Shake- | Career / Lifestyleproject | Prepare for WASL test
Elements of fiction speare Weekly poetry Public speaking unit
Short gories A Ddl's House by Henric | Mid-term and find exams | Weekly poetry
Weekly poetry Ibsen Two book reports Mid-term and find exams
Mid-teemand find exams | Weekly poetry Two book reports
Two book reports Mid-term and fina exams
Two book reports
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Terms
adaptors facial expressions kinesics
body language haptics (touch) posture
cross-cultural (intercultural) high-contact / low-contact cultures proxemics
communication illugtrators regulators
eye contact metamessage space

emblems (gestures)
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Personalities

J. Graser A. Méhrabian T. Williams
P. Miller
Vocabulary box

beckon gaze redlia
clench fists gesture reinforce
congruent hand motions sway
dart identifiable tap feet
deference lectern truism
discrepancy presentation skills visualize
fluff pupils (of eyes)

Nonverbal Behaviour of English and Russian Language Speakers

Plan

1. Therole of nonverba behaviour in communication.
2. The aspects of nonverbal behaviour.
3. Presentation skills.

1 Therole of nonverbal behaviour in communication

Communication carries messages at least at two important levels: one level carries the content
of the message, and another carries a metamessage about the relational aspect of the communicators.
Nonverbal communication often carries the metamessage, and verbal communication more often con-
tains the content. The simple question “What do you want?’ can be asked in a variety of ways that
carry a metamessage beyond the verbal content of the question.

Problem question. Could you illustrate the role of body language, voice quality and words in
the process of training or presenting?

When training or presenting, you have four main channels of communication: visual, voice
quality, touch and the actual words you say. There is classic research by Professor Albert Mehrabian,
which makes it clear that the impact and perceived truth of any communication comes mostly from the
body language of the presenter, closely followed by the voice quality. The actual words come a poor third.

See the diagram (figure 4) below to check if your prediction about the role of body language,
voice quality and words in the process of training or presenting is correct.

The figures for the impact and perceived sincerity of communication are 55 per cent body language,
38 per cent voice quality and 7 per cent words.

When these three aspects reinforce each other, the communication is congruent. If there is
a discrepancy between the words and the body language, it isthe non-verbal part that the listener will
pay attention to, often without realizing it. Presentation skills are how you give life to your words.
They are how you manage the 93 per cent of the presentation. So they are much more important than
memorizing the words.

You see bodies usually speak louder than words.

“The way people cross their ankles, shake your hand, smile and fold their arms says a lot about
them,” says Phil Miller. The body does what the mind is thinking, your body always says something.
People who read body language can pick up what your true feelings are.

Knowing the meaning behind someone’s body moves and learning how to put your best body
language forward can help you personally and professionally, according to Miller.
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Figure 4 — Therole of aspects of nonverbal behaviour in the process of training and presenting

“One of the ways to find out if someone likes or trusts you is to look at the pupils of their eyes.
If a person is interested in you or what you're saying, the pupils of their eyes will get bigger. If the
pupils get smaller, it’s the opposite — they don't like you or what you're talking about,” Miller says.

“There are two basic body positions — open and closed — which are key indicators of person’s
feelings,” says Dr Judith Graser. Often people are revealing a position and they aren’t even aware of
it. A person in a closed position usually will lean away. Such people cross their arms and legs and try
to distance themselves from the person they are talking to. When a person is talking with his / her
body in an open position, ghe is leaning forward and is relaxed.

Experts agree that a person should never be judged by one sign alone, such as interpreting legs
or armsthat are crossed.

Let’s consider a few examples which illustrate different tactics of nonverbal communication.

American Police Officer: He didn't look at me once. | know he's guilty. Never trust a person
who doesn’t look you in the eye.

Russian Engineer: Americans smile at strangers. | don't know what to think of that.

Jordanian Teacher: Americans seem cold. They seem to get upset when you stand close to them.

The American police officer, the Russian engineer, and the Jordanian teacher made these com-
ments about interactions they had with someone from a different culture. Their comments demon-
strate how people can misinterpret nonverbal communication that is culturally different from their
own. Of course, this can also happen in conversation among individuals of the same cultural back-
ground, but it does not usually happen as often or to the same degree. Many people think that all they
really need to pay attention to in a conversation is the spoken word. Thisis far from the truth!

Nonverbal communication expresses meaning or feeling without words. Universal emotions,
such as happiness, fear, and sadness, are expressed in a similar nonverbal way throughout the world.
There are, however, nonverbal differences across cultures that may be a source of confusion for for-
eigners. Let’s look at the way people express sadness. In many cultures, such as the Arab and Iranian
cultures, people express grief openly. In Asian cultures, the general belief isthat it is unacceptable to
show emotion openly (whether sadness, happiness, or pain).

Let’s take another example of how cultures differ in their nonverbal expression of emotion.
Feelings of friendship exist everywhere in the world, but their expression varies. It is acceptable in
some countries for men to embrace and for women to hold hands; in other countries, these displays of
affection are discouraged or prohibited.

What is considered usual or polite behavior in one culture may be seen as unusual or impolite in
another. One culture may determine that snapping fingers to call a waiter is appropriate, whereas
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another may consider this gesture rude. We are often not aware of how gestures, facial expressions,

eye contact, and the use of conversational distance affect communication. To interpret another

culture's style of communication, it is necessary to study the “silent language” of that culture.
Reflection. Why is it necessary to learn nonverbal communication patterns?

2 The aspects of nonverbal behaviour

For simplicity nonverbal aspects of communication may be divided into three classes:

1) body language, comprising touch, gesture, gaze, movement, facial expression, and distancing;

2) object language, including the use of signs, realia, artifacts, clothing, and personal adorn-
ment to communicate with others;

3) environmental language, made up of those aspects of color, lighting, architecture, space,
direction, and natural surroundings which speak to man about his nature.

Problem question. What is “object language”, “environmental language” ?

Let’s consider some cross-cultura differences of body language, or kinesics.

Americans usually stand at a dight angle (not facing each other directly) for ordinary conversa-
tion. They may touch each other when greeting each other by shaking hands (during a formal intro-
duction), or by placing a hand briefly on the other’s arm or shoulder (friends only). Some people kiss
on the cheek or hug when greeting a friend. Note that the hug usually is not a full-body hug; only the
shoulder and upper part of the bodies touch.

One research study looked at the number of times couples touched each other in cafes in different
cities. Thisiswhat they found:

San Juan, Purto Rico — 180 times per hour;

Paris, France — 110 times per hour;

London, England — O (!) times per hour.

So the rules for the use and degree of touch do vary across cultures. A number of anthropolo-
gists have recorded cross-cultural differences in the degree of bodily contact expected during every-
day social interactions. Those who live in high contact cultures include the French, Itaians, Africans,
Arabs and Russians while those in low contact cultures include the Japanese and Chinese. Those
in moderate contact cultures include the Northern Europeans, Australians, New Zealanders and the
US Americans.

Problem question. What culture do Belarusians belong to?

The next aspect of nonverbal behaviour is gesture. Gestures are specific body movements that
carry meaning, or simply arm and hand movements that communicate nonverbally.

Hand motions alone can convey many meanings. “Come here,” “Go away,” “It's O. K.,” are
just afew examples. The gestures for these phrases often differ across cultures. For example, beckoning
people to come with the palm up is common in the United States. This same gesture in the Philip-
pines, and parts of Latin Americaaswell as other countries is considered rude.

As children, we imitate and learn to use these nonverbal movements to accompany or replace
words. When traveling to another country, foreign visitors soon learn that not all gestures are univer-
sal. For example, the “O. K.” gesture in the American culture is a symbol for money in Japan. This
same gesture is obscene in some Latin American countries.

Many American businessmen enjoy relaxing with their feet up on their desks. But to show
a person from Saudi Arabia or Thailand the sole of one's foot is extremely insulting, because the foot is
considered the dirtiest part of the body. Can you imagine the reaction in Thailand when a foreign shoe
company distributed an advertisement showing a pair of shoes next to a sacred sculpture of Buddha?

There are a least four different kinds of gestures: emblems, illustrators, regulators, and adaptors.

Emblems are those gestures that have a specific verbal translation. For example, when you wave
your hand as someone is leaving, it means good-bye. Or when you give “the finger,” it is interpreted
as an insult. There are at least a hundred identifiable gestures in American culture. Of course, other
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cultures have their own emblems. For example, in Belarus, a slow shaking of the head means “yes”.
And in some ways, these are the easiest gestures to understand cross-culturally, because they are easy
to reproduce. When people are in a foreign country and do not know the language, they often resort to
emblems. For example, Dave, a student, was visiting Mexico with some friends, none of whom spoke
much Spanish. They were trying to find a hotel. “We were trying to communicate that we needed
somewhere to stay and the man couldn’t understand us and started acting very frustrated. We started
using nonverbal gestures— showing signs of sleep — and he understood and showed us a place to stay.
Everything turned out okay.”

More difficult types of gesture to understand in intercultural communication are the illustrators
and regulators. Illustrators are all those gestures that go along with our speech. Have you ever no-
ticed that there seems to be a“flow” to people’s verbal communication — when they are talking, their
gestures are usually very synchronized? For example, when emphasizing a point by shaking a finger,
the speaker stops shaking the finger at the end of the sentence. And it all seems very natural. In fact,
symptoms of mental illness are sometimes revealed in people’s gesturing behavior; their gestures may
seem “jerky” or seem not to go with their speech.

Of course, different cultural groups use different types and amounts of illustrators. Italians are
often characterized as “talking a lot with their hands,” or using a lot of illustrators. Another student,
Marjorie, who traveled to Italy, noticed this: “In watching people in the streets, it always seemed like
they must be angry at each other — all the waving of hands and gesturing.” Actually, it is merely the
custom there to use a lot of illustrating gestures. Other cultural groups, like Belarusians, may use
fewer illustrators. Of course, the number of illustrators used may also be related to a person’s family
background or individual preferences. The important thing to remember is that, if you encounter
someone who uses many illustrators, it doesn’'t mean that he's angry; and if someone uses few illus-
trators, it doesn’t mean that she’s not into the conversation.

We rarely think about it, but much of our conversation is regulated by nonverbal gestures,
called regulators. Thus, when someone tries to interrupt while we are talking, we may put out our
hand, indicating that we aren’t finished speaking. Greeting and leave-taking are usually indicated by
regulating gestures. For example, when we greet someone, we may shake their hands or hug them.
When we get ready to leave, we often gather our stuff together. It is important to remember that each
language has a somewhat unique set of regulators. For example, in Japan, turn taking is regulated
more by pauses than by gestures, so that a brief pause in the conversation indicates that the next person
may talk. In fact, Japanese people remark that it is sometimes difficult to jump into an American con-
versation because they are waiting for the regulating “pause’ that never comes.

The final type of gesture is adaptors, which are related to managing our emotions. For example,
we may tap our feet or fingers when we're nervous, or rub our eyes when we feel like crying, or
clench our fists when we're angry. Again, from a cultural perspective, it’s important to recognize that
the adaptors we use are part of our particular cultural upbringing, and that other people may use other
types of adaptorsto manage or reflect their emotions.

Note that homomorphic gestures are the same or similar in form, but since they carry different
meanings, these gestures frequently generate misunderstanding.

Let’s move to eye contact. Eye contact is important because insufficient or excessive eye
contact can create communication barriers. In relationships, it serves to show intimacy, attention,
and influence. There are no specific rules governing eye behavior in the United States, except that it
is considered rude to stare, especially at strangers. In parts of the United States, however, such as
on the West Coast and in the South, it is quite common to glance at strangers when passing them.
For example, it is usual for two strangers walking toward each other to make eye contact, smile,
and perhaps even say, “Hi,” before immediately looking away. This type of contact doesn’'t mean
much; it is simply a way of acknowledging another person’s presence. In general, Americans make
less eye contact with strangers in big cities than in small towns. People would be less likely to
make eye contact in bus stations, for example, than in more comfortable settings such as a univer-
sity student center.

42

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

Patterns of eye contact are different across cultures. Some Americans feel uncomfortable with
the “gaze” that is sometimes associated with Arab or Indian communication patterns. For Americans,
this style of eye contact istoo intense. Yet too little eye contact may also be viewed negatively,
because it may convey lack of interest, inattention, or even mistrust. The relationship between the
lack of eye contact and mistrust in the American culture is stated directly in the expression, “Never trust
a person who doesn’'t look you in the eyes.” In contrast, in many other parts of the world (especialy in
Asian countries), person’s lack of eye contact toward an authority figure signifies respect and deference.

Reflection. Check yourself if you remember the classes of nonverbal behaviour.

3 Presentation skills

Problem question. Why do you need to develop presentation skills?

Presentation skills consist of a number of simple things you need to do and a number of simple
things to avoid.

Eye contact. Eye contact with the audience is important: it’s a natural expression of your inter-
est. | like to have made eye contact with everyone in the room before | begin a presentation. If the
audience is a very large one, pick up to a dozen of the friendliest people you can see and make eye
contact with them in turn. When you speak, mentally divide the room into four or five segments and
systematically make eye contact with people in the different segments, a different person each time.
Eye contact for about five seconds works best. There is a tendency to dart your eyes away, but resist
it. Five seconds is quite a long time. Time it. We make extended eye contact with people when talking
with them on a one-to-one basis, and groups are a collection of individuals.

In training you can use the following exercise. Have the participants raise their hands. They are
to keep their hands raised until they experience five seconds of eye contact with the trainer. The
trainer must continue speaking naturally to the group while he does this.

Closing your eyes while presenting in a sort of extended blink is not agood idea. It distractsthe
audience and you cannot track the audience response to what you are saying with your eyes closed.

Posture. You make a fundamental statement about yourself by the way you use your body. An
aligned, erect posture communicates ease. Stand your full height. Poor posture is very often based on
outdated habits. If you stand, be balanced equally on both feet. Shifting from side to side, going back
on one hip, rocking or swaying can be distracting. One presenter swayed from side to side the whole
time he spoke. He put most of the audience in atrance inside two minutes. This was not his intention
at all, for his material was linguistics that needed full conscious attention.

To get a good basic posture, stand with your back to a wall. Touch the wall with the back
of your head and your backside and as much of the small of your back as you comfortably can. Now
step away. Your new posture may feel stiff and perhaps unbalanced to you, but check in amirror. It is
actually erect and balanced. The problem is that we become used to habitual postures so they feel
right, even though they are not. If you habitually lean slightly to the right, then when you stand
upright, it will feel as if you are unbalanced to the left. Use a mirror and ask friends to give you
feedback on your posture.

Soace. Use all the available space. Physical space is a metaphor for mental space, so claim what
you want from the start. To give the most boring presentation possible, get behind a lectern, put a
large bundle of notes on it, look down at them and stay rooted to the spot while you read the notes in
a monotone. After five minutes, those members of your audience who are still awake will probably leave.

Gesture. It isatruism that gestures need to look natural and spontaneous. Unfortunately thisis
the “Be spontaneous!” paradox. By trying to be spontaneous, you make it impossible. To try to
gesture spontaneously looks wooden. This being so, the way round the paradox is to eliminate those
things that stop you being natura. For example, we all have a “nervous gesture” — jingling loose
change in the pocket perhaps or fiddling with alock of hair. Five minutes worth of yourself on video
and you will see it precisely. When you have identified it, stop doing it. When it has gone, find the
next nervous habit to eiminate. These small changes will make a big difference. Also avoid unnecessary
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gestures. Gestures emphasize a point and if you are always gesturing then they lose their impact, like
an orchestrathat is always playing fortissimo.

\oice. We pick up arich variety of information from a person’s voice, their general state of
heelth, their mood, their social class, etc. In a presentation your voice adds energy and interest. Use it to
express the natural emotion of what you feel. Practise with a tape recorder. Whether you train with or
without a sound system, you will need to be able to project your voice to the back of the room. Sometimes
you will want to catch the group’s attention by talking softly, but a soft voice still needs projection.

We do not hear what our voice sounds like to others because it resonates in the bones of our
skull. When you listen to yourself on tape the first time it is always a surprise, it sounds like
a stranger. Listen to your voice on tape and experiment. Are the emotions, energy and inflection you
mean to give out actually coming out? If they are not, then you need to exaggerate and experiment
until they do. Remember, it is the audience, not the speaker, who decides what degree of expression
thereis. If the audience does not hear it, then for practical purposes it is not there.

Vocal projection needs good breathing. Our breathing drives our voice. Nervous breathing is
quick and shallow, and deprives the voice of range and power. Notice your breathing when you are
training. Breathe deeply when you spesk to groups. Use the diaphragm, so the abdomen expands
when you breathe in.

Take your time when talking. If the group is taking notes of what you say, they will appreciate
this. Fast speaking often comes from quick, shallow breathing, so if you speak more slowly,
you will automatically breathe more deeply. Visualizing while speaking also increases the rate of
delivery. Pictures happen quickly and you have to speak fast to keep up with them. Slow down your
mental video.

Use your voice congruently with your words. If you want the group to visualize, speak
faster. If you want them to hear internally, speak more slowly and rhythmically. If you want them
to get into their feelings, speak slower still and deeper. The more choice you have about the
range, speed and timbre of your voice, the more you can use it as a musical instrument to com-
municate with the group.

The great pianist Artur Schnabel is quoted as saying, “The notes | handle no better than
many pianists. But the pauses between the notes ... that is where the art resides.” Pauses are the
natural punctuation in what we say. The audience appreciates pauses. You can use pauses to think
of what you are going to say next and to collect your thoughts. Learn to pause deliberately, so
when you do need to pause to think it will not seem unusual. Remember that when you are training,
time tends to speed up and a five-second pause can seem interminable to you, while to the audience
it isa natural break.

There are also the natural vocal inflections that you can use to create effects. If your voice
tonality stays level to the end of a sentence it will imply a statement. If it rises at the end of a sen-
tence it gives the effect of a question. If it drops at the end of a sentence it gives the impression of
a command.

Multi-sensory speech. Remember that most people have a favoured way of thinking, either in
pictures, sounds, or feelings. If you wanted to communicate effectively with one person you would
find out how he thought and tailor your language to that mode. With many people in a group you
need to use al three modes to catch everyone. Make sure that the people who visualise well see what
you mean, that you come over loud and clear to the people who have keen hearing — and those who
think more with their bodies get a good grasp of what you are saying.

Nervous verbal gesture. Find your own personal nervous “verbal gesture”. “Well ... uhh ... let
me see... 0 ... um, let’s sort of find out ... ummm ... what it is.... (sniff) ... like ... alright? OK... S0 ...?
Mmmm ... what d’ya think?’ Hearing yourself on video will soon identify what it is and how often
you use it. Once you identify it, it will seem to be everywhere. Catch the verbal fluff in your sen-
tences and start to leave it out, sarting with whatever you favour the most. Replace these “fillers”
with something more powerful. A clear sentence — or even a pause — is always more powerful.

Reflection. What makes a presentation effective?
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JTPAKIIINLECKOE SAHAIIINE
Plan

1. Facial expressions.
2. Distance between conversationa partners.
3. Situations of cross-cultural communication: analysis and modeling.

1 Facial expressions

Exercise 1. Predict the tactics of nonverbal behaviour and answer the questions.

a) What's the usual facial expression of Belarusians when they talk?
b) Can you think of and describe facial expressions in an unknown culture?
c) What isthe typical facial expression in British and American cultures?

Exercise 2. Look at the photo and decide whether the peoplein it are Belarusans or Americans (Appendix A).
Check whether your prediction iscorrect.

Exercise 3*. Read the text and decide whether the smile is a source of confusion across Belarusian and
American cultures.

FACIAL EXPRESSIONS

There are many universal facial gestures, including the eyebrow flash (raising the eyebrow to
communicate recognition), the nose wrinkle (indicating slight social distancing), and the “disgust
face” (sending a strong signal of social repulsion). In fact, at least six basic emotions — happiness,
sadness, disgust, fear, anger, and surprise — are communicated by facial expressions in much the same
way in most societies.

Facial expressions are also a source of confusion across cultures. Our faces reveal emotions and
attitudes, but we should not attempt to “read” people from another culture as we would “read” someone
from our own culture. The degree of facial expressiveness one exhibits varies among individuals and
cultures. The fact that members of one culture do not express their emotions as openly as do members
of another does not mean that they do not experience emotions. Rather, there are cultural restraints on
the amount of nonverbal expressiveness permitted. For example, in public and in formal situations
many Japanese do not show their emotions as freely as Americans do. Many teachers in the United
States have a difficult time knowing whether their Japanese students understand and enjoy their les-
sons. The American teacher is looking for more facial responsiveness than what the Japanese student
is comfortable with in the classroom situation.

Facial expressions carry meaning that is determined by situations and relationships. Smiling, for
example, is universal. But what prompts a person to smile may be culture-specific. In American cul-
ture the smile istypically an expression of pleasure. Yet it also has other functions. A smile may show
affection, convey politeness, or disguise true feelings.

Exercise 4*. Observe facial expressions of Belarusians in different situations. Write a 50-word essay about
smilein Belarusian culture and get ready to present your findingsto other students.

Exercise 5*. Answer the questions.

1. Are facial expressions of Belarusian and American people basically similar?
2. What values underlie the smile in American culture?
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Exercise 6. Role-play the situations. Develop the presentation sKills.

1. You tell English language speakers about the peculiarities of facial expressions of Belaru-
sians (SeeActivity 4).

2. You are a teacher and explain to schoolchildren of intermediate level how to show friendli-
ness in the English speaking countries.

3. You are ateacher and explain the meaning of equality as a value to schoolchildren (interme-
diate level). Use the information about smiling as an example.

Exercise 7. Discuss in pairs the usual facial expressions of Belarusians and Americans. Use the appropriate
tacticstoillustrate the difference.

Exercise 8. Imagine you write a letter to Anthony Mayol, the author of the book “ Strange Englishmen”. In-
terpret his opinion about the Russian people who “ seem too gloomy.”

Rules

1. Comment / expand on the situation.

2. Say what value underlies thistactic of behaviour in the given culture

3. Decide what tactic could be used in the same situation in another culture.

4. Give argumentsto prove your decision: appeal to the value systems and rules of etiquette.

\ariation. Imagineyou talk to Belarusan students(inter mediate leve). I nter pret thefalowing opinion.

Many people in Russia consider smiling at strangers in public to be unusual and even suspi-
cious behavior. Yet many Americans smile freely at strangers in public places (although this is less
common in big cities). Some Russians believe that Americans smile in the wrong places; some
Americans believe that Russians don’t smile enough.

2 Distance between the conversational partners
Exercise 9. Predict the tactics of nonverbal behaviour and answer the questions.

a) What's the usual distance between conversational partnersin your culture?lsit awaysthe same?
b) Can you predict other standards for distancing?
c¢) Can you predict the distance between people in British and American cultures?

Exercise 10. Watch a video sequence and say what surprises Americans in Belarusian culture. Then stand
opposite each other to see the comfortable distance between friendsin Belarusian culture.

Variation. Look at the queue in the photo and pay attention to the distance between people. Decide
whether it’ssimilar in your culture.

Exercise 11*. Read the following rules and convert feet and inches into meters and centimeters. The notes
below might help you.

LENGTH
To go from to multiply by
in cm 254
ft m 0.3048
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a) A person’s personal space is usually 3,5 feet to the front, 18 inches to the back and 6 inches
to each side.

b) For friends and personal conversation — 18 inches to 4 feet.

¢) For public speaking — 12 feet or more.

Exercise 12*. Observe the distance between Belarusians in different situations (conversation between
friends, conver sation between strangers, delivering a lecture). Get ready to present your find-
ingsto other students.

Exercise 13*. Answer the questions.

a) Is the distance between people when they stand and talk to each other in Belarusian and
American cultures similar or different?
b) What value underlies the wish to keep a bigger distance in American and British cultures?

Exercise 14. Role-play the situations. Develop the presentation sKills.

a) You are ateacher and explain what distance is necessary to keep in American culture in different
situations. Ask other students to demonstrate it.

b) You are ateacher and explain the meaning of privacy to schoolchildren. Use the information
about distancing as an example.

Exercise 15. Imagine you write a letter to an English language speaker who described the following situation.

Beforethefirg class, | came early to the room, so that | could rearrange the furniture. The room had
a large boardroom-style table which was modular, consisting of four sections. | carefully separated
the sections, placing chairs around each isolated section. | did this for two reasons: | prefer small-
group work in class, and also | calculated that it was impossible for the twenty-two of usto fit around
the table. When the students entered, they were clearly puzzled and disoriented by this arrangement.
The following week, the students arrived before me (deliberately?) and were happily sitting around
the reunited table, chairs jammed together and shoulders touching (or with no more than a one-inch
gap). | asked whether they were comfortable. They collectively smiled and declared they liked it this
way, and the class proceeded, in avery relaxed manner.

Variation. Imagine you talk to Belarusian students (intermediate level). I nter pret the following situation.

The common practice of saying, “Excuse me,” for the slightest accidental touching of another
person reveals how uncomfortable Americans are if people get too close.

3 Situations of cross-cultural communication: analysis and modeling

Exercise 16. Watch on the video the students talking to each other. Pay attention to their facial expressions
and the distance between them. I's their nonverbal behaviour appropriatein American culture?
If not, what should the students change?

Exercise 17. Role-play the situation.
You would like to discuss the appropriate tactics of nonverbal behaviour in the target culture
with your group-mate before a wor kshop.
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Exercise 18*. Think how much your nonverbal behaviour correspondstotherulesof etiquette and fill the chart.

DOs DON'Ts

CnucoK HCTOYHUKOB
OcHOBHOI1

1. Hill, A. Key Themesin Interpersonal Communication: Culture, Identities and Performance/ A. Hill, J. Watson,
D. Rivers, M. Joyce. —[S. I.] : Open University Press, 2007. — P. 126-146.

2. Levine, D. R. Beyond Language: Cross-Cultural Communication / D. R. Levine, M. B. Adelman. — [S.I.] :
Prentice Hall, 1993. — P. 103 ; 101-110.

3. Martin, J. Experiencing Intercultural Communication / J. Martin, T. Nakayama. — 2-nd Ed. — New York :
Mc Graw Hill, 2005. — P. 153-158.

4. Morain, G. Kinesics and Cross-cultura Understanding / G. Morain. // Culture Bound: Bridging the Cultural
Gap in Language Teaching / J. M. Valdes. —[S. |.] : Cambridge University Press, 1986. — P. 64—76.

5. O'Qullivan, K. Underganding Ways : Communicating between Cultures/ K. O'Sullivan. — [S.|.] : Hale & Ire-
monger, 1994. — P. 25 ; 62.

JlonosTHUTEIbHBIH

1. Maiion, D. O1u crpanHble anmmdane / . Matior, T, Muicren. — Mocksa : Omvont Poccust JIt., 1999, —C. 15-16; 38.

2. Pocc, J]. Otu crpannsie momtanais! / J[. Pocc. — Mockga : Ormont Poccus JIta., 2000. —C. 13.

3. Tapacos, E. @. HaumoHanbHO-KYIBTypHAas crieidrKa pedyeBoro u HepeueBoro noseaeHus. ConocTaBUTEIbHOE
OIMCaHUE JIIEMEHTOB PYCCKON M aHIIHICKOH KnHecHudeckoit kommynukaiwu / E. @. Tapacos, 10. A. Copokun. // Haumo-
HaNbHO-KYJIBTypHas crienuduka peueporo noeaerust /| AH CCCP, un-T si3piko3HaHust ; mox pef. A. A. JleonTtsesa [u ap.]. —
M. : Hayka, 1977. — C. 219-247.

4. @on, K. C. Itu crpannsie amepukanip / XK. C. ®on. —Mocksa : Ormont Poccust JIta., 1999, — C. 21-22.

5. Xanm, K. Otu crpannsie aperpasuiinst / K. Xant. — Mocksa : Ormont Poccust JIta., 2000. — C. 6-8.

6. Dék, Ch. Discovering American Culture Student Book / Ch. Delk. —[S.1.] : University of Michigan, 1997. — P, 40.

7. Dresser, N. Multicultural Manners. Essential Rules of Etiquette for the 21st Century / N. Dresser. — New Jersey :
John Wiley & SonsInc., 2005. — P, 11-26.

8. Findlay, M. S Language and Communication: a Cross-cultural Encyclopedia/ M. S. Findlay. —[S.1.] : ABC-CLIO,

1998. — 229 p.
Tema 1.3. PeueBoe nmoBeaeHne HocuTe el KyJbTyp HAPOI0B
AHIVIOA3BIYHBIX CTPaH U beapycu
NEKUHOHHOE 3AHAIIIHE
Terms
context ethnocentrism low context
conversational partner face negative / positive politeness
courtesy face-threatening behaviour “Ping-Pong” style of communication
culturally influenced commu- gender polite listening sounds
nication styles high context silence
direct / indirect style “high involvement / condderateness’ small talk
directness styles tact
Personalities
P. Brown & S. Levinson K. Fox D. Tannen
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Vocabulary box

bemuse finding out attitudes overt

bluntness force presumption

be reluctant grist reprimand

comply hedge seek factual information
contempt impart self-determination
deference impinge on suasion

dogmatic impose tag questions

etiquette intact transaction

euphemism maxim vent

Verbal Behaviour of English and Russian Language Speakers

Plan

1. Politeness and face.
2. Maxims of politeness.
3. Culturally influenced communication styles.

1 Politeness and face

All cultures require and value politeness, but the ways in which the politeness is achieved may
vary significantly.

If you ask a Thai or Indonesian person how to say “pleasg’ in his language, you will get an answer.
If, however, you listen to these people interacting in their cultures on a daily basis, you will hardly
ever hear them using this word in daily conversation. What's going on? Are these tribes not very po-
lite? Of course, not. They simply have other ways of performing politeness.

A Chinese person has said: “ Audtrdians are aways saying “thank you” — “thank you” for this, “thank
you” for that, al sortsof small things. | never remember to say it because redlly it doesn't mean anything”.

Many speakers of English, when asked to describe politeness, tend to respond by referring to
“thank you” and “please”. Consider this example.

On his arrival to England, F. encountered English etiquette, which requires the extensive use of
“please” and “ thank you™ . Like many foreigners F. was bemused by this unfamiliar practice, “ | have
to be more polite and say “ Can | have that, please?” or “ No, thank you.” At first, when people said
you have to say “ please” | thought they were taking the mickey, because | did not grow up having to
say “ please” inthisway. But | have to be British tofit in.”

In her gudy of English behaviour, Kate Fox points out thet in economic transactions the “ generic rule
is that every request (by either staff or customer) must end with “please” and every fulfillment of a request
reguires a “thank-you”. Strangers have to learn these rules that the host population take for granted.

Politeness, of course, is not a matter of using a couple of words. The concept of politenessis one
of the most important, but most complex, in communication and we need to look at it in a bit of detail.

Cultures differ from one another in a number of ways:

—which situations require politeness;

—who needs to be polite to whom;

—what degree of politeness is necessary;

—and, most importantly, how that politeness is achieved.

Problem question. What could explain the following situation?

An American businesswoman is visiting Belarus. While doing some shopping in that country,
she notices that the sales staff seldom say anything to her at the end of the transaction (even though
language does not appear to be a problem). They merely pass her the change and turn their attention
to the next customer. She feelsthat they are really quite impolite.
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Problem question. What is politeness?

We might say politeness is showing courtesy, respect and consideration to other people,
acknowledging them, and not imposing unnecessarily on them. At a deeper level, we all — and thisis
surely true in every culture — have two fundamental needs.

1) We want to be accepted and liked.

2) We want some freedom and control over our actions and not to be congantly impinged on by others.

Communications specialists call these two fundamental needs “positive face” and “ negative face’,
respectively. As we will see, they motivate and underlie much of our interaction with people. They
form the basis of “politeness’, which specialists analyse as comprising two types: “positive polite-
ness’ and “negative politeness’. (As you will see, “politeness’ is not about the refined niceties of be-
ing on our best behaviour for a special occasion. It isthe daily grist of communication.)

Positive politeness is also called solidarity politeness. In positive politeness, we are addressing
the positive face of a person, that istheir desireto be acogpted. We can do thisin many ways, for example by:

— claiming common ground, using expressions of solidarity (How's it going, mate?);

— indicating that you might have some understanding of people’s preferences and attitudes
(Don't you think it's marvelous!);

— showing people that you feel confident about their ability and willingness to understand you
(I really had a hard time learning to drive, you know.).

— attending to people’s needs (You must be hungry. How about some lunch?)

So, positive politeness is reflected in showing interest in a person’s well being, sharing experi-
ences and concerns, “troubles talk”, expressing admiration, affection, gratitude, etc.

Negative politeness is also called deference politeness, and it doesn’t mean impoliteness. This
kind of strategy is oriented towards people’s negative face, that is their desire to maintain their terri-
tory and self-determination and not to be imposed on.

Some of the ways we use negative politeness are:

— avoiding presumptions, by hedging, that is making your intention ambiguous (I’ m pretty sure
you'’ ve got that key.);

— being pessimistic (I don't suppose you' d like to go to the movies, would you?);

— minimizing the imposition (I just wanted to ask you a small favour.);

— showing deference (Would you care to get in the car now, sir?);

— showing that you don’'t want to impinge on people (I know you’ re very busy, but...; | hate to
trouble you, but....);

— impersonalising yourself and your listener by avoiding any mention of either (It appears
that...), expressing the act as a general rule (There's no running in the hallway.), or by using imper-
sonalising structures such as the passive in “ Your cooperation is requested.”

In other words, negative politeness is avoiding face-threatening behaviour (dogmatism, direct
orders), expressing regret, apologizing for face-threatening behaviour (correction, contradiction, pro-
hibitions), using hedges, etc.

The issue of “face” is commonly associated with certain cultures, for example cultures in Asia
and the Arab world, and I'm prepared to agree that protecting face is a particularly strong feature in
some cultures, but what we have to understand is this: The concept of “face” is universal. Without it,
there would be no politeness.

Let’s look at this with an example from Australia, where most people are probably not con-
vinced that they are concerned with “face’.

Problem question. How would you ask your neighbour for some more coffee in Russian? Now
translate the phrase into English (we' [l move back to it later).

When an Australian woman says to her neighbour “Could | have some more coffee please, love”
that's exactly what she is doing — protecting her own face and also protecting the face of her listener.
Thisis how we would analyse it.

The woman runsthe risk of losing face: her request may be rejected and she herself may be didiked
and rejected for being too demanding and pushy. Equally, she may cause the neighbour to lose face: the
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neighbour may feel that she is given no choice in the matter and is being ordered about. In technical
terms, the woman'’s positive face is under threat and the neighbour’s negative face is under threat.

To minimize these risks, the woman chooses an indirect strategy (“ could I”): it is not a direct
strategy, for example “ give me some more coffee” . The neighbour is given an option, to comply with
or refuse the request. Her freedom of choice isintact. She also chooses to express solidarity with her
neighbour by using a form of intimacy, “love” — we are friendly members of the same “ in-group” .
She also adds “ please”, a standard expression of deference politeness (think of the traditional full
version, “if it pleasesyou” ).

In simple terms, the woman is being polite. In more technical terms, she has used solidarity and
deference strategies to protect their mutual face. The analysis sounds a little too complex and serious,
but it works, right across a wide range of communication and can help us to understand why things
break down, particularly inter-culturally.

Reflection. Could you move back to the translation of the phrase you' ve done and decide
whether you protected your mutual face?

The least polite way to talk to another is direct, e. g. “Open the door” or “Give me the book.”
The “weightiness’ of the request increases with the status (power) of the hearer, the relationship dis-
tance (e. g. stranger rather than friend), and the degree of imposition of the request (asking a lot ver-
sus a little). Brown and Levinson argue that as the request becomes weightier, speech becomes more
polite. In other words, if you talk to a justice of the Supreme Court, whom you do not know, and beg
for our life, you would be as polite as possible. On the other hand, if you talk to a close friend and ask
to borrow some class notes, you might say: “Lend me your notes.”

Brown and Levinson distinguish five levels of politeness:

1. Bald speech. Thisisthe most direct —e. g. “Open the door.”

2. Positive politeness. The emphasis is on the closeness of the hearer — e. g. “You will open the
door, won't you?’

3. Negative politeness. The emphasis is on lessening the imposition — e. g. “Since you are close
to the door, why don’t you open it?’

4. Off-the-record. The speaker’sintent isdenied —e. g. “Wouldn’t be nice if the door were open?’

5. No performance. The speaker does not make a request.

Another important issue to consider is “impoliteness”’.

Problem question. Can you predict what's considered to be impolite in the culture of the Eng-
lish language speakers?

According to the experts from the Council of Europe examples of impoliteness include:
(1) bluntness, frankness; (2) expressing contempt, dislike; (3) strong complaint and reprimand;
(4) venting anger, impatience; and (5) asserting superiority.

Reflection. Check yourself whether you understand the meaning of “positive politeness” and
“negative politeness.”

2 Maxims of politeness

One way to avoid the impression of insufficient regard for the feelings of the partner is by smil-
ing, making eye contact and generally signalling goodwill through body language. The learners Eng-
lish should, however, also be aware of the main features of politeness in speech so as to recognize
them in the speech of others and respond appropriately, and also to follow the same principles in their
own speech as they feel to be appropriate to the situation and their relation to the partner.

The basic principle of politenessisto show respect for the partner. In particular, the speaker tries
to avoid embarrassment, distress or displeasure by showing an awareness or the demands made upon
the partner by what he / she says. In thisway the possibility of overt conflict is avoided or reduced. The
principle can be embodied in a number of maxims: (1) do not be dogmatic; (2) be reluctant to say what
may distress or displease the partner; (3) do not force the partner to act. Let’s consider them.

51

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

1. Do not be dogmatic. Remember that the partner may have a different opinion.
This maxim applies to the functions of imparting factual information and expressing attitudes. It
implies qualifying simple declarative sentences in the following ways:
a) the use of | think, | believe, | expect, as introducers or astags. If they are unstressed, their use
does not indicate uncertainty or lack of confidence:

| think his mother is Italian. She comes from Calabria, | believe;

b) the use of you know, of course, to imply that the partner is not ignorant:
Of course, his mother is Italian, you know;

c) the use of tag questions to invite the partner’s agreement (falling intonation) or confirmation
(rising intonation).

Correcting is liable to give offence, since it involves telling the partner that he / she has made

amistake. Offence can be avoided by:
— apologizing for correcting:

I’msorry, but the lecture isn’t on Wednesday. It's on Friday;,

— querying what has been said, so that the partner can correct the slip:
Blue? Did you say her dress was blue?;

— presenting the correction as a different opinion:
Fifty four?! | thought eight sevens were fifty Sx;

— requesting confirmation by the use of a question tag:

Nicaragua? San Joseisin Costa Rica, isn't it ?

2. Bereluctant to say what may distress or displease the partner. This applies to such functions
as breaking bad news, expressing disagreement, declining offers and invitations, saying that the partner
is obliged to do something, prohibiting and withholding permission, expressing displeasure, dislike,
dissatisfaction, disappointment and disapproval.

The maxim implies such strategies as:

a) expressing the reluctance:

E. g. | don't want to complain but this soup is cold. | don't want to be difficult but this machine doesn't
work. | don't like saying o, but the music istoo loud;

b) seek the partner’s agreement:

E. g. | hope you don't mind me saying so, but those colours don’t mix.
Don't you agree that that colour is rather too bright ?;

C) apologizing or expressing regret:

I’m sorry, but your work is not good enough.
I’m afraid you haven't passed your exam.

This is especially frequent in prohibitions and withholding permission:

I’m sorry, but you can’t leave tomorrow.
I’'m afraid you can't smoke in here;
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d) using euphemisms:

Your work isn't very good (= your work is bad).
| can't say | likeit (= | didikeit);

€) implying something unpleasant rather than stating it openly:

I'd like to help you... (implying “ but | can't”).
Your ideas are interesting ... (implying “ but | don’t agree with them.”).

Expressing disagreement is likely to cause offence and to lead to conflict. The risk can be
reduced by:
— apologizing for not agreeing, e. g. I’'m sorry, but | don't agree.
— expressing regret for not agreeing, e. g. I’ m afraid that isn't true.
3. Do not force the partner to act. Allow him / her to appear to act voluntarily. This maxim ap-
plies to the functions of suasion, seeking factual information and finding out attitudes. It implies:
a) adding please whenever you call for action by the partner:

E. g. Where is the toilet, please? (asking for information). A return ticket to London, please (requesting
something). St down, please (giving instructions, orders);

b) avoiding simple imperatives when asking the partner to do something for you.
Instead:
— aK if he/ she:
iswilling to act, e. g.:

WII you open the window; please?;
isableto act, e. g.:
Can you open thistin for me, please?;
wishesto act, e. g.:
Wbuld you like to help me, please?;

— use introducers such as:

| wonder if ... e g. | wonder if you could close the window, please ?
Do you think ... e. g. Do you think you could open thistin for me, please?;

— usewarnings or advice:

Don't forget to post the letter. If | were you, I d keep your eyes on the road;

— draw attention to the situation, inviting the partner to recognize that there is a problem
that needs to be dealt with:

E. g. It'scoldin here, isn't it? (= please close the window). | can’t open thistin (= please open it for me).
Dinner’sready (= come and sit down to eat it).

Asking is a form of suasion, since the partner is asked to do something for you, namely provide
information. Wh-questions are normally accompanied by please. After the partner has replied it is
normal to thank him/ her for doing so.

Reflection. What are the three maxims of politeness?

The politeness conventions described above are widely used and understood in English-
gpeaking countries. The learners of English should be able to recognize their use and to identify the
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attitudes and intentions of speakers who use them. Their appropriate use is, however, governed by
such factors as: (1) the social and regional groups to which the speaker belongs. There are differences
in usage between men and women, working and middle class, the North and South of Britain; (2) the
speaker’s personality: some people are more direct, others more sensitive to the feelings of other people;
(3) therelations of the conversational partners: close friends need make less use of politeness conven-
tions than acquaintances or strangers; (4) the nature of the situation: urgent emergencies demand
immediate decisive action. Where conflicts of interest arise and polite methods fail, a learner may
need to be frank, even blunt in speaking his mind.

3 Culturally influenced communication styles

Communication style combines verbal and nonverbal elements. It refers to the way people use lan-
guage, and it helps listeners understand how to interpret verbal messages. Recognizing different commu-
nication styles helps us understand cultural differences that extend beyond the words we speak. Cul-
tural styles can and do creste misunderstandings in conversations among people from different cultures.

For example, consider the following conversation between an Itdian and an American. The Itaian
made a strong political statement with which he knew his American friend would disagree. The Itadian
wanted to involve the American in a lively discussion. The American, rather than openly disagreeing, said,
“Well, everyone is entitled to an opinion. | accept that your opinion is different than mine.” The Itdian re-
sponded, “That’s all you have to say about it?’ In general, the American did not enjoy verbal conflicts over
politics or anything else. The Itdian actualy became angry when the American refused to get involved in
the discussion. He later explained to the American, “A conversation isn't fun unless it becomes ** heated' !”

What does this example say about culture and its influence on communication? Surely, there are
many Americans who do get involved in verbal conflicts over politics, just as there are some Italians
who would not become involved. However, the above conversation represents types of communica-
tion patterns that are related to cultural differences.

The sociolinguistic researcher Deborah Tannen discusses the notion that people from some cultures
value “high involvement” conversation patterns, while others value “high considerateness’ patterns.

Many people from cultures that prefer “high involvement” stylestend to: (1) talk more; (2) interrupt
more; (3) expect to be interrupted; (4) talk more loudly at times; and (5) talk more quickly than those
from cultures favoring “high considerateness’ styles. Many “high involvement” speakers enjoy arguments
and might even think that others are not interested if they are not ready to engage in a heated discussion.

On the other hand, people from cultures that favor “high considerateness’ styles tend to:
(1) speak one at atime; (2) use polite listening sounds; (3) refrain from interrupting; and (4) give
plenty of positive and respectful responses to their conversational partners.

The cultures that Tannen characterizes as having “high involvement” conversational styles include
Russian, Itaian, Greek, Spanish, South American, Arab, and African. Mainstream American conver-
sation style would also be characterized as “high considerateness’. There are important regional and
ethnic differences in conversation styles within the United States.

For example, New Yorkers tend to talk faster and respond more quickly (“high involvement™)
than Californians (“high considerateness’). To some New Yorkers, Californians seem slower, less
intelligent, and not as responsive. To some Californians, New Yorkers seem pushy and domineering.

Some foreigners have observed that when Americans hold a conversation, it seems like they are
having a Ping-Pong game. One person has a ball and then hits it to the other side of the table. The
other player hits the ball back and the game continues. If one person doesn’t return the ball, the con-
versation stops. Each part of the conversation follows this pattern: the greeting and the opening, the
discussion of a topic, and the closing and farewell. If either person talks too much, the other may
become impatient and feel that the other is monopolizing the conversation. Similarly, if one person
doesn’'t say enough or ask enough questions to keep the conversation moving, the conversation stops.

For Americans, even two or three seconds of silence can become uncomfortable. According to
some Belarusians, Americans do not give the other person enough time to formulate a careful answer.
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Americans do not like the feeling of “pulling teeth” in conversations. The American who is used to
the “Ping-Pong” style of communication is probably going to have some difficulty with someone
whose conversational styleis like “a bowling game”.

Reflection. Check yourself whether you understand the meaning of “high involvement”, “high
considerateness’ and “Ping-Pong” conversational styles.

CEMHUHAPCKOE 3AHAIINE
Plan

1. Communication styles.

2. Cross-cultural differencesin quantity of talk.

3. Structuring the message.

4. Sdf-presentation in cross-cultural communication.

1 Communication styles
Exercise 1*. Read thetextsand get ready to explain high- / low-context, and direct / indirect communication styles

HIGH- / LOW-CONTEXT STYLE

The anthropologist Edward Hall uncovered two key cultural variables that affect the way in
which people communicate, both of which stem from the influences of individualism and collectivism.
One significant influence lies in the link between individualism and collectivism and the use of what
Hall termed high- and low-context communication. High-context communication depends heavily on
features found in the social context, for example, the gender and status differences between the
communicators, to provide meaning. Further, considerable use is made of non-verbal signs. Hall
writes: When talking about something that they have on their minds, a high context individual will
expect his conversational partner to know what’s bothering him, so he doesn’t have to be specific.
The result isthat he will talk around and around the point, in effect putting all the piecesin place except
the crucial one. Placing it properly — this keystone — is the role of the conversational partner. To do
this for him is an insult and a violation of his individuality. Gudykunst and Kim argue that “high-
context communication can be characterized as being indirect, ambiguous and understated with
speakers being reserved and sensitive to listeners’. High-context communication is common in
collectivistic cultures. The crucial importance of in-group membership to everyday life ensures
the degree of shared knowledge and understanding of contextual factors — for example, family mem-
bership, age, gender, social status — essential for the effective use of high-context communication. Its
subtlety is also an advantage when the maintenance of group harmony, the avoidance of open conflict and
respect for the “face” of others are cultural priorities.

Individualistic cultures, however, favour low-context communication. In these cultures shared
knowledge and understanding of contextual factors cannot be taken for granted so it is necessary to
make the meaning carried in communicative encounters more obvious. While non-verbal signs are
commonly used to convey meaning, there is greater emphasis upon making messages verbally ex-
plicit. Silence in conversations is often seen as an embarrassment and masked. Gudykunst and Kim
comment: “Low-context communication... can be characterized as being direct, explicit, open, precise
and consistent with one's feelings’. It is, arguably, a manner of communicating suitable for cultures
where individualism, competitiveness and assertiveness are valued.

Consider this conversation:

R O B E RT: What's for dinner?

PATRI CI A: There's a great movie playing, and Barbara told me about this new Thai
restaurant that’s next to the Scottsdale 24-plex.
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R O B E R T: We could have the burritos we got the other night from Chili’s.

PATRI CI A: Whatever.

Patricia is using a high-context communication style. In this rather indirect style, most of the
information is not in the verbal message; rather, the meaning is in the context or is internalized in the
speaker. This style emphasizes understanding messages without direct verbal communication. Often
people in long-term relationships communicate in this style. For example, one partner may send
a meaningful glance across the room at a party, and the other knowsthat it is time to go home.

In contrast, Robert’s style is low-context communication, with most of the meaning contained in
the spoken word. Low-context communication emphasizes explicit verbal statements (“What's for din-
ner?’ “We could have the burritos...”). In most contexts in the United States, this style of communica-
tion is highly valued. For example, in business contexts, people are encouraged to value verbal commu-
nication, to make words “mean what they say.” Interpersonal communication textbooks often stress that
we should not rely on nonverbal, contextual information. It is better to be explicit than ambiguous.

By contrast, cultura groups around the world value high-context communication. In these
groups, children and adolescents are encouraged to pay close attention to contextual cues (body lan-
guage, environment), and not just the words spoken in a conversation. For example, a Japanese
student told how his mother encouraged him to try to understand what a neighbor was really saying
when making a comment that they (the neighbors) would be going away for a while. As the student
recalled, he eventually understood that the neighbor actually was indirectly asking for help in caring
for the yard while they would be away. The meaning was not in the words expressed, but in the con-
text —the relationship between the two families, who had been neighbors for along time.

Maria Lebedko writes that misunderstandings between English and Russian language speakers
emerge from differences in culture context. In American culture the message is entirely in the words,
there is no need between the lines. In our culture the message is both in the words and in the context.
More s read between the lines.

DIRECT / INDIRECT STYLE

The indirect / direct dimension is closely related to high- / low-context communication. A direct
communication style, like Robert’s, is one in which verbal messages reveal the speaker’s true inten-
tions, needs, wants, and desires; the emphasis is on low-context communication. An indirect style,
like Patricia’s, is one in which verbal messages may obscure or minimize the speaker’s true inten-
tions, needs, wants, and desires; the emphasis is on high-context communication. For example,
Patriciadidn’t directly tell Robert that she preferred to go out for dinner, but the implication was evident.

Many English speakers in the United States view the direct speech style as the most appropriate
in most contexts. Although “white lies” may be permitted in some situations, the preference is for
honesty, openness, individualism, and forthrightness, especially in business contexts.

White male business executives tend to be clear, specific, and direct in their verbal communica-
tion, even if it means dealing with unpleasant realities. Asthey liketo say: “Let’s lay our cards on the
table, shall we?” Or, “Let’s stop beating around the bush and get to the point.” They generally do not
place a high value upon indirection or ambiguity, certainly not as much as some Asian Americans.
Even in personal discussion, let alone a more impersonal business conversation, directness frequently
is chosen over sengitivity toward feelings.

By contrast, some cultural groups prefer a more indirect style, with an emphasis on high-
context communication. Preserving the harmony of relationships has a higher priority than complete
honesty. A speaker might look for a“soft” way to communicate that there is a problem in the relation-
ship, perhaps providing contextual cues. For example, three Indonesian students living in the United
States were invited by their advisor to participate in a cross-cultural training workshop. They did not
want to participate, nor did they have the time. But they did not want to offend their professor, whom
they held in high regard. Rather than tell him that they couldn’t attend, they simply didn’t return his
calls and didn’t show up for the workshop.
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Fekri, a student from Tunisia, had been in the United States for several months before he real-
ized that if one was asked directions and didn’t know the location of the place, one should tell the
truth instead of making up an answer. He explained that he had been taught that it was better to
engage in conversation, to give a person some response, than to disappoint the person by revealing
that he didn’t know.

Differing communication styles are responsible for many problems that arise between men and
women and between persons from different ethnic groups. Many problems are caused by different
priorities with regard to truth, honesty, harmony, and conflict avoidance in relationships. Perhaps you
can think of times when you tried to protect someone’s feelings by communicating indirectly but that
person preferred a more direct style. Or perhaps you tend to be more direct, valuing honesty over
relationship harmony. For example, Janelle, a student, has two roommates who both preferred a more
indirect style of communicating. When there are conflicts among the three, Janelle tended to “tell it
like it is,” even if it meant saying negative things. It took her a while to redlize that her roommates
were offended by her direct, low-context way of speaking. And, of course, they didn’t tell her they
were offended because that would have required more direct communication, which they were
uncomfortable with. They eventually solved their communication problem when Janelle learned to be
more indirect and began to ask them if things were going OK, and her roommates learned to be a bit
more direct with Janelle.

2 Cross-cultural differencesin quantity of talk
Exercise 2*. Read the text and get ready to answer the questions.

Although there appears to be little research supporting the claim, many people feel they are able
to describe themselves as being relatively talkative or reserved, compared with other tribes. For ex-
ample, American people and English people tend to describe themselves as relatively talkative and
reserved, respectively.

Certainly attitudes towards the function of “talk” (and hence standards of quantity and style
of talk) do appear to differ. Here, for example, is one comment by a Japanese scholar on his own
culture's use of language: “Language as an instrument of debate and argument is considered disagree-
able and is accordingly avoided. It is only one possible means of communication, not the means of
communication.”

Another author underscores this point by saying that “the articulation of thoughts and feelings
in oral language is often taken by the Japanese as an unmistakable sign that the speaker is neither pro-
found nor sincere. For them, the world is not verbalizable nor is it aesthetically pleasing to try. Many
native proverbs support this attitude: “Mouths are to eat with, not to speak with”, “A hundred listen-
ings do not equal one seeing”, “A man of many words has little refinement.”

In your culture, how much talk is expected during a meal, say? Is the pattern to eat and then
talk, or to talk during the eating? Or some other pattern?

Example: “1 remember getting this wrong in one of the countries | lived in. | was having lunch
with a group of new students and | was feeling that things were not going well. No matter how much
| tried to initiate a chat, they seemed to avoid speaking to me. (“Going well” in my culture would
mean that we have a lively chat while we eat.) Fortunately, one of the students later explained that in
their culture “when you eat, you eat; when you speak, you speak”.

What about the quantity of talk in a job interview? Suppose this question were asked in an in-
terview. “Why have you applied for this job?” For approximately how long would you expect the
candidate to speak —lessthan a minute or more than a minute, say?

Suppose you were at a national conference. Several of your colleagues agree that one of the
participantsis a“ very good speaker” . What, more specifically, does that mean in your culture? Does
it, for example, mean that: (a) she spoke for an appropriate amount of time, neither too little nor too
much; (b) she presented her ideasin a very clear and organized manner; (c) she used the language
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very creatively, with word-plays, metaphors, etc; (d) she made some very clear conclusions; or (€) some
other criteria? Are you a “ good speaker” by your culture standards?

Example: “1 remember when | went to America for postgraduate study. My first impression was
that my American classmates spoke more in class than students in my culture and were more articu-
late and self-confident. | felt very shy and didn’t open my mouth. After some weeks | started to see
through the quantity and style and was able to focus on the substance of their talk, which appeared to
differ little fromwhat | was used to. | Sarted participating in the class exchanges.”

3 Structuring the message

Exercise 3*. Read the text and decide what difficulties Belar usians might face due to the differencesin pre-
senting ideas.

Collectivists emphasize process (what is said, done, displayed), while individuals emphasize
linear logic, argument, and proof. Collectivists often go around in circles.

Language structures are not the same. For example, Harder points out that the appropriate response
to anegative question such as “Wouldn’t you go by train?’ is“no” in Japanese if the respondent means he
or shewould go by train. In English the appropriate response isthe reverse (“ Yes, we would go by train™).

Robert Kaplan's analysis of the logical structure of English essays written by foreign students is
shown in figure 5.

v
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Figure 5 — Structuring the message:
a—English; b— Savic

Good English argument development reflects the influence of the medieval Europe. The argu-
ment is developed linearly, either by stating several facts and drawing a conclusion (inductively) or
by making a general statement and providing the supportive evidence (deductively). Kaplan analyzed
more than 600 essays written in English by foreign students and found that argument development
was different from English and was linked to the student’s culture.

The Russian has a clear beginning and end, but in the middle there is much material that is not
relevant to the development of the argument (e. g. Mogt of Stalin’s policies were paranoid, ... we
must consider his appreciation of Georgian music ... and remains adark chapter of Soviet history).

The important goal of the collectivists is harmony and saving both one's own and the other’s
face. The collectivist is more concerned with virtuous action (harmony, saving the other’s face) than
with the truth; the individualist is more concerned with the truth than with virtuous action.

Individualists place great value on facts and little value on the views of in-group authorities.
Thus, they are likely to develop an argument by stating several facts and then coming to a generaliza-
tion or conclusion. The collectivists, on the other hand, have to link their presentation to the views of
in-group authorities.

Induction is used a great deal in argumentation in the West, while deduction is used more fre-
quently in collectivist cultures. In the West the massage is likely to have the structure “fact-fact-fact-
conclusion”. In deductive cultures the message is “ conclusion, and here isthe evidence.”
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A German book, hailed as a landmark in its field by German reviewers, was described, when it
was published in an English translation, as “chaotic” and criticised for its “lack of focus and cohe-
siveness’, “haphazardness of presentation” and “poor organization”. How is this possible?

Research indicates that German academic writing favours “parenthetical amplifications of sub-
ordinate elements’, that is, taking side-tracks to expand on relatively minor points, before picking up
the main thread again. Even in the conclusion, there might be digressions. This style of presentation is
not well regarded in the English-speaking academic world (as many foreign students studying at Eng-
lish-speaking universities have found).

Another style of presenting information is found in Japanese. Here, one of the characteristic pat-
terns of speeches and written work is to provide a series of points — a bit like stepping stones in
a stream. The reader or listener is expected to provide the jumps in between — and draw the conclusions.

Here is yet another instance of different cultural expectations in presenting information and ideas.

An Australian adviser involved in formulating policy on the future of Chinese students in Aus-
tralia at the time of the Tianamen massacre asked a prominent Chinese intellectual for his opinion.
The intellectual replied by summarizing the experience of the Chinese students, explaining their
motives for coming to Austraia in the first place and the impact on their thinking both of eventsin
China and the uncertainty of Australian government policy. The summary was an intelligent and care-
fully reasoned analysis of the situation and finished with a number of clearly stated proposals. The
adviser, however, was wearing a faintly glazed expression by the end of the talk and later commented
that he had had difficulty in picking up the thread of the argument being presented. He felt that the
intellectual had not really thought out his case and that his ideas were vague and unorgani zed.

The possible sources of difficulty in reading texts outside your culture are:

1) perhaps it is because of the relatively high context — that is, the writer assumes that his readers
share the background knowledge of the issues under examination (but as an outsider you don't);

2) perhaps, also, it is because the information and ideas are presented in ways that don't con-
form to your expectations. You may feel he “doesn’t get to the point” or that he includes “irrelevant”
detail. Of course, “relevant” is a slippery a concept as “good” or “polite”; in other words, it very
much depends on your (cultural) point of view;

3) perhaps the organization of ideas causes you difficulty, particularly his reserving the main
point till the very end. (English writing tends to present the main point first and then support thisidea.)

Exercise 4*. Read the text and match the culture and the negotiating style.

Culture Style
1 Russian a) factual-inductive
2 Ameican b) axiomatic-deductive
3 Arab C) intuitive-affective

The term “negotiating” can cover a wide range of communication types. An analysis of negotia-
tions by the Arab, American and Soviet politicians identified three negotiating types:

— “factual-inductive negotiating style”: Move from pertinent facts to conclusions. Try to ascer-
tain what the facts are. Find similarities or points which can be discussed with the other party, proceed
to formulating conclusions such as a range of action alternatives;

— “axiomatic-deductive negotiating style”: Move from a general principle to particulars which
can be easily deduced. The deductions should be easily understandable; clarity is one criterion of
proof. It is difficult to move to particulars unless there is agreement on general principles. Compro-
mise has a negative connotation;

— “intuitive-affective negotiating style”: Express positions through appeals and emotions, and
linguistic exaggeration. Facts are subordinated to feelings. Intense public outbursts.
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Exercise 5*. Read therules of essay writing and analyze any essay of yours.

1. Thetopic sentence contains the dominating ideathat will be developed in the paragraph.

2. The topic sentence should be placed at the beginning of the paragraph because it is easy to
form a paragraph from a key idea than to lead up to that idea.

3. The topic sentence is the writer’s promise to the reader to deliver factual information.

4. The controlling idea is the essential descriptive or judgmental or argumentative part of the
topic sentence.

5. The controlling idea is the word or phrase that is limited and readily defined.

6. The controlling ideais best placed toward the end of the topic sentence.

7. Although the topic sentence may contain more than one clause, it is best to keep the sentence
brief and to the point.

8. If you choose a complex topic sentence, the controlling idea should appear in the
main clause.

9. Avoid question as a topic sentence.

10. Make difference between specific sentences and generalizations.

4 Self-presentation in cross-cultural communication

Exercise 6*. Read the text and say if you are closer to culture A or B (Use the useful notes below). Comment
your choice.

USEFUL NOTES

Wbrds to avoid. Do not use cliffhangers. Starting sentences with: “It is because ... that...”
makes them very hard to follow and is liable to generate confusion. Keep subordinate clauses to
a minimum. Generally speaking, short sentences with short words evoke direct action. Longer sen-
tences, with more words in them, perhaps with a number of dependent clauses which alter the sense
of the sentence as it goes along, not too much mind you, but just enough to make the whole thing
an exercise in long-distance sense retention, (if indeed there was any at short distance to start with),
can actually get away with leaving out the point of the sentence, because you have forgotten the
start by the time you have just reached the end. | hope that makes the point — please do not reread
the last sentence! Most adults have difficulty following the sense of a spoken sentence with more
than 18 words.

Self-presentation is, of course, not a separate function. Rather, it underlies most communication,
influencing how we apologise, compliment, giving advice — indeed, how we perform many other,
if not all, functions.

How do we present ourselves to, for example, a neighbour, a prospective mother-in-low, an
interview panel, a colleague, or a stranger we meet at a party?

Self-presentation rests on two critical factors. Firstly, it is linked to our value system: what is
appropriate; what is good; what is desirable in people’s behaviour. Secondly, it is linked to our
concept of politeness.

Let’s start with a situation which more obviously calls for polite communication — a job inter-
view. Let’s say you are in ajob interview and the interviewer asks you:” Do you think you can handle
the management aspects of this position?’ Here are two possibilities.
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Culture A Culture B
What do | have to do here ? — What do | have to do here ? —
Show that I'm a confident person ! Show that I'm a good and modest person !
How will | achievethat ?— How will | achievethat ?—
Choose the right words and gestures. Choose the right words and gestures.
Yes, | feel quite certain | can. God willing, | will be able to do that.
(Looks at the interviewer calmly and directly) (Smiles salf-deprecatingly and looks down.)

The critical self-presentation decision here is determined by values. What is considered good in
this situation in this society — an expression of modesty or confidence? What would be your goal in
your culture and how might you go about achieving it?

How would you present yourself in a situation where you are ten minutes late arriving at a formal
meeting? Here are just two possibilities. Does either resemble your method of self-presentation (as a
polite apologetic person)?

Culture A Culture B
What do | have to do here ? — What do | have to do here ? —
Show that | know | am late and am sorry. Show that | know | am late and am sorry.
How will | achieve that ? — How will | achieve that ?—
Choose theright words and gestures. Choose the right words and gestures !
Goes directly to his seat and quietly says. Bows at the door and says.
“Excuse me”’ “I'm sorry I’'m late. | had to make a phone call”.
(and goes to his seat)

Notice that the two cultures here are trying to achieve the same goad, but they do so in different ways.

Naturally, the introspective process indicated above (What do | have to do here? How will | achieve
that?) isin practice usually unconscious when operating within your own culture. The point isthat, in suc-
cessful intercultural communication, these analytical processes need to be made more conscious.

Exercise 7. Prepare argumentsto prove your idea of the communication style Belar usians favour.

Variation. Write the essay “ Communication style of Belarusians.”

JIPAKIIIHNLECKOE 3AHAIIIHE 1

Plan
1. Opening and ending a conversation.

2. “Pass-time’ conversations.
3. Maintaining a conversation.

1 Opening and ending a conver sation

Exercise 1*. Read thetext and give examples of opening and closing a conver sation.

All communication encounters — whether formal or informal, face-to-face or distant — have
some kind of opening and some kind of closing.

For example, telephone conversations require some kind of opening and closing, and this can be
quite difficult when operating in other languages and cultures. Don't just transfer from your own
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“script”. Different cultures use a wide range of routines to answer a call (for example, Belarusians
commonly say “I’'m listening”). There will also be differences in the way they identify themselves
(Belarusians say “1t'sme” or “With me”, equivalent to the English “Thisis Kerry” or “Kerry speaking”).

Also critical iswhat we call the “pre-closing move”, the signal we give to indicate to the other
person that we are ready to close the call: English speakers, for example, might say something like
“Well, I'd better let you go” or “OK, so you'll send me that fax tomorrow, yeah?" Needless to say,
pre-closing moves can be quite tricky cross-culturally, and the exchange may feel quite awkward if an
inappropriate signal is given or misinterpreted. For example:

Receptionist: Good morning. Can | help you?

Caller: Yes, please may | speak to Mr Bond?

R: Yes, who's calling?

C: Mr. Gibbons,

R: Could you spell that, please?

C:Yes. G.1.B.B.O.N. S.

R: Mr. Giv-

C: No, Mr. GIBBONS, with two Bs, asin Bye Bye.

R: Bye bye! (Phone goes dead)

English speakers have a “See you (later, soon, around, etc.)” routine. This is sometimes inter-
preted literally by people from other cultures, which can lead to misunderstandings. The meaning of
“Until we meet (again)”, which is quite a common expression in a number of culturesis, on the other
hand, relatively unambiguous. One writer, speaking about the English culture, states that failure to
perform or respond to a “It’s been nice talking to you” or “Hope we meet again” routine could be
interpreted as the complete rupture of the relationship.

Exercise 2*. Read thetext and copy the recommendations to start a conver sation with the British.

Why do you learn a foreign language? To talk to people? Imagine you are in a railway com-
partment full of people, in England. You have been learning English for many years. You want to
speak, but you don’t know what to say!

Of course we are all different. We have different personalities, different interests and concerns.
And, of coursg, it is often easier for two women to speak together than for a man and a woman. Some
of these suggestions may therefore not be appropriate for al circumstances.

First of all, the other person will relax if you listen to them and respond to them. But sometimes
the other person prefers to listen. They may not want to speak very much. In this case | think you
should look at them when you speak, look into their eyes, respond to their changes of expression.
If you do this they will know you are talking to them and not just talking about a subject.

But how do you begin? Usually, begin gently! Either make a statement or ask a question which
is not too deep and personal. In Britain, the weather is always changing, so many people begin by
talking about the weather. However, if you make an obvious statement they can only agree with you,
and the conversation won't continue. So you must add a question. For example, “It israther wet at the
moment. When is the best time to see England?’ If you are in a foreign country, you might begin with
a compliment. For example, glance at the person and then look at the landscape, (the harbour, some
buildings, traffic, etc.) and say, “The hills are so soft and everything is so green here. Is it like this
everywhere in England?’ “What a delightful little harbour. | wonder what it is like to be a fisherman
here.” “The roads are very busy! | think the train is more comfortable, don’'t you?’

In each of these examples there is a question. It would be difficult to answer the question with
“Yes’ or “No”, as the question invites personal opinion and information. Of course, it would be pos-
sible not to ask a question at all: just to make one of the statements and then wait! However, you need
to be brave and just hope that the other person will speak!

None of the questions above are about the other person. Usually it is better to ask about other
things. When the other person talks about other things they show their interests, opinions and person-

62

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

ality. Sometimes you can be more personal. If you compliment somebody and then show interest they
may not feel “attacked”. For example, “Excuse me, but what a lovely bag that is. Did you buy it in
England?’ “What anice little dog you have. What sort is it? Do terriers have nice characters?’

Note that if people have a dog they will probably like you to say something about it. In Britain
many friendships begin through people’s dogs. The people don’'t look at each other and can restrict
the conversation to the dog’s eating, walking and sleeping habits and whether or not it barks at the
television and likes a hot bath, for example.

Why not say you are a visitor? Say that you don't understand a word, an idiom or some feature
of local life. Ask the person to explain it to you. If they know that you are aforeigner they will probably
feel responsible for you; they will think you know nothing and are not athreat to them.

Sometimes a conversation can start if you talk about yourself, as the other person doesn’t feel
attacked. If you give personal information about yourself they may feel they can do the same.

Of course, the other person may not wish to speak to you! They may want to dream, to relax, to
read or do some work. They may think you are very boring! And of course, you must respect their
wishes and feelings. But don't feel ashamed! You are not at fault. Conversation is sharing. | think that
if we conversed more the world would be a happier place.

Are British people cool and reserved? It is true they may not talk as readily and as fully as, for
example, many Italians. However, they are human! They like people to be interested in them and in
their country so . .. be brave, speak to them.

2 “Pass-time’ conversations

Exercise 3*. Read the text and decide whether you often hold “ pass-time” conver sationsin your culture.

If we are being polite with people there are only a few things we can choose to say. However,
conversations which pass the time can be a little bit more varied. We have “pass-time” conversations
at parties or before meetings or when we are delayed in atrain.

Someone will choose a subject and comment on it in a general kind of way. And then someone
else will add a comment. In a “pass-time” conversation people don't show their individuality very
much. Usually people agree with each other or only disagree in unimportant ways. And they don’t try
to start a serious discussion or argument which they care about.

“Pass-time” conversations are very important if you are travelling and visiting people’s homes.
“Pass-time” conversations help you to get to know the other person alittle bit.

Then you can decide whether you want to get to know them better and to share more useful and
interesting conversations. Here is atypical British “pass-time” conversation.

The other person: It really has been awful weather in the last few days, hasn't it?

You: Absolutely terrible! We haven't really had a summer at all! / | suppose it's all right for the
gardens. It’s just the time of year | suppose. / (and for the humourist) It’s all right for ducks!

(If you want to disagree, do so gently and in such away that you don’t upset them!)

You: To tell you the truth I’'m quite happy about the rain! I've just planted some seeds in the
garden and it’s just what they need, (if you just made the statement, “I’m quite happy about the rain!”
and gave no explanation, particularly if you didn’t smile, the other person would be offended!)

People sometimes talk about serious subjects in “pass-time” conversations. And yet they don't
really say anything which might be too original or disturbing.

Of course, it is a problem if you don't want to have a “pass-time”’ conversation about a subject
which you care about. If you want to discuss the subject seriously then you may have to talk to some-
one else. But if the person is your host or sitting next to you on the train or the aeroplane what will
you do? In “pass-time” conversations it doesn’'t matter if the conversation is interrupted. It isn't im-
portant anyway! At parties in Britain it is common for people not to sit down. They stand and talk,
and this allows them to move to other people quite frequently. The excuse to stop the conversation is
usually that you have to get some more wine. Sometimes somebody else joins in the conversation and
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then one of the first people can move away. And the next two can start up another basic “pass-time”
conversation. Of course, a “pass-time” conversation can become a serious “work” conversation in
which people exchange useful, interesting and unexpected information. But then it is no longer
a “pass-time” conversation!

Here is one more example of “pass-time” conversations which might be useful for the foreign
visitor to Britain.

The other person: They just don’t seem to be able to run the railways like they used to.

You: | think it is probably the same everywhere.

You: The new Ford / Volkswagen / Austin Rover looks very nice, doesn't it?

The other person: It’sall right but | prefer the Volvo / Toyota/ Chevrolet myself.

You: What will they design next?

The other person: They’ ve got to keep changing the fashion so that people will keep spending
their money!

Exercise 4. Here are somefir st linesfrom a chatty person who wantsto start a“ pass-time” conver sation with
you. What would you say if you didn’t wish to offend him or her ?

1. Children really are difficult ontrains, aren’'t they?
2. Waiting in queues is not my idea of fun.
3. Things are so expensive these days, aren’t they?

3 Maintaining a conversation

Exercise 5*. Compare the meaning of silencein different types of culture. Discuss the negative consequences
of silencein an intercultural encounter.

Low-context, individualistic cultures. Silence indicates disagreement, hodtility, rejection, weakness,
unwillingness to communicate, incompetibility, anxiety, shyness, lack of verbal skills, or atroubled person.

High-context, collectivist cultures: Silence can mean strong or powerful, feeling comfortable, or
simply thinking there is nothing important to say. Some people consider silence more “manly” than
talk. Sometimes silence indicates respect to the partner.

Sometimes the following communication strategies help to avoid misunderstanding.

Communication Strategy Example
1. Making appesdls Could you speak alittle more dowly / a bit louder, please ?
2. Asking for repetition or clarification Can you say that again, please ? Pardon me? I'm sorry ? What do
you mean by... ?
3. Asking for spelling Could you spell the name, please ?
4. Repeating information Claire Kramsch ?... The way of thinking ?
5. Checking or confirming Did you say... ?
6. Reformulating Ah, the ethnographic approach for little-c culture ?
7. Summarizing So, can | repest to you, please ?

Exercise 6. Read the cultural note below and illustrate the topic development in a conversation between
Americans.

One example of topic development might be to move from the impersonal, to the mutual, to the
personal — at a party, say, you might first talk about the food, then later about shared likes (you both
like Thai food), and then, later still, ask each other’s name and occupation.
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Exercise 7. Imagine that you are a visitor to Britain and that you are on a train. You would like to talk to an
English person who issitting opposite you. L ook at the flowchart which follows (f i gur e 6). It shows several pos-
sible conver sations. Notice how you would use questions and statements.

Try to make flowchart conversations which might take place at a dinner party, in a pub, when
staying in someone’s home. Imagine that you are meeting the people for the first time.

' I a1 .
Yﬂu —* | I's a very full Irain, isnt it : TR‘“ Pwlkﬂh
[ Ves, H is. |&""'—# F‘Er
-_ﬂ -;_—n
Is it usually as full Do you use ﬁ-u; tram | || don’t know why | chose
as this ? very offen? F really. | could have
| don't know . | don't Yes. | do. Drd you have fo come
Iravel on it very offen. s i on tis one?
1 Why is this frain so !
frains in my popular, do you think? | | | did. achvaily.
country are always T |
very full / hardly Oh, what afher ways
Well, you can get saver ¥ ;
ever full. . s are lhere of geftin
| y ] hekers for s frain. B london? 9
| Oh, Where do you l |
ket
come frem then? What are saver Hekefr! Well_There's the bus. of
= | fourse.
l, pou can get a
e ¥ g |
b 5 o Lome i
You, ! |
"“hdo.“ ],;;"éﬁ' iwell, there’s .. ]
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R n‘:‘i
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Figure 6 — Possible conversations with a stranger

JIPAKIITHLECKOE 3AHIIIINE 2

Plan

1. Polite listening sounds.
2. Situations of cross-cultural communication: analysis and modeling.

1 Polite listening sounds

Exercise 1. It appear sto be universal in communication that listenerswill signal to speakersthat they are at-
tending to what is being said. The strategies for paying attention, however, appear to vary con-
siderably. Which of the ways of indicating that you are attending do Belar usians tend to favour ?

Thefollowing list might help you.

1. Nodding the head.
2. Looking directly into the speaker’s eyes some, mogt, or al the time he is speaking.
3. Averting the eyes and placing the head in away that the speaker will know that you are listening.
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4. Using appropriate sounds in the right places, such as “uh-huh”, “oh?’, tongue-clicking.

5. Using words that show you are following the speaker’s content, such as“Really?’, “Did she?’
6. Completing, or echoing, the speaker’s sentence.

7. Remaining perfectly silent.

Exercise 2. Predict the tactics of verbal behaviour and answer the questions.

1. Can you imagine a hardly possible tactic for paying attention?
2. What do the English language speakers use while listening?

Exercise 3*. Read the following notes and then observe on the video the English people listening to their con-
ver sational partners Do theBritish alwaysremain silent whilelistening ?

A skimming of differences across cultures reveals that there is a great variation in this aspect of
communication. British etiquette decrees that the speaker and listener focus attentively on each other.
While an American listener nods and murmurs to signal that he is listening, the Englishman remains
silent and merely blinks his eyes.

Exercise 4*. Read thetext and say what mistake a non-English language speaker should avoid.

Listeners who rely on a variety of communicative cues to create the illusion of comprehension
in communicative exchanges are producing what psychological linguists call the “cocktail party ef-
fect.” This effect allows listeners to maintain conversations despite their minimal participation in and
comprehension of the conversation. To generate the cocktail party effect, listeners rely on frequent
head nods (indicating comprehension) and the use of brief verbal responses such as “oh,” “uhhuh,”
“l see,” and “Really?’

The cocktail party effect often emerges in situations of cross-cultural communication. When,
for example, comprehension of a second language’s content is low or nonexistent, listeners often rely
on nonverbal backchannel cues to avoid the embarrassment of revealing their lack of comprehension.
This situation often arises when speakers of two languages (each with little or no understanding of the
other’s language) attempt to carry out a conversation.

Exercise 5*. Interculturally, there can of cour se be misunder standings when it comesto showing that you are
attending. Observe 10-20 Belarusians using attending strategies (See Activity 1). Get ready to
present your findingsto other students.

Exercise 6. Answer the questions.

1. What are the similarities and differences in the way Russian / Belarusian and English language
speakers pay attention while listening? (See Activity 1).

2. Why do Russian / Belarusian and English language speakers differ in the way they pay atten-
tion while listening? What values underlie the strategies of “using polite listening sounds’ and
“remaining perfectly silent” ?

Exercise 7. Role-play the situations. Develop the presentation sKills.

1. You tell English language speakers about the tactics Belarusians use to pay attention while
listening.
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2. You are ateacher and characterize high considerateness conversation style which explains the
specific way the English language speakers pay attention while listening.

3. You are a teacher and explain the value of equality to schoolchildren of intermediate level.
Use the information about polite listening sounds as an example.

Exercise 8*. Write the guidelines what attending strategies one should use with an English language speaker
so that he doesn’t feel them excessive, inadequate, or smply inappropriate.

Variation. Write the guidelines what attending strategies an English language speaker should use so that a
Russian language speaker doesn’t feel them inappropriate.

Exercise 9. Discussin pairswhat you' ve lear nt today about the attending str ategiesand use pditelisening sounds.

Exercise 10. Imagine you talk to an English language speaker. I nterpret the following data.

58% of Belarusians consider that listening to a conversational partner presupposes remaining
perfectly silent.

Variation. Imagine you talk to Belarusian students (intermediate level). I nter pret the following data.

An American, when listening, every 5-10 seconds pronouns yes / | see / Really?/ uh / uhu.
It means “ I’ m listening to you, go on talking” .

2 Situations of cross-cultural communication: analysis and modeling
Exercise 11. Find the socio-cultural mistake.

A student who had been in a fight was brought before the school principal for adisciplinary lecture.
The lecture session took approximately ten minutes. The principal, speaking English, explained how
fighting would not be tolerated at school. As the lecture unfolded, the principal occasionally asked for
a response from the student, using such statements as “Is this clear?” or “Do you understand?’ At
each of these junctures the principal used arising tone at the end of the question, followed immediately
by an extended pause. The student did not understand the content of what was being said, but he did
respond to the principal’s cues (the rising tone and the pause) with a positive head nod. In a later
interview with the student the author noted that although the student did not know specifically what
the principal was saying, reading the gravity of the situation (context reading) allowed the student to
make sense of the event in terms of its general significance. The principal, also in a follow-up inter-
view with the author, stated that he was “pleased with the student’s responsiveness.”

Exercise 12. Analyze the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication. Continue the conver sation.

A: WE'll need aminibusto pick themup at the airport. It’ Il have to seat at leest 12 people. And don't forget
to contact the hotel people to reconfirm their arrival. Now, the reception starts at 8.00. Have you got that?

B: Yes.

A: So we'll have to leave the hotel no later than 7.30. | think we should all assemble in the
Takra Room on the second floor. Isthat clear?

B: Yes.

A: OK. Now the G. M. will have to be there and his wife of course. And | want al the Section heads
theretoo. And they' d better be ontime, or headswill roll, believe me. It'sredlly important. Are you ligening?
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B: Yes, of course.

A: Now remember — the chairman’s name is Sitompul S-i-t-o-m-p-u-l and the deputy is
Prabowo — P-r-a-. Have you got that ?

B: Yes.

A: Hmm. | hope so. Now where was | ?

Exercise 13. Role-play the situation.

Imagine soon you'll have a seminar and want to talk about verbal communication with your
group-mate.

A: You are to report about the maxims of politeness.

B: You areto report about the culturally influenced communication styles.

Exercise 14. Use the observation card to analyse the students verbal and nonver bal behaviour.

OBSERVATION CARD

Attending strategies
Smile
Distance
Gestures

Exercise 15*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.

JIPAKITHLECKOE 3AHTIIHE 3
Plan

1. Addressing people.
2. Situations of cross-cultural communication: analysis and modeling.

1 Addressing people
Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. What tactics do Belarusians use to address each other?
2. What are some of the standards to address people in an unknown culture?
3. What’s the way to address people in British and American cultures?

Exercise 2. Watch a video sequence which illustr ates the English language speaker s greeting each other. Say
how they address each other. How often do they address each other ?

Exercise 3*. Read the notes below and say what you have to keep in mind talking to an English language
speaker.

The rules of etiquette demand verbally acknowledging the existence of each participant, thus the
frequent use of first names. Your own name would figure high on the list of the most important words.
Use people’s names. Thank them by name for any questions and comments. Make sure you know names
or, if the group istoo large for thisto be practicable, make sure everyone has the name badge.
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Americans tend to be casual and informal in social and professional interactions. Informality is
also more necessary in a mobile society where people are always meeting new people. They don't
stand on ceremony, nor use titles or rank in addressing each other. A new title is used by modern
women who do not wish to be identified as married or unmarried. It isMs.

Exercise 4*. Observe Belarusians using their conversational partners namesin different situations and fill
the chart.

Variation. Analyse the ver bal behaviour of your conver sational partner and your own.

Situation Quantity of situations Use of partner’s names

Greeting friends
Greeting teachers
Thanking people
Offering something
Introducing a new idea
Requesting

Exercise 5*. Decideif the following tacticsare similar in British, American and Belar usian cultures.

1. Using titles addressing conversational partners. 2. Frequent use of conversational partners
names. 3. Using names and patronymics addressing older people. 4. Address strangers saying Excuse me.

Exercise 6*. Decide what values under lie the following practices.

1. Addressing a conversational partner by title and his (her) surname / name and patronymic.
2. Frequent use of conversational partner’s name.

Exercise 7. Discussin groups what you found out in your research (Activity 4).

Exercise 8. Role-play the situations. Develop the presentation sKkills.

1. You are a teacher and explain to schoolchildren the rule of positive politeness which under-
lies the address system.

2. You are a teacher and explain the value of equality to schoolchildren of intermediate level.
Use the information about the frequent use of conversational partners' names as an example.

Exercise 9. (Pair work) Greet your conver sational partner asyou usually doin Russian. Then greet the partner
in English.

Exercise 10. Play a game. Put on a badge with your new English name. Stand in a circle. Addressthe partner
and add something accor ding to the card you have. (Cards. greet / stop somebody in the street
to ask for directions/ ask for a favour / ask about plansin the country / invite to a party / thank /
apologize for declining an invitation / suggest the reason for choosing this very theme of project
work / disagree/ ask a colleague for help at work / share your admiration / offer something / say
something as a pre-close move/ give your business card/ say “good bye”.
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Exercise 11. Imagine you talk to an English language speaker. Interpret the following practices.

Many Belarusians comparatively seldom use conversational partners names. They have two
language forms which correspond to “you” in English. Also there's a great variety of suffixes to add
to people’s first names.

\ariation. | magine you talk to Belarusian students (inter mediate level). I nter pret the following practice.

A manager of a small company prefers that her employees call and refer to her as“Ms. Mead”.

2 Situations of cross-cultural communication: analysis and modeling

Exercise 12. Correct the mistakesin the following situations.

1. — Mister, would | have another cup of tea?
2. — Give me that calculator.

— Who was your servant last year?

— Sorry, | don't understand.

— Never mind. (laughs)

Exercise 13. Analyse the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication.

A: I'd like to thank the headmaster of White Center Hights Elementary school — Mrs. Berger!
B: (Pamela Berger, the headmaster, looks puzzled.)

Exercise 14. Role-play the situation.

A: You are Kerry, an Australian man. You are particularly interested in languages. You've just
met a Belarusian student. The passage below might help you.

When, many years ago, | was working as an interpreter on a Russian ship, my Russian col-
leagues did not feel comfortable calling me “Kerry”. They asked my father’s name (Patrick) and from
that point on | was invariably called Kerry Patrickovich, conforming to their standard system of using
first name and “patronymic”. But be careful: if you are a woman, you add “-ovna’ to your father’s
name. So, my sister would be Helen Patrickovna. (Actually, she’d have to be Helena Patrickovna, as
al female names, both first names and family names, must end in “-a’, as in Raisa Gorbacheva.)
Language and culture are fascinating, aren’t they?

B: You are a Belarusian student and meet an Australian man. Use your chance to speak to him
and practise English.

Exercise 15. Use the observation card to analyse the students verbal and nonver bal behaviour.

OBSERVATION CARD

Addressing people
Attending strategies
Smile
Distance
Gestures
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Exercise 16*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.

JIPAKINTHLECKOE 3AHAIITNE 4
Plan

1. Acceptable and unacceptabl e topics.
2. Situations of cross-cultural communication: analysis and modeling.

1 Acceptable and unacceptable topics

Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. What topics are acceptable and unacceptable in conversations between Belarusians?
2. Can you predict taboo topics in conversations in an unknown culture?

Exercise 2. Make lists of what you think are acceptable and unacceptable topicsin a small talk between the
English language speakers. Compare thelists.

Variation. Rank the following topicsin order of acceptability in the target culture.

One another’s children.
The weather.
One another’sreligion.
Some aspect of politics in the country.
Their relative salaries.
Problems in their professional field.
The challenges in their profession.
Some recent gossip about the private life of the leader of the country.

N OAWNE

Exercise 3. Listen to the conversation and say what the Scot didiked. Why ? Then read the note “What can
annoy Scots’ and complete the list of unacceptable topics.

What Can Annoy Scots

— Use England instead of Britain or English instead of British.

— Use British instead of Scottish.

— Use Scotch to refer to the people (Scotch whisky, food, etc.).

—Talk about men wearing skirts (worn by women or transvestites). Say you think men in kilts
look effeminate.

— Imitate the local accent.

Exercise 4*. Read the text. Complete the lists of acceptable and unacceptable topics to discuss with English
language speakersin a small talk.

AMERICAN SMALL TALK

When Americans meet one another for the first time, they begin their conversation with “small
talk”. The topics for these conversations are very general and often situational — people start talking
about anything in their common physical environment, such as the whether, the room in which they
are standing or eating, thus Americans sometimes talk about things that are on the surface.
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Small talk is important because Americans are not very comfortable with silence. It is impor-
tant, however, to know which topics are acceptable (“safe”) and which are unacceptable (“unsafe”) in
American culture. Until Americans get to know one another better, certain acceptable small talk topics
are usually the focus of conversations.

Situational topics like the weather are acceptable in many cultures, but they obviously cannot
be discussed for a long period of time. Asking someone about his/ her occupation is also very com-
mon, especially for Americans, who place a high value on working. Questions of taste could also be
asked. For example, one could ask a person if she heard the latest CD by Michael Jackson or Elton
John, which may lead to a deeper discussion about musical preferences. Compliments are common
conversation starters. Last, in a country like the United States where people move so often, places of
origin are often discussed and nonnative will probably be asked by Americans about their country and
their impressions of the United States.

There are many topics, however, that are inappropriate to use in starting conversation. For
example, religion is considered a very personal matter. One could ask about general religious prac-
tices in the United States, but in general people must not ask others directly about their personal reli-
gious practices during small talk. Politics is usually another unacceptable topic. Americans tend to
avoid the subject, especially if it is obvious that all parties do not have the same beliefs. Two other
subjects will immediately make Americans uncomfortable: age and money. Americans value youth,
so many Americans want to keep their age a secret. Regarding financial matters, income and the price
of the possessions are also personal matters and should not be used to start a conversation with an
American. For example, if you compliment someone on her swesater or shoes, asking the cost of the
items is inappropriate.

Being aware of these acceptable and unacceptable topics may help people from other cul-
tures feel more comfortable around Americans they are meeting for the first time. Listening to
American small talk has often led non-natives to make wrong judgments about an American’s
ability to carry on a conversation. Culture, however, influences the way that people communicate
with one another. Learning about this feature of conversation will help you to understand
Americans better.

However some recent research into American communication patterns has demonstrated that
Americans differentiate “small talk” from “really communicating”. Small talk or chitchat is generally
less valued than “real communication,” and is, relative to it, rather closed, distant, neutral, and rigid.
To many Americans, chitchat isimportant as a form of sociability, but it is also less valued as a means
of self-expression. As aresult, engaging in it incurs little by way of obligation. If you want to make
an impression on someone or to get to know someone better you should break away from small talk
and address more interesting or even controversial topics.

Exercise 5*. Read the text. Compare attitudes of the British and Belarusians to sharing likes and didlikes.
Completethelist of unacceptabletopics.

LIKESAND DISLIKES

The British are known to be reluctant to speak about themselves and their personal affairs. They
protect their privacy and wish equally for other people to protect theirs. In fact, they have an overriding
respect for the privacy of other people, a feeling that, in the long run, people’s likes and dislikes are
their own concern and nobody’s else’s. That’s why they generally avoid stating likes, dislikes and
preferences in a straightforward way, but rather use polite, tentative and pleasant techniques instead.
Of course, situations vary. In formal situations, the British use more direct ways of expressing likes,
dislikes, preferences. Nevertheless notice: the grammatical negative “I don't like...” sounds too
strong and dogmatic. It’s never used in a conversation as the natural negative by native speakers. You
may say something else instead, e. g. | don’t particularly like... It’s important to choose appropriate
ways of saying things according to the situation you're in, the relationships you have with the people
you're talking to; the mood of the people you are talking to.
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Exercise 6*. (Group work) Make a list of 10 topics. Ask 5 people of different age, status, gender, education to
rank thetopicsin order of acceptability in conver sation between Belar usians. Get ready to present
your findingsto other students.

Exercise 7*. Answer the questions.

1. What is similar and different in topic choice in Belarusian and the target cultures? What
unacceptable topics in the target culture are appropriate to discuss in your culture?
2. Why did an English language speaker rank the following topics in order of acceptability in
the following way? What values affected his choice?
— Thechallengesin their profession;
— the weather;
— some aspect of politics in the country;
— one another’s children;
— problemsin their professional field;
— some recent gossip about the private life of the leader of the country;
— sexismin their professional field;
— oneanother’s marital status;
— their relative salaries;
— oneanother’sreligion.
3. Why do different researchers assess politics both as an acceptable and unacceptable topic to
discuss? (See Activities 7(2) and 4.)

Exercise 8*. Compare two pictures where the possessions of a white American family and a white British
family are laid out for the photographer in front of their houses to be published in the Oxford
Guide to British and American culture (See Appendix B). Say what items they treasure most.
What items would you show to illustrate the Belarusian lifestyle ? Is this information useful to
choose a topic in a conver sation with Americans and the British ?

Exercise 9. Role-play the situations.

1. You tell the English language speakers about topic choice in Belarusian culture.

2. You are a teacher and tell schoolchildren about acceptable topics in conversations with
English language speakers.

3. You are a teacher and explain the value of privacy to schoolchildren of intermediate level.
Use the information about taboo topics as an example.

Exercise 10. Imagine you talk to an English language speaker. I nterpret the following practices.

Many Belarusians discuss family budgets with their children and other people, often ask each
other how much they earn.

Variation. Imagine you talk to Belarusian students (intermediate level). Inter pret the following opinion about
Americans.

Well, Americans are friendly. There'sthis small talk thing that they do. It’sreally nice. The per-
son comes up to you and says “How are you?' and you talk for a while and it’s nice...But then
they're superficial. | saw this person [whom she had had small talk with the day before] the next day
and she just waved and acted like she didn't even know me. | don’t understand that.
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2 Situations of cross-cultural communication: analysis and modeling

Exercise 11. Listen to the dialogues and write down the topics of each conver sation. Then decide whether the
entire conver sation would be acceptable between the English language speaker s or not.

Exercise 12. Analyse the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication.

Inajob interview

A: What do you think this company is going to offer you that your present company doesn't offer?
B: Well, there are quite alot of things, for example like, um... the Christmas bonus.

A: Um-hm...B: So many things, holidays and all that...

A: (Laughs) Alright... OK...

Exercise 13. Role-play the situations below.
Stuation 1

PARTNER A:You are a Belarusian teacher and take part in the International conference
“Linguistics and Methods of Teaching” where you meet your colleague from the USA / UK during
a coffee break.

PA RT N ER B: Imagine you are an American / British teacher and came to Belarus to take
part in the International conference “Linguistics and Methods of Teaching”. You meet your Belaru-
sian colleague during a coffee break.

Stuation 2

PA M E L A: You are American. You meet Lana, a Belarusian friend of yours. You notice that
she looks far from perfect, perhaps something causes what you call in America the “blues’. You are
very glad to see her, but are short of time...

L A N A: You are Belarusian. You meet Pamela, an American friend of yours. You have many
guestionsto ask her. For example, you are eager to know who she voted for at the latest elections.

Exercise 14. Use the observation card to analyse verbal and nonverbal behavior of the students.

OBSERVATION CARD

Topic choice
Addressing people
Attending strategies
Smile
Distance
Gestures

Exercise 15*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.
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JIPAKIHLECKOE 3AHTIIIHE 5
Plan

1. Finding out information.
2. Situations of cross-cultural communication: analysis and modeling.

1 Finding out infor mation

Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. What are the common practices among Belarusians to find out information in a conversation?
2. Isasking questions the best way to find out information? What about other cultures?
3. Do the English language speakers ask many questions in a conversation?

Exercise 2. Watch video sequences and observe the English language speakers finding out infor mation in
conver sations.

Exercise 3*. Read the text and decide whether the theory proves your observations on the video.

All you need to be a good conversationalist isto show that you are interested. Often it is enough
simply to repeat the main thing which the other person has just said or to describe how they seem to
be feeling. However, you may want to do more than just listen and the other person may want you to
make some contribution to the conversation! Here are some of the advantages and disadvantages of
different types of question and statement.

The following questions are fairly helpful; they invite the person to say what they want to. They
are open questions.

“How doesit feel to do your homework with all your family about you?’

“You’ ve been here for aweek. What do you think of it?’

The following statements do the same work as the questions, but they are less directive. The
guestions come from someone who is saying, “I’'m just another person who is interested in you.”
Sometimes a statement helps people to relax more than an open question.

“It must be difficult to do your homework with all your family about you.”

“You'’ ve been here for aweek. Your head must be full of impressions.”

Open questions may be fine in some situations but if you use only open questions you might
begin to annoy people.

The next questions are called the “agree with me” ones.

“It’s quite wrong, isn’t it? In my opinion contemporary art is just ridiculous. Don't you agree?
It's such awonderful piece of music, isn’t it? You would like to visit the old castle, wouldn't you?’

There is nothing wrong with these questions, but they aren’t a“good listener’s’ questions. They
wouldn’t help a shy person to respond. If you use questions like these you won’t encourage the other
person to spesk.

Double questions are often used when someone is trying to sell something. For example, “Shall |
come round to see you on Thursday evening or Saturday afternoon?’ They are away of controlling the
other person. Or, you might be at a party, and the host might say,” Now, would you like to sit next to
Janet or Barbara?’ However, you might not want to sit next to either of them! Double questions are
often difficult to answer in the way you want to; they aren’t usually very useful for the “good listener”.

Exercise 4*. Observe a few people in your culture to find out whether they: a) often ask many questionsin
a conversation ; b) often ask wh-questions; ¢) insist on answering their questions. Get ready to
present your findingsto other students.
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Exercise 5*. Answer the questions.

1. Do people in Belarusian and American / British cultures usually use the same tactics to find
out information?

2. Why do Russian / Belarusian and English language speakers differ in the way they find out
information? What value underlies the strategy of “not searching factual information” ?

Exercise 6. Role-play the situations. Develop the presentation sKills.

1. Inform the English language speakers about the common practices in Belarus aimed to find
out information.

2. You are ateacher and explain the maxim of politeness “do not force the partner to act”
(the function of seeking factual information) which regulates the way the English language speakers
find out information.

3. You are ateacher and explain the value of privacy to schoolchildren of intermediate level.
Use the information about finding out information as an example.

Exercise 7. Scan American / British newspapers to find out the typical problems in that society. Then
write a dialogue between the English language speakers who discuss some of these problems
so that it doesn’t seem impolite in the English speaking countries. What changesin Belar u-
sian culture ?

Exercise 8. Replace the following questions with statements.

1.What are your plans for this weekend?

2. How do you get on with your parents?

3. What do you do when your neighbours annoy you?
4. How do you live on such a small amount of money?

Exercise 9*. Write five questions to begin a conversation which you might ask English language speakers
you have met for thefirst time. Consider different Stuationswhere you can meet them.

E. g. (inany situation) What do you think about this cold / rainy / windy / hot westher?

Exercise 10. Stand in two circles (one ingde) opposite each other. Imagine you are English language speakers.
At the moment you are at a party and would like to talk to many people whom you don’t know.

PARTNER A: Start a conversation with the first partner, and then, after a signal, move to
another partner and start another conversation in the next situation (on board aplane/ at an international
seminar after listening to an interesting lecture/ at English summer school during a coffee break).

PA RT N E R B: Respond to Partner A and then develop the conversation (change the topic).

Exercise 11. Imagine you talk to Belarusian sudents (inter mediate level). I nter pret the following infor mation.

The questionnaire used at Chapman University as an evaluation list includes the following task
“Please provide one, brief anecdote of your interactions with this applicant that will help us to under-
stand him or her better”.
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Variation. Imagine you talk to an English language speaker. Interpret the common practices in Belarusian
culture.

It's often the case when Belarusians insist on answering their questions. E. g. repeat the ques-
tion or reformulate it.

2 Situations of cross-cultural communication: analysis and modeling

Exercise 12. They say that in a typical British or American conver sation participants usually practice “ The
three A'srule: ask, answer, add” . Could you impr ove the formula to maintain conver sation ?

Exercise 13. Analyze the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication. Continue the conver sation.

Rick sees Debbie at a party and decides he would like to get to know her.

R I C K: Hello. Where are you from?

D E B B | E: From New York.

R I C K: Why did you cometo California?
D EB B | E: To study.

R I C K: Oh, what are you studying?

D E B B | E: Architecture.

R I C K: How long do you plan to stay here?
D EB B | E: Two years.

R I C K: When did you come?

D E B B | E: Three weeks ago.

Rick is already feeling frustrated He decides it is not worth getting to know Debbie.

Exercise 14. Role-play the situation.

Imagine you are English language speakers. Before classes at the University where you study
foreign languages you see a newcomer and wish to talk to her.

Exercise 15. Use the observation card to analyse the students verbal and nonver bal behaviour.

OBSERVATION CARD

Finding out information
Topic choice
Addressing people
Attending strategies
Smile
Distance
Gestures

Exercise 16*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.
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JIPAKITHLECKOE 3AHLIIIHE 6
Plan

1. Complimenting people.
2. Situations of cross-cultural communication: analysis and modeling.

1 Complimenting people
Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. Do Belarusians praise their conversational partnersalot? In what way? What do they respond?
2. What about other cultures? Can you imagine other ways to praise people?
3. How do Americans and the British praise people and what do they usually respond?

Exercise 2. Watch video sequences and observe how the English language speaker s say compliments.

Exercise 3*. Read thetext and fill thechart “DOs- DON'TS’.

The use of compliments lubricates social relationships. Individualists will use compliments
more, since they need to get in and out of groups, based on their social skills. Collectivists will not
need such skills to the same extent, so they will not bother with compliments. This is exactly what
was found by Barnlund and Araki when comparing the U. S. and Japanese rates of compliments.
They interpreted their findings differently: “A society founded on the group rather than the individual,
that stresses harmonious relations, is not likely to encourage comparisons that inherently weaken group
membership. (Every compliment is alienating in some respect, for it introduces a comparative standard
that by elevating the status of one person implies lowering of the status of others.) On the other hand,
a society founded on the individual, favoring confrontation with differences, is likely to promote such
evaluations for they confirm the individuality of each person and encourage competition”.

One research project analyzed atotal of 686 compliments gathered in a wide range of American
English speech situations and found that only three patterns accounted for 85% of their data. In other
words, they perform the complimenting function in very standardized ways.

What is striking is that only five adjectives (nice, good, beautiful, pretty, great) are used with
any frequency. The only two verbs which occur often in compliments are “like” and “love’.

A survey made at an American school shows that teachers praise their students using the following
compliments: “good work / nice listening / excellent effort / thank you for trying / amazing / incredible /
| like the way you... / you have a nice ouitfit today / you did a beautiful job. They also gave examples of
compliments to their co-workers. “I enjoy being with you / you are so kind / | love your dress/ you look
very nicein that shirt / thank you for caring, listening, understanding, sharing with me”.

The English language speakers often say “thank you” after they receive compliments and add a
sentence or two which can lead to a conversation. Even when some disagree with a compliment they
will often say “thank you” and add a sentence or two. E. g.

GUEST: The cake isdelicious.

HOST: Thanks, but it didn’'t turn out exactly right.

Here are some of the culture-specific alternatives of reacting to a compliment: (1) modestly demur;
(2) laugh and dismiss the compliment; or (3) state that the opposite of the compliment is the case.

Compliments may become a source of possible intercultural difficulty, because the free use of
superlatives by Americans can sound troubling to some Belarusian ears.

One woman who lived in America for a couple of years described an encounter with her American
aunt: “She would describe things saying, “It’s magnificent” or “It’s absolutely gorgeous!” When she
asked me about something, | would reply genuinely by saying, “It’s nice,” but then my aunt would
say, “Don’t you like it?” 1t would drive me crazy.” She went on saying, “l just can’'t say things like
“It’s so fabulous.” That runs against my grain.”
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Relative to Americans Belarusian uses of such superlatives are less emphatic, or morereserved. This be-
comes especially the case because uses of superlatives can sound to Belarusians a bit presumptuous, and can
possibly be heard asimmodes, or as being too impressionable, reflecting aperson whose inner being falls prey
to overgatement, or quick, exaggerated, emotiona whims. American uses of superlatives are perhaps, rela-
tive to Belarusians, more frequent and intense, thus giving the impression of saying more, and speaking
more intensely, than is necessary, natural, or even accurate. Because Americans can use superlatives very
freely, and because Belarusians may use them less freely and perhaps more cautiousy, Americans can sound
superficial to Belarusians, saying morethan the social situation perhaps properly and rightfully warrants

Exercise 4*. Ask afew Belarusansto use the scale from 1to 9 toindicate their agreement or disagreement with
the falowing gatements. In groups get ready to present their point of view to other sudents.

1. Belarusians say at least one compliment a day.
Fdse 1 2 3 4 5 6 7 8 9 True

2. Belarusians often ask the price and the place of purchasing after complimenting an item.
Fdse 1 2 3 4 5 6 7 8 9 True

3. Belarusians often deny compliments.
Fdse 1 2 3 4 5 6 7 8 9 True

4. Belarusians say compliments mainly to people whom they like.
Fdse 1 2 3 4 5 6 7 8 9 True

5. Many Belarusians believe that it’s necessary to say a compliment to people from whom they
wish to get afavour.
Fdse 1 2 3 4 5 6 7 8 9 True

Exercise 5*. Ask a few Belarusiansto rank the following items they usually compliment: (a) __ physical ap-
pearance, (b) _ personality, (c) __ family member, (d) __ abilities, () __ peopl€e’s belongings,
(f) __meals/food, (g) __ your choice.

Exercise 6. Answer the questions.

1. Isthe complimenting behaviour of people in Belarusian and American / British cultures similar?
2. Why do Russian / Belarusian and English language speakers differ in their complimenting
behaviour? What do they value?

Exercise 7. Role-play the situations. Develop the presentation sKills.

1. Tell an English language speaker about the complimenting behaviour of Belarusians.

2. You are a teacher and explain the rule of positive politeness which regulates the way the
English language speakers say compliments.

3. You are a teacher and explain the value of equality to schoolchildren of intermediate level.
Use the information about complimenting people as an example.

Exercise 8. Make a few short dialoguesin Russian toillustr ate how Belar usians compliment each other. Then
make dialogues in the same situationsin English.

Exercise 9. (Put a sheet of paper on the back) Give a compliment to each student of the group writing on his/
her back “1’ll remember you because you...”
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Exercise 10*. Use two pictures where the possessions of a white American family and a white British family
arelaid out for the photographer to start a conver sation with Americans and the British.

Exercise 11. Imagine you talk to an English language speaker. Interpret the following practices.

Very often Belarusians reject a compliment: say that the complimented item is not new or very
cheap, and re-ask whether the conversational partner really liked the item.

\ariation. Imagine you talk to Belarusian students (inter mediate level). Inter pret the following experience.

B. was appalled in his first months living in Australia by the insincerity of Australian compli-
menting behavior. He noted that when going to somebody’s house for the first time, people immedi-
ately complimented the owner of the house. Similarly, at meals, guests loaded their host with glowing
praise for the quality of the food. He felt that none of this was sincere, and probably he was right,
since much of this complimenting behavior is a conventionalized routine in Australian culture.

2 Situations of cross-cultural communication: analysis and modeling

Exercise 12. Correct the socio-cultural mistake.

A: | like your pullover.
B: Really? It’sold. | bought it afew years ago.

Exercise 13. Analyse the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication.

A: Hi. How are you? | haven't seen you for months.
B: Yeah. I’ ve been working oversess.

A: Oh, | see. (smiling) Gee, you put on the weight!
B: Oh... I...Um...

Exercise 14. Role-play the situation below.

PETER/ CAROLINE: Imagine you are an English language speaker. You see Chris/
Kristin, afriend of yours.

CHRIS / KRISTI N: Imagine you are an English language speaker. You see Peter /
Caroline, afriend of yours. You are glad to see him, though you feel bad.

Exercise 15. Use the observation card to analyse ver bal and nonver bal behaviour of the students.

OBSERVATION CARD

Saying a compliment
Finding out information
Topic choice
Addressing people
Attending strategies
Smile
Distance
Gestures
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Exercise 16*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.

JIPAKINIHALECKOE 3AHIITHE T
Plan

1. Complaint.
2. Situations of cross-cultural communication: analysis and modeling.

1 Complaint
Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. What do Belarusians usually complain about? Whom do they complain to? Do they com-
plain often?

2. Can you predict the behaviour of people in a problem situation in an unknown culture?

3. Do the British / Americans complain often?

Exercise 2. Observe on the video the English language speaker stalk about their problems.

Exercise 3*. Read thetext and say if your prediction wascorrect.

COMPLAINT

British people are said to be reluctant to complain. As a rule they tend to avoid making a fuss
and keep themselves in check. All this helps to explain their reaction to bad plays, bad performances
or bad service in hotels or restaurants. Except on rare occasions, the British do not boo in the theatre,
they simply stay away. They don’'t whistle and jeer like an Italian crowd at the opera or a Spanish
crowd at a bullfight. If the star cricketer scores a duck, if the highly praised footballer misses a goal,
they will be allowed to leave the ground in heavy silence. When the British do complain they gener-
aly do that in arather apologetic manner. In fact, they tend to give the impression of being unsure in
order to be tactful and diplomatic. Here are some useful ways to do that:

Complaining of misbehaviour of someone who is present: You could be more considerate /
work harder (direct). Do you think you could speak less loudly? (polite)

Complaining of someone who is not present: I’'m beginning to get rather tired of the way Mary
is talking about her husband. Don't you think Tom tends to smoke too much?

Very often, when the British are told something they disapprove of, they often use only the two-
word answer He / she would.

“Would” shows the speaker’s irritation and resentment. The speaker means. “It’s absolutely
typical of this thoughtless person.”

When the British are complaining about something people are doing in public, they blame
“them” — an unspecified group who are responsible.

Exercise 4*. Read the performance piece. Define the peculiarities of the communication function of com-
plaint in American culture.
NEW YORK SOCIAL LIFE

Well, | was lying in bed one morning, trying to think of a good reason to get up, and the phone
rang and it was Geri and she said: Hey, hi! How are you? What's going on? How’s your work?
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Oh fine. You know, just waking up but it’s fine, it’s going okay, how’s yours?

Oh a lot of work, you know, I mean, I’'m trying to make some money too. Listen, | gotta get
back toit, | just thought 1'd call to see how you are ...

And | said: Yeah, we should really get together next week. You know, have lunch, and talk. And
she says: Yeah, uh, I'll be in touch. Okay?

Okay.

Uh, listen, take care.

Okay. Take it easy.

Bye bye.

Bye now. And | get up, and the phone rings and it’s a man from Cleveland and he says. Hey, hi!
How are you? Listen, I'm doing a performance series and I’d like you to do something in it. Uh, you
know, you could make a little money. | mean, | don't know how | feel about your work, you know,
it's not really my style, it’s kind of trite, but listen, it’s just my opinion, don’t take it personally. So
listen, I’ll be in town next week. | gotta go now, but I'll give you a call, and we'll have lunch, and we
can discuss a few things.

And | hang up and it rings again and | don’'t answer it and | go out for awalk and | drop in at
the gallery and they say: Hey, hi. How areyou?

Oh fine. You know.

How’s your work going?

Okay. | mean ...

You know, it’s not like it was in the sixties. | mean, those were the days, there's just no
money around now, you know survive, produce, stick it out, it’s a jungle out there, just gotta keep
working.

And the phone rings and she says. Oh excuse me, will you? Hey hi! How are you? Uh-huh.
How’s your work? Good. Well, listen, stick it out, | mean, it’s not the sixties, you know, listen, | gotta
go now, but, uh, lunch would be great. Fine, next week? Yeah. Very busy now, but next week would
be fine, okay? Bye bye.

Bye now.

And | go over to Magoo’s, for abite, and | see Frank and | go over to histable and | say:

Hey Frank. Hi, how are you? How’s your work? Yeah, mine's okay too. Listen, I’m broke you
know, but, uh, working ... Listen, | gotta go now, uh, we should really get together, you know. Why
don’'t you drop by sometime? Yeah, that would be great. Okay. Take care.

Take it easy.

I’ll see you.

I’ll call you.

Bye now.

Bye bye.

And | go to a party and everyone’s sitting around wearing these party hats and it’s really awk-
ward and no one can think of anything to say. So we all move around — fast — and it’s: Hi! How are
you? Where' ve you been? Nice to see you. Listen, I'm sorry | missed your thing last week, but we
should really get together, you know, may be next week. 1’ll call you. I'll see you.

Bye bye.

And | go home and the phone rings and it's Alan and he says: You know, I’m gonna have a
show on, uh, cable TV and it’s gonna be about loneliness, you know, people in the city who for
whatever sociological, psychological, philosophical reasons just can’'t seem to communicate, you
know, The Gap, The Gap, uh, it’'ll be a talk show and people’ Il phone in but we will sat at the
beginning of each program: Uh, listen, don’t call in with your personal problems because we don’t
want to hear them.

And I’'m going to sleep and it rings again and it’'s Mary and she says. Hey, Laurie, how are you?
Listen, uh, | just called to say hi. ... Uh, yeah, well don’'t worry. Uh, listen, just keep working. | gotta
go now. | know it’s late but we should really get together next week maybe and have lunch and talk

82

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

and. ... Listen, Laurie, uh, if you want to talk before then, uh, I'll leave my answering mashing on...
and just give me aring ... anytime.

By Laurie Anderson

Exercise 5*. Conduct interviews with 5-10 Belarusians about their actions when they find themselvesin a
problem situation. In groups analyse the data and present your findingsto other students.

Exercise 6*. Compare the way the British and Belar usians complain. What will an English language speaker
do when ghefaces a problem ? And Belarusian ?

Exercise 7*. Decide what values explain why the British are reluctant to complain, and Belarusians aren't.

Exercise 8. Role-play the situations. Develop the presentation sKills.

1. You talk to an English language speaker and describe the verbal behaviour of Belarusiansin
a problem situation.

2. You are ateacher and inform the students about the communication function of complaint in
the British and American cultures.

3. You are ateacher and explain the value of individualism to schoolchildren of intermediate
level. Use the information about the communication function of complaint as an example.

Exercise 9. Continue the dialogue according to the rules of: @) Belarusian culture ; b) thetarget culture.

B OSS: That's about it, | think. So... | hope you enjoy working here. And remember: if you
have any problems, don’t hesitate to ask me.
WORKER:...

Exercise 10*. Think of a problem and use the following algorithm to solve it.

How to Solve Problems
1) What is the problem?
2) What are some solutions?
3) For each solution ask:
a) Isit safe?
b) What will it make people feel ?
c) Isit fair?
d) Will it work?
4) Choose a solution and use it.
5) Isit working?
6) If not, what can | do now?

Exercise 11. Imagine you talk to Belarusian students (inter mediate level). Inter pret the following letters.

(1) You asked about souvenirs. | brought home some fairly typical things, | think — a wooden
jewelry box, aleather cap for my dad and a scarf for my mom, a couple of small dolls for my Christmas
tree that have ethnic costumes, and a couple of the wooden “nesting dolls” that actually contained
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Christmas ornaments rather than the smaller dolls inside. | really liked some of the folk art that | saw

on Sat. morning at an outdoor market in Minsk. We were out shopping right before going back to the

airport to return home. | would have purchased some if canvasses had been available. All the art was

already framed and too big to pack. | would suggest that some of the art be available unframed and
rolled, so that tourists could get it home more easily.

Please keep in touch when you can. | am honored to have met you.
Warmly,
Lynn Marie

(2) 1 have begun to realize that all of the “things’ we have are not making us happy. Actually
having all of these things really makes our lives less happy because we have to clean them, take care
of them, fix them and worry about them. There are studies that show that we Americans consume the
majority of the world's resources and we create the largest amount of waste. This makes me feel very
bad. | want to make changes in my life so that | am consuming less and wasting less. | know it will
not be easy. In the United States we are told by the advertisements that our lives will be better if we
have this product or that product. It will be a challenge to stop listening to those messages. But thisis
something | am ready to do and want to do.

Kristin J. Sorey

Exercise 12. Imagine you talk to British / American students. Interpret the fact that about 70% of Belaru-
sians often complain to their conver sational partners.

2 Situations of cross-cultural communication: analysis and modeling

Exercise 13. Correct the socio-cultural mistake.

A: Hello! How are you?

B: Well, it depends on what you mean. If you mean am | physically well, then | am, asfar as |
know, although it is difficult to be sure. Emotionally, | am tired out and really should take a rest.
Professionally, things are going OK but... and then there is my family life which has never been right
since Grandma lost her cat.

Exercise 14. Analyse the behaviour of peoplein the situation below. Find out the reason of misunder standing
and the way to repair communication.

X: And your wife, Mr. Wai?

W: Actually, I’'m divorced.

X: Oh, what a pity. What happened?
W: Well...

Exercise 15. Role-play the situations below.
Stuation 1

I magine you are English language speakers.

PA RT N ER A:You have adifficult task to accomplish. You are short of time.
PARTNER B (afriend): ...
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Stuation 2

PARTNER A: Your name's Pam. You visit Belarus for the first time. You face different
problems here. You meet your compatriot.

PA RTN ER B: Your name's Tim. You visit Belarus for the first time. You are tired. You
meet your compatriot.

Exercise 16. Use the observation card to analyse ver bal and nonver bal behaviour of the students.

OBSERVATION CARD

Complaint avoidance
Saying a compliment
Finding out information
Topic choice
Addressing people
Attending strategies
Smile
Distance
Gestures

Exercise 17*. Think how much your verbal / nonverbal behaviour correspondsto the rules of etiquette and
fill thechart “DOs-DON’'TS’. Be specific.

JIPAKIMIHLECKOE 3AFHTIIIHE 8
Plan
1. Giving advice.
2. Situations of cross-cultural communication: analysis and modeling.
1 Giving advice
Exercise 1. Predict the tactics of verbal behaviour and answer the questions.

1. Do Belarusians often give advice to other people?
2. Can you predict the reaction of other people to your complaint in an unknown culture?
3. Do the English language speakers often give advice?

Exercise 2. Watch a video sequence and obser ve how the English language speaker s give advice.

Variation. Read the dialogue and say whether it contains advice and it's recognized by the conver sational
partner.

A: Yes, it's good, but maybe just a bit hard to read. Have you thought about spreading it over

two pages?
B: No, | haven't.
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Exercise 3*. Read thetext and say if your prediction wascorrect.
ADVICE

They say the British don’'t particularly like to give advice. In everyday life they are guided by
the principle of non-interfering in other people’'s affairs. There is an old English saying: “Give nor
counsel nor salt till you're asked.” So, if the British give advice they do it in an apologetic and polite
manner. The degree of politeness depends on the situation they are in. As you know, people are
formal and polite when they discuss something or argue. When people are angry or when they know
each other very well they are often informal and less polite. Here are some helpful things for you to
remember.

Giving advice is not comparable to telling someone what to do. When giving advice, it is
important to avoid forms such as “You must” .

Suggestion expressions such as “You might apologize for ...” and “Why don't you...” are both
common and appropriate.

Being given advice can also disturb an American’s sense of privacy. |If somebody gives them
advice it suggests that that person can solve their problem better than they can themselves. When of-
fering advice, people use indirect language, and instead of saying, “You should do this’, they may
say, “| tried doing this, and it worked for me”.

Exercise 4*. Conduct interviews with 5-10 Belarusians about their behaviour when somebody tells that ghe
finds her / himself in a problem stuation. Discuss the findingsin groups and get ready to present
them to other students.

Exercise 5*. Decide whether the British and Belar usians have much in common in giving advice.

Exercise 6*. Decide what values explain why the British arereluctant to give advice, and Belarusians aren’t.

Exercise 7. Role-play the situations. Develop the presentation sKills.
1. You are a teacher and inform the students about the communication function of advice in
Belarusian and British cultures.

2. You are a teacher and explain the value of privacy to schoolchildren of intermediate level.
Use the information about the communication function of advice as an example.

Exercise 8. Write one or two short dialoguesin the Russian language containing the function of advice. Then
makethe dialoguesin the same situationsin English to see how culture affectsthe way we speak.

Exercise 9. Imagine you noticed an English language speaker faces a problem in Belarus. What isthe situa-
tion and what will you do to help theforeigner ?

Exercise 10. Imagine you talk to (1) an English language speaker ; (2) Belarusian students (intermediate
level). Inter pret the following sayings.

1. Tanoynae ¥ GenapyckiM XapaKTapbl — «TacliHHAcLb AoOpara J1a A0OpbIX, NPbIYbIM IITas
pbica Oenapycay iHIIBIM pa3aM MoXKa ObIIlb 1 AOCHIIb 1shkKast s rocip» (V. Korotkevich).
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2. The rule of politeness runs: “We want some freedom and control over our actions and not to
be constantly impinged on by others’.

Exercise 11. Interpret the following advice given to American schoolchildren. Address the Belarusian learn-
ersof English.

Keep in mind that many English language speakers regard the free display of emotions as indis-
creet, vulgar and anti-social, they value highly the ability to remain calm.

What to do when you are angry
(poster on the wall in the classroom)

1. Recognize angry feelings. how does my body feel ?
2. Calm down take three deep breaths count backwards slowly. Think nice thoughts. Talk
to myself.
3. Think out loud to solve the problem.
4. Think about it later:
a) What made me angry?
b) What did | do?
¢) What worked?
d) What didn’t work?
e) What would | do differently?
f) Did | do agood job?

2 Situations of cross-cultural communication: analysis and modeling
Exercise 12. Correct the socio-cultural mistake.

A: Thissummer | and my family are going to the mountains.
B: Wonderful! Listen to me. | know what I’m saying. Believe me. It’s necessary to take...

Exercise 13. Imagine you work for an American newspaper in the advice column. Read the letter s below and
write the answer s to be published in the paper.

(1) Dear Melissa,

My friend and | share a baby-sitting job. | don’'t really mind sharing it. It's just that every time
something hard to do happens, she has some stupid excuse to leave. And when a grown-up comes
here, she takes the baby from me and takes all the credit. | don’t really want to share this job with her —
it was mine first, but she decided to take it away. That makes me mad! What should | do?

Sincerely,
Very Angry.

(2) Dear Méelissa,
| have this problem. | just got a boyfriend, and he’s asked me out on a lot of dates. But, I’m not
allowed to date until I'm 16. | can’'t talk to my parents about it because there’s no way on earth they’l|
change their minds. | don’t want this boy to know that | can’'t date until I’'m 16, so | lie to him. What
should I do? Should | keep lying until I’m 16 in about a year?
Sincerely,
Very Desperate.
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Exercise 14. Read students’ responses and decide whether they could be published. If not, say what’s wrong
and give better answers.

Exercise 15*. Think how much your verbal and nonverbal behaviour corresponds to the rules of etiquette
and fill thechart “DOs-DON’Ts’. Be specific.
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PA3AE 2
KOH®JIUKT U JUAJOT KYJILTYP B MEXKKYJIBTYPHON KOMMYHUKALIUU

L{env: pa3sBUTHE MEKKYIBTYPHOU KOMMYHUKATUBHOM KOMITETCHIIHH.

3aoauu:

— PaCUIMPUTH 3HAHHS O TICUXOIOTHH MEXKYIBTYPHOIO OOIIEHHS;

— pa3BUBaTh KOMMYHUKATHBHbIE YMEHHUS;

— (opMHpPOBATh YBAXKHUTEIHHOE OTHOIIEHHE K MHOCTPAHHOM KYJIBTYpE;

Tpebosanus Kk KOMREMEHYUSIM CIYOEHMOE.

akademuyeckue:.

— yMETh MPUMEHATH MOMyYeHHBIE 0A30BbIe HAYYHO-TEOPETHYECKHE 3HAHUS IS PEIIEHHUS TEOPETHYECKHUX U ITPaK-
THYECKUX 3a7a4 B OOJACTH CO3JAHHMSA W COBEPINEHCTBOBAHHMS WHHOBAIMOHHBIX TEXHOIOTHH, OpraHU3aldh y4eOHO-
BOCITUTATEIBHOTO MPOIECCa;

— HMMETh HaBBIKM OPTaHU3aIlMK UCCIICTOBAHUS U €r0 CHCTEMHOI'O U CPABHUTEIBHOIO aHAIN3A,

— yMeTh paboTaTh CaMOCTOSATEIBHO U TIOBBIIATH CBOM MPO()EeCCHOHANTBHBIN YPOBEHB;

— yYMETh NPUMEHATh MEKIUCIUIUTHHAPHBIN TOIXO/ IPH PELICHUH POOIeM;

— YMETh HCIOb30BaTh MHOCTPAHHBIA SA3BIK B OPraHU3aIMU JKU3HEAEATEIBHOCTH OOIIECTBA U MEXKYIBTYPHOMR
KOMMYHHUKAIIHH;

— YMETb UCIOJIb30BaTh TEXHUUECKHME U ITPOrPAMMHBIE CPEJCTBA KOMIIBIOTEPHOM TEXHUKH;

— yMETh COOTHOCHTH IMOHSTHUHBIN ammnapaT U3y4eHHOH AUCIMIUIMHBI C peabHBIMU (PaKTaMH U SBJICHUAMH IIPO-
(heccroHaNbHON AEATEIbHOCTY,

— YMETh HCITOIB30BATh IMPHHIUITEI (PYHKIIMOHUPOBAHHMS SI3bIKA IPUMEHHUTENBLHO K pa3IMYHbIM chepaM peueBoil u
MEXKYIBTYPHOM KOMMYHHUKAIIHH,

— yMeTh (hOPMYIIUPOBATh U BEIJABUIaTh HOBBIE HIIEH;

COYUATILHO-TUYHOCTIHDBIE.

OBITh TOTOBBIM K COIHAIBHOMY B3aUMOICHCTBHIO U MEKIMYHOCTHBIM KOMM YHHKAIHSIM,;
yMeTh paboTaTh B KOMaH/Ie;

OBITH CITOCOOHBIM K IIEHHOCTHO-CMBICIIOBOM OPHEHTAIIMH B MHPE,;

OBITh TTOJATOTOBJICHHBIM K CAMOPA3BUTHIO U CAMOCOBEPIIIEHCTBOBAHHMIO;

— MPOSBJIATH TOJEPAHTHOCTD K APYTUM KYJIBTYpaM, A3bIKaM, PETUTHSM;
npogeccuonanvhuie:

— HMHTEPIIPETUPOBATH AHATIU3UPYEMBIE SBICHHUS B MX B3aMMOCBSI3U U B3aUMO3aBHCHMOCTH;
— OCYILIECTBJIATH COMOCTABUTEIBHBIN aHANIN3 (JAKTOB POJHOTO M U3y4aEMOr0 S3bIKOB;

— aHaAJM3UPOBATh U OLIEHUBATH COOPAHHbIE JaHHBIE,

— M0JIE30BATLCA NI00AILHEIMU I/IH(l)OpMaHI/IOHHI)IMI/I pecypcaMu, COBpEMECHHBIMHA CPEACTBaAMU TCHEKOMMyHHKaHHﬁ.

MeToanyeckue YKazanusi
CTyI[eHTaM TIOCJIC€ U3YYCHUA TCOPETUUCCKOIO lee6Horo Marepuajia JaHHOIo pasaciia peKOMEHAYETCA CaMOCTOs-
TCJIbHO O3HAKOMUTLCA C IPpUMEPAMU U3 OT €4eCTBEHHOM Haquoﬁ JIUTEpATyphI 11O np06neMe HUCCIICIOBaHUAA.

Tema 2.1. MexkKyIbTYpHasi KOMMYHHKALMSA

NEKIHOHHOE 3AHIITHE

Terms

code hierarchy polite language usage
communication language salf-awareness
global village language connotation Whorfian hypothesis
intercultural

Personalities
P Adler A. Z. Guiora J. Martin & T. Nakayama
B. Ferdman & S. Brody P. Kay & W. Kempton M. McLuhan
P. Ford D.R. Levine& M. B. Adelman E. Sapir & B. Worf

PDF created with pdfFactory Pro trial version www.pdffactory.com

89


http://www.pdffactory.com
http://www.pdffactory.com

Vocabulary box

abhor executive resentment

bow hatred sanctity

clue inequality senders and receivers
codability inquire subtle

commit a faux pas insult toss

disruptive prim and proper triple

ethics

Cross-Cultural Communication
Plan

1. Therole of cross-cultural communication in the modern world.
2. Communication as a building block of cross-cultural communication.
3. Cross-cultural communication and language.

1 Therole of cross-cultural communication in the modern world

D. R. Levine and M. B. Adelman define cross-cultural communication as communication (verbal
and non-verbal) between people from different cultures; communication that is influenced by cultural
values, attitudes. The term cross-cultural communication is synonymous with intercultural communi-
cation which occurs when people of different cultural backgrounds interact.

Problem question. Why is it important to focus on intercultural communication to become better
at this complex form of interaction?

J. Martin and T. Nakayama suggest a few reasons or imperatives to study intercultural commu-
nication: peace, economics, technology, self-awareness, and ethics.

1. The peace imperative.

Problem question. Can individuals of different genders, ages, ethnicities, races, languages, and
religions peacefully coexist on the planet?

The history of humankind, as well as recent conflicts in the Middle East, Irag, North Korea,
South Korea, India, Pakistan, and Ireland, are hardly grounds for optimism. Contact among different
cultural groups — from the earliest civilizations until today — often leads to disharmony. For example,
consider the ethnic struggles in Bosnia and in the former Soviet Union, and the racial and ethnic ten-
sionsin various U. S. American cities.

While the reasons for the September 11 attacks are complex and abhorred by the vast majority
of Muslims, some analysts believe the sources for the attacks lie in the continuing frustration with
lack of attention paid to the Jewish-Palestinian conflict. Peter Ford wrote:

...This mood of resentment toward America and its behavior around the world has become so
commonplace in their countries that it was bound to breed hostility, and even hatred.

2. The economic imperative. You may want to know more about intercultural communication
because we foresee changes in the workplace in the coming years. This is one important reason to
know about other cultures and communication patterns. In addition, knowing about intercultural
communication is strategically important for businesses in the emerging transnational economy.
Intercultural scholars Bernando Ferdman and Sari Brody observe that “increasing globalization
and a more diverse domestic workforce are push factors, whereas the benefits to be had from working
effectively across differences are pull factors’ (organizations that do nothing will lose ground, organi-
zations that take advantage, it is argued, will do better and be more competitive).

Opponents say that while globalization is producing great wealth, it is also the cause of growing
poverty and inequality on the planet. At the world level, the top 20 percent now has 82 times as much
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wealth as the bottom 20 percent, compared to a 30-to-l ratio in the immediate postwar period. Half
the world’'s people live on less than $2 a day, and one-fifth live on less than $1 a day. Also, 800 mil-
lion are chronically hungry. These kinds of inequalities can lead to resentment, despair, and ultimately
to intercultural conflict.

3. Thetechnological imperative. In the 1960s, media guru Marshall McLuhan coined the term
“global village” to describe a world in which communication technology — TV, radio, news services —
brings news and information to the most remote parts of the world. Today, people are connected — via
answering machines, faxes, e-mail, electronic bulletin boards, and the Internet — to other people
whom they have never met face-to-face. It’s possible not only to communicate with other people but
also to develop complex relationships with them through such technology.

What does this have to do with intercultural communication? Through high-tech communi-
cation, we come into contact with people who are very different from ourselves, often in ways we
don't understand. The people we talk to on e-mail networks may speak languages different from
our own, come from different countries, be of different ethnic backgrounds, and have had many
different life experiences. America Online, for example, hosts the “Bistro”, which brings people
in contact via e-mail in various languages. As AOL notes, “The purpose of the Bistro is to bring
people of differing cultural and ethnic backgrounds together to speak in their native language,
discuss international topics, and learn more about the world we live in”. Technology has increased
the frequency with which many people encounter multilingual situations and so must decide
which language will be used. Contrast this situation with the everyday lives of people 100 years
ago, in which they rarely communicated with people outside their own villages, much less people
speaking different languages. The use of e-mail for intercultural communication is yet another
reason to study this topic.

Not only do we come in contact with more people electronically these days, but we come in
contact with more people physically. The society is more mobile than ever before. E. g. U. S. families
move, on average, five times. Of course, there are still communities in which people are born, live,
and die, but this happens far less often than it once did.

Mobility changes the nature of our society, and it also affects the individuals involved. Judith
Martin remembers moving every few years while she was growing up. She was always facing
anew group of classmates at a new school. One year, just prior to attending a new high school, she
wrote in her diary: | know that the worst will be over soon. Always changing schools should make
me more at ease. It doesn't. | like to meet strangers and make friends. Once | get to know people,
it'll be easier. But | always dread the first day, wondering if I’ll fit in, wondering if the other kids'll
be nice to me.

4. The self-awareness imper ative. One of the most important reasons for studying intercultural
communication is to gain an awareness of one's own cultural identity and background. This self-
awareness is one of the least obvious reasons. Peter Adler, a noted social psychologist, observes that
the study of intercultural communication begins as a journey into another culture and reality and ends
asajourney into one’'s own culture.

5. The ethical imperative. Living in an intercultural world presents challenging ethical issues
that can be addressed by the study of intercultural communication. Ethics may be thought of as prin-
ciples of conduct that help govern the behavior of individuals and groups. These principles often arise
from communities’ views on what is good and bad behavior. Cultural values tell us what is “good’
and what “ought” to be. Ethical judgments focus more on the degrees of rightness and wrongness in
human behavior than do cultural values.

Scholar David W. Kale has proposed a universal code of ethics for intercultural communicators.
This code is based on a universal belief in the sanctity of the human spirit and the desirability of
peace. While we may wish to assume that universal ethical principles exist, we must be careful not to
assume that our ethical principles are shared by others. When we encounter other ethical principlesin
various situations, it is often difficult to know if we are imposing our ethical principles on others and
whether we should. There are no easy answers to these ethical dilemmas.
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The study of intercultural communication should not only provide insights into cultural pat-
terns but also help us address these ethical issues involved in intercultural interaction. First, we
should be able to judge what is ethical and unethical behavior given variations in cultural priorities.
Second, we should be able to identify guidelines for ethical behavior in intercultural contexts where
ethics clash.

Of course, cross-culturally we often do not follow the rules, either because we are unaware of
them or because we choose not to, even if we are aware of them. How will this be interpreted?

The good news is that, fortunately, most people will not think we have a mental illness if we
don’'t conform to their rules. Nor of course will they assume we are children.

The bad news is that they will often think our behaviour is strange or impolite. They measure us
againgt their standards (perhaps the only ones with which they are familiar).

We all have atendency to take things for granted and assume that our standards are normal and
universal. Avoiding taking things for granted — stepping outside your behaviour and seeing that your
behaviour is determined by your specific culture — is the base requirement for successful intercultural
communication.

Reflection. What are the imperatives to sudy intercultural communication?

2 Communication as a building block of cross-cultural communication

Problem question. How would you define communication?

Communication is complex and may be defined in many ways. For our purposes we define
communication as a symbolic process whereby meaning is shared and negotiated. In other words,
communication occurs whenever someone attributes meaning to another’s words or actions.

In addition, communication is dynamic, may be unintentional, and is receiver-oriented. Let’s
look more closely at what this means.

First, communication is symbolic. That is, the words we speak and the gestures we make have
no meaning in themselves; rather, they achieve significance only because people agree, at least to
some extent, on their meaning. When we use symbols, such as words or gestures, to communicate, we
assume that the other person shares our symbol system. If we tell someone to “sit down”, we assume
that the individual knows what these two words (symbols) mean. Also, these symbolic meanings are
conveyed both verbally and nonverbally. Thousands of nonverbal behaviors — gestures, postures, eye
movements, facial expressions, and so on — involve shared meaning.

Second, communication is a process involving several components: people who are communi-
cating, a message that is being communicated (verbal or nonverbal), a channel through which the
communication takes place, and a context. People communicating can be thought of as senders and
receivers—they are sending and receiving messages. However, communication does not involve tossing
“message balls” back and forth, such that one person sends a single message and the other person
receives it. Rather, it is more akin to clicking on a website and being bombarded by many different
messages at once.

Third, communication involves sharing and negotiating meaning. People have to agree on the
meaning of a particular message, but to make things more complicated, each message often has more
than one meaning. For example, the message “I love you” may mean “I need you to do me a favor,”
“I have a good time when I’m with you,” or “1 want to spend the rest of my life with you”. When we
communicate, we assume that the other person takes the meaning that we intend. But for individuals
from different cultural backgrounds and experiences, this assumption may be wrong and may lead to
misunderstanding and a lack of shared meaning. Often, we have to try harder in intercultural commu-
nication to make sure that meaning is truly shared.

Fourth, communication is dynamic. This means that communication is not a single event but is
ongoing, so that communicators are a once both senders and receivers. For example, when a teacher
walks into the classroom, even before she starts speaking, communication messages are flying all
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around. The students are looking at her and interpreting her nonverbal messages. Do her facial
expressions, and her eye movements suggest that she will be a good teacher? A hard teacher? Someone
who is easy to talk with? The teacher in turn is interpreting the nonverbal messages of the students:
Are they too quiet? Do they look interested? Disruptive? So, when we are communicating with
another person, we take in messages through our senses of sight, smell, and hearing — and these
messages do not happen one at a time, but rather simultaneously. When we are communicating, we
are creating, maintaining, or sharing meaning. This implies that people are actively involved in the
communication process. Technically, then, one person cannot communicate alone — talking to your-
self does not qualify as communication.

Fifth, communication does not have to be intentional. Some of the most important (and some-
times disastrous) communication occurs without the sender knowing a particular message has been
sent. During business negotiations, an American businessman in Saudi Arabia sat across from his
Saudi host showing the soles of his feet (an insult in Saudi society), inquired about the health of his
wife (an inappropriate topic), and turned down the offer of tea (arude act). Because of this triple insult,
the business deal was never completed, although no insult was intended. The American returned
home wondering what went wrong.

Finally, communication is receiver-oriented. Ultimately, it is the person who assigns meaning
who determines the outcome of the communication situation. That is, the Saudi businessman who
misinterpreted the American’s messages determined the outcome of the interaction — he never
signed the contract. It didn't matter that the American didn't intend this outcome. Similarly,
if someone interprets your messages as prejudicial, or sexist, or negative, those interpretations have
much more influence over future interactions than does your intended meaning. What can you do
when people interpret your communication in ways you don’t intend? First, you need to realize that
there is a possibility, particularly in intercultural encounters, that you will be misunderstood.
To check whether others understand you, you can paraphrase or ask questions (“What did you think
| meant?’), or you can observe closely to see if others are giving nonverbal cues that they are mis-
interpreting your messages.

Reflection. What are the demands to communication?

3 Cross-cultural communication and language

Language should be considered a mirror of its culture.

But not only language is a product of culture, culture is a product of language, as well. In the
late 1920s the linguist Edward Sapir suggested that language influences the way we think. His student,
Benjamin Whorf, proposed that the “world view” of members of a culture depends on the structure of
the language they speak. The so-called Whorfian hypothesis resulted in much research, debate, and
argument. The conclusion that is widely accepted today is that language has an effect on some aspects
of our experience of the world, but the effect is relatively minor, and it certainly is an exaggeration to
say that language affects the world view of members of a culture.

Let us examine this debate a bit more closely. When you speak English you have to pay attention
to some aspects of the environment, such as the gender of the person you are talking about, so you
will use the words “his” and “her” correctly, and the number of cases involved, so you can use the
singular or plural form. While Indo-European languages pay attention to gender and number, other
languages pay attention to other attributes. For example, in Japanese you must know the relative
status of the speakers in more detail than in most European languages.

The importance of language structure is indicated in research reported by Guiora, which in-
cludes the finding that children who spoke languages with greater gender loadings (e. g. Hebrew)
developed a gender identity sooner than those who spoke languages with little gender loading
(e. g. English) or none (Finnish). To the extent that “I am a man” or “I am awoman” constitutes a
different world view, Whorf was correct. But it can also be argued that a world view is something
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more than gender identity. In sum, it is largely a question of definition: What do we mean by
a“world view” ?

In many European languages there is a polite, respectful form (vous in French, usted in Spanish,
Bur in Russian, Se in German, esis in Greek, and corresponding plural grammatical forms) and a fa-
miliar form (tu, mez, du, est, and corresponding singular grammatical forms). But in Japanese there
are more gradations on the respect dimension. We can conclude from this observation that the Japa-
nese must pay more attention to status differences, and indeed we can observe that when Japanese
businessmen or professionals meet, they immediately exchange cards so they can determine relative
rank. They are literally unable to speak until they know the other person’s rank, since much of the se-
lection of words depends on that.

In many countries if you use the wrong term, you are committing a faux pas that is equivalent to
using a swear word in the presence of a high-status, prim and proper person. In the French upper class
the use of the vous form reflects savoir vivre (knowing how to live) and proper etiquette, and it is used
even between spouses and parents and children.

There are thousands of such examples, especially in comparisons of the language of the Hopi
Indians of New Mexico and English, the two languages that Whorf studied in detail. Whorf reasoned
that those attributes that people have to pay attention to in order to speak correctly will influence
them when they think, and so their world view is going to be influenced by the structure of their lan-
guage.

That position proved too vague. We can break it down by examining four levels: (1) differences
in linguistic codability; (2) the influence of codability on behavior; (3) differences in language struc-
ture (i. e. what distinctions are mandatory in order to speak correctly?); and (4) the effects of differ-
ences in structure on behavior.

A difference in codability means that people can say certain things in one language more
quickly and more accurately than in another. If codability influences behavior, it will be mostly in the
domain of communication. Since | can say: “Go to the parking lot and find the gray 1986 Ford Lynx,”
| can communicate more effectively than a person who has to say ... “gray automobile’. But that is
hardly a difference of world view.

The differences in language structure mean that people pay more attention to one clue than to
another. We do code in our language the present versus the past, but we are not as precise as the
Luganda on what we mean by the “present”. If | say, “I am on my way to San Francisco”, as opposed
to, “I went to San Francisco,” the coding is present versus past, but the past does not have to be
within a twenty-four-hour period. | could be on my way to San Francisco for several days. The
Luganda would have made a finer discrimination. But such differences hardly mean that English and
Luganda speakers have entirely different world views.

When differences in structure show up in behavior, it is fair to conclude that more weight is
given to one kind of information in one language than in another. Thus when two American execu-
tives meet and they ask each other what positions they have in their respective corporations, that says
something about relative status, but it is not likely to result in significant differences in respectful be-
havior. However, when two Japanese executives meet and they exchange cards, this may lead to ma-
jor differences in respectful behavior, such as in the depth of bowing. But, again, are these cultural
differences in world view?

In sum, Whorf made a contribution in alerting usto the fact that language influences in subtle ways
how we think and behave. When we trandate poetry or philosophical discussions from one language into
another, we see that we have greater difficulties than in trandating information about everyday affairs. I
the difficulties we have in trandating poetry or philosophical discussions are due to the fact that language
dructures are different, we must give Whorf some credit for identifying this phenomenon.

(For examples see Tep-MunacoBa, DKOHOMHUKAC. )

The actual language forms required in a target language may have no analogues in one’s own
and may therefore be difficult to learn or to use correctly. Polite usage closely relates to two percep-
tual categories of communication behavior: hierarchy and rules.
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All living things have a ranking order, and the use of hierarchy differs from culture to culture.
The concept of hierarchical distance affects the degree of formality in communication. Steep hierar-
chy in a society encourages respect of classification, rank, order, and harmony. A flat hierarchy has a
decentralized and democratic perspective that encourages participation based on declassification,
equality, exploration, and adventure. There is, of course, some overlap. The use of language and ritual
courtesies can change or reinforce the steepness or flatness of hierarchy.

Cultural rules are based on ideas. They govern formality and ritual, and what types of interac-
tion take place when and where. There is not much flexibility in cultural rules, and one must learn the
rules of atarget culture in order to communicate effectively.
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Vocabulary box

adjust handle pass along
belittle impediment perceive
prone judgment prophecy
complacency incompatibility rapport
core inscrutable thrust
discard insensitivity underpin
discrepant margindization undo
disparagement

Cross-cultural Misunderstanding
Plan

1. Barriersto intercultural communication.
2. Intercultura conflict and culture shock.

1 Barriersto intercultural communication

Problem questions. What are the obstacles to intercultural or cross-cultural communication?

Let’s examine the following phenomena: ethnocentrism, stereotypes and prejudice.

Ethnocentrism is the belief that one’s own cultural group — usually equated with nationality,
e. g. Belarusians — is superior to all other cultural groups. Believing that one’s own country and culture
are good is not bad in itself. After all, it is necessary to believe in one’s country and group in order to
pass along the values that are seen as important. But ethnocentrism is extreme to the point that one
cannot believe that another culture’s values are equally good or worthy. Ethnocentrism becomes
abarrier when it prevents people from even trying to see another’s point of view.

It can be very difficult to see our own ethnocentrism. Often, we see it best when we spend
extended time in another cultural group. One of the students described her realization of her own
ethnocentrism:

When | was 22 years old, | lived for two yearsin a remote, rural part of West Africa. | experi-
enced first-hand a culture that was so entirely different from my own and yet had its own sensible,
internal logic, that the complacency and arrogance of my U. S. American ethnocentrism was shaken
to its core. | came to realize that not only other societies had valid worldviews and important wisdom
but that it would take a special kind of attention to take in and understand these other ways of seeing
the world.

Learning to see her own ethnocentrism helped the student to be more receptive to learning
about other cultures and to be more curious about other people’s ways of living and experiencing
the world.

The judgments that people make about regional differences within a country are similar to those
they make about people from another culture. The reactions to such differences are not usually expressed
in the following reasonable fashion: “The way she speaks is different from my way of speaking. She
must have had a different cultural upbringing. | won't judge her according to my standards of what is
an acceptable communication style.”

Instead, people tend to make judgments such as, “ She’s loud, pushy, and domineering,” or “He
doesn't seem interested in talking. He's very passive and uninvolved.” The people interacting are
forgetting that their respective cultural styles are responsible, in part, for their habits of communica-
tion. The important differences in communication create problems of incorrect judgments among
members of diverse groups.
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The judgments that people make about each other are often ethnocentric. That is, they interpret,
judge, and behave in a way that they assume to be normal, correct, and, therefore, universal. How-
ever, “normal” and “correct” often mean what is “normal” and “correct” in one’s own culture. When
two people from different cultures communicate, they must continually ask themselves, “Do people
understand me the way someone from my own culture would understand me?’ There may be a gap
between what a person is communicating and how people understand the message.

People cannot assume that their way of communicating is universal. If people from another culture
seem to be communicating in what you feel are “mysterious ways,” consider the following four points:

1. It is possible that the way they speak reflects a cultural style.

2. Your success in developing cross-cultural rapport is directly related to your ability to under-
stand others' culturally influenced communication styles.

3. Your ways seem as “mysterious’ to others astheir ways seem to you.

4. It is often valuable to talk about cultural differencesin communication styles before they result
in serious misunderstandings.

It is not possible or necessary to know everything about the way a cultural group communicates
before having contact with that group. It can take yearsto understand verbal style differences. However,
if you can anticipate differences in communication style, your judgments about people will be more
accurate, and you will have fewer cross-cultural misunderstandings.

Degrees of ethnocentrism can be seen to underpin three categories of communicative distance:
(1) of indifference; (2) of avoidance; (3) of disparagement.

The distance of indifference is the least ethnocentric and is characterized by insensitivity when
communicating with those from other cultures as when, for example, talking to them as if they were
children by using very simple words and phrases and exaggerated gestures. The distance of avoidance
is one associated with moderate ethnocentrism and is shown by the marginalization of out-group
members during encounters and the general avoidance of communication with those from other cul-
tures. High ethnocentrism is associated with the distance of disparagement; here verbal abuse, such as
racial slurs, may be combined with physical abuse to deny or even remove the presence of out-groups
members. The use of names, nicknames and sayings used to belittle others, fall into this category.

Problem questions. What do people often say about the British? Americans? Belarusians? Is it
truein all the cases?

Another barrier to intercultural communication is stereotypes. Stereotypes are a way of catego-
rizing and processing information we receive about othersin our daily life.

A stereotype is a widely held belief about another person or group of people. Stereotypes are
usually oversimplified descriptions based on only one or two characteristics, and even though they
can seem either favorable or unfavorable, stereotypes about national groups are often insulting.

Obvioudly cultural stereotypes may be the source of much miscommunication and misunderstanding
in interpersond encounters. R. D. Gross arguesthat the process of serectyping involves the following:

1) we assign someone to a particular group (for example, on the basis of their physical appearance);

2) we bring into play the belief that dl members of the group share certain characterigtics (the Sereotype);

3) we infer that this particular individual must possess these characteristics.

Stereotypes thus lead us to assume that all those we have grouped together, based on assumed
shared characteristics, are indeed the same. This assumption often leads to inaccurate and ill-defined
perceptions of others along with a tendency to overlook individual variations in behaviour. Stereotyp-
ing can also lead to the self-fulfilling prophecy effect: we see what we expect to see in the behaviour
of others and thus the stereotype is reinforced.

Our stereotypes of those from other cultures derive from numerous sources, including the mass
media, and we may be more prone to be influenced by secondhand sources if we have little or no
first-hand experience of interaction with those outside our own cultural background. Thus we need to
be mindful of the impact of stereotypes on our intercultural encounters.

People often stereotype others based on images they have seen or heard in movies, on television,
or from other people. They may judge others because of differences in ethnic, political, economic,
or religious backgrounds.
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We may learn stereotypes in our family. One student, Stephanie, described her parents
stereotypes:

My parents always explained to me that the Native Americans were the ones who committed the
crimes in the city and for me to stay away from them. When | entered junior high school, | started
meeting these so-called bad Native Americans. At first, | had a preconceived notion that they were all
bad people. But as time went by, | started realizing that they were not bad people. You just had to get
to know them first before you could actually judge them. | explained this to my parents, and they
under stood this concept but said that every Native American that they had ever met before had done
something wrong to make my parents not like them. Eventually, | started bringing home some of my
Native American friends and proved to my parents that all Native Americans are not bad people and
that they do not all commit crimes.

Stereotypes can also develop out of negative experiences. If we have unpleasant contact with
certain people, we may generalize that unpleasantness to include all members of that particular group,
whatever group characteristic we focus on.

Why do people hold stereotypes? One reason is that stereotypes help us know what to expect
from and how to react to others. However, stereotypes, once adopted, are not easily discarded. In fact,
people tend to remember information that supports a stereotype and to not retain information that
contradicts the stereotype.

During your study of American or British cultures, it is very important that you do not use stereo-
types to describe people. Therefore, if you have seen several Americans acting a certain way and you
assume that all people from that group always act like that, then you are stereotyping. Certain words are
used in English to indicate that the statement is true most of the time, but not aways. These are called
qualifiers. E. g. generally speaking, often, it is often the case, frequently, many, perhaps, etc.

Because stereotypes often operate at an unconscious level and are so persistent, people have to
work consciously at rejecting them. This process involves several steps. (1) recognizing the negative
stereotypes; and (2) obtaining individual information that can counteract the stereotype.

Prgjudice is a negative attitude toward a cultural group based on little or no experience.
Whereas stereotypes tell uswhat agroupis like, prejudice tells us how we are likely to feel about that
group. Why are people prejudiced? One answer might be that prejudice fills some social functions.

One such function is the adjustment function, whereby people hold certain prejudices because it
may lead to social rewards. People want to be accepted and liked by their cultural groups, and if they
need to reject members of another group to do so, then prejudice serves a certain function. Another
function is the ego-defensive function, whereby people may hold certain prejudices because they
don't want to admit certain things about themselves. Finally, people hold some prejudices because
they help to reinforce certain beliefs or values — the value-expressive function.

Prejudice may also arise from a personal need to feel positive about one's own group and nega-
tive about others, or from perceived or rea threats. These may be genuine threats that challenge
agroup’s existence or economic / political power, or symbolic threats in the form of intergroup value
conflicts and the accompanying anxieties. In addition, if someone has already had negative intercul-
tural contact and is anxious about future contact, particularly if there are inequalities and perceived
threats, prejudice likely will develop.

Like stereotypes, prejudice, once established, is very difficult to undo. Because it operates at
a subconscious level (we often aren’t really aware of our prejudice), there has to be a very explicit
motivation to change our ways of thinking.

The behavior that results from stereotyping or prejudice — overt actions to exclude, avoid,
or distance oneself from other groups — is called discrimination. Discrimination may be based on
racism. Discrimination may range from very subtle nonverbal (lack of eye contact, exclusion of
someone from a conversation), to verbal insults and exclusion from job or other economic opportunities,
to physical violence and systematic elimination of the group, or genocide.

Reflection. What are the barriers to intercultural communication?
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2 Intercultural conflict and culture shock

Conflict is usually defined as a perceived or real incompatibility of goals, values, expectations,
processes, or outcomes between two or more interdependent individuals or groups.

Problem question. What are the characteristics of intercultural conflict?

One unique characteristic isthat intercultural conflicts tend to be more ambiguous than intracul-
tural conflict. Other characteristics involve language issues and contradictory conflict styles.

There is often a great deal of ambiguity in intercultural conflicts. We may be unsure of how to
handle the conflict or of whether the conflict is seen in the same way by the other person. And the
other person may not even think there is a conflict.

The issues surrounding language may be important. Language can sometimes lead to intercul-
tural conflict, and it can also be the primary vehicle for solving intercultural conflict.

Intercultural conflict also may be characterized by contradictory conflict styles. E. g. Mexican
managers tend to be more indirect and more polite in conflict situations, whereas the U. S. American
managers prefer to confront conflict directly and openly.

Common categories of conflict include affective conflict, conflict of interest, value conflict,
cognitive conflict, and goal conflict.

Problem question. What is culture shock? How do you recognize it?

Samovar and Porter argue, “When you are thrust into another culture and experience psycho-
logical and physical discomfort from this contact, you have become a victim of culture shock”. Culture
shock normally becomes evident after the initial excitement of encountering a new culture. It can affect
not only those who move to settle in a new country; anyone who finds themselves in unfamiliar sur-
roundings for a period of time may experience it. We take for granted the degree to which our habit-
ual patterns of behavior are adapted to the cultural context in which we normally operate. Once out of
that familiar cultural environment we have to rethink many aspects of our behavior including our use
of language and non-verbal communication. This challenge is likely to produce anxiety. Such culture
shock may be short term but in circumstances where individuals move to spend long periods of time
in avery different culture, symptoms may be more debilitating.

The symptoms can include a combination of the following: homesickness; inability to work
well; too much eating, drinking, or seeping; glorifying the native culture and emphasizing the nega-
tive in the new culture; avoidance of contact with people from the new culture; lack of ability to deal
with even small problems; depression; serious physical reactions (such as headaches or body pains);
anger; irritability; aggression towards the new culture, and even total withdrawal; excessive hand
washing and concern for sanitation (quality of drinking water, food, cleanliness of dishes, bedding);
fear of physical contact with others; insomnia, fatigue; feelings of helplessness; excessive fear of being
cheated, robbed, or injured; overreaction to minor physical symptoms, such as minor aches or skin
irritations; abuse of alcohol or drugs.

To a certain extent, al of these reactions are normal, and, in a healthy adjustment, should be
relatively short-term. When these responses last a long time or become exaggerated, the person may
find it difficult to function on a daily basis.

Culture shock can have severe effects. For instance, Furnham and Bochner reported that Ameri-
can, German, and Polish women living in Britain were twice as likely to commit suicide as British
women, though there were no such differences in suicide rates for men. It would appear that it is more
difficult for women than for men to adjust to a different culture.

The greater the cultural distance between the home society and the host society, the more
intense the shock will be. The more experience the individual has had with exotic sights, smells,
foods, and people, the less intense the shock.

One explanation of culture shock is that most of our behavior is under the control of habits. We
react to specific likely to die than people who feel in control of their lives (Langer).

Specifically, self-efficacy (Bandura) depends on our feeling that we can control the environ-
ment. When we are able to predict what others will do, when we can act so as to get others to do what
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we want done, when we know how to get rewards from our environment and avoid punishments, we
feel in control. In new cultures we are often not able to predict the behavior of others or get them to
do what we want. People in other cultures sometimes appear to be inscrutable, and the fact that we
cannot communicate with them is a great impediment.

Self-efficacy depends on the extent to which we have had experiences in mastering our envi-
ronment. Our self-efficacy grows as we are able to overcome increasingly challenging barriers. The
more we know about another culture, the more control we are likely to have. When we have good
skills in dealing with members of the other culture, we feel more in control, and practice develops
these skills. It aso helps to have resources (status, money, information, goods) and to receive social
support assuring us that we can control the environment. But when we are abroad, we are often faced
with new situations in which we have had no previous mastering experiences. Events that we expect
to occur do not; at the same time, the least expected events take place. Thus, discrepancies in expecta-
tions amplify our sense of lack of efficacy and loss of control.

We are used to getting rewarded with our favorite foods, sports, or cultural events, and yet in
the host culture these may not be available.

In addition, in our own culture we are likely to have relatives and friends who can lend us a hand when
we have a problem. Social support is likely to be much more available in our culturethan in astrange place.

Furnham and Bochner reviewed eight theories that appear relevant in explaining culture shock
and concluded that loss of control, discrepant expectations, lack of social support, and insufficient
social skills are the most important factors explaining the phenomenon.

Gao and Gudykunst tested and found support for this theory. Cultural dissimilarity (distance
between the two cultures), insufficient cultural knowledge, and unsatisfactory social contacts
cause culture shock, which is mediated by a high level of anxiety and lack of confidence in
the kinds of attributions we make. Attributions often help us explain the behavior of people in the
host culture.

Perceived dissimilarity between us and people of the host culture results in a lack of a sense
of control. Several additional factors cause lack of control and poor relationships: a history of
conflict, cultural distance, ignorance of the other culture, low competence in the local language,
lack of friends and acquaintances, unequal status and power of the visitor and the hosts, and few
superordinate goals. When a combination of these factors is present, a person is likely to experi-
ence culture shock.

Perceived dissimilarity plus the opportunity for frequent contact lead to feelings of lack of
control, incompetence, and depression. These feelings are amplified when authorities disapprove of
the contact. These feelings may result in hostility toward members of the other culture, mistakes in
the attributions of the other person’s behavior, and the inability to anticipate the other’s acts.

These feelings have the effect of creating more negative intergroup attitudes, avoidance, and
much formal social behavior. Avoidance and formality increase the perceived dissimilarity. As inter-
action takes place, stereotypes dominate perceptions, and people misinterpret the situations which
further decreases their sense of control, causing considerable culture shock.

The following example of culture shock will give you some sense of what can happen. This
young American married a French woman, and a few months after their marriage they went to Paris
to meet hisin-laws. He had not traveled previously; he knew only Brooklyn and Manhattan.

Here he was in a big, strange city, surrounded by people speaking a language he did not know.
They all seemed different and strange. His in-laws were nice enough, but he could not speak to them,
and his wife was feeling exhausted from having to trandate every word. So he spent most of his time
in France at the American Information Service Library, reading American history!

Upon returning to New York, | asked him what he found most impressive in France. He replied:
“The toilets at the Louvre Museum.” | inquired why, and he said: “ They were the only ones that
worked as well as American toilets!”

Reflection. Is culture shock dangerous? Isit inevitable?
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JIPAKIMTHYLECKOE 3AHTIITHE 1
Plan
1. The world of the English language.

2. Ethnocentric perception of the otherness.
3. Stereotypes about the British, Americans and Belarusians.

1 Theworld of the English language

Exercise 1. Name and show on the map of the world as many English speaking countries asyou can.

Erll_%;]zziaz;hien'ii_rs Englishisthe Second Languageiin...
1. Audtralia Bangladesh India Rwanda
2. The Bahamas Bhutan Israel SierraLeone
3. Canada Botswana Kenya South Africa
4. The Irish Republic Brunel Liberia Sri Lanca
5. Guyana Burundi Malawi Sudan
6. Jamaica Cameroon Malaysia Tanzania
7. Barbados Egipt Nepal Uganda
8. Trinidad & Tobago Ethiopia Nigeria Zambia
9. The United Kingdom Gambia Pakistan Zimbabwe
10. New Zealand Ghana The Philippines
11. The United States

Exercise 2. What ethnic groups consgtitute the United Kingdom ? The United States of America ? Belarus ?
Can the ethnic diversity create more barriersin cross-cultural communication ?

2 Ethnocentric perception of the otherness

Exercise 3*. Read the text below and decide whether you agree with its author.

We are all ethnocentric, some of us more than others, especially if we have not tasted another
culture. How could it be otherwise? Most of us know only our own culture, and it is natural that we
will consider it as the standard against which to judge others. The more another culture is like our
own, the “better” it is. That is the essence of ethnocentrism.

Most cultures consider themselves as the “center of the world.” The Chinese called themselves
the “central kingdom.” The Greeks called lands to their east “the East” and lands to their West “the
West.” The Romans took that way of talking from the Greeks, and today this terminology is used by
speakers of English and Russian.

One example will help us see how deeply we depend on our cultures in judging what is going
on around us.

Here isthe Indian interview, with the letters R for “respondent” and Q for “questioner”:

Q: Isthe widow’s behavior wrong?

R: Yes. Widows should not eat fish, meat, onions or garlic, or any “hot” foods. They must
restrict their diet to “cool” foods, rice, vegetables.

Q: How seriousisthe violation?
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R: A very serious violation. She will suffer grestly if she eats fish.

Q: Isitasin?

R: Yes. It'sa“great” sin.

Q: What if no one knew this had been done? 1t was done in private or secretly. Would it be wrong then?

R: What difference does it make if it is done while alone? It is wrong. A widow should spend
her time seeking salvation — seeking to be reunited with the soul of her husband. Hot foods will dis-
tract her. They will stimulate her sexual appetite. She will lose her sanctity. She will want sex and behave
like awhore.

Q: Would it be best if everyone is the world followed the rule that widows should not ezt fish?

R: That would be best. A widow’s devotion is to her deceased husband — who should be trested
like agod. She will offend his spirit if she eats fish.

Q: Inthe United States, awidow eats fish all the time. Would the United States be a better place
if widows stopped eating fish?

R: Definitely, it would be a better place. Perhaps American widows would stop having sex and
marrying other men.

Q: What if most people in India wanted to change the rule so that it would be considered all
right for widows to eat fish. Would it be okay to change the rule?

R: No. It iswrong for awidow to eat fish. Hindu dharma— truth — forbids it.

Q: Do you think awidow who egts fish should be stopped from doing that or punished in some way?

R: She should be stopped. But the sin will live with her and she will suffer for it.

Now consider the American interview.

Q: Isthe widow’s behavior wrong?

R: No. She can eat fish if she wants to.

Q: How serious isthe violation?

R: It isnot aviolation.

Q:Isitasin?

R: No.

Q: Wha if no one knew this had been done. It was done in private or secretly. Would it be wrong then?

R: It is not wrong, in private or public.

Q: Would it be best if everyone in the world followed the rule that it is all right for a widow to
eat fish if she wantsto?

R: Yes. People should be free to eat fish if they want to. Everyone has that right.

Q: In India, it is considered wrong for a widow to eat fish. Would India be a better place if it
was considered all right for awidow to eat fish if she wantsto?

R: Yes. That may be their custom but she should be free to decide if she wants to follow it. Why
shouldn’t she ezt fish if she wantsto?

Q: What if most people in the United States wanted to change the rule so that it would be con-
sidered wrong for awidow to eat fish? Would it be okay to change it?

R: No. You can't order people not to eat fish. They have the right to eat it if they want.

Q: Do you think awidow who eats fish should be stopped from doing that or punished in some way?

R: No.

Now think about how you felt when you read this section from the paper. When you were read-
ing about the Indian responses, were you slightly amused? When you were reading about the Ameri-
can responses, were you slightly bored?

| suspect that this is the way you felt. Why? Because you felt rather “superior” to the Indians,
and the American answers were so obvious, so predictable, that there was nothing really interesting
there. That is exactly what ethnocentrism does. It makes us feel superior to those who are different
from us, and it provides such obvious answers that we do not examine our own behavior critically.

Let us look at our own behavior for a moment. Do you see how ethnocentric it is? We
assume that people have the right to eat fish because our culture is individualistic and we see social
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life as a series of interactions among autonomous individuals. The Indians, being collectivists, see
an interdependent individual such as the widow linked to her husband for eternity. As Shweder
correctly put it:

Although they disagree about the morally right thing to do, both the Indian Brahman and the
American viewed the issue as a moral issue, both viewed the obligations involved as universally
binding and unalterable. For the Brahman the relevant obligation was a status obligation associated
with widowhood and the continued mutual reliance of husband and wife. For the American the rele-
vant obligation was the obligation to protect the personal liberties and zones of discretionary choice
of autonomous individuals.

Exercise 4. Give examples of your own toillustr ate the given generalizations.

Since we are all ethnocentric, the only way to improve intergroup relations is to learn to sup-
press our ethnocentrism. Studies of ethnocentrism by Campbell and his associates have suggested the
following generalizations:

1. What goes on in our cultureis seen as “natural” and “correct,” and what goes on in other cul-
turesis perceived as “unnatural” and “incorrect.”

2. We perceive in-group customs as universally valid.

3. We unquestionably think that in-group norms, roles, and values are correct.

4. We believe that it is natural to help and cooperate with members of our in-group, to favor our
in-group, to feel proud of our in-group, and to be distrustful of and even hostile toward out-groups.

3 Stereotypes about the British, Americans and Belarusians

Exercise 5*. Read the text. Write the lists of positive and negative char acteristics given to the British people
and compare them. Why arethelistslikethese ?

A survey was conducted from London in Eastern and Western Europe, America, India, the Far
East, Australia and New Zealand. Those questioned were asked about their views of British life, cus-
toms and characteristics.

The unprompted observations make depressing reading. One respondent in France thought the
British were “good a courtesy and phlegm”, while another described them as “a nation of ugly people
with bad taste’. Britain's so-called special relationship with America seems to have done little to
sugar American perceptions, either. “Antiquated and living in the past,” said one. “Britain is narrow,
constrained, conventional, stuffy — but | guess quite picturesque,” volunteered another. One respon-
dent in India said: “The British always look down their noses at you”.

Confronted with a list of adjectives, respondents summed up the British as proud, civilised, cul-
tured, arrogant and cold. The five words which were thought to describe them least accurately were:
emotional, temperamental, aggressive, adventurous and fun-loving.

When the responses were broken down by continent, subtle differences emerged, which said as
much about the countries questioned as they did about Britain. Audtralia and New Zedland, for example,
still don't know whether to love or hate their Commonwealth alma mater. They admire Britain's institu-
tions and democracy, but see the people as intolerant, stuck in their ways and lacking progressive zeal.

The view from Asia has been equally coloured by Britain's past colonial links. India’s associa
tions tended to be the most generous, with a common respect for culture, class, tradition and history
dating back to the relationship before independence. The Far East, on the other hand, showed little
such sentiment. As a thriving commercial centre itself, it easily cast Britain as a “has-been” nation,
bad at business and lacking entrepreneurial zeal.

The most unrelentingly stereotyped view of Britishness came from America. Americans love
the accents, countryside and pageantry, but the American view of British industry seemed to have
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been formed while browsing around a gift shop. Products such as bone china, crystal, knitwear and
even scones were singled out as among our biggest assets. Once again, Britain stood accused of lack-
ing vitality, excitement and can-do attitude.

Exercise 6. Compare the satigtics below and say how much people’ s opinions changed after their trip to Britain.

Stereotypes People who didn’t visit Britain People who visited Britain
Nice/ kind to foreigners 24% 79%
Friendly / honest 27% 29%
Quiet / serious/ polite 33% 37,5%
Reserved (don’t show their feelings) / cold 54% 33%
Unfriendly to foreigners/ conservative (don't like
changes) / think they are better than other people 45% 8,5%

Exercise 7*. Answer the question: Do you believe that the British are conservative ? Read the text and say if
your opinion about the British changed.

The British, like the people of every country, tend to be attributed with certain characteristics
which are supposedly typical. However, it is best to be cautious about accepting such characterizations
too easily, and in the case of Britain there are three particular reasons to be cautious.

Societies change over time while their reputations lag behind. Many things which are often re-
garded as typically British derive from books, songs or plays which were written a long time ago and
which are no longer representative of modern life. One example of this is the popular belief that Brit-
ainisa*“land of tradition.” This is what most tourist brochures claim. The claim is based on what can
be seen in public life and on centuries of political continuity. And at this level —the level of public life —
it is undoubtedly true. The annual ceremony of the state opening of Parliament, for instance, carefully
follows customs which are centuries old. So does the military ceremony of “trooping the colour.”
Likewise, the changing of the guard outside Buckingham Palace never changes. A reputation for tra-
dition can lead to its artificial preservation — or even its re-introduction. A notable example is the As-
quith taxi. This was introduced onto the streets of London in 1944. It is an exact replica of London taxis
of the 1930s (except, of course, that it has modern facilities). It is deliberately designed that way to ap-
pedal to tourigs, who equate London with tradition. Similarly, when London’s famous red buses were
privatized in the early 1990, the different bus companies wanted to paint their buses in their company
colours. The government ruled that all buses had to stay red because that is what the people of Lon-
don wanted, and that is what the government believed would help the tourist trade.

However, in their private everyday lives, the British as individuals are probably less inclined to
follow tradition than are the people of most other countries. There are very few ancient customs that
are followed by the majority of families on special occasions. The country has fewer local parades or
processions with genuine folk roots than most other countries have. The English language has fewer
sayings or proverbs that are in common everyday use than many other languages do. The British are
too individualistic for these things. In addition, it should be noted that they are the most enthusiastic
video-watching people in the world — the very opposite of atraditional pastime!

There are many examples of supposedly typical British habits which are simply not typical any
more. For example, the stereotyped image of the London “city gent” includes the wearing of a bowler
hat. In fact, this type of hat has not been commonly worn for a long time. Food and drink provide
other examples. The traditional “British” (or “English”) breakfast is a large “fry-up” (several items
fried together — eggs, bacon, sausages, tomatoes, mushrooms, bread, etc.) preceded by cereal with
milk and followed by toast, butter and marmalade, all washed down with lots of tea. In fact, only
about 10% of the people in Britain actually have this sort of breakfast. Two-thirds have cut out
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the fry-up and just have the cereal, tea and toast. The rest have even less. What the vast mgjority of
British people have in the mornings is therefore much closer to what they call a continental (i. e. Euro-
pean) breakfast than it is to a British one. The image of the British as a nation of tea-drinkersis another
stereotype which is somewhat out of date. It is true that it is still prepared in a distinctive way (strong
and with milk), but more coffee than tea is now bought in the country’s shops. As for the tradition of
afternoon tea with biscuits, scones, sandwiches or cake, this is a minority activity, largely confined to
retired people and the leisured upper-middle class (athough preserved in tea shopsin tourist resorts).

Even when a British habit conforms to the stereotype, the wrong conclusions can sometimes be
drawn from it. The supposed British love of queuing is an example. Yes, British people do form
gueues whenever they are waiting for something, but this does not mean that they enjoy it. In 1992,
a survey found that the average wait to pay in a British supermarket was three minutes and twenty-
three seconds, and that the average wait to be served in a bank was two minutes and thirty-three sec-
onds. You might think that these times sound very reasonable. But The Sunday Times newspaper did
not think so. It referred to these figures as a “problem.” Some banks now promise to serve their cus-
tomers “within two minutes.” It would therefore seem wrong to conclude that their habit of queuing
shows that the British are a patient people. Apparently, the British hate having to wait and have less
patience than people in many other countries.

Because English culture dominates the cultures of the other three nations of the British Isles, eve-
ryday habits, attitudes and values among the peoples of the four nations are very similar. However, they
are not identical, and what is often regarded astypically British may in fact be only typically English.

The third reason for caution about generalizations relates to the large scale immigration to Brit-
ain from places outside the British Isles in the twentieth century.

Exercise 8*. Discuss whether the British and Americans have negative or positive stereotypes about each
other. Thetext below might help you.

WHAT AMERICANS THINK OF THE BRITISH

The US once belonged to Britain, and many Americans have British ancestors, so when Ameri-
cans think of Britain, they think of a place that seems very familiar. Americans watch British televi-
sion programs, especially period dramas (= plays set in a historical period), see James Bond films,
and read detective stories by Agatha Christie. As children, they read British books like “Winnie-the-
Pooh.” On the basis of these experiences, which are common even to people who are not of British
origin, most Americans know more about Britain than about any other country. Although only a few
Americans travel to Britain, almost all have an opinion of the British.

Many Americans would have difficulty drawing a map of Britain. They think the country con-
sists of London and a village in Scotland where one of their ancestors came from. London itself is
covered in fog. The average British man wears a bowler hat and carries an umbrella. He waits in
aqueue for the bus, eats fish and chip, and drinks a lot of tea. He has a servant — everyone in Brit-
ain does — and he has great respect for the Queen.

Americans admire the behaviour of the British, although they themselves would never want all
their social rules. Americans think of the British as being perfectly polite and proper, always knowing
which knife and fork to use, aways saying “please’, “thank you” and “excuse me.” The violence as-
sociated with football matches is not widely known about in the U. S. Britons are also famous for
their reserve and their “stiff upper lip”, i. e. for not giving their opinion or showing their feelingsin
public, which makes them seem formal and distant.

Americans often say that the British are “quaint”, a word which means old-fashioned, but in
a nice way. This impression comes partly from differences in how the two countries speak English.
British English has words and structures that have not been used in the U. S. for along time, and so it
sounds old-fashioned or formal. A favorite British adjective is lovely, which is used to describe anything,
including the weather. Other British words, like holiday, smashing and brilliant make Americans smile.
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The view of Britain as a country where everyone behaves in a strange but nice way is not realitic,
and Americans who have been to Britain have some negative impressions to add to the positive. The
British are snobbish and do not seem very friendly. The famous British reserve seems cold to Americans
who are more used to an open, enthusiastic way of communicating. British people cause confusion by
not saying what they mean. They say: “That’s no problem” when they know that it will be a big prob-
lem, and get upset when Americans fail to understand. Overcooked food, the smallness of the houses,
bath instead of showers, and the weather which is always dull or rainy, are other favorite complaints of
Americans visiting “the old country”. But in spite of these negative things, the view of Britain from the
USis, in general, very positive and for many Americans, going to Britain is ailmost like going home.,

WHAT THE BRITISH THINK OF AMERICANS

British people have mixed opinions about the Americans, reflecting the close but sometimes
troubled relationship between the two nations. When people get to know Americans as individuals
they have a lot more respect and affection for them than the popular, rather negative, stereotype based
on a casual meeting or on television programs might suggest.

For many British people the US is associated with power in international politics, Hollywood,
money and violence. The British are a little jealous of America’s power. But although Americans
believe they rule the world, few of them know much about anything outside the US. The British think
that money matters more than anything else to Americans, and they do not really approve of this and
do not like brash (= too public) displays of wealth. They also believe that the US is a dangerous place
where you cannot walk in the street or subways without fear of being attacked. Despite this, many
want to go there for their holidays. Young people generally have a much more positive attitude and
love everything that comes out of America.

Many people see and hear American tourists in Britain and this influences their opinion of
Americans in general. The average American man visiting Britain appears to be middle-aged or old,
wealthy, and wearing a colourful shirt or check “pants’. He is fat, because of the unhealthy foods that
Americans eat, and friendly, but can easily become excited and rude. His wife has permed hair and
wears little white socks, trainers and “pants’, and has a Burberry in case it rains. She finds everything
British “cute” or “quaint” especially anything to do with the royal family. They both talk loudly with
strong accents. British people make fun of Americanisms like “Gee, honey!” and “Have a nice day!”
They think names ending with numbers, like William D. Hancock I11, are rather silly and pretentious
(= suggesting importance without good reason).

British people believe that Americans have no culture, and that except for a few intellectuals
Americans are not very interested in culture. Americans spend their free time watching baseball and
football, often on television. If they want culture they get television programs from the BBC.

Seriously, however, there are many more positive aspects of the American character. British
people who visit Americans in their own country find them friendly and welcoming to visitors. They
have no worries about class, they work hard, they enjoy the best living standards and the most
advanced technology in the world, and they have an open attitude to life that is refreshing. The popular
stereotype of white Americans is created by white Britons, but these people know that the U. S.,
like Britain, is a multiracial, multicultural society and are aware of the great variety of attitudes and
lifestyles, as well as the problems, which that brings.

Exercise 9. Mark the stereotypes you agree on. Predict the change of the author’s views after histrip.

My impressions of America and Americans prior to my internships (in Seattle) were based
on information received through mass media, movies, and my perception that our country lost the
“Cold War.” | believed in a wide variety of stereotypes which are a bit uncomfortable to describe,
but I will describe them anyway.
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My stereotypes prior to the trip to the USA:

1. Americans are not polite and carry themselves arrogantly.

2. Americans eat only hamburgers, drink Coca-Cola, and do not understand a thing about
exquisite foods.

3. __ Americans think only about money, and during conversations measure the other per-
son’s potential as a client and prospects for profit.

4. Americans have very bad / weak family relations, especially between parents and children.

5. American teenagers do not want to study and think of school as a playground — they mock
teachers, behave poorly, etc.

6. Americans are not able to maintain close friendships.

7. __ Americans are crazy about sexual harassment: men are afraid of “unnecessarily” look-
ing at awoman and women terrorize them with threats of taking themto court “I1f you don't...”

Exercise 10. Read theletter of a Russian businessman and say if your prediction was correct.

After my trip to the USA and life with my home hosts my stereotypes underwent a serious
change and | formed quite a different view of American citizens. In order to be consistent, | will pre-
sent my new views in the same order as above.

1. Americans are polite, but they are very independent. For example, people say “excuse me’
quite frequently for actions that would be considered normal in Russia. Americans say “excuse me”
when they pass close by another person in a store, when they take dumbbells from a spot near you
in the gym, when they request that you let them pass to get off the bus, when they cough unexpect-
edly during a lecture, etc. But at the same time, they feel entirely comfortable doing whatever they
feel like at certain other times: women put on their makeup while riding on city buses; during im-
portant gatherings anyone can drink coffee or leave the room for a minute; during a presentation the
lecturer can put his feet up on the table, etc.

2. Americans most assuredly eat hamburgers, popcorn, and drink Coca-Cola. However, they
also love Mexican, Chinese, and other types of dishes. At home they try to cook something that is
fast, filling, and tasty. They do not cook for the future but if there are leftovers, they save them in
plastic containers. Also, the residents of Seattle drink enormous amounts of excellent coffee.

3. Americans do often think about money, business, retirement plans, shopping, etc. Discussions
amongst our group and American businessmen were very interesting: the businessmen tried to learn
our opinions about the market in the Urals, our perspectives on the armed conflict in Kosovo, etc.
At the same time, however, Americans are fully open to heart-to-heart discussions: if the discussion
becomes heated, they stay calm and uphold to their opinions.

4. Although American relations within the family differ somewhat from Russian relations, there
are normal, warm relations between spouses and children. At the same time, children are taught from
an early age to keep track of and economize money, and plan things according to their personal abilities.
When afather sells rather than gives a car to his teenage son, he gives him alesson in life: nothing in
life is free. The magjority of children begin their own personal household away from their parents immediately
after finishing school.

5. | visited an American school and saw that the students behaved themselves completely.
| was very surprised to see that several students sat in the library and read books prior to the
beginning of classes (around 7:00 in the morning). | was also surprised by their interest in for-
eign languages, especially Italian and Russian. | was pleasantly surprised to discover that at this
school there were two gymnasiums, a large swimming pool (of standard Olympic size:
50 meters long), and that the teenagers study music, including jazz, and play in school bands.
Naturally, Americans are able to be friends with each other from a distance. It is possible, how-
ever, that they simply require more time than Russians before fully trusting another person. It is
possible that they are more careful with what they say, but, all the same, they are able to be
good friends.
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6. | do not know how it is in other cities in America, but the companies where | was able to
work see to it that any employee, regardless of sex, race, age, etc., is made to feel comfortable.
Women in the workplace are colleagues and not sexual objects for making hints at or flirting with.
And this doesn’t cause problems for any of the workers, nor did it cause a problem for me.

7. In addition, the atmosphere was very light: people joking and patting one another on the
shoulder was entirely normal.

| would again like to repest that my opinions are by no means the truth in the previous instances
and that | was unable to visit other states and other large cities in America in order to gain a more
complete picture of American citizens. All the same, the meetings and conversations | had at both my
internship and outside life in Sesattle showed me that Russians and Americans share many cultural
similarities and are able to quickly find a common language.

Exercise 11*. Answer the question: Which response to stereotypical statementsor questions do you think
is effective?

People deny stereotypical statements.

People joke about stereotypical statements.
People explain why they are stereotypes.
People ask why they were made.

People become angry.

People ignore stereotypical statements.
People try to defend stereotypical statements.
Your choice.

N OMWNE

Exercise 12. In pairs or in small groups role-play the following situations. Then discuss the most effective
ways to respond to a stereotypical remark.

An English language speaker asks a Belarusian student:

1. Isit true that ayoung mother in Belarus must give up working and stay at home with a baby?
2. Isit true that the Belarusian people hate Germans?

3. Do you aways have electricity in Belarus?

JIPAKITIHLECKOE 3AHAIIIHE 2
Plan

1. Situations of culture shock.
2. Project work.

1 Situations of culture shock

Exercise 1*. Look at the list of possible cultural differences you might encounter in Britain. Ask your self
which onesyou think might affect you most strongly. Rate each from 1 (very serious) to 10 (little
or no problem).

___command of the language

__lifeinthe host family

__food and eating habits

___pub and cafe culture (e. g. buying drinks or meals)
___daily schedule (hours of work, meals, bed time)
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___polite language (apologies, requests, etc.)

__official procedures (immigration, banks, post offices)
___British attitude to foreigners

__travel by public transport

___difficulty making friends

Exercise 2. Read the data below and say if the order of problems coincides with yours.

CoNoou~wWNE

In 1988, this questionnaire was given to 350 foreign students at language schoolsin Britain. Put-
ting all their answer s together, thisisthe order of “seriousness’ they assigned (1= the most seri-
ous problem, 10 = the least serious).

Food and eating habits,
Command of the language.
Difficulty making friends.
British attitude to foreigners.
Official procedures.

Polite language.

Travel by public transport.
Pub and cafii culture.

. Daily schedule.

10. Lifein the host family.

2 Project work

Exercise 3*. Do a project “ Situations of Culture Shock”. You may choose a theme from the list below and

use Appendix C.

— Project A. Command of the language.

— Project B. Measuring temperature, distance, area, weight.
— Project C. Proper names and realia.

— Project D. Giving tips.

— Project E. Making friends.

Keep in mind ground rules and the stages of project work.

Ground rules
1. Each member of the group participates in the presentation.
2. The presentation should include:

— needs analysis;

— description of the situation of culture shock;

— explanation of cultural differences.

Stage Task

Preparation Discuss the subject with your teacher or another informative.

Planning Identify sources, determine the mode for collecting and anaysing information, decide on the
presentation technique, establish evaluation procedures, assign individual tasks to team members.

Research Collect materias and information from books, video, resource persons, etc.

Conclusions Analyse the data.

Presentation Make ord reports, or ord reports accompanied with illudrations and pictures, or written reports.

Evaluation The whole group and the teacher evaluate the research finding, the product, the interac-
tion of the students, English discourse.
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Personalities

D. Barnlund W. S. Howell S. Ting-Toomey
\Vocabulary box

banter contend restrained

bully elation roller coaster

co-nationals humiliation tall

concede lens vacillate

congenial newcomer

Successful Cross-cultural Communication
Plan

1. Conflict management and conflict resolution styles.
2. Adjustment to a new culture.
3. Communi cative success in person-to-person interaction.

1 Conflict management and conflict resolution styles

Problem question. What do you know about conflict management in individualistic and collec-
tivistic cultures?

S. Ting-Toomey discusses the impact of individualism and collectivism on the process of con-
flict management. She argues that those from individualistic cultures tend to adopt an “outcome-
orientated model” that judges the process for its “effectiveness’ in achieving the desired ends; those
from collectivistic cultures, on the other hand, tend to adopt a more “process-orientated” model that
judges the process for its “appropriateness’ in terms of the behaviour of those involved. These differ-
ent assumptions lead to arange of other differences in approaching conflict management.

Those from individualistic cultures have a tendency to: (1) focus on the end result; (2) expect
frank and open discussions; (3) prefer set deadlines by which decisions should be made; (4) give em-
phasis to facts and figures; (5) be competitive; (6) perform as individuals; and (7) judge the success
of negotiations in terms of obtaining concrete goals.

Collectivists, however, have a tendency to: (1) focus on the process and maintaining relation-
ships; (2) pay attention to face; (3) avoid direct confrontation; (4) seek cooperation; (5) be less con-
cerned by deadlines; (6) give due consideration to intuition and experience as well as facts; (7) per-
form as a group; (8) consider the wider context of the negotiations; and (9) judge negotiations to be
successful if mutually beneficial goals have been achieved while preserving reputations and good rela-
tionships. For collectivists there cannot be a successful outcome unless relationships are maintained
and there is greater emphasis on long-term perspectives thus it may be considered wise to concede
today in order to gain later. Of course there will be differences in the degree to which individuals
from either kind of culture are influenced by these general patterns of behaviour.

S. Ting-Toomey suggests a dimension of communicative behaviour that ranges from ethnocen-
trism to ethnorelativism — that is a willingness to take account of the belief, norms, values and prac-
tices of other cultures when interpreting and judging the behaviour of those who belong to them.

Stages of ethnorelativism reflect the categories of communicative distance. They are: (1) interac-
tion understanding; (2) interaction respect; and (3) interaction support.

Interaction understanding relates to the sensitive use of verbal and nonverbal communication in
order to gain a full understanding of both out-groups members sense of identity and the content of
their communication. This involves carefully checking that our interpretations of their communicative
behaviour are correct, for example by feeding back interpretations for confirmation.
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Interaction respect is characterized by the ability to empathize with those from another culture
and thus to step inside their shoes and appreciate their perspective on life.

Interaction support involves the willingness to provide active and appropriate non-verbal and verbal
encouragement to those from other cultures so thet they may fed fully included in communication encounters.
Successful intercultural encounters require considerable conscious effort and goodwill.

Problem question. What is “a conflict resolution style” ?

It is possible to discuss four different conflict resolution styles that seem to be connected to
various cultural groups. (1) the discussion style; (2) the engagement style; (3) the accommodating
style; and (4) the dynamic style.

1. The discussion style combines the direct and emotionally restrained dimensions and empha-
sizes a verbally direct approach for dealing with disagreements — to “say what you mean and mean
what you say.” People who use this style are comfortable expressing disagreements directly but prefer
to be emotionally restrained. This style is often identified as the predominant style preferred by many
Americans, Europeans, Australians, and New Zealanders. This approach is expressed by the Irish say-
ing, “What is nearest the heart is nearest the mouth.”

2. The engagement style emphasizes a verbally direct and confrontational approach to dealing
with conflict. This style views intense verbal and nonverbal expression of emotion as demonstrating
sincerity and willingness to engage intensely to resolve conflict. It has been linked to some people
from Russia, Southern Europeans (France, Greece, Italy, Spain), and the Middle East (Israel). This
approach is captured in the Russian proverb, “After a scorm, fair weather; after sorrow, joy.”

3. The accommodating style emphasizes an indirect approach for dealing with conflict and a
more emotionally restrained manner. People who use this style may be ambiguous and indirect in ex-
pressing their views, thinking that this is away to ensure that the conflict “doesn’t get out of control.”
This style is often preferred by American Indians, Latin Americans, and Asians. This style may best
be expressed by the Swahili proverb, “Silence produces peace, and peace produces safety,” or by the
Chinese proverb, “The first to raise their voice loses the argument.”

In this style, silence and avoidance may be used to manage conflict. For example, the Amish
would prefer to lose face or money rather than escalate a conflict, and Amish children are instructed
to turn the other cheek in any conflict Stuation, evenif it means getting best up by the neighborhood bully.

Individuals from these groups also use intermediaries — friends or colleagues who act on their
behalf in dealing with conflict. For example, a Tawanese student at a U. S. university was offended
by the People’s Republic of China flag that her roommate displayed in their room. The Taiwanese
student went to the international student advisor and asked him to talk to the U. S. American student
about the flag. People who think that interpersonal conflict provides opportunities to strengthen rela-
tionships also use mediation, but mainly in formal settings. For instance, people retain lawyers to
mediate disputes, hire real estate agents to negotiate commercial transactions, and engage counselors
or therapists to resolve or manage interpersonal conflicts.

What are the basic principles of nonviolence applied to interpersona relations? Actualy, nonviolence
is not the absence of conflict, and it is not a Ssmple refusal to fight. Rether, it involves peacemaking a diffi-
cult, and sometimes very risky, gpproach to interpersonal relationships. Individuals who take the peace-
making approach: (1) strongly value the other person and encourage his or her growth; (2) attempt to
de-escalate conflicts or kegp them from escalating once they gart; and (3) attempt to find creetive negotiation
to resolve conflictsswhenthey arise.

It is often difficult for people who are taught to use the discussion or engaging style to see the value
in the accommodating style or in nonviolent approaches. They see indirectness and avoidance as a sign of
weakness. However, millions of people view conflict as primarily “dysfunctional, interpersonally embar-
rassing, distressing and as a forum for potential humiliation and loss of face.” With this view of conflict,
it makes much more sense to avoid direct confrontation and work toward saving face for the other person.

4. The dynamic style uses an indirect style of communicating along with a more emotionally
intense expressiveness. People who use this style may use strong language, stories, metaphors, and
use of third-party intermediaries. They are comfortable with more emotionally confrontational talk

112

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

and view credibility of the other person grounded in their degree of emotional expressiveness. This
style may be preferred by Arabs in the Middle East.

As with any generalization, however, it must be remembered that all conflict resolution styles can
be found in any one cultural group, and while cultural groups tend to prefer one style over another, we
must be careful not to Sereotype. Also, these cultural differences may depend on a number of factors,
including: (1) whether regions have been historically homogenous and isolated from other cultures;
(2) the influence of colonization; and (3) the immigration history of different cultural groups.

Reflection. What conflict resolution style do Belarusians tend to favour?

2 Adjustment to a new culture

Problem question. Can you predict the phases of adjustment to a new culture?

Tourists, and others who can avoid real contact with the local culture, generally do not go
through the phases of adjustment that are about to be described. However, frequently people who
have to live abroad go through these phases.

1. Honeymoon period. Initially many people are fascinated and excited by everything in the new
culture. The newcomer is elated to be experiencing anew culture. Interestingly, this level of elation may
not be reached again. E. g. diplomats, missionaries, businesspeople, and students begin their stay in
another culture with a sense of optimism and very positive feelings. They live in a hotel that looks much
like hotels back home and eat foods that are much like foods back home. Often they are welcomed by
associateswho try to make them feel at home by arranging special events and providing privileges.

2. Culture shock. The individuals are immersed in new problems: housing, trangportation, employmert,
shopping, and language. Mental fatigue results from continuoudy draining to undersand the new language
and culture. The second phase is a period when difficulties of language, inadequate schools for the children,
poor housing, crowded trangportation, chaotic shopping, and the like begin taking their toll. Research shows
that during this period people often seek co-nationals with whom they compare notes about “how awful the
natives are” and try to escagpe in drinking and socializing with them. Asthey feel less and less in control,
the symptoms of culture shock become more numerous and more intense, and depression develops.

3. Initial adjustment. Everyday activities such as housing and shopping are no longer mgjor problems.
The visitors may not yet be fluent in the spoken language, but they can now express their basic ideas
and feelings. In the third phase things have reached rock bottom. They may go home a failure in the
eyes of their organization as well as in their own eyes, or they may pull themselves together to learn
about the local culture and thus begin coping.

4. Mental isolation. Individuals have been away from their family and good friends for
a long time and may feel lonely. Many cannot express themselves as well as they could in their
native language. Frustration and sometimes a loss of self-confidence result. Some individuals
remain at this stage, particularly if they haven't been able to find a job. But in the fourth phase,
new skills have been acquired so that people can cope quite well, depression becomes less severe,
and optimism returns.

5. Acceptance and integration. A routine (e. g. work, business, or school) has been established. The
newcomers have become accustomed to the habits, customs, foods, and characteristics of the people in the
new culture. They feel comfortable with friends, associates, and the language in the new country. In the
fifth phase, people know how to deal with the host culture and are about aswell adjusted as a home.

Thus, the phases of adjustment form a U-shaped curve: Over time one feels good, bad, very
bad, better, good, very good.

Of course, some people do not go through these phases. Tourists usually go home after phase 1.
Some newcomers to a society do well in their first year of cultural adjustment. However, they may
have a more difficult time later. Perhaps they expected the second year to be as easy and successful as
the first year, but are not prepared to deal with obstacles that arise during the second year. Those who
had problems from the beginning may actually find the second year easier because they are used to
solving problems. They expect difficulties and aren’t surprised by them.
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There is yet another unpredictable variable in cultural adjustment. Sometimes people come to
a second culture speaking the new language very well, but ill do not have an easy adjustment. The
newcomers think that because they have a good grasp of the language, they will not have much difficulty.
In addition, if people think that the new country is very similar to their country of origin when, in fact,
it is not, they may actually adapt more slowly. This is because the newcomers only imagine the similar-
ity between the two cultures. Therefore they may deny that differences exist. Cultural differences do
not go away, of course, just because a person denies that they exist.

What happens to someone living in a different culture? The experience can be like riding
aroller coaster. People can experience both elation and depression in a very short period. They can
vacillate between loving and hating the new country. Often, but not always, there is an initial period
when newcomers feel enthusiasm and excitement. The cultural differences they experience at first can
be fascinating rather than troubling. At first, there is often a high level of interest and motivation
because the newcomers are eager to become familiar with the new culture. Life seems exciting,
novel, exotic, and stimulating. However, after a while, the newness and strangeness of being in
another country can influence emotions in a negative way. Many people in a new culture do not realize
that their problems, feelings, and mood changes are common.

When people are immersed in a new culture, “culture shock” is a typical response. They
should anticipate that they will probably feel bewildered and disoriented at times. This is normal
when people neither speak the language nor understand the details of daily behavior. The newcomer
may be unsure, for example, about when to shake hands or when to embrace. In some cases, it may
even be difficult to know when a person means “yes’ or “no”.

After al, people can become overwhelmed when deprived of everything that was once familiar.
The adult trying to become familiar with another culture may feel like a child. Stress, fatigue, and ten-
sion are common symptoms of culture shock. In most cases, however, at least a partial adjustment takes
place. This adjustment (even if incomplete) allows the newcomer to function and sometimes succeed in
the new country. Certainly, there are many examples of successful adjustment among refugees, immi-
grants, and others.

Individuals experience the stages of adjustment in different ways. Some people never experience
a “honeymoon” period because the circumstances of their coming to a new country may have been
too painful. In addition, certain stages last longer for some than for others.

Problem question. Can a person accelerate or skip some of the more difficult stages of adjustment?

Some people can, yet others cannot. This depends on individuals' ability to cope with
changes in their life. Change is easier for some people than for others. Whenever people happen
to be experiencing a negative stage of adjustment, they must be extremely patient and let time
do itswork. If newcomerstry to become aware of cultural differences and make some modifica-
tions without attempting to change their basic personality, they will probably adjust fairly well
to the new society. One of the most important things a newcomer can do to facilitate adjustment
is to try to develop social relationships with people from one’s own country, with other new-
comers, and with members of the new culture. It is essential to try to develop a group of people
with whom one can share new experiences. This is perhaps one of the fastest ways to begin to
feel more at ease in another country. Especially in the United States, where there is already so
much diversity, the newcomer doesn’t need to become a “carbon copy” of an American in order
to be a part of the society. Newcomers can retain their individuality while becoming aware of
differences. And, of course, some changes will have to be made. Feeling like a “fish out of water”
shouldn’t last forever.

Problem question. Isthe readjustment process easier?

If we add the phases of coming back, which often turn out to be no less traumatic than those of
going abroad, we might describe the total process as a W-curve. The first part of the W is the U we
have just described; the second isthe U of reentry shock.

Coming home, people go more or less through another U-shaped experience. They are greeted
by family and old friends; they then have to learn to cope with differences in lifestyle, such as less

114

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

money (no bonus for overseas work; often life is more expensive at home), less interesting travel, and
sometimes more pollution. To make things worse, friends are often not interested in the wonderful
new knowledge the person has acquired abroad.

The third phase includes learning to adjust again to the home environment, and the final one
includes coping successfully with it. While the data in support of the W-curve are not very strong,
they obviously depend on how good an adjustment has been made to the host culture. If the person
has gone native, returning home can be extremely traumatic.

Reflection. What are the phases of the adjustment?

3 Communicative success in person-to-person interaction

If we want to improve our communication, we need to be aware of our competence.
W. S. Howell identified four stages of competence: (1) unconscious incompetence, where we misin-
terpret the other’s behavior but are not aware of it; (2) conscious incompetence, where we are aware
that we misinterpret others’ behavior but do not know what to do about it; (3) conscious competence,
where we modify our behaviour to take into account the fact that we are communicating with a per-
son from another culture; and (4) unconscious competence, where the correct communication pattern
has become such a part of our habit structure that we no longer have to think about using a different
pattern with persons from another culture.

Reflection. What are the four stages of competence?

When people communicate, they make predictions about the effects of their communication on
others. They choose their communication strategies so as to maximize their own benefits from the
communication. Effective communication means that we give the same meaning to the behavior of
othersthat they give to their own behavior. Note that when we give the same meaning to the behavior
of others that they give, we are making isomorphic attributions.

An example of nonisomorphic attribution.

The supervisor wants the subordinate to participate in decisions, a good management practice
in the United Sates, but the subordinate does not know about this management style and ssimply

expects the boss to be bossy.
Behaviour Thoughts not communicated and attributions
A: How long will it take you to finish thisreport ? A: Invite participation
B: Confuson. Why doeshenat tdl mehow longit shouldteke?
B: I do not know. How long should it take ? A: Herefuses to take responsibility.

B: | asked him for an order.

A: You arein the best position to estimate timerequirements. | A: | support his judgment.

B: What nonsense! | better give him an answer.

B: Ten days. A: Heis not good at estimating time. Let him find out
from experience.

A: Take 15 days. Isit agreed you will doit in 15 days ? A: | offer a contract.

B: Heisgiving me an order.

In fact, the report required much more time. The subordinate worked night and day, but still at
the end of 15 days it required one more day’s work.

Behaviour Thoughts not communicated and attributions
A: Whereisthereport ? A: | am training him to meet deadlines.
B: Heisasking for thereport.
B: It will be ready tomorrow. A: It'snot ready.
A: But we had agreed that it would be ready today. A: | must teach him the importance of contracts.
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The B. subordinate explodes at this point. “ The ungrateful boss! | worked night and day for 15 days,
and he has the nerve to criticize me.” He handsin hisresignation. The A. is totally surprised. The B.
says to himself that he simply cannot work for such a “ stupid” boss.

As we see from this example, the attributions they are making all along are mostly nonisomor-
phic. They are both in the unconscious incompetence level of communication.

Dean Barnlund has developed a formula for measuring communicative success in person-to-person
interaction. His “interpersonal equation” holds that understanding between people is dependent upon the
degree of similarity of their belief systems, their perceptual orientations, and their communicative styles.

With regard to belief systems, Barnlund contends that people are likely to understand and enjoy
each other more when their beliefs coincide than when their beliefs clash...

The second factor described by Barnlund — perceptual orientation — refers to the way people
approach reality. There are those who look at the world through a wide-angle lens — savoring new
experiences, new ideas, new friends. Because they have a high tolerance for ambiguity, they can sus-
pend judgment when confronted with a new situation and postpone evaluation until further informa-
tion is acquired. There are others who look at the world through a narrowed lens. They prefer familiar
paths, predictable people, ideas arranged in comfortable designs. Because the unknown unnerves
them, they do not go adventuring. They resolve ambiguities as quickly as possible, using categories
(“hippies’, “Orientals’, “good old boys’) to protect themselves from the pain of exploration. Those
who perceive the world through the same lens — be it wide-angle or narrow — feel more comfortable
with others who share the same perceptual orientation.

The third element of Barnlund's formula — similarity of communicative styles — presents the
likelihood that congenial communicants enjoy talking about the same topics, tune easily into the same
factual or emotional levels of meaning, share a preference for form (argument, banter, self-disclosure,
exposition), operate intelligibly on the verbal band, and understand each other on the nonverbal level.

Reflection. What's the formula for measuring communicative Success in person-to-person interaction?

JIPAKINIHYECKOE 3AHIIIHE

Plan

1. Adjustment to a new culture.
2. Factors of success in intercultural communication and prevention of negative attitude
to aforeign culture.

1 Adjustment to a new culture
Exercise 1*. Analyse the following extractsfrom a diary and explain the author’s experiences.

After a week: You can't process all the information you' re confronted with. My “processor” can't
take al the data a once... What would | cal this initial phase? Probably “disorientation” ... Dealing
with your own group (in my case, the Western expatriates) is the first task of the settler... | feel aneed
to be listened to. | don’t want to talk about the future. My time frame is today. | want to talk about how
| got this far. Why | came, how | felt when | arrived, how | feel now, how | managed to find the right
train to get heretoday. | want my achievements noted (yes, even getting the right train). | don't feel my
usual respect for balance in communication. I’m putting all my energy into myself... Empathy strate-
gies don't work for me. “Yes, | remember when | first arrived, 1...” | want people to talk less, question
less, listen more, let me control topics more... The opening questions are particularly irritating. “How
long have you been here?’ sounds like a value judgment; “Where are you from?’ becomes tedious and
feelsirrelevant (1 feel like I’ m being processed); the expatriate question “Where have you been?’ is cer-
tainly a value judgment. 1'd prefer: “How’s it going?’; “What are you finding difficult?’; “Are there
things you want meto tell you about?’ Understand that you can’t understand what I’ m going through.

116

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

After two weeks: | can see things now, and notice details... All senses— having been suspended,
disrupted, and reshuffled — have now settled. | can now see everything (and | see it differently). Vis-
ual norms have shifted: what is attractive crowded, clear, acceptable, desirable — all of these are now
altered and settled. | can process information more efficiently now. | can listen and hear. | can talk to
people, and topics don’'t matter. | can share... Like clay on a potter’s wheel, some of the stuff (feel-
ings / experiences / sensations) has spun off and been discarded. There’s now a workable pot come
out it. But some of the clay still doesn't fit in the shape of the pot and | can’t discard it. It sits there,
growing smaller and harder — unresolved.

After seven weeks. The agenda is different now after this number of weeks. In some ways it's
smaller, less overwhelming. In other ways, it’s larger. I’m turning now, from settlement to living...
I’m sure | won't even remember what the settlement phase was like. Odd flashes perhaps.

2 Factors of successin intercultural communication and prevention of negative
attitudeto aforeign culture

Exercise 2*. Match the factor swhich help a newcomer to adjust to a new culture and the questions reflecting
their content.

1) motivation a) How similar are the language and culture of the new country

2) length of stay to the person’s native language and culture ?

3) language and cultural b) How much support from either family or friends does the
background newcomer have ?

4) language and cultural c) Why did the person leave his or her native country ? Did the
knowledge person have a choice, or was he or she forced to leave for

5) personality political, religious, or economic reasons ?

6) relationships with others d) How ethnocentric is the newcomer ? Does this person think

7) financial situation that the new culture is inferior to his or her culture of

8) Job origin ? To what degree does the newcomer consider every-

9) age thing back home to be *“normal” and everything in the new

10) degree of ethnocentrism environment to be “strange” ?

€) Does the newcomer have ajob ? Is it alower status job than
the one the person had in the native country ?

f) How long will the person be in the new country ?

g) How well does the newcomer speak the language and under-
stand the culture of the new country ?

h) What financial resources does the person have ?

J) How flexible and tolerant is the newcomer ?

k) How old isthe person ?

Exercise 3*. Read thetext and makealist of questionsto discussit.
TRAVELER'S PREPARATION

Culture shock, while common, can be avoided through proper preparation. Certainly, learning
the local language is a big help. E. g. Americans are very frequently monolingual; only 4 percent of
American high school students take more than two years of a foreign language. In most parts of the
world, e. g. Belarus, learning several languages is common and often occurs painlessly in childhood.

When representative samples of people from the European Economic Community were asked
to indicate in how many languages they could converse, nationals of small countries indicated that
they learned more languages than those from bigger countries. Forty-two percent of the citizens of
Luxembourg indicated that they could chat in four languages! By contrast, only 1 percent of the
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Germans, French, British, or Italians were able to do so. The corresponding American statistics would
be lessthan | percent. If you live in asmall country, you have to learn another language.

Learning the host language provides a sense of being in control and a feeling of being at home
in the host culture. In addition, the hoststreat you much better if you know their language.

A major advantage of learning languages is that you learn how to learn languages. A most important
factor isasense of self-efficacy (“I cando it”) and confidence in being able to learn additional languages.

For that reason, al who wish to live in the modern, increasingly interdependent world should
learn at least one other language. There is considerable evidence that, keeping 1Q statistically under
control, knowing more than one language is associated with cognitive flexibility and creativity. In
fact, Lambert has argued that learning languages is one way to improve intelligence.

In addition to learning the host language you should learn as much as possible about the host
culture. Thisincludes the local history and geography. Just as you are likely to look down on a visitor
who does not know who George Washington was, so the locals will look down on you when you do not
know their heroes. You should know about heroes and symbols (including favorite colors, foods, dress,
objects) so that you will not appear foolish.

You must also learn to (1) make the same attributions in explaining the behavior of the hosts
that the hosts make in explaining their own behavior, (2) understand how the hosts feel about events
in the environment, so as to be “tuned in” and act correctly, specifically avoiding acts that offend,
and, finally (3) do what is expected and what will gratify the hosts.

Here are the impressions of some Japanese visitors to the United States in the nineteenth and
early twentieth centuries taken from Japanese diaries of the period.

It is customary among Americans that even in front of high officials they stretch their legs on the
table, rest their chins on their hands, never bow;, and seem to have no etiquette. But whenever they see
anyonein troublethey are extremely kind. Therefore, it iswrong to generalize that Americansareimpolite.

While the mistress of the house always stayed in the drawing room to entertain the guests, her
husband — supposedly the master of the house — worked like a servant and busily moved around in
and out of the room. This was the reverse of the customin our country. How strange!

Note the overgeneralizations, the rejection of what is different, the casting of the new experi-
ences into the framework of one's own culture, the maximizing of the in-group’s positive features.
These phenomena occur in most intercultural encounters, and one of the purposes of cross-cultural
training isto help the trainees avoid falling into these traps.

When we study what people see abroad, we find that they use their own culture as the frame-
work for selectively and often inaccurately perceiving the host culture. This phenomenon is well
known in psychology. We tend to see events that are only slightly different from our own experiences
as identical to our own experiences, a phenomenon called assimilation, and events that are different
from our own experiences as more different than they really are, a phenomenon called contrast.

For example, when a Swazi chief (from Africa) visited England, he was asked what he liked
best, and he said he liked the policemen. Upon further inquiry it was determined that what he liked
was the way the policemen directed traffic, because their gestures were identical to the gestures that
the Swazi use in greeting each other. That is assimilation. The Japanese visitors noticed that male
hosts move more than they do in Japan and exaggerated the difference, a contrast phenomenon. On
the other hand, the presence of the hostess in the drawing room was areal difference, since thisis still
relatively rare in Japan, and so was an accurate perception of areal difference.

Exercise 4*. Analyze the characteristics of traveler’s personality. Predict if it would be easy for you to adjust
to a new culture and fill the chart below.

Characterigtics | possess

Characteritics | don’t possess

I’m not sure | possess...

118

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

“A fish out of water”: This expression has been used to describe someone who is living in a new
culture. Such a person will experience a variety of emotional “ups and downs’ lasting from weeks to
years. Cultural adjustment can indeed be difficult, and newcomers adjust in many different ways.

One might predict that the easiest and fastest adjustment would be made by the flexible, tol-
erant person who had chosen to come to the new country and who had a job. Additionally,
adjustment would be easier for someone whose culture and language are similar to those of the
new country. Finally, a person who has a lot of support from friends and family would probably
adjust more quickly. Undoubtedly, in many cases, these would be good predictors of a relatively
smooth adjustment.

People who are conceptually complex show less social distance toward people who are very
different from them. People who are broad categorizers adjust to new environments better than do
narrow categorizers. People who are authoritarian, rigid, and low in tolerance for ambiguity (Budner)
do not do well in new environments.

Answer the question for yourself. If you saw almog all the items as belonging to one or two
categories, you are abroad categorizer; if you made many categories, you are a narrow categorizer.

Detweiler’s research shows that broad categorizers adjust abroad better than narrow ones. One
interpretation of this finding is that broad categorizers are likely to categorize the experiences they
have in the hogt culture together with familiar experiences they have had in their own, and s0 feel comfort-
able abroad.

It isalso helpful to have high self-esteem, so that people who are different are not athreat. High
self-esteem is also correlated with positive feelings toward out-groups. Other desirable qualities are:

—empathy;

— sociability;

— critical acceptance of stereotypes;

— openness to different points of view;

—interest in the host culture;

—task orientation, provided this orientation is not excessive.

Unfortunately, there are no standard tests for most of these attributes. Predictors of success
abroad have included:

— cultural flexibility (the ability to substitute activities in the host culture for own culture valued
activities);

—social orientation (the ability to establish new intercultural relationships);

—willingness to communicate (e. g. use the host language without fear of making mistakes);

— skillsin conflict resolution (collaborative style);

— patience (the ability to suspend judgment);

— intercultural sensitivity (a willingness to search for possible cultural differences that may
explain behavior that is not understood);

—tolerance for differences among people (finding differences interesting);

— sense of humor (the ability to laugh when things go wrong).

According to Kealey’s extensive study, the individual who succeeds abroad is one who is highly
motivated and who is committed to and interested in being involved in the local culture. “It seems
plausible that high contact leads to increased feelings of satisfaction, for it makes these people feel
successful in meeting their expectations and desires; and, as well, contact no doubt enriches in a per-
sonal way the lives of both parties so involved”.

Other attributes identified by Kealey include low security needs (willing to take risks), low
upward-mobility needs (the person does not care so much about promotions), and concern for other
people.

Kealey's is an unusually good study because the instruments were administered to some of the
individuals going abroad before they went and to some after they went, thus controlling for possible
interactions between the experience of being abroad and the responses to the instruments.
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Exercise 5*. Read the text and then discuss the reasons of cross-cultural misunder standing and the possible
ways out to succeed in communication.

In 1989, the business faculty at the University of Massachusetts eagerly awaited a visiting
group of Russian professors. After the Russians arrived on campus, an initial meeting was called
between the two groups, with a tone of informality, the spirit being to meet each other, gather infor-
mation about each other’s academic programs, and thus find out how each might be helpful to the
other. The meeting occurred in a university seminar room and transpired in this way.

A representative of each group helped introduce the participants to each other. Titles and last
names were used, for example, “Professor Smith, this is Professor Mishkutov,” thus saying something
about the relative equal statuses of all involved. After the introductions, the Russian and American
participants began exchanging information about their respective programs of business and manage-
ment, describing the resources, curriculum, faculty and so on, of each. This went very smoothly, until
arather prolonged period of escalated boasts about each program gave way to other conversational moves.

The Americans at the meeting began wondering out loud about what the Russians wanted to
learn about American business schools. One American faculty member said, “How could we be of
help to you?" And, “What would you like to know about our school?” The Russian professors per-
haps taking thisto be all too pushy and premature, and as perhaps a request for information that could
divulge shortcomings, responded by describing further how well their business schools were operating,
and by detailing the accomplishments of their colleagues and research staff. As one Russian professor
put it, in an impassioned tone, “We have a very good, very good school. Our staff has published numer-
ous books and articles!” then went on in detail to describe a variety of impressive academic achieve-
ments. The Americans found this to be rather pompous and irrelevant.

As a result of this dynamic, the Americans did not discover what the Russians wanted or
needed to know from them, which was — it seemed to the Americans — the main stated reason for
their trip to the United States. Thus, the Americans’ desire to be helpful to the Russians was frus-
trated (although they did hear that the Russian school had some major accomplishments). Feeling
the meeting needed to be “loosened up a bit,” the Americans began disclosing some of the problems
they experienced with their American school and bureaucracy. Details were being given by the
Americans about “bureaucratic blunders,” projects being underfunded, and too few staff for the
work that needed to get done, and so on. This tactic was adopted by the Americans in the hope that
it would liberate the Russians from the famous “showy” Russian front and that the Russians would
in turn, likewise, describe some of the difficulties they had had in their Russian schools. The
Russians, however, found this tactic rather unusual, quite puzzling, and perhaps lacking any virtue
whatsoever. The convener sensed the meeting, at this point, was quite strained and at cross-
purposes, and would best be adjourned.

What had transpired in this group’s conversation? And can we unravel some of its mystery
by reflecting on the cultural forms in it? In the middle stage of this intercultural encounter, the
Americans invoked one of their conversational rules; When with outsiders, and one needs informa-
tion, one should ask rather directly for it. In turn, if one is asked for information, one should be
forthcoming with it, especialy if it implies a problem, for talk with others about problems is one
means of addressing and solving those very problems. This is a kind of efficiency rule for acting in
public, erected on political and cultural bases of “free speech,” and seeks to foreground facts, prob-
lems, and possible solutions.

The Russian business professors, however, invoked at the same time a rule of their own:
When with outsiders, and one is asked about one’s “motherland” (as Russians call Russia), or one
of its ingtitutions, one should espouse its virtues. This is a kind of face rule for presenting one’'s
identity by foregrounding the collective virtues of one’s nation and its people. The rule is erected on
shared moral premises, collective virtues, and foregrounds images of the good (rather than state-
ments of fact). When the American professors were not getting the information they sought, they
presumed that talking about their problems would lead, in turn, to the Russians talking about theirs.
Although this is a common way to talk in many American public scenes, it places talk about factual
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problems over that about virtues and, as such, violates a Russian preference for such conduct in
Russian occasions.

The general dynamic that resulted from these different rules is rather ironic: As Americans dis-
cussed their problems with American business schools, they discussed what the Russians least needed
(and wanted) to know. The Russians of course wanted to know the strengths and accomplishments in
order to adapt them to their own circumstances. On the other hand, as the Russians discussed the virtues
and accomplishments of their business school, they discussed what the Americans least needed (and
wanted) to know. The Americans wanted to know its shortcomings so they could be helpful in making
the school better.

These basic rules for public discussion with outsiders and the different conversational themes
they foreground (the American foregrounding of facts over virtues, and the Russian foregrounding of
virtues over facts) are observable in any number of situations.

Since making these observations afew years ago, | have heard several Russian speakers in public
who were asked questions of fact yet responded with impassioned, even artful expressions of an im-
age of the good, presenting a moral tale of an ideal world as it should be. Russians have likewise
heard many Americans stating — sometimes in great detail — troubling truths, rather than expressing
common virtues or the shared fiber of a strong moral life. In fact, as aresult in part of conversing in
these distinctive cultural ways, Russians are often led to portray Americans as soul-less or immoral,
too willing to spill the discreditable truth and unable to state any shared morality; Americans in turn
are often led to portray Russians as not fully reasonable, as unable to answer basic questions of fact,
too willing in public to be impassioned, too righteous, to the point of being illogical. Given this gen-
eral difference in cultural rules for conversation, one wonders to what degree the Russian ultranation-
alist Mr. Zhirinovsky’s public comments — such as the stated desire to reannex Finland — are designed
as facts of policy, and to what degree they are more aptly heard as bids to passionately reassert an image
of a strong Russia. Evidence suggests the latter dimension may be operating, but also can be a source
of deep trouble, and can be deeply perplexing to those who express facts and morals quite differently.
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PA3JET 3
MEKKYJIbTYPHOE TIOCPEJHUYECTBO

Lenv: popmupoBanue poheCCHOHATBHON KOMIIETEHIIUH MTPEOIaBaTelIsl HHOCTPAHHOTO SI3BIKA.

3aoauu:

— pa3BUBATH METOANYECKUE YMEHHS,

— COBEPIIIEHCTBOBATh HABBIKU MTPOBEAEHHS KPOCC-KYJIBTYPHOTO UCCIIEMOBAHUS |

— ()OpMHPOBATH OPUEHTALIMIO HA OCYIIECTBICHHE MEKKYIIBTYPHOTO MOCPEIHNYECTBA.

Tpebosarus kK KOMREMEHYUSAM CIYOEHMOS.

akaoemuyeckue.

— YMETh IPUMEHSTH MOIyYeHHbIE 0a30BbIE HAYYHO-TEOPETHUECKHUE 3HAHUS IS PEIICHHUS TEOPETHUECKUX U MpaK-
THYECKUX 3a7a4 B OOJACTH CO3JAHHMSA W COBEPINEHCTBOBAHHMS WHHOBAIMOHHBIX TEXHOIOTHHM, OpraHU3aldd y4eOHO-
BOCITUTATEIBHOTO MPOIECCa;

— MMETh HABBIKM OPTraHU3aI[|MK UCCIIEIOBAHMS U €r0 CUCTEMHOI'O U CPABHUTEIBHOIO aHAJU3a,

— yM€eTh paboTaTh CaMOCTOSTEIBHO U TOBBIIIATH CBOM MPO(eCcCHOHANBHBIN YPOBEHB,

— YMETh MIPUMEHATH MEKAUCIMIUTHHAPHBIN ITOIXO0 IPH PELIEHHH PO0JIeM;

— YME€Th WCIIONB30BaTh MHOCTPAHHBIA S3BIK B OPraHU3allMM >KHU3HENEATEIBHOCTH OOMIECTBA M MEKKYIETYPHOMR
KOMMYHHUKAIIHH;

— YMETh UCIOJIb30BATh TEXHHYECKHE U ITPOrPAMMHBIE CPEJCTBA KOMIIBIOTEPHOM TEXHUKH;

— YMETb COOTHOCUTPH TOHATHHHBIN arapaT U3y4eHHON IUCIUIUIUHBI ¢ PeATbHBIMU (haKTaMU U SIBJIEHHSIMH Mpodec-
CHOHAJILHOU [IE€ATEIbHOCTH;

— YMETh HCIOJIB30BaTh MPHHIMIE (DYHKIIMOHUPOBAHUS SI3bIKA MPUMEHHUTEILHO K Pa3IM4YHBIM cepaM peueBoi
U MEXKYIBTYPHON KOMMYHHUKAIHH,

— yMeTh (DOPMYITUPOBATh U BBEIABUTATh HOBBIE HIIEH;

COYUAILHO-TUYHOCHBIE,

— OBITH TOTOBBIM K COIIMAIEHOMY B3aHMOIEHCTBUIO U MEXKIIUYHOCTHBIM KOMM YHHUKAIIUSIM;

— OBITh CIIOCOOHBIM K IIEHHOCTHO-CMBICIIOBON OPUEHTAIIMU B MHPE,;

— OBITh MMOATOTOBJIEHHBIM K CAMOPA3BUTHIO U CAMOCOBEPIIIEHCTBOBAHUIO,

— MPOSIBJIATH TOJIEPAHTHOCTD K APYTHM KYJIBTypaM, A3bIKaM, PETUTHSIM;

npogheccuonanvubvie.

— UHTEPIPETUPOBATH AHAIU3UPYEMBIE SBICHHUS B MX B3aMMOCBSI3U M B3aUMO3aBHCHMOCTH;

— OCYILECTBIIATH COMOCTABUTEBHBIN aHAIN3 ()AKTOB POIHOTO M U3yIaEMOTO S3bIKOB;

— aHAJIM3UPOBATh U OLIEHUBATh COOPaHHbIE JaHHBIE;

— MOJIB30BATHCS TII00ATBHBIMU HH(OPMAIIHOHHBIME PECYPCAMHU, COBPEMEHHBIMH CPEICTBAMH TEIEKOMM YHHKAITHA.

MeTtoanyeckne yKasaHus:

B pe3ynbrare u3ydeHHsl AaHHOTO pa3zerna CTYAEHTHl JODKHBI MPUMTH K MOHMMAHUIO Ba)KHOCTH HCIIOIB30BAaHUSA
COBOKYITHOCTH METOAOB HMCCIEIOBAHUS AN U3YyUCHUS MHOCTPAHHOM KYIbTYypbl M HAYUYUTHCS NPUMEHSATH HEKOTOpPHIE
n3 HUX. KpoMe Toro, CTyAeHTHI JOKHBI YCBOUTH TO, YTO Pa3BUTHE MOAU(DHUKAIIMOHHBIX YMEHUH HEOOXOIMMO HE TOIBKO
JUISL OCYIIECTBICHHUSI MEXKKYIBTYPHOTO B3aUMOJCHUCTBUS, HO M Ul (DOPMHUPOBAHUS YBAXKUTEIHHOIO OTHOIIEHUS K MHO-
cTpaHHO KyibType. C 1enblo pa3paboTKu KOMIUIEKCa YIPa)KHEHU, HallpaBJIeHHOTO Ha Pa3BUTHE YMEHHH MEXKYJIBTYp-
Horo mocpeanuyecTsa (TemMa «IIpectaBnenue cebs»), CTYICHTaM PEKOMEHIYETCsl UCIIONb30BaTh 3aaHHs U3 MPAKTHIECCKHX
3aHATHH TepBOro paszena. J{is pa3paboTKH JaHHOTO KOMIUIEKCA B MPHIIOKEHUS BKIIIOYEHBI (PparMeHThl TEKCTOB 110 TEME,
IIpUMeEpHI YIPaKHEHUH U BBICKA3bIBAHUSA HOCUTEJIEH aHIIINICKOTO SA3bIKA.

Tema 3.1. U3yyeHue KyJbTypbl

NEKUHOHHOE 3AHAIIIHE
Terms

cognition operant methods Situational unit
emic respondent methods uncertainty
etic

Personalities
J. W. Berry & J. A. Bennett J. Glick H. C. Triandis, R. Bontempo,
M. H. Bond & M. Cheung G. Marin & R. J. Gamba K. Leung & C. H. Hui
D. T. Campbdll F. Strodtbeck
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Vocabulary box

acculturate inconsi stent pretest
androcentric IQ research
apparent measurement rival

boost NB! robust
consent obtrusive tenderness
converge pitfall tentative
eliminate per se unsound
feasible plausible

Learning Culture

Plan

1. Cross-cultural research.

2. Emics and eticsin cross-cultural research.

3. Multi-method measurementsin cross-cultural research.
4. Comparing two cultures.

1 Cross-cultural research

The general intent of this part of my lecture is not to teach cross-cultural research methods, but
to provide ways to tell the difference between a good and a bad study. Many bad studies have been
published. Once you learn to identify them, you need not pay much attention to them.

Good cross-cultural research is like ordinary social research, only it is more difficult because of
the complexity of the issues of translation, equivalence of measurement, and the like.

You know it’s important to check the generality of social psychological findings in other cultures.
If the findings obtained in one culture can be replicated in another culture, the methodological problems
are no more difficult than ordinary social research done in one culture.

However, if the findings cannot be replicated, we have a problem. We must then ask: Do we
have a real cultural difference, or do we have an “apparent” difference due to an artifact or a “rival
hypothesis’ ? For example, it may be that people in one culture respond to a particular method of data
collection differently from the way people in another culture respond to it.

To edtablish a “real” cultural difference we need to eliminate all plausible rival hypotheses that
may account for the observed difference.

Consider the following specific case: We tested two sample populations, representing two separate
cultures, and found a difference in their intelligence (1Q). What are some of the plausible rival hypotheses?

1. The two cultures may have a different definition of “ intelligence.” In some cultures intelli-
gence is defined as “slow, sure, makes no mistakes’; in others, as “does what the elders say” ; and in
still others, as “knows our traditions.” If the two cultures define the concept differently, can we really
claim that the difference we obtained with a method that measures intelligence well in our culture
means the same thing in the other culture? Can we compare the two cultures? How can we claim that
we found a difference between the two cultures?

A specific example, reported by Berry and Bennett, illustrates how different cultures define in-
telligence differently.

Problem question. Before | show the results say ”What does in your opinion lives like a white
and wise mean?’

So, the judgments were made by a Native American tribe found in Canada. The results show
that lives like a white is close to “stupid” and “crazy,” but also “cunning”; wise goes with “thinks
carefully” and “is respectful.”

The ideas that psychologists in the West have about the intelligent way to answer a question are
determined, in part, by their own culture and conventions. For example, when people are presented
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with a set of familiar objects and are asked to classify or sort them as well as they can, it is assumed
that it is“more intelligent” to do so by taxonomic category (tools, food) than by color (white, blue) or
association (hammer and nail, bread and butter). Clearly, psychologists argue, color is a superficial
attribute; it is not a“mature, sophisticated way” to sort objects.

Glick asked some farmers in Liberia to do this task; these farmers used color or association as
the basis of sorting. But since they seemed to be quite intelligent, Glick did not believe that he had
actually measured their intelligence. So he asked them to do the task in a number of other ways. At no
point did they use, asthe basis of sorting, the attribute that Western psychologists consider intelligent.
Exasperated, Glick asked them to sort the objects “the stupid way.” With that instruction they sorted
the objects using the criterion that Western psychologists considered to be intelligent! Thus, what
psychologists, working within their cultural framework, consider an intelligent answer may be
defined in another culture as stupid.

NB! To eliminate this rival hypothesis we need to study the meaning of constructs, in the rele-
vant cultures, independently of their measurement.

Even more important is that we should be clear that we are not measuring their native abilities
but rather their abilities to adjust to our environment.

More generally, when we compare two cultures, we are comparing entities that differ in a myriad
of ways. The conclusion that the difference reflects a particular variable (e. g. intelligence) requires
that we control all the interactions of intelligence with other variables.

Furthermore, we need to sort which aspect of culture isthe relevant one. For example, in a comparison
of black Americans and white Americans, we need to distinguish a difference due to race / color per
se from differences due to nutrition, social class, neighborhood, historical influences, etc. If al the
observed differences are due to social class, it is scientifically irresponsible to report them as due to
race. If both social class and race are relevant, we must report that fact also.

It becomes apparent from this argument that a two-culture comparison will have almost no scientific
value, since in science we want to find relationships among well-defined, clear, reliably measured
variables. Suppose we want to check the relationship of nutrition to intelligence. Ideally (assuming
we have the funds) we should try to include a large sample of cultures in our study. The cultures that
we select should differ in all sorts of ways, except that they should be ranked on one clear variable,
nutrition. Then the countless other variables will not be systematically associated with nutrition, and
we will be able to say something reliable about the relationship of nutrition to intelligence.

Campbell makes a valid point: The comparison of any two cultures is essentially useless (ex-
cept for preliminary, hypotheses-generating work). This point requires us to study many cultures. The
more cultures we can include in our analyses, the better.

In addition, we must replicate the sudy with many different methods, since each method has its own
meaning in each culture, but it is unlikely that an unsound hypothesis will be supported with very different
methods. It is especially important to replicate the study with both non-reactive methods, such as partici-
pant observations, and more reliable (but usually reactive) methods, such astesting or questionnaires.

2. The instructions may not be understood the same way.

Thisis especially likely if the members of one culture have much less experience with a method
or task than the members of the other. Related to this variable is the extent to which the two popula-
tions are familiar with the measurement method. For example, multiple-choice tests are widely used
in the United States, and a measure that uses such atest can give U. S. subjects an advantage over a
population from a country where such tests are not used.

NB! A special test that measures how well people understand the instructions should be used
routinely to eliminate thisrival hypothesis. Familiarity with this measurement format and content has
to be equated. This can be done by using formats that are equally familiar (and contents that have
been pretested to be equally familiar) in the two cultures.

3. Thelevel of motivation of the two samples may be different.

For example, Americans are likely to be motivated if an experimenter tells them that their intel-
ligence will be measured by how fast they will do something. But in other cultures, where intelli-
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gence is not linked to speed, people may respond with “What is the hurry? Why should | work that
hard to answer these questions?”’

NB! Independent measurements of the levels of motivation should be used to control for the
difference statistically in order to eliminate this rival hypothesis.

4. The reactions to the experimenter may be different.

For example, in some cultures it is against the norms to cooperate with “outsiders.” In some
cultures it is mandatory to lie to outsiders or trick them.

NB! One should use several experimenters, some “insiders’ and some “outsiders,” to obtain
some estimate of the importance of this factor.

5. The meaning of the test situation is not always the same.

For example, in some studies (Bond & Cheung) the language of the instructions influenced the
results. When instructions were given to Hong Kong subjects in Cantonese, or English, the results
differed. Apparently, the language of the instructions suggested to the subjects who was interested in
the results of the study — the Hong Kong authorities, or the British colonial authorities.

In testing black ghetto children, white psychologists sometimes get poor responses using certain
psychological tests. But if the researchers first play games with the children, sit on the floor with
them, speak their dialect, and so on, the children do score well. The difficulty is making sure that the
meaning of the test situation is equivalent. Even when the psychologist judges the situation to be
equivalent, it may not be.

NB! One needs some independent measurements of the equivalence of the meaning of the situation.

6. Some people panic in 1Q test situations and thus do very badly.

Others find testing a challenge and do very well. The difference may be due to the difference in
the levels of anxiety that the test situation produces. While this is a problem in within-culture testing,
requiring that the subject be tested several times with parallel forms under relaxed and “normal” (eve-
ryday-life) conditions, it can be areally significant problem in cross-cultural testing.

NB! Mean anxiety levels are sometimes quite different across cultures.

7. Response sets differ across cultures.

In some cultures people only answer the questions they are absolutely sure of; in others they
answer all the questions.

In some cultures people use extreme responses; in others moderate responses. For example, Marin
and Gamba, found that Higpanics in the United States, relative to non-Hispanics, are more likely to use
extreme responses (e. g. | strongly agree) and to show acquiescence (agree on every question). However,
the more acculturated they are to the United States (have spent a lot of time in the United States, are com-
fortable when using English), the less they do that. In some cultures people are expected to agree
when asked questions; in others they are expected to disagree when asked questions by outsiders.

NB! Statistical controls of response sets may be used to eliminate this rival hypothesis.

8. The two samples, in the two cultures, may not have been strictly equivalent.

For example, there might have been differences in social class, age, sex, religion, or some other
demographic attribute that is the real cause of the difference; yet the difference is attributed to lan-
guage or culture. The solution is to analyze the data separately for each demographic category. Fur-
thermore, the two populations under study may not be stable over time (e. g. sampling in 1960 and
assuming that the results apply in 1993 may be an error). When a population is heterogeneous, sampling
in one area and hoping that the results are valid in another area may be misleading (e. g. sampling in
New York / Minsk and assuming that the results apply to the whole of the United States/ Belarus).

NB! For that reason, ideally the experimenter should obtain samples in different parts of a country,
and from different occupational, gender, and age groups, and check the consistency of the findings
across these samples.

9. The ethical acceptability of the method may not have been the same.

For example, in some cultures some samples (e. g. women) are not supposed to have an opin-
ion, let alone an opinion that is different from their husband’s. If the experimenter asks about that
opinion, people can be embarrassed or become angry because the experimenter “dared” to ask such
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a question. Pretests are needed, after which subjects are asked, “What did you think about this
method?’ It is useful to use a set of scales (such as good versus bad, active versus passive, strong versus
weak) for the subjects to rate the test situation itself (Was the test situation pleasant or unpleasant?).
One of these scales could be moral versus immoral.

NB! If the study appears moral in one culture and immoral in the other, it would be necessary to
investigate the matter further before collecting much data.

It's clear from the above that there are many ways in which a difference may appear. It’s easy to
obtain a difference across cultures. The question is, Is the difference a substantive finding, or is the
apparent difference due to something that is indirectly associated with the measurement? We can
never be sure that we controlled all rival hypotheses, and so any conclusions about cultural differ-
ences must remain tentative.

The discussion presented above does not mean that we must reject all forms of testing. There
are situations in which testing is useful. If a psychologist istrying to predict grades in awhite middle-
class school, white middle-class tests can do a good job. But note the difference in the interpretation
between “This child is not going to do well in this school” versus “This child is stupid.”

Clearly, there are many pitfalls to testing, and we need to be very careful. One of the best ways
to proceed is to study the phenomenon with the help of local social scientists who understand their
culture. In addition, it is necessary to use more than one method of obtaining data, because each
method has a different meaning in each culture.

The researcher must also do separate construct validations within each culture. In a construct
validation the researcher has a theory and tests that theory. If the data hang together the way the theory
predicts, then both the theory and the measurements of the constructs must be valid.

If we have a well-developed theory that makes several predictions, and the theory is supported
by the data, some of the rival hypotheses become less plausible. Suppose our theory predicts that in
a collectivist culture people will favor the goals of their family more than their personal goals, while
in an individualistic culture they will favor their personal goals more than the goals of their family.
Suppose we collected data in rural China and rural America and we found what we predicted. In that
case many of therival hypotheses — different definitions of the constructs, different levels of motivation,
different response sets — become less plausible.

The main point to remember from this discussion is that cultural comparisons that indicate
a cultural difference are not easy. They require a lot more work, checking, elimination of rival hy-
potheses, multi-method measurements, and the like, before the cultural difference becomes plausible.
As a sophisticated consumer of cross-cultural research, you should be looking for evidence that this
extrawork, checking, and elimination of rival hypotheses were actually undertaken by the researcher.

Here are some general pointsto keep in mind when evaluating cross-cultural studies.

1. It is necessary to establish many similarities between cultures before it is possible to establish
adifference. In short, differences must be embedded into a framework of similarities. The large number
of similarities guarantees that many of the rival hypotheses are not relevant.

2. Researchers must generate methods, test items, and other measurement proceduresin all the
cultures that are to be compared. It is generally poor research strategy to develop the method in, say,
Belarus and take a chance that it will work in the United States.

Focus groups (small groups that do some brainstorming) and colleagues from each culture
should be used to generate the measurement procedures. If test items, for instance, are generated from
only one culture, they are likely to favor that culture, placing other cultures at a disadvantage. |deally,
researchers should generate items from both men and women as well as from all important groups
that make the culture heterogeneous (e. g. social class, religion, language, age, family structure).

3. Cultural difference must be demonstrated with more than one method. Especially important
is to diversify the methods and use some “operant” (minimum stimulus is presented to subjects who
operate on it, i. . give many responses, as in projective tests or sentence completions) and some
“respondent” methods (a complex stimulus is presented and the subjects make a simple response,
such as agree or disagree).
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Use these three criteria to evaluate the quality of cross-cultural studies. Those studies that use
all three are likely to be more dependable than those that do not use these strategies.

Reflection. Which criteria of good cross-cultural research have we considered?

1. Rival hypotheses were checked and eliminated.

2. Multimethod procedures were used, and they converged.

3. The study included many similarities across the cultures, and the differences were embedded in-
side the similarities.

4. Testswithin and between cultureswere consgtent, or when inconsstent were expected from theory.

5. The study was conducted ethically.

2 Emicsand eticsin cross-cultural research

Earlier I’ ve introduced the idea of etic (universal) and emic (cultural-specific) cultural elements.
If we read cross-cultural studies, we are likely to meet these constructs.

Emics, roughly speaking, are ideas, behaviors, items, and concepts that are culture specific. Etics,
roughly speaking, are ideas, behaviors, items, and conceptsthat are culture general —i. €. universal.

Emic concepts are especially useful in communicating within a culture, where one word can
sometimes be used to convey a very complex idea. For example, a geographer who has studied the
inhabitants of Tierra del Fuego told that they have a word matnihlapinatapei, which means “looking
at each other hoping that either one will offer to do something that both desire but are unwilling to be
the first to do.” We learn quite a bit about that culture by knowing the definition of this word. Thus,
by learning particular words, we get to know more about a culture.

Emic concepts are essential for understanding a culture. However, since they are unique to the
particular culture, they are not useful for cross-cultural comparisons.

Let us consider an analogy, the comparison of apples and oranges. Apples and oranges have
some common attributes, such as size, weight, price, and availability. They also have some unique
attributes, such as flavor and aroma. Clearly, if we are going to understand what an orange is, we need
to know about orange flavor. But we cannot compare apples and oranges on orange flavor, except to
say that apples do not have it. On the other hand, if we want to talk about price, we can compare ap-
ples and oranges. If we want to compare price to size or weight, we can certainly do that, too. So, we
can have atheory of size-weight-price relationships and see if it holds as well for apples as it does for
oranges, and we can even extend it to other fruits. Emics are like apple or orange flavor; etics are like
size, weight, and price. So, for certain purposes, such as comparisons, we must use etic concepts; for
other purposes, such as getting areal “taste” of the culture, we must use emic concepts.

More formally, emics are studied within the system in one culture, and their structure is discov-
ered within the system. Etics are studied outside the system in more than one culture, and their struc-
ture is theoretical. To develop “scientific’ generalizations about relationships among variables, we
must use etics. However, if we are going to understand a culture, we must use emics.

Many anthropologists work with emics and think that etics are silly. They would be of the opin-
ion that you do not know about apples by just knowing about their price, weight, and size. Psycholo-
gists want to make generalizations about people, and so they do not want to get into the details of a
single culture. Cross-cultural psychologists try both to understand and to compare cultures. They
work with both emics and etics.

The important point is to find convergence between different methods of understanding redlity.
Some “decongruction” humanists, or even some who pretend to be scientists, argue that nature is con-
structed, not discovered — that truth is made, not found. This is an extreme position. On the other hand,
subjective responses to reglity are often constructed. For example, | am aredlist, and so | do not believe
that women do not make as good chief executive officers (CEOs) as men do just because that isthe male-
dominated “congtruction” and conventional wisdom of current CEOs. But | would agree with this view
if someone showed me a convincing study, with hard criteria, that indicated that this view is correct.
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Constructionism can easily result in an image of reality that is found in only one person’s mind.
It might be good literature, but it is terrible science. The essence of science is a conversation between
the scientists and nature. It requires probing with multiple methods to replicate important findings and
establishing convergence between observations and measurements. If such convergence is broad, i. e.
includes humanistic “findings’ as well as findings obtained through scientific methods, we can be
much more certain that we have identified an important phenomenon than if we have one person’'s
argument or a single set of findings obtained in one place with only one method. An important dis-
tinction between the humanistic and the scientific method is the contrast between the subjective and
the objective. If the humanistic insight is to be taken seriously, it has to converge at some point with
other evidence; it cannot remain entirely subjective.

If we take a congtruct generated in our culture and use it in another culture, we may have a pseu-
doetic (false etic) construct. We must get empirical evidence that the construct operates the same way
in the other culture, i. e. is atrue etic, before we use it to compare the cultures. Do you remember the
discussion about congtruct validation above? That is what needsto be done to establish atrue etic. Then
we have to make sure that the etic congtruct is measured in ways that are culturally sensitive. That often
requires the use of local terms and ideas. In short, we must use both etic constructs and emic ways to
measure them. That is why cross-cultural psychologists advocate the use of both emics and etics.

The importance of emics cannot be overestimated. There are emic concepts that are extremely
difficult to understand by people who use an etic framework.

Reflection. Check yourself if you understand the terms “emics’ and “etics’. What's more im-
portant in a cross-cultural research?

3 Multimethod measurementsin cross-cultural research

We have already emphasized the desirability of using multi-method measurements in cross-
cultural studies. A range of methods is available.

1. Ethnographic Work. Ethnographic work is based on observations, with some questioning of in-
formants and occasionally an experiment or survey. In such work an anthropologist spends one or two
years among a group of people as a participant observer. After learning the local language, the scien-
tist becomes a member of the culture and often assumes one of the existing roles within the culture.
After that, observations can be done informally or formally using videotapes or films.

2. Egablishing Shared Cognitions This approach involves measuring a psychological construct
with several methods in each culture and checking if the measurements converge. However, it is impor-
tant to be able to distinguish a psychological from a demographic or cultural construct. Culture has
shared elements. So when we measure a psychological congtruct, we do not know if it is shared, and so
it may or may not be part of culture,

Triandis, Bontempo, Leung, and Hui have developed a method that allows a researcher to sort
the personal, demographic, and cultural constructs. The basic idea is to have triads (groups of three
respondents) hear a question and answer it while the time it takes for them to agree on the answer is
measured. Cultural elements do not require debate. For example, if you ask three Americans whether
fairness is important or unimportant in everyday life, they are likely to supply a “yes’ in less than
two seconds, and over 85 percent of the triads that are tested will agree. But if you ask if fame is
important or unimportant, they engage in a debate. Being famous is not a widely shared element of
American culture; some want to be famous and others do not. For those who want to be famous, this
isapersonal construct.

Using these two criteria (length of time to respond, percentage of the triads that agree), the researchers
can pick those elements of culturethat are widely shared.

3. Interviews and Surveys. These methods are often used. Some of them are informal and al-
low for questions to be asked as the interview proceeds, while others follow a rigid schedule. Inter-
views can be based on limited or representative samples of the culture.
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4. Tests. One might also use tests, atitude scales, personality scales, projective tests, and psycho-
physical tests.

5. Experiments. Experiments can be done in more than one culture, but they present special difficul-
ties. For example, it is extremely difficult to ensure that the same degree of manipulation of the inde-
pendent variables has been used in each culture.

However, some interesting results can be obtained when the same experimental procedure is
used in each culture. Strodtbeck provides an interesting example. He examined whether culture is re-
lated to the probability that the wife or the husband will win an argument. He tested ten husband-wife
pairs in each of three cultures. Navajos (where the custom is for the husband to live with his wife's
relatives, and hence one might expect husbands to have less power), Texans, and Mormons (where
traditional male supremacy is used).

The study began by asking each spouse a number of questions separately. The researcher noted
on which questions the spouses disagreed. He then put them together and tape-recorded their interac-
tions while they discussed their answer to a question and attempted to reconcile their differences.
If the couple finally agreed with the husband’s original position, that indicated husband dominance; i
f the couple finally agreed with the wife's original position, it indicated wife dominance. The hypothesis
was supported. Culture predicts who wins, with the Navajos more likely to agree with the wife and
the Mormons with the husband.

6. Content Analyses. Content analyses of children’s stories, newspaper stories, myths, formal and
informal communications, speeches, or movies produced in several cultures are used to measure atti-
tudes, motives, opinions, values, and other attributes.

It isideal to test a hypothesis with as many of these methods as feasible. Some of these methods
are “operant” in the sense that the researcher provides a minimal stimulus and the subjects provide
many responses (operate on the stimulus as they see fit when responding). For example, sentence
completion, observations, and content analyses are operant techniques. In most cases the researcher
does nothing to stimulate the production of the data. In some cases a minimal stimulus, such as
“Please write twenty statements that begin with the words | am,” is provided.

By contragt, experiments, surveys, and interviews are “respondent” methods; the subject is responding
to stimuli presented by the researcher.

Respondent methods are more obtrusive, and they are more likely to be distorted by reactivity.
The respondents are more likely to distort their answers, so that they will appear to be socially desir-
able people to the researcher, their peers, or the authorities in their culture, or from the point of view
of their culture’s ideal. In short, respondent methods are more likely to result in cultural differences
due to the method. However, it is easier to control artifacts when using respondent methods, because
the study can be replicated under a variety of conditions.

Operant methods are generally less reliable. Many observations or responses are obtained, and
it is not clear which ones are the most important. Operant methods aso have a high “drossrate” (irrele-
vant information is a high proportion of the total information obtained). Furthermore, the observer
may be biased and see or hear only what is consistent with the hypothesis.

Both kinds of methods are appropriate at different points in the research sequence. At the initial
stages of the research, when we know little about the culture, lack good hypotheses, and are dealing
with respondents who are not familiar with social science methodologies, it is best to use operant
methods. Such methods are especially good when investigating complex relationships. These rela-
tionships can be kept in mind while making additional observations. However, since these methods
are not sufficiently reliable and are difficult to check for reliability and validity, we should not reach
definitive conclusions with them. Rather, it is best to refine existing hypotheses, develop new ones,
and keep an open mind about the culture while using them.

At alater stage in the research process when more is known about the culture, the hypotheses
are more likely to be supported, and then it might be possible to design experiments, questionnaires,
and interview schedules that are appropriate for the problem. It helps also if the subjects are familiar
with the researcher’s methods, since they may then be more likely to give the same meaning as the
researcher to the testing situation.
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In other words, no method is perfect; each method has both advantages and disadvantages. The
sophisticated consumer of cross-cultural research will give more weight to findings that have been
supported by more than one method, particularly if the methods were very different.

Separate tests of hypotheses within cultures and between cultures, and with more than one
method, increase the confidence in our findings.

However, we must not assume that a test at the between-cultures level will necessarily give
the same results as a test at the within-cultures level. For example, consider the variable “degree of
industrialization” and correlate it with the variable “probability that a worker will vote for the
Communist party.”

In both India and the United States, there is a greater probability of a Communist vote in
a highly industrialized voting district than in a less industrial one. In other words, within the coun-
triesthere is a positive relationship between the variables of interest. However, when we compare the
two countries, we see a negative relationship between these two variables. In the United States, there
is a higher level of industrialization but a low probability that anyone will vote for the Communist
party; in India, thereislessindustrialization but a relatively high probability that a worker will vote
for the Communists. In short, there is a reversal of the sign of the relationship between the two vari-
ables when we study the phenomenon across versus within cultures.

This means that while we should do our analyses at both the between-culture and within-culture
levels, we need not become discouraged when these results are inconsistent. Of course, consistency
boosts our confidence that the relationship is robust. There are examples in which a hypothesis has
been tested at both levels and was supported consistently.

Unfortunately, not al researchers carry out their work ethically. Some study what is easy to
study, and as a result we know a lot more about the disadvantaged than the advantaged segments of
most cultures. When two groups are in conflict and a researcher offers to study the conflict, the weak
are more likely than the strong to accept the study. The powerful do not submit to research very easily;
that means our picture may be distorted.

Ethical research requires that subjects be informed about the study before they give their con-
sent to participate. That way they can avoid participation in studies they consider unethical or disad-
vantageous to them. But in many non-literate societies the concept of research is nonexistent, and it is
impossible for the prospective participants to provide meaningful informed consent.

With most operant methods the chances are that people will not be exposed to stress or risks. But
with respondent methods some risks can be significant. If risks beyond those of ordinary life are involved
in aresearch method, it is essential that the risks be explained to the subjects, and the subjects should have
the opportunity to decline participation. This, of course, produces other problems, such as distorted
samples consisting mostly of volunteers. Nevertheless, if risk isinvolved, the subjects must be informed.

Sincerisk is perceived differently in each culture, it isimportant to bring research collaborators into
the decision-making process at the earliest points of a project. If a method that appears risk-free in one
culture is not risk-free in another, the method may have to be changed. There are many ways to collect
data, and so it does not follow that because we change the method, we cannot test an important theory.

There are special problems of research collaboration across cultures. For example, a research
collaborator may be harmed by collaborating with someone from a culture that is politically taboo in
his or her country. In addition, it is generally believed that the researcher must leave something of
value in the culture, such as information, procedures, material goods, payments.

Mogt cross-cultural researchers have difficulties in escaping their ethnocentric (my culture is the
standard of comparison) and androcentric (my gender offers the only valid perspective on an issue)
biases. They can try to control such biases, but the choices of problems, theories, and methods are
likely to reflect such biases. For example, we cannot be sure that we have controlled such biases
when we evaluate whether or not gender inequalities are similar or different across cultures. Thus,
when evaluating cross-cultural research, it is wise to ask ourselves whether such biases may have
colored the reported findings, interpretations, and conclusions.

130

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

Reflection. Check yourself if you understand “ethnographic work”, “interview”, “test”, “ex-
periment”, “content analysis’.

4 Comparing two cultures

We cannot hope to compare two cultures unless we have more accurate understanding of each
of the cultures being compared. We must be able to eliminate the things we claim to do but actually
don't do. We must be able to describe the things we do without being conscious of doing them, and
we must make sure we are able to describe practices accurately, not haphazardly or ideally. And we
must be able to describe the situations in which we do what we do.

If the native culture habits are transferred when learning a foreign culture, it is obvious that, by com-
paring the two culture systems, we can predict what the trouble spots will be. Obvioudly, this is a huge
undertaking, and we will present a few examples that may facilitate cultural analysis and comparison.

We will expect trouble when the same form has different classification or meaning in two cultures,

A very interesting kind of trouble spot is seen when any element of the form of a complex pat-
tern has different classification or meaning across cultures. The foreign observer gives to the entire
pattern the meaning of that different classification of one element.

Example. Bullfighting has always been in my observation a source of cross-cultural misinfor-
mation. It is a particularly difficult pattern of behavior to explain convincingly to an unsophisticated
observer. | therefore choose it as atest case.

Form. A bullfight has a very precise, complex form. A man, armed with a sword and ared cape,
challenges and kills a fighting bull. The form is prescribed in great detail. There are specific vocabu-
lary terms for seemingly minute variations. The bullfighter, the bull, the picadors, the music,
the dress, etc. are part of the form.

Meaning. The bullfight has a complex of meaning in Spanish culture. It isa sport. It symbolizes
the triumph of art over the brute force of abull. It is entertainment. It is a display of bravery.

Distribution. The bullfight shows a complex distribution pattern. Thereis a season for bullfights
on ayearly cycle, there are favored days on aweekly cycle, and there is a favored time on a daily cy-
cle. The bullfight occurs at a specific place, the bull ring, known to the least person in the culture.

Form, meaning, and distribution to an alien observer. An American observer seated next to
a Spanish or Mexican spectator will see a good deal of the form, though not all of it. He will see
aman in a special dress, armed with a sword and cape, challenging and killing the bull. He will see
the bull charging at the man and will notice that the man deceives the bull with his cape. He will
notice the music, the color, etc.

The meaning of the spectacle is quite different to him, however. It isthe slaughter of a“defenseless’
animal by an armed man. It is unfair because the bull always gets killed. It is unsportsmanlike — to the
bull. 1t is cruel to animals. The fighter is therefore cruel. The public is cruel.

The distribution constitutes no particular problem to the American observer, since he has the
experience of football, baseball, and other spectacles.

Misinformation. |Is there an element of misinformation here, and if so, where is it? | believe
there is misinformation. The secondary meaning “cruel” is found in Spanish culture, but it does not
attach to the bullfight. The American observer ascribing the meaning cruel to the spectator and fighter
is getting information that is not there. Why?

Since the crudity is interpreted by the American observer as being perpetrated by the man on the bull,
we cantest to seeif those parts of the complex form —the bull and the man —are the same in the two cultures.

Linguistic evidence. We find evidence in the language that seems interesting. A number of
vocabulary items that are applicable both to animals and to humans in English have separate words
for animals and for humans in Spanish. In English both animals and persons have legs. In Spanish,
animals have patas “animal legs’ and humans have piernas “human legs.” Similarly, in English,
animals and humans have backs and necks, while in Spanish, animals have lomo and pescuezo
“animal back” and “animal neck” and humans have espalda and cuello “human back” and “human
neck.” Furthermore, in English, both animals and humans get nervous, have hospitals, and have
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cemeteries, named by means of various metaphors. In Spanish, animals do not get nervous, or have
hospitals or cemeteries. The linguistic evidence, though only suggestive, points to a difference in the
classification of animal in the two cultures. In Hispanic culture the distinction between man and
animal seems very great, certainly greater than that in American culture.

By further observation of what people say and do one finds additional features of difference. In
Spanish culture, man is not physically strong but is skilful and intelligent. A bull is strong but not
skillful and not intelligent. In American culture a man is physically strong, and so isabull. A bull is
intelligent. A bull has feelings of pain, sorrow, pity, tenderness — at least in animal stories. A bull
deserves an even chance in a fight; he has that sportsman’s right even against a man.

We can, then, hypothesize that the part of the complex form represented by the bull has a different
classification, adifferent meaning, in American culture, and that herein lies the source of the misinformation.

We should test this hypothesis by minimal contrast if possible. We find something akin to aminimal
contrast in American culture in tarpon fishing. In tarpon fishing we have a form: a fight to the exhaustion
and death of the tarpon at the hands of a man with a line and camouflaged hooks. Much of the form is
prescribed in detail. There is no large visible audience, but newspaper stories in a sense represent audience
contact. In the complex of meaning, it isa sport, and it represents a triumph of skill over the brute fighting
strength of the fish. The distribution seems somewhat different from that of a bullfight, but the differ-
ence does not seem relevant as an explanation of the difference we have hypothesized.

We now observe that the very same American who interpreted the bullfight as cruel, and applied
that meaning to the spectator and the bullfighter, will sit next to the same spectator on a fishing boat
and never think of the fishing game as cruel. | conclude that the part of the complex form represented
by the fish is quite distinct from “human being” in both American and Spanish cultures, while the part
identified as the bull is much more like “human being” in American culture than in Spanish culture.

Marginal supporting evidence is the fact that in American culture there is a Society for the Prevention of
Crudlty to Animals which concerns itsaf with the feelings of dogs, cats, horses, and other domestic animals.

A form in culture B, identified by an observer from culture A as the same form as one in his
own culture, actually has a different meaning, statute functioning units. This checklist may be helpful
in calling attention to areas that might otherwise go unnoticed.

To prepare for a comparison of another culture with the native one may be valuable to use the infor-
mant approach coupled with systematic observation of the culture in its normal undisturbed operation.

One can interview representative informants who are articulate enough to talk about what they
do. We can ask them what they do each day of atypical week and on the various special days of the
month and year. We can ask them what is done on the special days of the various turning pointsin the
life cycle, that is, birth, growing up, courtship and marriage, raising their young, retiring, dying.

What the informant reports may be classified for easier grasp and later verification and com-
parison into things he does to meet the needs of his body: sleep and rest, food and drink, shelter,
clothing, exercise, healing, cleanliness, etc.; things he does to meet the needs of his soul: religious
activities. Other things may more conveniently be classified astool activities: transportation, commu-
nication, work, training, organizations, government, etc. These groupings do not imply valid cultural
categories or units. Quite often a pattern of behavior, a structural unit such as marriage, will involve
the body, the personality, the soul, and tool activities.

One must not make the mistake of generalizing on inadequate sampling. The informants should
represent at least the major significant groups of the population. In describing a culture one should
see that what a religious person does on Sunday is not generalized to all religious groups and much
less to the nonreligious members of the culture.

Merely describing what any number of informants do in a culture does not condtitute a structural
description of the culture. Some or the things done will not be significant; that is, whether they are done
or not or whether they are done one way or another will not change the unit of behavior. Other things,
those we are interested in, will be significant: that is, doing something else will mean something else.

Systematic observation of the culture in operation will do much to eliminate the errors that the
interviews will inevitably introduce in our data. Testing in various ways for significance will also help
us eliminate useless information as well as errors.
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Even though atota analysis and comparison of any two highly complex cultures may not be readily
available for some time to come, the discussed kind of model and sample comparison will be helpful
in interpreting observations made in the actual contact of persons of one culture with another culture.

(For examples see Musbpys, CoicoeB.)

Reflection. Which aspect of Belarusian culture would you like to research?

JIPAKINIHLECKOE 3AHTIITHE 1
Plan

1. Research methods.
2. Comparing two cultures.
3. Assessment of the use of research methods.

1 Research methods

Exercise 1*. To see how different kinds of elements of subjective culture go together to form the cultural
syndromes of individualism and collectivism we'll practice a few methods.

Method 1. Self-Concept

Answer the question: Who am 1? as if giving the answers to yourself, not to someone else.
Complete the twenty sentences. Write your answers in the order in which they occur to you. Do not
worry about importance or logic. Go fairly fast.

Eg.,lam

The responses above can be scored by doing a content analysis. Examine each answer, and if it
implies a social (S) response (e. g. | amason = family; | am Catholic = religious group; | am a member
of the XY Z Athletic Club = club), score it as S. In analyzing each response, check to see if you share
a common fate with others who are members of a social unit. Clearly there is a common fate in those
examples. Families, for instance, have a common economic fate. Also, “1 am aresident of X” implies
common fate (same weather, etc.). On the other hand “1 am kind” or “1 am happy” is not an Sre-
sponse, because kind people or happy people are not a group, and it is not easy to think of a common
fate in those cases. Compute the percent S by noting what percentage of the 20 responses were S responses.
Train afriend to code your responses. You and your friend should agree on 90 percent or more of the
judgments. If you do not, you have not trained your friend adequately. Take the average S you got
from your friend and yourself and use that as the final score for this method. Collectivists have scores
in the 20 percent to 50 percent range, while individualists have scores in the zero to 15 percent range.
The most common score (mode) of Illinois undergraduates is zero.

Method 2. Attitudes
Please use a scale from 1 = disagree (false) to 9 = agree (true) to indicate your agreement or
disagreement with the following statements.

1 | would help within my means if arelative told me that he or sheisin financial difficulties.
Fadse 1 2 3 4 5 6 7 8 9 True

2. When faced with a difficult personal problem, it is better to decide what to do yourself, rather
than follow the advice of others.
Fase 1 2 3 4 5 6 7 8 9 True

3. I liketo live close to my good friends.
Fdse 1 2 3 4 5 6 7 8 9 True

4. It does not matter to me how my country is viewed in the eyes of other nations.
Fdse 1 2 3 4 5 6 7 8 9 True
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5. One of the pleasures of life isto be related interdependently with others.
Fadse 1 2 3 4 5 6 7 8 9 True

6. What happens to me is my own doing.
Fadse 1 2 3 4 5 6 7 8 9 True

7. What | look for inajob isafriendly group of coworkers.
Fdse 1 2 3 4 5 6 7 8 9 True

8. | would rather struggle though a personal problem by myself than discuss it with my friends.
Fdse 1 2 3 4 5 6 7 8 9 True

9. Aging parents should live at home with their children.
Fadse 1 2 3 4 5 6 7 8 9 True

10. The most important thing in my life is to make myself happy.
Fadse 1 2 3 4 5 6 7 8 9 True

11 When faced with a difficult personal problem, one should consult one's friends and rela-
tives widely.
Fadse 1 2 3 4 5 6 7 8 9 True

12. One should live one's life independently of others as much as possible.
Fdse 1 2 3 4 5 6 7 8 9 True

13. One of the pleasures of life isto feel being part of a large group of people.
Fadse 1 2 3 4 5 6 7 8 9 True

14. | tend to do my own things, and most people in my family do the same.
Fdse 1 2 3 4 5 6 7 8 9 True

It is obvious that the odd-numbered items are collectivist and the even-numbered items are

individualistic. To get a collectivist score, add your answers to the odd-numbered items together and
then average them. Add and average your even-numbered answers to get an individualistic score.

Method 3. Values
In the questionnaire below, you are to ask yourself: “What values are important to me as guid-

ing principles in my life, and what values are less important to me?’ Rate the values on a scale from —
1 to 7, where —1 means you reject the value, zero (0) indicates a value that is not at all important, and
7 means that the value is of supreme importance. You can use arating of 7 only once.

Begin by reading all the values. Decide (1) if you want to reject one or two of them and (2) to

which value you are going to give a 7. Then, in the blanks below, fill in your low and your high
scores (1, 2, and 5, 6, 7) and finally your 3, 4 responses.
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____National security (protection of my nation from enemies).
____Freedom (my own freedom of action and thought).
____Family security (safety for loved ones).

____Anexciting life (stimulating experiences).

___Honoring parents and elders (showing respect).
___Avaried life (enjoyment of variety).

___ Obedient (dutiful, meeting obligations).

___Choosing own goals (self-direction).

___ Self-disciplined (self-restraint, resistance to temptation).
10.__ Independent (doing my own thing).
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It is obvious that the odd-numbered items are collectivist and the even-numbered are individu-
alistic. Add the corresponding responses to get two separate scores.

The findings from these three methods tend to converge. That is, people who are collectivists
have high percent S, interdependent attitudes, and interdependent values.

Exercise 2*. Put the infor mation from the three methods together.

Method 1

We have studied people in many countries, and we have some idea of how people respond to
the first method. If your percent Sis less than 10 percent, you are likely to be an individualist; if it is
more than 30 percent, you are probably a collectivist. Let us convert your percent S scoreto a simpler
score that reflects how collectivist you are.

Your % Sis Your scoreis What the score means

Zeroto 10 1 Itisamost certain that you are an individualist.
11to17 You are probably an individuaist.

2
18 t0 22 3 This measure does not tell uswhat vou are.
23t030 4 You are probably a collectivist.
More than 30 5 Itisamost certain that you are a collectivist.

Methods 2 and 3

Consider your collectivism score and your individualism score on each scale. If one is high and
the other is low, that means you are probably average in both attributes. Remember that every person
has both tendencies, but many individuals are high in both, others are low in both, and only some
individuals are clearly individualistic or collectivist. Look for consistency among the three methods
to get a clue about who you are.

More importantly, ask yourself whether you “cheated” when you answered the questions above.
If you cheated in the individualistic direction, your culture is pushing you in that direction; if you
cheated in the collectivist direction, your culture is pushing you in that direction. This last insight is
the most important one from this exercise.

Exercise 3. What will you do in the following situations in your culture ? Which will prevail: your desire to
be seen as a friendly polite person or your need to be seen as a reliably punctual (and therefore,
polite) professional ?

1. The report which your assistant has submitted to you is one week late, incomplete and of
poor quality.

2. You are chatting with an acquaintance. He is obviously enjoying the chart and wants to con-
tinue, but you're running late for your next appointment.

2 Comparing two cultures

Exercise 4*. Read the data obtained from American teenagers (table 1) and decide whether they prove the
theory about the prevailing American values of individualism and future orientation. Then con-
duct interviewswith a few Belar usians and compare their answers.

Variation. Compar e the answer s of American and Belar usian teenager s (tables 1-2).
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Tabl e 1-0Origina Answersfrom American Teenagers

Name/ Age

Organi zation membership

Spare Time

Dreams/ Plans for the Future

Interpretation of “happiness’

TravisKeron, 17

| do some of my own work
through / with other organiza-
tions

| like to do a lot of things out-
doors such as hiking, camping, or
just listen to my radio

To start a nonprofit organization like Red
Cross

It'swhat you haveinside & what you make
of it

Beth Rosapepe,
15

Interact club. We do volunteer
in the community & help out

| read, play my flute, talk to my
friends, run quite a lot (track,
cross-country), watch TV, bake,
listen to music, play the piano &
play with my dog

Involve doing something in the field of
medicine & interacting with people. I’'m not
really sure what | want to do with my life
quite yet, but | would like to do something
where | can have direct contact with people

| don't know what happinessis We | do know,
but it is redly hard to describe. It is a feding
you get when you are okay with yoursef.
Happiness a so involves the people around you
loving you, such as your friends and family.
That isthebest | can do to answer that

Erin Koski, 16

| am not in an organization
right at thistime

Visit with my friends, read, and
relax

| wish to go to college to become a veteri-
narian

Being happy with your life

Matthew, 16

Youth group

Practice with my band

| dream | can become a successful person
and a good parent

Happiness is being one with god and fol-
lowing hisways

Nicole
braten, 15

Egoe-

Basketball, volleyball

Play basketball, volleyball, hang
out with friends

Playing pro basketball

Being content with what my job is, how
much money | have, knowing my family is
safe, and being content with who | am and
what | believein

Glen Straws, 17

| play football at South Kitsap
High School

I work and hang out with my
friends

| want to attend a 4 year college and become
a surveyor

Is not having something to worry about

Jary Alsin

| belong to various sports or-
ganizations

| like to play card games, video
games, and sports

| dream of going to ASU for college and
going on to play pro basketball

Doing things you like to do, or with people
you like

Kim Smith, 16

| don’t bdong to any organization

| play basketball with my friends,
listen to music. Homework

To go to College, become an actress or a
screenwriter

To have fun and to be happy with yoursalf

Runnel Moore,
16

Profits of Unity Step Team

Hang out with my friends, talk on
the phone, shop

| want to attend a University, get a good
job, and livein abig house

Happiness is being around my friends and
family and doing things | enjoy
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KaieWaken, 15 | On the school dance team, | Ride horses, dance listen to music, | Either to be a dancer or Olympic rider, but | Being in a place or with people you enjoy

member of peninsulapony club | bewith my friends and boyfriend redlistically a photographer ! and smiling and laughing with them
Andrew Eggen, | Hockey, Surfing | play hockey as much as possible | | dream of being a hockey player for a pro- | Happinessis being able to do what | want
16 and other physical activities fessional team
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Arik Pierce, 16 | Interact club, wedo alot of work | | drive, listen to my stereo, and | My dream for the future is to become a | Isbeing happy
volunteering for the community. | mess around on my computer computer technician or something like that
| dso play baseball on ateam
Chrissy (Chris- | | babysit children a an exer- | | talk to my friends or ride my | | want to go to a University and get ajob in | When you are fulfilling your life and en-
tiana Natalia) | cise organization horses the medical center joying it
Lundquist
Médanie Garcia, | Youth group | spend time with my friends that | Become rich, have good job Things that make you feel good
17 do not go to this school
Carly Siems, 16 | Fastpitch team | play softball, hang out with | To have a successful career, finish college | The fedling of joy that you get from doing

friends

in California and to have a family

something or being somewhere

Rachel Nunner,
16

National Honor Society

To watch TV, use my computer,
hang out with my friends, and eat

My dreams for the future are pretty unclear
now. | always thought | wanted to be fa-
mous, but I'm pretty shy so “I don’t know. |
want to go to a good college and someday
get married to awonderful guy”

That feeling you get inside that just makes
you feel good

Kenny  Simp- | No answer | hang out with my friends, go to | | plan on being part of the CIA or FBI Happiness is when you are happy and no
son, 16 the movies & party sad news are present
Faailo Pasi, 16 | Port Orchard SDA Clean, ligen to the radio, com- | Tolivealong happy life Is feeling good and everything in your life
puter, TV goes good
Joy Rosenblum, | | play defense and offense on | | ride bikes and write poems and | To be a novelist and a famous poet Doing your best at something you love and
16 my soccer team called the | play baseball having fun doing that
Lightning. We belong to the
South Kitsap Soccer Club
ClareWilson, 16 | Select soccer Party, talk on the phone, hang out | | want to be a 2™ grade teacher Getting whatever you want whenever you
with friends want and nobody gets mad at me ever
Andrea Edwards | Kitsap Juniors Volleyball Club. | | love to play sports & hang out | No answer Happiness to me means to be proud, con-
14 In this program | play volley- | with my friends. | do my home- tent, and always joyful. When I'm happiest

ball with ateam of girls. It lasts
about half a year & we travel
and play in tournaments

work after school. It takes me
about half an hour to an hour
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is when I'm surrounded by people | love
doing thingsthat | love
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Table 1 continuation

150 and having a dog

Name/ Age Organization membership Spare Time Dreams/ Plans for the Future Interpretation of “happiness’
AlanaAdkins, 17 | Malibu. It's a group of people | | hang out with my friends, play | My dream for the future is to play basket- | Family and friends, freedom to enjoy per-
who meet once a week. We | basketball and go to many sport- | ball for college and then study to become | sonal hobbies
sing and dance, listen to jokes | ing events something | love
and at the end the leaders share
about God. Afterwards we al
goto eat at A&W
Amy Schauer, 16 | Track and field, drill team, car | | drive around and hang out with | | want to be in some sort of business pro- | Being with ones you love, enjoying your-
club friends, go shopping, go to the | fession (accounting, lawyer, secretary, etc.) | self on your freetime, smiling, laughing
mall, go to the movies, go on-
ling, talk on the phone, watch TV
Clint Edwards, | | play basketball at school | usually work during my free | My dream would be working at a realy | Happiness is to succeed in everything you
17 time or wash my car and go out | nice restaurant and marrying a woman and | want to do. To have a family and wife, to
with my friends. Sometimes | | having four children hold agood job
play basketball for practice so |
can become better
Heather Bingaman | No organization I spend time with my boyfriend My future dreams are to move out with my | Happiness is spending time with my boy-
boyfriend this summer & get a full-time | friend
job, go to Olympic College starting in the
fall, marry my boyfriend, start a family af-
ter | graduate
Kevin Bell, 16 | No organization | play basketball, hang out with | Well, 1I'd like to be happily married and be | For me happiness is something that makes
my friends, play play-station, | an author or sSinger me smile and/or laugh
watch TV
Michelle Mon- | Volleyball Hang out with friends, go to the | My dreams are to become an occupational | Happiness is always being happy with your-
crief, 16 mall, drive around therapist, and to have a good job & a good | self & others. Being cheerful
family
Stephanie International Order of Rainbow | Create posters, go on the com- | | dream about going to College, and becom- | Happinessis being able to meet new people,
Dodson, 15 for Ellvis puter, listen to music ing anurse. Living in Texas, driving an F- | develop friendships and share experiences

with others

Krisina Nicole
Bossoyt

School sports and  Summer
league sports

Homework. Fastpitch and hang
out with friends
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To grow up and have fun, and be financialy
stable, have a dog fulfilling life

Happiness is being able to accept things in
life and make the best of it
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out with friends & party

degree in psychology! | want to live in
Sesttle and have anice car & money

NichdasMichad | Gig Harbor F. C. Soccer | liketo ski, I like Mountain climb- | To join the Air Force, and then become | Happinessto meis not being necessarily rich or
ing, svimming, playing soccer acommercial airline pilot wedthy, but as long as you have fun and enjoy
life
LaendaMcNell | Dance Go shopping, go to movies, hang | Going to University of WA & receiving a | My happiness is helping others & myself,

also getting new clothes!!

Tabl e 2—0Origina Answers from Belarusian Teenagers
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Name/ Age Organi zation membership Spare Time Dreams/ Plansfor the Future Interpretation of “happiness’
Mama, 15 WnTennexryanbHbIi kinyo | [loma cwky, ypoku yay, Tenesuzop | [loctynuts B By3, HaliTm xopouryto, npu- | HacrpoeHne denoBeka, Koryia OH BCEM JIOBOJIEH
«Yro ?Tne ?Korma ? CMOTpIO, CHXXY 32 KOMITBIOTEPOM, | ObUIBHYIO podeccuio

CILIIO

AmnHa, 15 lann6on KommblorepHbie Wrphl, MPOBOXKY | X04y cTarh BETEpPUHAPOM, Oyly JIEUHThH | DTO KOrna ThI JIOOHIIb, ¥ TeOs JHO0ST
BpEMSI C JPY3bSIMU KHBOTHBIX

Cgera, 16 Huyem He 3aHMMAatoch X0y Ha JIUCKOTEKH, ynTaro kuury, | IlocTynuTs Tyaa, Kyna xody Korza Bce Gnaronony4Ho B cembe, B IIIKO-
CITYIIAI0 MY3BIKY JIe, C IPYy3bsIMH

Upa, 16 TaH1EeBaNbHBINA KPYKOK Taniyro Crarb npogeccuoHaTBHBIM JAHCEPOM Korna 1ebst Bce m11004T, ¥ HET podiieM

Ouebra, 17 lann6on Ha npupone ¢ ponurensimu INoctynute yunuthcs Korna Bce xopotio B cembe

Anena, 16 TearpanbHBIN KPYKOK I'ynsaro Bo mBOpe ¢ mompy:kkamu, | Xody OBITh MEACECTPOH. Korma ¢ ToOo# Bce mpyxar u y TeOs Bce
XOXY B Kade, B TOCTH K 0alyIke BBIXOAUT

Omus, 17 bPCM Jluckoreku, BCTpeun ¢ Apy3bsMu, | AMOurmy, yaeba — pabora. Bee mo-3emHOMy | YBepeHHOCTH B OymayIieM
MY3TYCOBKH, M3pe/IKa YTCHHE

IOpa, 16 Benocmopr CropTt, npy3ns [Moctynuts B By3 JIro60BB

Jlena, 15 TaHIEeBanbHBIN KPY)KOK I'ynsaTe Ha ynuie, cMOTpETh Tene- | XOpOIIo 3aKOHYHUTD IIKOITY Korna ponurenu He pyratorcs, Bce )KUBBI U
BU30p 3JIOpOBEI

Jlrona, 14 Penxonnerns Urpars Bo aBope 1 BeTpeyarses ¢ | Crarh yuurenem Korza y nmarmsl 1 MaMbl Bce XOpOILIO, M OHU
TIOPYKKaMHU He Oorneror
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Table 2 continuation
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Name/ Age Organi zation membership Spare Time Dreams/ Plans for the Future Interpretation of “happiness’
Hacrs, 16 Her XoXy Ha MPOTyIKU C Jpy3bsiMH, | Xouy MOCTYNUTh B BY3 310pOBbE MOEH CeMbH M MOE€, KOHEYHO,
CMOTPIO TEJIEBU30P YCIIEXH B KU3HU
Cepeii, 15 Kpyxok [OHBIX HHTEIeKTya- | MysbikanbHass  1mikona  (kimacc | Hukakux. S B pacTepstHHOCTH Korna Bcero xBaraer, Bce BKIJIIOUEHO
JIOB CKpHIIKH), JIeNa0 JOMallHHe 3a-
JIaHUsl, OT/BIXal0, pacciadisioch,
JIOBOJIBHO MHOTO CHXKY 33 KOM-
MIBIOTEPOM, YUTAI0
Onebra, 16 Her CMmorpro TeneBu3op, Xoxy Ha | [locTynuts B By3, HaiiTn Xopouryto pabory | /Iy MeHS c4acTbe — 3TO0, KOrzia IMpHe3kKaroT
YAy ¢ ApY3bAMH, HMHOIZNA YH- MaMa ¥ Opatr u3 MockBbl (OHH TaM pabo-
Tal0 KHUTH, CIYIIA0 MY3bIKY TAIOT), U MBI cOOMpaeMcs BMecTe BCei
ceMbEil 3a CTOIoM
Tarbsina, 16 Kpyxok urpsr Ha rurape Urparo nHa xommnbtorepe, umrato, | [loctynmuts B By3 Ha Oyxrantepckuii ¢a- | UroObl Bce MeuThl COBUIMCH, YTOOBI B Ce-
UTparo Ha THTape KYJIBTET Mbe OBUIO BCE XOPOILIO
Awnnpeit, 17 Her 3aHuMaroch Ha Kommelorepe, ur- | I[locTynuTh B By3 Ha KommbloTepHyto Oe30- | Korma B skn3HM Bce momydaercsi, CObIBAIOT-
pato Ha ruTape MACHOCTh Cs1 TUTaHBI
Cepretii, 17 BPCM Ypoku INoctynuts B By3 Korna ucnonusitorest miansl Ha Oymyriee
Enena, 15 Knyd cnopruBHbix OanpHbIX | OOLIEHHE C py3bsIMU U yueda INoctynuts B By3 Korna 1e1 He Oe3pasznnueH Al OKpYXaro-
TaHIIEB mUX TeOs JTrozIei
Omnecs, 16 Bockpecnas mkona Urparo Ha KOMIIBIOTEPE U PUCYIO | XOUYy MOCTYNUTH B JIUIEH Korya cObIBatoTCSI BCE MEUTHI
Cepreii, 14 Hukakux KpyxkoB He moce- | Peibamka [octymute B  (usuko-maremarnueckuil | CyacThe 3TO KOrja BCe €CTh
a0 KJ1acc
Anena, 17 Her I'ynsro Ha ynmne, oOmatoch ¢ | Yexarb 3a MpaHHMILY Korza Te0st moHMMAIOT, yBaXKaroT, KOIja Th
MOIPY)KKaMH, XOXY Ha CHOpT- TIPU3HAaH, KOT/a psioM JII0OUMBIE JTION
IUTOIAAKY, CMOTPIO TEJIEBU30P,
00IIar0Cch ¢ MaMOM, Maroi, XKy
Ha JIUCKOTEKY
Pycnan, 14 Benopycckmit  ¢unuan Green | Ilocemaro OHOTHOTEKY, YUTAIO CraTh BEAYIIUM CIICIIHATTUCTOM 3aBOJIa He B nenprax...
Peace
Orer, 16 ®dan-xk1yd  ¢GyroonpHOW KO- | CMoOTpIO hyTOON [MocTynmuTh B MHCTUTYT Korma smroOumasi KoMaHIa CTaHOBUTCS
MaH eI ropona bapanosuun YEMITHOHOM
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Cepreii, 16

Cex1us py4yHOro Msua.

Cuxy 3a KOMIIBIOTEPOM

Kymute BMW

CaMoa0CTaTOYHOCTE

Juma, 17 [MapaurtoTHeIi KITyO Iocemato TpeHaxkepHslii 3ai, | [locTynuTh B By3 M Moiay4nTh MHKEeHepHYIo | Koraa Bce xopolo, Korna Tel HU B YeM He
CHKY 32 KOMIIBIOTEPOM, UTPAI0 B | CIIEHAIBHOCTH HY)XJaenbesi, U Tedst Bce 00T
¢byTOOI ¢ Ipy3BAMU
[Jennc, 15 BPCM VY TeneBusopa [Monyunts mpodeccuro, crare cnenuanu- | [logapute cyacTbe JIOIIM
CTOM IIMPOKOTO MPOPHIIS
Bstuecnas, 17 My3bikanpHast 1kona, kinacc | CnopTuBHbE HWrpel, Hanpumep, | Urparts B «Hencu» [MoGexnars

CMOTPIO TCJIIEBU30P, €37KYy Ha na4y

JUTb MalllUHYy

(doprenuaHo. ¢dyroon
Tans, 16 Her ToroBntock k mocryruienuto, ry- | Iloctynuts B By3 Korma Bce ectb: nmom, cembs, koraa Teds
JSI0 ¢ TOAPYXKKAaMH, CMOTPIO Te- JIO0AT OKPYXKAoIue
JIEBU30p
Mapra, 17 BPCM Xoxy Ha ynuly, Ha JAUCKOTeKy, | [locTynmuTe yduTbcs B By3, HaydUThCsSl BO- | XOpOILIHE OTHOIIEHUS B CEMbE, OTCYTCTBUE

OONBIIUX TPOOIEM, 3I0POBBE, UTOOBI Ye-
JIOBEKA HUYETo He OECITOKOMIO
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3 Assessment of the use of research methods

Exercise 5. Assess the way you used research methods in Activity 4.

Points to consider:

1. Doesthe survey help to prove any theory?

2. Isthe number of interviewees enough?

3. If you were given another chance what would you change in the use of research methods?

4. What theory do you want to prove? Make a list of questions to research American / British
and Belarusian cultures.

JIPAKITIHLECKOE 3AHAIIIHE 2
Plan

1. Project work.
2. Assessment of the use of research methods.

Exercise 1*. Choose a proj ect theme and make groupsto do one.
Project A. Researching character traits, personal qualitiesand attributes

1. Find the information in the Internet or other sources (e. g. advertisements, applications, thank-
you letters/ acknowledgments) which might help understand what character traits British (Americans) /
Belarusians appreciate, what personal qualities and attributes one must possess to get a job, etc.
Note: the more facts you obtain, the more valid results you get !

E xampl e 1: Two opportunities—one for a Spanish Teacher and one for an English Teacher!

We are searching for an experienced Middle School teacher who is strong in English / Spanish,
but also open to teaching math and / or social studiesif needed. We need an ambitious individual who
wantsto be involved in advising udents and ateam member who would like to be invol ved with activities
at the school. The ideal candidate does not have to be certified, but must have experience. We will
need a resume with cover letter and 2 written recommendations. We do not need salary requirements,
as the sdary is negotiable and dependent upon experience. All interested candidates should apply
online or fax resume to 8XX-XXX-XXXX, Attn: Donna. You can aso reach Donnaat 7XX-XXX-XXXX.

Exampl e 2:...Kypcbl HHOCTpaHHBIX S3bIKOB “Stream-lin€’ npurnamaroT Ha KOHKYPCHON OCHOBE MpernoaBa-
Tened (paHIy3CKOTO M MTAIBSHCKOTO SI3bIKOB. OCHOBHBIE TpEOOBAaHUS: BiaJleHHE COBPEMEHHBIMU
METOMKaMH TIPETIO[aBaHusl, SI3bIKOBAs PAKTHKA 32 pydexoM. OTBETCTBEHHOCTh, KOMMYHHUKAOEIEHOCTb.

2. Analyze people's values reflected in the obtained data.
3. Compare the data obtained in different cultures.
4. Prepare your findings to present to other sudents (not more than 15 minutes!).

Project B. Comparing lifestylesin different partsof the U. S.

1. Thelists of “What’s Hot” (popular) and “What’s Not” (not popular) compare each market with
the national American average. Read two profiles and find out lifestyle differences in Washington, D. C.
and Kentucky. The questions below might help you.
— In which location would you expect to find more political conservatives?
— If you were selling Hondas, which market would you choose?

142
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— If you were selling microwaves, which market would you advertise in?
—Which market has more young single people?
— Inwhich part of the country do people buy more American cars than foreign cars?
—Who takes more trips to foreign countries?
—Who has more PCs?

—Where could you buy a nice house for $ 100,000?

—Where do people drink more alcoholic beverages?

—Which market would you advertise in to sell exercise equipment?

WASHINGTON, DC

Area What's Hot What's Not
Lifesylehighlights| Politics, foreign travel, books, the arts Crafts, casnos, mobile homes, sweepstakes, cats
Sportsleisure Exercise, tennis, jogging, bicycling, skiing Bowling, hunting, camping, fishing, sewing
Household PCs, woks, faxes, calculators, home gyms Tillers, 126/ 110 cameras, rediners, microwaves
products
Music/ radio Classical, urban contemporary, folk, rock, jazz Golden oldies, country, religious radio
Food Bagels, fish, salad, cheese, yogurt, popcorn Sausage, pork & beans, biscuits, doughnuts, Fritos
Drink Wine, spring water, imported beer, scotch, rum | Powdered drinks, milk, lemon-lime soda, cocoa
Cars/ trucks Acuras, Hondas, Infinitis, BMWSs, Saabs, Volvos | Pontiacs, Chevrolets, Oldsmobiles, Chryders
Financial issues | Gold cards, socks, mutual funds, bonds, Keoghs | Life insurance, firs mortgages, money orders
Politics Liberals, environmental concerns, consumerism | Moderates, death penalty, pro-lifers

The nation’s capital is the kind of company town. Washington residents stand near the top
when it comes to brains (nearly two out of three have gone to college), bucks (half of all house-
holds earn more than $50,000 a year), and workaholics (there are more two-career couples here
than anywhere else). And it ranks among the nation’'s best markets for interest in politics, com-
puters, the arts, and foreign travel. With young singles drawn to the dozen area colleges and high-
glamour, low-pay Capitol Hill jobs, Washington is also a haven for the athletic-minded, with high
rates for exercise, jogging, tennis, and downhill skiing. Despite problems typical of most urban
cores — crime, drug abuse, and illiteracy — the market takes its character from its affluent suburbs,
where residents splurge on half-million-dollar-plus homes (three times the U. S. average) and drive
luxury cars by BMW, Ferrari, and Mercedes-Benz. Politically, the area is a liberal stronghold,
where environmentalists and consumer advocates are considered heroes. Socially, this is a conser-
vative town, where, according to interior designers, the most requested piece of bedroom furniture
is agood reading lamp.

Key Demographics

Total population: 4,911,402
Median household income:  $50,424
Primary ages of adults: 2544
Median home value: $165,118

Affluent metropolitan sprawl

Racially diverse singles

College education

Jobs in business, education, and public administration
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BOWLING GREEN, KENTUCKY

Area What's Hot What's Not
Lifestyle highlights | Home furnishing, muscle cars, gardening, pets | The arts, foreign travel, dancing, unions
Sportsleisure Horseback riding, target shooting, fishing Bicycling, skiing, sailing, exercise
Household products | Microwaves, tires, washers, mobile homes PCs, comedy records, 35 mm cameras
Music/ radio Country, religiousradio, college sports Jazz, rhythm & blues, Broadway musicals
Food Bacon, frankfurters, white bread, gum Beef, frozen yogurt, rice cakes, chocolates
Drink Tea, cola, orange juice, powdered drinks Imported wine, draft beer, Diet 7-Up
Cars/ trucks Lincolns, Buicks, Plymouth, Chevy Camaros | Nissans, Toyotas, VWSs, Hondas, Infinity M30s
Financial issues Mail-order medical and life insurance, loans Annuities, stocks, mutual funds
Politics Conservatives, privacy rights, death penalty Liberals, school sex ed, military cutbacks

Tourists know it as the only place to buy a drink between Nashville and Louisville. But Bowling
Green more closely resembles other Bible Belt cities with a lifestyle steeped in tradition. Folks place
their trust in God — reading the Bible and listening to religious radio are popular pastimes — and in
work accomplished by their own hand. They hunt, fish, garden, and sew at rates far above the national
average. And residents are skeptical of the latest trends, caring little for fashion clothing and gourmet
cooking. Perhaps the one area where they care about cutting-edge development is cars. they tend to
work on them, watch auto races, and take visitors to tour the local General Motors Corvette plant. Yet
even with automobiles, there's a traditional streak: Bowling Green residents tend to buy American. In
one survey, nine out of ten of the most popular models were made in the U. S. while 52 of the 53 least
popular had foreign name plates.

Key Demographics

Total population:

Median household income:
Primary ages of adults:
Median home value:

125,401
$22,937
35-54

$52,466

Lower-middle-class agricultural center
Predominantly white singles and families
Less than high school education

Farm, labor, and manufacturing jobs

2. Analyze the values people in these states value?
3. Prepare your findings to present to other students (not more than 15 minutes!).

Project C. Comparing lifestylesin the U. S. and Belarus

1. The lists of “What's Hot” (popular) and “What's Not” (not popular) compare each market
with the national American average. Read two profiles (See project B).
2. Conduct an interview with a few Belarusians on the areas in the left column, and in groups
complete the chart “What’s Hot / What’'s Not in Belarus™ (You may use the examples below).
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Area What’s Hot What’s Not
Lifestyle highlights Dacha... Arts...
Sports/ leisure Watching TV ... Bicycling...
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The table termination

Area What's Hot What's Not
Household products Crigtal... Washers...
Television News programs... Religious programs...
Music Pop... Jazz...
Food Fat pork... Besf...
Drink Beer... Coke...
Cars/ trucks Ford... Lada...
Financial issues Lottery... Credit cards...
Palitics Eastern partnership... Wars...

3. Find out lifestyle differencesin the U. S. and Belarus.
4. Prepare your findings to present to other students (not more than 15 minutest).

Project D. Learning attitudes and beliefs

1. Conduct an interview with a few Belarusian teachers on some of the areas below.
—Their typical lifestyle.
—What worries them.
—What aretheir beliefs and superstitions.
—What they dislike.
—What’s their greatest regret.
—When and where they were happiest.
—What they consider their greatest achievement.
—What they value in their friends.
—What istheir idea of perfect happiness.
—What istheir current state of mind.
—What is their motto.
2. Compare your findings with the data obtained from American teachers. Prepare your find-
ings to present to other students (not more than 15 minutes!).

TYPICAL AMERICAN LIFESTYLE

—We work Monday through Friday & look forward to the weekends when we participate in
sports, hobbies, etc.

—1"m not sure there really is one. It depends on income, family, area of the country, race, sex,
personal preference, but most people work at ajob, watch T.V., read, talk on the phone, grocery shop,
prepare meals, clean house, and do other chores, drive a car.

— | would say typical = 2 income family to support MANY conveniences — egting out, computers,
T.V., nice cars, vacations, other material goods — cloths, etc. Many youth not marrying — or waiting to
marry until they want children.

—Very busy — lots to do, many placesto go. Abundant — new cars, cloths, homes.

—There really isn't one. There are many, many different life styles. The common element is
freedom of choice.
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WHAT WORRIES THEM

—The incredible violence and destruction in the world, that my government participate in creating,
supporting. The violence and difficulties many in this country live under. My own life is basically
calm and tranquil — that it wouldn't surprise me in the near 40-50 years to find war and refugee
camps here. | truly hope not — but?

— Health, safety, money, interpersonal relationships;

— My family problems;

— The decline of the family. | feel more parents should involve themselves with the care and
nurturing of the children. As a whole, | feel our country should hold education literacy as a goal for
ALL = put money here to show it is of MAJOR importance;

—Anillnessin my family, especially cancer;

— State of the world. Reckless use of resources, wars, terrorism. Poverty & ignorance ~ and
their consequences.

WHAT ARE THEIR BELIEFSAND SUPERSTITIONS

—That we are all connected and interconnected, absolutely everything in the world / universe.
That | need to strive every day to the best possible person | can be. To treat myself and others well. To
be active in my healthcare.

— Believe in a supreme being — power greater than man.

—Astrology (to asmall degree), psychic (telepathy), also to a small degree.

—None. I'm a Christian who believes that God will and does take care of me. | believe I'm
here on earth to do God'swill. | pray daily to be the kind of person he wants me to be.

—1 believe in God and Jesus Christ and | try to follow Christian principles in my life. Santa
Claus, the Easter bunny, the troth fairy, and ghosts are beliefs from my childhood.

—1’m aChristian and believe in Jesus Christ as my savior. I’m not superstitious.

WHAT THEY DISLIKE

—Mean-spiritedness, my government, thet we don't have netional heglth care and gun control legidation.

—Violence/ intimidation. Poverty, ignorance and prejudices.

— Rude people, disrespectful children, prejudice/ bigotry / racism/ sexism / classism.

— Waste of any kind — time, energy, materials, talents.

— Sports — okay to watch parts but having to watch the whole thing T.V. unless it’s a special
program; politics.

— Baseball, football.

WHAT'STHEIR GREATEST REGRET

— 1 try not to regret anything, | believe regret is unhealthy.
— Not getting a private airplane pilot’s certification.

— Racking up my credit cards.

— Not having more children.

— Not pursuing professional baseball.

— Not being stronger / firmer with a now past ex-boyfriend.
—1 wish | had spent more time with own children.

— Not building a sun deck off our master suit in our house.
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WHEN AND WHERE THEY WERE HAPPIEST

— College days, carefree.

— Here and now.

— At home, at work, with my son, traveling, with my husband, with my family, by myself.
—While | was goofing around when | was 18-21.

—I’ve enjoyed most stages of my life. | enjoyed the years between 21-23 years old.

WHAT THEY CONSIDER THEIR GREATEST ACHIEVEMENT

—1 climbed Mt. Rainier & age 19 and became Department Chair and got my Master’s by the age 24.

— Building my own house.

— Obtaining my Master’s degree.

—Work and family.

—My son.

— Being amom and being a teacher.

— Being accepted as areal team member on an all male soccer team, out door environmental
14 day expedition.

WHAT THEY VALUE IN THEIR FRIENDS

— Honesty, sincerity, ability to talk about things seriously & with a deeper level of thought,
strong spiritual commitment.

— Communication, honesty, trust.

— Honesty and willingness to reciprocate regularly.

— Humor, honesty.

— Honesty, loyalty.

— Kindness, smiles and friendly conversation and fellowship.

— Consideration and an open mind.

WHAT IS THEIR IDEA OF PERFECT HAPPINESS

— Recreation on a sunny day! (snowboarding, waterskiing, windsurfing).
— Spending time with my children.

— Love, forgiveness of all money to live well rounded, happy children.
—A busy / happy family with time for recreation.

— No worries.

— Being healthy enough to enjoy every day equally.

WHAT ISTHEIR CURRENT STATE OF MIND

— Content.

— | am at the happiest point in my life. I'm healthy, my family’s healthy. We have good jobs and
a beautiful healthy son.

— Concern about our society! The violence of kids. Something's very very wrong here.

—A lot of work.

— Hectic, trying to stay working 2 jobsto pay bills. | need to Slow down.

— Hopeful for improved opportunities for all peoples of the world with fewer conflicts.

—Try to keep a positive outlook.
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WHAT ISTHEIR MOTTO

— Be honest, work hard, be generous.
— Don't sweat the small stuff.

— If you work hard you’ Il succeed.

— Do your best or don't do it.

— Keep trying!

Project E. Learning values from films/ literature

Choose a few sequences from an American film / English book (CD) to illustrate a value from
the list below.

Variation 1: Illustrate a few values with sequences from different American films.

Variation 2: Choose a Belarusian film and show the sequencesto illustrate the national values.

LIST OF VALUES

|. Attitude towards Age

Emphasize physical beauty and youth. Age is not highly valued. Fire older people to hire
younger people for less money. Judge aworker’s worth based on production, not seniority.

[1. Concept of Fate and Destiny

You can be whatever you want to be. Where there is a will there is a way. People have little
sense of external limits. Lack of success is your own fault. The American dream is rags-to-riches.

[11. View of Human Nature

Courts consider a person innocent until he / she is proved guilty. People are considered basi-
cally and inherently good. People can and should be trusted. If left alone, people will do the right
thing. We need to discover how the vicious killer “went wrong”.

IV. Attitude towards Change

Change is considered positive. Improvements move us closer to perfection. Traditions can be a guide,
but they are not inherently superior. A better way can always be found; things can always be improved
upon. Just because we' ve always done it that way doesn’t make it right. New is usually better.

V. Attitude towards Taking Risks

Experimentation, trial and error are important ways to learn. You can aways start over. Nothing
ventured, nothing gained. Taking risksis no real danger. A high level of personal bankruptcies is common.

V1. Concept of Sufferings and Misfortune

People rush to cheer up afriend who's depressed. We have no excuse for unhappiness nor misfortune.
If you’re unhappy, take a pill or see a psychiatrist. If you are depressed, it’s because you have chosen
to be. Be happy.

VI1. Concept of Face

It's important to tell it like it is, be straight with people. Confrontation is sometimes necessary
to clear the air. What other people say is not so crucial to survive or success. We can say what we
think without worrying about hurting people’s feelings. Honesty is the best policy.

VII1. Source of Self Esteem/ Self Worth

People judge you by how much money you make. First question at a party is “What do you do?’
Material possessions are a measure of success. You create your own worth. You are what you' ve achieved.

I X. Concept of Equality

People try to treat everyone the same. No one is superior to anyone else because of birth, power,
fame, or wealth. We are not al the same, but we are all of one value. While jogging, the President
stops a McDonald’s for morning coffee. Putting on airs is frowned upon.
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X. Attitude towards Formality

Telling someone to help themselves to what’s in the refrigerator is common. We tend to be casual
and informal in social and professional interactions. Informality is more necessary in a mobile society.
Using first names with people you've just met is fine. Using titles like Dr for someone with a Ph.D.
IS presumptuous.

XI. Degree of Realism

Things will get better. Bad things happen for reason. It can’'t get any worth. We don’t see things
the way they are, but as better than they are. Tag line of fairy tales: “They lived happily ever after”.

XI1I. Attitude towards Doing

Doing is preferred over talking. Words and talk are suspect and cheap. Be practical. Arts are an
adornment of life but not central of it.

XI1. View of the Natural World

Building dams to control rivers. Speeding clouds to produce rain. Erecting earthquake-proof
buildings. Spending billions annually on wesather prediction. The natural world is not to be feared.
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Intercultural Mediation

Plan

1. Approaches to teaching culture.

2. Characteristics of intercultura mediator.

3. Modification of negative perceptions about people from other cultures.
4. Social learning theory in cross-cultural education.

1 Approachesto teaching culture

Problem question. Why is it said that the complex, infinitely dimensional nature of culture creates
problems for those who wish to learn it and for those who must teach it?

Different definitions of culture have given rise to two different approaches to its study: histori-
cal and ethnographic. The first is based on the written tradition of texts; it understands the present and
imagines the future in the light of the past; it derives its authority from time-honoured institutions,
gatekeepers of the academy, that have codified the rules of exegesis and interpretation of written
texts. The second is based on the observation, data collection and analysis of mostly oral phenomena;
it understands the present by viewing current events in the light of their social diversity and their
relation to other contemporary events; it derives its authority from the discovery of laws that regulate
social life.

Both approaches give meaning to phenomena by placing them into appropriate historical and
social contexts and by enunciating their appropriate laws in time and space. Laws, rules and regulari-
ties are not only the fabrication of scientists. They are constantly generated by people in everyday
life. They are what distinguishes cultural meaningfulness from natural randomness. Because they
allow people to anticipate events, they often acquire a moral rigidity and righteousness that engender
stereotypes and even prejudices. Indeed, they tend to “naturalise” culture and to make one's own
ways of “thinking, speaking and behaving seem as natural as breathing, and the ways of others seem
unnatural”. Culture is always linked to moral values, notions of good and bad, right and wrong, beau-
tiful and ugly.

For many years foreign language teaching concentrated on presenting the “civilizing” aspects of
culture — the events of history marching in brisk, chronological order before a rich tapestry of art,
music, and literature. The content was divorced from language study itself. In fact, the civilization
course was often an upper division offering, frequently taught in English for the benefit of the student
in comparative literature.

The second area of culture — that dealing with the patterns and values of everyday life — was,
until recently, virtually ignored in language classes. There were several reasons for this: the contours
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of customs change; the reflection of values in daily activities may be obscure; attitudes are mutable;
and paralinguistic cues are often exquisitely subtle. While textbook writers could include fine arts
culture via neat reading passages and photos of old chateaux, they were unsure how to pin down the
more elusive sociological culture. Furthermore, most language teachers had received their own prepa-
ration in the culture-as-civilization years, and while they could distinguish a Roman arch from
a Gothic, they felt ill-equipped to present language in a sociolinguistic matrix.

In the mid-eighties, however, as the language teaching profession turned toward proficiency
testing, an examination of what constitutes communicative competence underscored the close ties be-
tween language and culture. It became clear that a course which disregards culture can produce stu-
dents who use the correct grammatical forms of a minimally expressive vocabulary to convey mean-
ing, but that such a course is sterile. Likewise, those who complete such a course often lack the moti-
vation to continue language study and have little desire to interact with members of the foreign culture.
On the other hand, courses which include the sociolinguistic factors influencing what is proper to say
to whom under what circumstances, with which emotional overtones, and with what nonverbal behavior,
must highlight the human dimension of language. For students in these courses, people on paper do
not suffice; these students are eager to try their language skills in real-life communicative situations.

The profession of aforeign language teacher now seems committed to teaching the sociological
aspects of culture as well as the traditional civilization content. Additionally, in the study of both, the
spotlight is on language as a manifestation of culture.

An analysis of how culture is transmitted and acquired across cultures discloses three factors
that might be expected.

1. Cultureistransmitted and acquired through all the perceptua modes, verbally, as well non-verbally.

2. Culture is transmitted within an integrated context, i. e. when signals through various senses
or modes send the same message.

3. Culture is acquired gradually, through repeated exposure to similar stimuli or events.

Learning aforeign culture is based on seven principles.

1. Culture, unlike language, is not comprised of fixed rules that apply to all members of one
culture. The cultural generalizations are descriptions of commonly observed patterns; they may not
hold true for every member of a given culture.

2. Cultural generalizations are different from stereotypes. The latter are applied to all members
of a particular culture and tend to limit, rather than broaden one's views of other cultural groups.
Stereotypes are exaggerated images and beliefs. The generdizations provide insight into learned behaviors
often demonstrated by many people of a given group.

3. There are no absolute “rights’” and “wrongs’, only cultural differences. What is appropriate in
one culture may be inappropriate in another culture.

4. In discussing one’s culture’s values and behavior, one should keep in mind two levels of
observation: (1) all cultures have values and ideals that their members say are true; and (2) people’s
behavior may not always reflect those values. (For example, egalitarianism/ equality is a strong value
in the United States, but in reality and practice the behavior of all Americans does not reflect thisvalue)

5. Culture does not explain all behaviour. It does greatly influence behavior, but so too do: an
individual’s personality, age, gender, economic and educational levels, life experiences, relationships,
and specific situations,

6. It is best not to overemphasize either cultural differences or cultural similarities. Those who
say, “We are all alike; we're all human” deny the shape and flavor that cultures contribute to individual
development. Those who say, “We're so different that we must stay separate” create harmful barriers
by closing their eyes to what is common to every human being.

7. Learning about culture is enriching. The more one learns about others, the more one sees
one's own culture more clearly. By learning about contrasts, we can better understand how culture
influences individuals and their communication with others.

Reflection. What principles regulate learning a foreign culture?
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2 Characteristics of intercultural mediator

Problem question. Will intercultural understanding emerge naturally if people become more
experienced?

The benefits of interculturd relations include: (1) learning about the world; (2) breaking stereotypes;
and (3) acquiring new sKkills. But, unfortunately, we know from extensive research that increased contact
alone does not lead to improved communication, contrary to the belief and hopes of many people.
In fact, says K. O’ Sullivan, increased contact can make situation worse.

According to H. C. Triandis, one of the major problems in culture learning is convincing a per-
son that culture training is worthwhile. Most people are ethnocentric and feel that others must learn
about their culture rather than that they should learn about other cultures. Many also feel that they
should learn about other cultures. Many also feel that they already know enough.

Studies on cross-cultural adjustment suggest that maintaining a balance between two cultural
patterns of behavior and beliefs can be helpful in the long term.

The intercultural mediator facilitates exchanges between people of different socio-cultural
backgrounds and acts as a bridge between national and target cultures.

The figure of the intercultural mediator originates from the need to reconcile different interests
and to safeguard some cultural values as well as some distinctive characteristics. The mediator is a
cross-cultural educator, a specialist who has to know all about intercultural pedagogy and who needs
to keep always up to date.

People of different professions are supposed to become intercultural mediators, e. g. interpret-
ers, specialists in cross-cultural communication, and foreign language teachers. Today this figure has
an essential role in the cross-cultural communication of people and it is not possible to ignore its so-
cial utility in the complex phenomenon of dialogue of cultures.

The following are some of the requisites of intercultural mediators:

1) agood command of the foreign language;

2) agood knowledge of history, culture and religion of the countries;

3) solid learning skills and knowledge of communication processes;

4) skills of mediation: attribution, transmission, interpretation, and modification skills.

The intercultural mediator also needs a number of abilities:

1) the ability to identify areas of conflict in the relationship between two given communities;

2) the ability to explain conflicting behaviours and beliefs;

3) the ability to mediate between conflicting behaviors and beliefs, resolving conflict or negoti-
ating acceptance of irresolvable conflict;

4) the ability to evaluate the quality of an explanatory system:

5) the ability to construct such a system on the basis of data from an interlocutor from a specific
cultural background.

The intercultural mediator must possess the socio-cultural competence which helps to interpret
and bring different cultural systems into relation with one another, to interpret socialy distinctive
variations within aforeign cultural system, and to manage the dysfunctions and resistances peculiar to
intercultural communication, which we refer to as “conflict”.

Reflection. What is the intercultural mediator?

3 Modification of negative perceptions about people from other cultures

Problem question. What are foreigners' attitudes to other cultures?

K. O’ Sullivan classifies foreigners' attitudes into three groups.

1. Thefirst atitude is one of unquestioned superiority. This feeling of superiority may be accom-

panied by a wide range of emotions — indifference to other cultures, feeling sorry for other cultures,
having arather patronizing concernto “help” them, through to outright dislike and contempt for them.
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2. The second attitude is characterized by recognizing the principle of cultural equality. Here
there isa desire to reduce or eliminate any feeling of superiority, even if there is actually no informed
recognition of the worth and validity of the other culture.

3. The third, and by far the least common, is one of genuine exploration, in which people seek
to see the other culture from its own perspectives and not judge it by external values. Its internal
logic, its validity, its strengths are slowly uncovered and genuine respect emerges.

Clearly, this last attitude is the most useful and constructive.

The second attitude has some merit: it is at least based on a reasonable principle. But in actual
intercultural contacts, the principle may start to crumble (Soon people find themselves saying things
like “I want to cope with this, but | can’t.”).

The first attitude is going nowhere: it doesn’t even have the desire to understand. It is based on
ignorance and fear of differences and relies on one’s own standards to judge others.

Reflection. What attitude is it necessary to develop to become an intercultural mediator?

Once negative impressions are formed, they are difficult to change. To reiterate, the best solu-
tion isto build positive impressions from the beginning. However, the latter is not always possible.

The practices of language educators and cross-cultural trainers tend to reflect the idea that pre-
diction or anticipation of what isto come can help cushion culture shock, even if what isto comeis
perceived as negative differences. For example, Seelye asserts that cross-cultural understanding will
take place as students learn what to expect in certain circumstances and why it is reasonable from the
target society’s point of view (e. g. eating snakes, being continually touched, or not keeping a promise).

G. L. N. Robinson suggests that predictability of a target cultural event, based on knowledge
alone, may actually increase negative perceptions unless the learner has mastered the skills to cope
with the event. Psychological research suggests that predictability of an event perceived as negative
may cause greater anxiety than no predictability at all. That is, awareness that a bad thing is going to
happen may cause greater anxiety than no prior knowledge, if the perceiver has not learned to cope
with or control the event. Without the learner’s confidence that “1 can cope with it,” the learner may
put up greater defenses and fight the event or avoid it altogether. Both are results of feeling inade-
quate to deal with the known, predicted differences.

Overcoming something negative or feared about another person or cultural event is, in a sense,
like getting over a phobia. It involves behavior modification.

Psychological research suggests that general predictability of a negative event may itself increase
stress and anxiety. One study about predictability and human stress identified two types of people:
those who want information about negative eventsto come, and those who do not.

Problem question. What type of people was more stressed when the negative event occurred?

Subjects were able to choose between tuning into a signal which predicted a negative event, or
listening to music. The negative event occurred regardless of the subjects choice; they were not able
to control it. Results indicated that the people who wanted the negative information were more
stressed than those who listened to the music (Miller).

Knowing a bad thing is to come and not knowing what to do about it may be akin to “learned
helplessness,” a term coined by the psychologist Seligman. Helplessness is defined in terms of the
uncontrollability of probable events. Learned helplessness may lead to a generalized belief of “can’'t
do,” which in turn affects subsequent efforts. “the motivation to respond is sapped, the ability to per-
celve success is undermined, and emotionality is heightened”.

Foreign-language students may experience a sense of learned helplessness in target cultura
situations, real or simulated.

Uncontrollability of an event, actual or believed, causes anxiety. The reverse also appears to be
true: one's actual ability to control or cope with an event as well as the potential control or belief of
“can do” aone will decrease stress.

Social learning theory explains that people’s judgment about their potential ability to cope with
a negative situation actually effects efforts to cope and subsequent actual success or failure. Within
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the context of cross-cultural encounters, people’s beliefs that they can cope with target cultural events
will affect their subsequent efforts and actual ability to cope.
Social learning theory offers approaches to coping with events perceived as negative.

Types of coping strategies

If asituation is perceived as threatening, there are three possible strategies for coping:

1) fight —taking direct action against the situation;

2) flight — escaping the situation;

3) benign reappraisal — reinterpreting the situation as less threatening (Zimbardo and Ruch).

The first two strategies are accompanied by negative emotion. Only the third actually reduces
the negative emotion.

In most psychological studies control usually means flight. In the case of cross-cultural encoun-
ters, people do not have instrumental control devices.

When people believe that the origin of control is within themselves, they are less anxious than
when control is mediated externally. For example, people who have a button to stop a shock can en-
dure the shock longer than people who know they can call for help to someone else who has the con-
trolling button. In the former case, less anxiety may occur because of the belief that relief is stable.
This idea may be applied to anxiety related to potentially negative cultural behaviors, e. g. being spo-
ken to in alouder voice or in closer proximity than accustomed.

People who believe they have no control of the effects may interpret the Situetion as, “They’ re encroach-
ing on my space.” They believe they have no mechanism for relief and may experience acute hogtility.

People who do believe they have control and attribute the effects of eventsto themselves may say,
“My standard is inapplicable here.” These people, who believe that relief is within themselves, may
experience benign reappraisal, assessing the situation as less threatening.

Problem question. What helps a foreign language learner to cope with a negative event (change
his/ her negative attitude) ?

The critical question for cross-cultural educators becomes, “How does one learn to reinterpret
asituation as less threatening?’

Social learning psychologists suggest that coping with a negative event involves active mastery.

In learning to cope, the first question which emerges is: What are we coping with? Is the con-
cern of cross-cultural educatorsto help students change attitudes or change behaviors?

Social learning theory suggests that behavioral change leads to attitude change. “One cannot
treat abstractions. It is thoughts, affective expressions, and actions which are modified” (Bandura).

In the context of foreign language and cross-cultural training programs, there are frequent reac-
tions against specification of behavioral objectives. Opponents criticize that in these contexts behav-
ioral objectives are often too narrowly defined, and refer to learning about discrete customs or habits
within the target culture. While such criticisms may be valid, behavioral objectives need not be so
narrowly defined. In social learning terms, behavioral objectives refer to a broader context. They refer
to recognizable expressions which include physiological responses, evaluative reactions and judg-
ments. For example, a Belarusian student of English may experience a negative behavioral reaction to
a breakfast of bacon with honey. A negative physiological urge may be accompanied by an evaluative
“ugh” (whether verbalized or not). A British student of Russian may respond similarly to a conversa-
tion with a Belarusian speaker which is spatially closer and more personal than what ghe is accus-
tomed to.

Social learning theory offers an approach to modifying such negative behavioral reactions
which begins with indirect experience via a model, i. e. observational learning, and then proceeds to
direct learner experience through guided participation.

“Modeling” in social learning terms does not mean mere presentation of the behavior followed by
learner imitation. Successful modeling which leads to skill mastery involves six critical conditions:

—apsychological match between the learner, the model and the modeled event;

—learners’ perception that the model is similar to themselves;
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—experience with a variety of models, multiple observations and trials with the threatening
situation;

— learner observation of positive consequences related to the potentially negative situation;

— repeated exposure to tasks which are graduated over time, and last long enough to overcome
initial anxiety;

— learner self-efficacy judgments, i. e. , that s/he “can do / can cope” with the event.

Reflection. What are the six conditions of successful modeling?

4 Social learning theory in cross-cultural education

Problem question. What isthe easiest condition to transfer the skills obtained in the native culture?

The easiest condition is the one where the environment looks the same as at home and what you
have learned to do a home is the right thing to do abroad. The most difficult condition is the one
where the environment looks the same, but a very different behavior is correct. E. g. male Belarusians
shake hands with everybody when they arrive or leave a social situation. When they arrive at work in
the morning, they go around shaking everybody’'s hand; before leaving work in the evening they do
the same. When they come to the United States, they may try to do the same there. Most Americans
would find it odd to shake hands every morning and evening.

When the environment looks very different, we know we should behave differently. The diffi-
culty with the situation that looks familiar but requires a very different behavior isthat it is deceptive
and can cause the unwary to fall into atrap.

Reflection. When does maximum positive transfer occur? When does maximum negative trans-
fer occur?

Social learning theory suggests that modifying negative perceptions about people from other
cultures involves modifying one's own behavior. Through various conditions and stages of modeling,
learners observe, participate, and eventually master the threatened behavior, giving them internal control
over reactions toward it. Learners have multiple chances to gradually approach the threastening situation
with the help of a model who is similar to themselves in a situation which has positive consequences, re-
aulting in a“can do” opinion about themselves vis-a-vis the once threatening situation. In contrast, many
approaches to lessening culture shock are marked by awareness alone, or one-time, short exercises in
which students experience hogtility and embarrassment in the name of cultural sensitization.

Awareness through lecturing and reading.

One common approach to preparing students for culture shock situations is simply to tell stu-
dents about the things which may cause the greatest problems, i. e. , the differences, and provide read-
ings on the subject. This creates a general predictability of the negative event which, as we have seen,
may cause anxiety, fight or flight.

Self-confrontation: mini-dramas.

Another approach is the mini-drama as suggested by Gorden. The mini-drama consists of from
three to five brief episodes, each of which contains one or more examples of miscommunication.
A discussion led by the teacher follows each episode. The purpose of the mini-drama is to provide
cultural information and to evoke an emotional response which results in self-confrontation (Seelye).
A discussion follows each episode. After the initial episode, guilt is usually attributed to the foreigner.
After several episodes later, participants change their opinion and attribute guilt to the English lan-
guage speaker. Seelye explains his use of this technique in the cross-cultural training of foreign lan-
guage teachers:

By identifying with the Americans of the drama and by misinterpreting the same cultural cues,
the teachers had almost experienced the embarrassment of a cultural faux pas. The emotional sensi-
tivity came from knowing that they were all vulnerable to lack of empathy.
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The above approach is quite different from a social learning approach, which ensures success
each step of the way. In the mini-drama participants experience failure and embarrassment rather than
a successful coping attempt. While learners’ sensitivity may be increased, it is questionable that feel-
ings of “can do” will be enhanced. The mini-drama s also different from the social learning approach
in that each mini-drama is a short presentation, which is presented only once and which does not
directly end in positive consequences.

Role play and cultural ssmulations.

Role play exercises and cultural simulations are contrasted with social learning theory in many
of the same respects. Role play exercises are like the example of immediately sending the man afraid
of height to the top of the tower. There israrely a similar model, no gradual approach to the goal, and
no multiple trials for psychological matching to occur.

BAFA BAFA is a cultural simulation in which students are divided into two fictitious groups:
the alphas and the betas. Each group is given a set of tasks to perform and rules for social interaction.
However, these rules are unknown to the other group. Then the groups attempt to interact. The betas
are only interested in exchanging cards in order to obtain a full set. The alphas know nothing of this
godl; instead, their goa isto make friends.

A debriefing of 15 to 50 minutes generally follows the game, which is played once and lasts
about an hour. During a debriefing session of university students who played BAFA BAFA partici-
pants were asked to describe their opinions about the other cultural group. Negative adjectives such
as “aggressive, hostile,” were used by the alphas to describe the betas. “Lazy, uncooperative” were
adjectives used by the betas to describe the alphas. Students described their own reactions as “frus-
trated, anxious, hostile.”

The simulation developers state that the purpose of the game isto simulate culture shock, a goal
which is generally fulfilled! They maintain that experiencing culture shock prior to field experience
will cushion actual shock by increasing awareness of cross-cultural problems. Social learning theo-
rists might even question these cognitive gains owing to the lack of specific, real behaviors which are
dealt with in the model of fictitious cultures. Notwithstanding the latter, the assumption here again is
that predictability of a negative event will lessen anxiety.

No research has evaluated the relationship among such cultural shock simulations, learner “can
do” judgments about coping in the target culture, and actual ability to cope in cross-cultural encounters.
According to social learning theory, such simulations may contribute to learned helplessness. shock-
ing without mastering how to cope. Participants are thrown into an anxious shock situation. They are
given no cues as to how to handle interaction. They have no means of controlling either the negative
situation or their negative reactionsto it.

While such approaches may be less beneficial than is assumed for helping students to success-
fully cope when they are the newcomer in a foreign situation, they may serve other valuable functions
in cross-cultural training. By experiencing such helplessness, participants, such as foreign language
teachers may become sensitized to the helplessness of people from different linguistic and ethnic
backgrounds when confronted with atotally new and foreign situation.

Other approaches to cross-cultural sensitization are abundant, particularly in the literature on inter-
cultural communication. The examples above serve only to provide marked contrasts with social
learning theory so the latter may be more fully understood.

Many approaches to modifying negative perceptions of people from other cultures stress
awareness and / or immediate experiences of the threatening situation, via mini-dramas, role play or
simulations. The assumption is that as learners become aware of what to expect in cross-cultural en-
counters, they should be able to respond more positively. We suggested that prediction or anticipation
of a negative event may decrease one’s actual ability to cope with the situation. Modifying negative
perceptions of other people involves modifying one’s own behavior. Change of the behavior and the
attitude will follow. Foreign language educators may gain valuable insights by applying the principles
of social learning theory to cross-cultural adaptation strategies. Learners' positive beliefs in their own
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ability to cope with the new situation result from mastery. Mastery can be achieved through successful
modeling which proceeds from indirect to direct experience according to several critical conditions:
the behaviors modeled should not overtax the learner in skill complexity; the behaviors should have
observable positive consequences; there should be multiple observational trials and models; the tasks
should be repeated and graduated over time; the model should be similar to the learner in some way
and similarly threatened as a point of departure. Each of these conditions provides psychological
matches between the learner, the modeled event and the model.
Reflection. How doesthe social learning theory influence cross-cultural education?

JIPAKINIHAECKOE 3AHIIIHE
Plan

1. Teaching socio-cultural awareness.
2. Conditions of successful modeling.
3. Development of skills of mediation.

1 Teaching socio-cultural awareness

Exercise 1. Comment on the following opinion of Edward Hall.

...There is error in two assumptions: first, that an outsider can, within a matter of months or
even years, adequately understand, explain, and describe a foreign culture; and secondly, that he or
she can transcend their own culture.

Exercise 2*. Give examples of exercises aimed to teach socio-cultural awareness and assess them. You might
use the areas below.

. Recognizing cultural images and symbols.

. Working with cultural products.

. Examining patterns of everyday life.

. Examining cultural behaviour.

. Examining patterns of communication.

. Exploring values and attitudes.

. Exploring and extending cultural experiences.

~No o, WNPE

2 Conditions of successful modeling

Exercise 3*. Read the texts and write (underline) the explanation of conditions of successful modeling (In the
first paragraph the key sentenceis under lined as an example).

PSY CHOLOGICAL MATCHING

People must be able to understand modeled behaviors if they are to be influenced by them. Psycho-
logical matching means that the modeled event matches the learner in terms of skills complexity,
function of the behavior, and value perceived by the observer.

In this regard, language educators may begin to question the idea that beginning with a normal
flow of speech is the most effective point of departure to accustom a beginning student’s ear to the
sounds of the new language.
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Learnerswill also pay more attention to the modeled behavior if the task matches their interests
or needs; that is, if they perceive the task as personally relevant or if they expect to perform a similar
task. For example, in developing empathy towards members of a particular culture, it is pointless to
model a snake-handling ceremony just because it is culturally authentic, if it is unlikely the learners
will be confronted with that situation. Before deciding which target cultural events to deal with, cross-
cultural educators may want to consider which target cultural situations are relevant to their students
and which are presented for the sake of knowledge alone, at the risk of underscoring differences.

In order to provide a psychological match with the function of the event, modeling of handling
other, more known animals, such as dogs or cats, would be a more effective point of departure. In
other words, replication of target cultural events per se may be less effective than initial presentation
of modified behaviors which provide greater matches with learners. While some aspects of the mod-
eled behaviour will necessarily be new, they must also match some existing skills, functions, and
values within the learner.

SIMILARITY OF THE MODEL

Models whom learners perceive as similar to themselves provide greater psychological matches
and therefore influence learning more than those who are perceived as dissimilar.

Ordinarily, people favor reference models similar to their own ability over highly divergent
ones whose behavior they can match only through great effort (A. Bandura).

Model similarity also refers to the idea of “similarly threatened.” Kazdin found that observa-
tions of fearful, similar models gradually overcoming their fears helps subjects reduce fears and exhibit
coping behaviour more than watching models with no fear behave in a threatened situation. This idea
of model similarity has serious, if not startling implications for cultural modeling in classes aimed at
reducing negative responses to a particular cultural group. This would suggest that models perceived
as more similar to learners might be more effective in initial stages of learning than models chosen
solely on the basis of cultural authenticity, language proficiency and expertise. Non-members of the
target culture who can appropriately and sympathetically model the given behavior may be equally or
more beneficial to fulfill the conditions of psychological match and similarity at the beginning stages
of adaptation.

VARIETY OF MODELSAND OBSERVATION TRIALS

A variety of models and observation trials offers more opportunities for potential matches with
learners. Through the process of modeling, observers select various aspects of different models and
synthesize them. Modeling in the context of social learning theory is not mere imitation, but rather a
process of innovative psychological matching. Cross-cultural educators may introduce students to a
variety of models through films, visitors, team teaching, peer teaching, and teaching by students who
have successfully completed the course or are in the next level.

A variety of models is also motivating to learners, who may reason, “If a variety of people like
me can do that, why can’'t | 7’

OBSERVATION OF POSITIVE CONSEQUENCES
Modeling of an event which learners fear is more likely to have a positive effect if the learner
observes consequences which are positive. By seeing models performing feared activities without any

harmful effects, the learner’s defensive behavior is weakened and fear is reduced. Positive feedback
and praise are also important factors.
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People will adopt high performance standards that reduce self-gratification, they will select
nonpreferred foods, they will divulge personal problems, and they will pursue formerly resisted
courses of action more readily if they see models praised for exhibiting such conduct than if models
receive no recognition for their action (Bandura).

The above example seems particularly applicable to cross-cultural encounters in which students
may be confronted with things they potentially resist.

REPEATED EXPOSURE TO GRADUATED TASKS

We have all heard the truism, “Things take time.” We suggested that cultural behaviors are ac-
quired through repeated exposure. Similarly, social learning theory stresses that behavioral change
also takestime, with gradual approaches to the new god, in steps. For aman who has a fear of height,
the worgt approach is to immediately send him to the top of the tallest tower. Throwing a person who
cannot swim into a swimming pool will likely cause a lifelong fear of the water. The old adage, “sink
or swim” is psychologically devastating. If “necessity is the mother of invention,” in certain circum-
stances it is also the mother of subsequent negative reactions and defensive behavior.

Social learning theory suggests that even the model should not immediately perform the feared
behavior, but should approach it in stages. First learners observe, then they jointly participate with the
model, and eventually they perform the task on their own.

The timing of tasks should also be graduated. It is easier to begin enduring a feared event for brief
periods of time. Gradually, the time should be increased. However, it isimportant that even initial periods
are long enough to work through stress, which increases initially. Short sessions produce more distress.

These principles may apply to any cultural behavior perceived as negative, e. g. someone per-
ceived as shouting, someone perceived as over-personal, someone perceived as cold, or eating dis-
liked foods. They may even apply to speaking the language itself, if the learner perceives the situation
as embarrassing and difficult. Through observation of the model, gradually approaching the feared
behaviour, to actual joint performance of the feared behavior, over increasingly longer periods of
time, people learn to cope with events they initially feared or perceived as negative.

LEARNERS “CAN DO” JUDGMENTS

Positive judgments about one’s own ability actually cause increased efforts in future situations,
which influences actual subsequent success. People learn to believe in themselves by mastery, by
feedback, and by setting up internal standards and rewards.

To coin yet another saying, “Nothing succeeds like success!” When people master the skills
necessary to cope and actually experience success, their positive judgment about their ability to cope
in future situations increases.

Learners judge their own degree of mastery by various criteria:

—difficulty of the task: Learners have greater feelings of success by accomplishing tasks they
perceive as difficult than those they perceive as easy;

—amount of effort and time expended: The less effort it takes for learners to accomplish the
task, the greater their feelings of success;

—amount of external aid received: The lessaid received, the gregter are learner feelings of mastery;

—dgituationa circumstances: The more difficult the Situation, the greater learner belief in their ability;

—emotional arousal: The less anxiety learners feel while accomplishing the task, the better they
feel about their ability (Bandura).

People also learn about their success through feedback from others. Like any problem solving
activity, learning to cope through taking on new behaviors requires verification of accuracy: “Is my
behavior accuraie? Are my standards appropriate?’ The new behavior may be verified directly or indirectly.
Direct feedback from teachers influences feelings of success or lack of it. Indirectly, learners may observe
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the consequences of someone else’s actions, e. g. the model’s. Students of another culture may deduce
their accuracy from the reaction of other people met in cross-cultural encounters. Students subse-
guent efforts to speak or tolerate a cultural behavior perceived as threatening will be influenced by the
reaction. A compliment about a student’s conversation ability or other positive reaction from a native
speaker goes a long way toward making a student feel successful and stimulating continued efforts
which lead to actual mastery.

Learners also verify their behavior by comparing it with the judgment of others. One’s peer group
plays a particularly important role in this comparison through social cueing. In the study of student im-
pressions of foreign people one frequent criticism was that Italians were “abrupt” (G. L. N. Robinson).
In a later training session, students were asked how they judged “abruptness.” The manner in which
students began responding was particularly interesting. First, one hand was raised. Then two. Within
minutes, a chain reaction was occurring and hands were waving across the room, as in the manner of
applauding after a second curtain call at the theatre. This manner of responding alone is an example of
social cueing. More importantly, in a similar chain reaction fashion, negative judgments about foreign
people changed to neutral judgments. An interesting finding occurred involving the few students who
responded to an open-ended questionnaire after this training session (rather than before, as with the
other students). When asked to describe their impressions of people from foreign countries, they were
the only seventh grade students in the school to respond neutrally, with the comment, “Can’t judge.”

A social learning interpretation of the findings suggests that investigator modeling, guided par-
ticipation and subsequent peer cueing influenced actual behavior and feedback as to appropriate be-
haviors. Through guided participation, students discovered their own linguistic behaviors and their
own system of evaluating abruptness. Defensive reactions to not understanding other people’s com-
municative standards were inhibited as students learned where the misunderstandings occurred.
Through social cueing the norm among the peer group no longer supported a negative judgment of
people with different linguistic standards in general, nor in reference to the Italians in particular.

In the above study it is likely that student defensiveness and belief in their inability to effec-
tively communicate influenced how they behaved toward the foreigners, and how the foreigners be-
haved toward them. Conversely, positive judgments about other people influence our positive beliefs
about coping with them, our positive behavior toward them, and their behavior toward us.

Lastly, learners “can do” judgments are influenced by their own internal standards of success
and system of rewards. Perceived control within the individual is the most effective cushion against
anxiety. Through a social learning theory approach to mastery, learners go through a process of self-
correction and learn to regulate their own behavior through an internal system of rewards. Learners
gradually correct and modify their own behavior until it matches the modeled behavior. They set up
an internal standard for what accurate match means.

When learners are themselves able to set up goals or standards to attain, correct their own be-
havior until they reach it, and reward themselves, the chances for continued success or maintenance
of the behavior are greater. Therefore, it isimportant that cross-cultural educators organize instruction
in such away that students set up attainment goals, engage in self-correction and self-rewards.

3 Skills of mediation

Exercise 4*. Analyse a set of exercises aimed to teach specific tactics of verbal / nonverbal behaviour in Unit 1
and fill the chart.

Skill of mediation Exercise
Attribution skills
Transmission skills

Interpretation skills
Modification skills
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Exercise 5*. M atch thetactics of verbal / nonverbal behaviour with the appropriate value (privacy, individu-
alism, equality). How you would transmit the cross-cultural differencesto schoolchildren ?

1. Tak on neutral and common topics.

2. Keep the appropriate distance.

3. ___ Beg pardon for having impinged on the conversational partner.

4. Avoid silence.

5. Begpecific.

6. Rely onyourself.

7. Usethe communication strategies to check if you understand the message correctly.
8. First think of possible ways of solution when you have a problem.
9. Usethe Ping-pong conversation style.

10.  Usepolite listening sounds.

11.  Make eye contact.

12.  Use open body positions.

13.  “Keep it short and simple.”

14.  Useconversational partner’'s name.

15.  Not to ask private questions.

16. _ Not to make many inquiries.

17. __ Not to impinge on the conversational partner.

18. _ Not to give advice without being asked for.

19. _ Nottourge.

20. ___ Not to show emotions openly (especially negative).

21.  Not to “open your soul.”

22. _ Not to find out people’s attitudes.

23. __ Notto be shy, e. g. to sart a conversation with aforeigner.

24. _ Not to complain.

25. _ Not to expect advice without being asked for.
26. _ Not to agree aways with your conversational partner.
27. __ Not to reproach.

28. _ Not to use imperatives and You must.

29. _ Not to monopolize the conversation.

30. _ Not to correct conversational partner’s mistakes.
31. _ Not to spesk loudly.

32. __ Not to ignore the conversational partner.

33. ___ Not to interrupt the conversational partner.

34. _ Smile.

35.  Speak about one's own achievements.

Exercise 6. Write a set of exercises on the theme “Introduction of oneself” to develop the skills of mediation.
You might scan thetextsin Appendix D.
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KOHTPOJIbHBIH BJIOK

TEMATHUYECKHUE TECTBI
What is Culture ?
Test 1

1. Choose the definition of the term “culture”.

a) The way people use language, combine verbal and nonverbal elements, and it helps listeners
understand how to interpret verbal messages.

b) A way of categorizing and processing information we receive about othersin our daily life.

c) Widely shared ideals, values, formation and uses of categories, assumptions about life, and
goal-directed activities that become unconsciously or subconsciously accepted as “right”
and “correct” by people who identify themselves as members of a society.

d) Correct behaviour for members of a particular group.

2. Choose the definition of the term “values’.
a) Concepts or beliefs that pertain to desirable end states or behaviors, transcend specific
situations, and guide selection or evaluation of behavior and events.
b) Something expensive and valuable.
c) Patterns of language and thought, and forms of behavior.
d) The smallest viable unit of a culture that can be “analyzed, taught, transmitted, and handed
down” as a complete entity.

3. Match the following values with their descriptions.

1) individualism a) Thereis no need to feel so pressured. Take it easy !

2) time b) People stagnate if they don’t make enough changes.

3) fate ¢) What happensiin life is aresult of agrand plan or destiny. People are
4) change born into either wedlth or poverty: they can't change their sausin life,
5) quiet d) Preservation and emphasis of rituals, customs, and beliefs from the
6) tradition past is very important.

7) materialism €) Be more concerned with material than with spiritual or intellectual goals.

f) People can determine, to alarge extent, the direction of their lives.
g) People shouldn’'t waste or kill time. They must rush to get things
done. They must follow their schedules to be productive.

4. Mark the following statements as either true or false.
Collectivists often...
a) tend to be concerned about the results of their actions on members of their in-group
b) emphasize self-reliance and independence
c) feel interdependent with in-group members
d) don't share resources with in-group members

5. Match the following peoples with a set of their values.
1) The British a) equality, individualism, privacy, patriotism
2) Americans b) privacy, home, individualism, tradition
c) collectivism, patriotism, hard work, loyalty
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6. Choose the least typical value of Belarusians.
a) equality
b) hospitality
C) privacy
d) honesty

Test 2

1. Write down the values which underlie the following proverbs.
a) God helps those who help themselves.
b) People who live in glass houses shouldn’t throw stones.
C) Crapa#mbix i ¥ MeKiie aHyolb.
d) Kyze! mron3i, Tysl i s1.
€) l'ocup y xare — bor y xare.

2. Match the following factors affecting American culture with the proper values.

1) geographical location a) competition
2) size b) materialism
3) foundation of the government ¢) individualism
4) when the country was founded d) privacy

5) religious background €) progress

3. Write down the corresponding value for each situation or belief.

a) A student in your history class does not let you borrow her notes from the lecture because
sheis afraid that you might do better than she does at the next exam.

b) Your next door neighbor often spends money on new stereo and video equipment. He also
usually buys a new car every three or four years.

c) One day after history class a student asks if you would like to join a study group to pre-
pare for tomorrow’s exam.

d) People donate a lot of money to an organization that will be sending scientists to live on
the planet Marsin the year 2020.

€) A recent high school graduate will attend college this fall. She has saved money from
working part-time during high school and plans to continue working part-time during college.

4. Mark the following statements as either true or false.

a) American kids never get their allowance (money) for the work about the house.

b) American kids are taught to make plans since their childhood.

) There are no redtrictions at American schools: kids are allowed to do everything they want.

d) American kids aren’t taught to work in ateam.

€) The grades at some American schools are based on students’ success in: (1) commitment to
quality; (2) work habits and attitudes; (3) communication; (4) interpersonal effectiveness;
and (5) attendance and punctuality.

f) American kids are not taught to respect other people.

5. Choose the best translation of the word “privacy” into Russian.
a) CyBEpPEHUTET JTUYHOCTH
b) nuunas xu3HB
C) IPUBATHOCTh

6. Interpret the following opinion.
Their characteristic self-confidence and the related tendency to trivialize obstacles and chal-
lenges — the we-never-met-a-problem-we-couldn’t-solve syndrome — earns Americans a repu-
tation for swagger and bravado in some quarters and for not being very realistic in others.
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Nonver bal Behaviour of English and Russian L anguage Speaker s
Test 3

1. Choose the components of nonverbal behaviour.
a) smile
b) gestures
C) agreement
d) pain

2. Mark the following statements as either true or false.
a) There are no universal gestures.
b) Facial expressions are a source of confusion across cultures.
¢) In Belarusian culture a smile just conveys politeness.
d) Belarusians don’t find it comfortable to sit close to one another.
€) The American teacher is looking for students facial responsiveness.

3. Choose the value which underlies a smile in American culture.
a) individualism
b) hard work
c) equality
d) privacy

4. Write down the appropriate distance in the following positions.
a) to the front of the speaker
b) to the back of the speaker
¢) to each side of the speaker

5. Choose the value which underlies distancing in American culture.
a) privacy
b) individualism
c) equality
d) tolerance.

6. Interpret the following practice.
In British and American cultures a smile may disguise true feelings.

7. Choose wha English language speakers say for the dightest accidenta touching of another person.
a) Sorry
b) Excuse me
c) Pardon?
d) What?
Verbal Behaviour of English and Russian L anguage Speakers
Test 4
1. Match (1) low-context and (2) high-context communication styles with their characteristics.
a) being precise
b) being explicit
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c) being ambiguous and understated with speakers
d) being open

€) being indirect

f) being reserved

2. Choose the definition of the term “direct communication style”.
a) the gyle in which verbal messagesreved the spesker’strue intentions, needs, wants, and desires
b) the style in which one person doesn’t say enough or ask enough questions to keep the
conversation moving
c) the style in which verbal messages may obscure or minimize the speaker’s true intentions,
needs, wants, and desires

3. Match people with the typical way they structure the message.
1) collectivists a) emphasize process
2) individualists b) emphasize linear logic, argument, and proof

4. Mark the following statements as either true or false.
a) Individualists have to link their presentation to the views of in-group authorities.
b) Individualists place great value on facts and little value on the views of in-group authorities.
¢) Individualists are likely to develop an argument by stating several facts and then coming
to ageneralization or conclusion.

5. Choose the explanation of “self-presentation in cross-cultural encounter”.
a) It underlies most communication.
b) It means person’s name and surname.
c) It means person’s autobiography.
d) It means how we apologise, compliment, and give advice.

6. Mark the following rules of essay writing as either true or false.
a) The topic sentence should be placed after the introduction.
b) The controlling idea is the essential part of the topic sentence.
¢) The topic sentence contains some factual information on the topic.

7. Choose the explanation of the term “cliffhanger”.
a) the pick of a mountain
b) short sentences with short words
¢) wordsto avoid
d) swear words

Test 5

1. Choose the way to answer a telephone call.
a) Antony is listening.
b) It's me, Antony.
c) Antony is speaking.
d) Yes.

2. Choose the definition of the term “pre-closing move'.
a) The signal we give to indicate to the other person that we are ready to close the conversation.
b) The body movement we use to show anxiety.
¢) The gesture we use to close something.
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3. Mark the following statements as either true or false.
a) Ina“pass-time” conversation people try to start a serious discussion or argument.
b) “Passtime’ conversations are very important if you are travelling and visiting people’s homes.
C) In“pass-time” conversations it doesn’t matter if the conversation is interrupted.

4. Choose the sentences which will make a“pass-time’ conversation below (which isn't too serious).
—Pollutionissuch @ Anyway, I’ll have to be going now. Bye!
a problem these  b) | mean, people burned coa more than they do today and everything was

days, isn't it? redlly dirty. People were dying young of awful diseases because of the dirt.
-1 ) You know, the beach at the seaside is so often covered with plastic
—-Yes. bottles.
- d) Anyway, | don’t suppose you want to discuss things any further. So
—Yes, | know. I’ll be going now. Bye!
-3 €) Yes, so much is spoilt, isn't it?
—No. f) People shouldn’t be allowed to throw their rubbish anywhere.
-4 0) People like you make these extraordinary statements. They don’t help
—Byethen. anybody. Of course, there is a pollution problem but it arises from the

very nature of our society. We want things to be cheap and we don’t
want to spend extra money on keeping industry clean.

5. Match the type of culture with the meaning of silence in conversation in this culture.
1) low-context, individualistic cultures &) disagreement
2) high-context, collectivist cultures b) strength and power
c) weakness
d) thinking there is nothing important to say
€) shyness
f) unwillingness to communicate
g) respect to the partner

6. Write down the communication strategies to avoid misunderstanding.

Test 6

1. Choose the meaning of the sound “uhhuh”.
a) the agreement with the partner
b) filling the pause of hesitation
c) the signal to close the conversation
d) the signal to indicate the listener is attending

2. Mark the following statements as either true or false.
a) People who favour high involvement conversation style use polite listening sounds.
b) An American, when listening, every 5-10 seconds pronounsyes/ | see/ uh/ uhu.
¢) Using polite listening sounds means “ I’ m listening to you, go on talking” .
d) Belarusians use polite listening sounds as often as Americans do.
€) Remaining silent in a conversation with Americans will be interpreted as showing interest
and respect.
f) Cocktail party effect means successful communication.

3. Choose the value which underlies the strategy of using polite listening sounds.
a) empathy
b) individualism

167

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

c) traditions
d) equality

4. Choose the value which underlies the strategy of remaining perfectly silent while listening.
a) privacy
b) individualism
) harmony
d) respect

5. Write down five examples of polite listening sounds.

6. Interpret the following saying.
U. U. Tokapea: «XapaKkTepHble MEXIOMETHS, COMYTCTBYIOIUE peun cobecennuka (Right.;
Yes.; Wow.; | know.) B iuuHOM 0O1ieHnN (aMepHKaHIIEB) TPOM3HOCSTCS HEMPOM3BOJIBHO M HE
OTpPaKaOT HCTHHHOTO COTIacus ¢ ropopsiuM. Yes... Right... But | don't agree with you.

7. Correct the socio-cultural mistakes.

A. The new guy started today. | took him around and introduced him to everyone in the sec-
tion. He looked pretty shy and uncomfortable, which surprised me a bit because the staff
werereally friendly to him. Then | sat him down at his desk and talked through his respon-
sibilitieswith him. | really don’'t know if he understood, but he said he did. Well, we'll see.
He seems pretty bright, but | don’t think he’s got much initiative.

B. | started work today. The supervisor took me around and introduced me to everyone in the
section. They weren't very friendly, but | didn’t let them see how uncomfortable that made
me feel. Then we went to the supervisor’s desk and he talked about the company. It was
very interesting and | really paid attention, although he really doesn’t speak very clearly. |
think 1 made a good impression on him. | suppose my briefing will start tomorrow.

Test 7

1. Mark the following statements as either true or false.
a) To address someone by his or her title is to observe formalities and therefore to put a distance
between the people involved.
b) It’s necessary to address people using the title Sr / Madam.
¢) Both married and unmarried men are addressed Mister.
d) It'simpossible to shift once established address system after a period of time.
e) It's acceptable inthe U. S. to call older people by name.
f) Belarusians comparatively seldom use each other’s names.

2. Choose the meaning of thetitle Ms.
a) The form to address a married woman.
b) The form to address an unmarried woman or girl.
¢) The form to address awoman who is not willing to show her marital status.
d) The form to address a female member of the Royal Family.

3. Choose the value which underlies the tactic of verbal behaviour such as calling people by name,
a) equality
b) privacy
¢) individualism
d) respect
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4. Choose the value which underlies the tactic of verbal behaviour such as calling people by
name and patronymic.
a) equality
b) respect
C) privacy
d) individualism

5. Write down three differences in the way people address each other in Belarusian and British
or American cultures.

6. Interpret the following saying.
U. U. Tokapesa: «PutyansHas ¢paza Do call me Bob! gaxe npu pa3HOM craryce KOMMYHUKaHTOB
(HauaMbHUK — TMOJYMHEHHBIN, TPENO/aBaTelib — CTYICHT) cama IMpEeBpaTHiIaCh B CTPATETHIO
COLMAIBHOTO KOHTAKTa».

7. Correct the socio-cultural mistakes.
a) | usually look for the wedding ring on the right hand of a woman to get sure to address her
either by the title Miss or Mrs.
b) Thetitle Miss is used to address a married woman, and Missis— to unmarried one.
¢) One should say Sorry! addressing a passer-by.

Test 8

1. Mark the following statements as either true or false.
a) Topic choice isimportant only in small talks.
b) Some aspects of politics may become an interesting topic in a conversation with an Eng-
lish language speaker.
c) If you want to make an impression on someone you should break away from small talk
and address more interesting topics.
d) Situational topics like the physical environment are acceptable in American culture.

2. Mark the following topics as (1) acceptable or (2) unacceptable among the English language
speakers.
a) conversational partner’s marital status
b) your pet
c) challenges in your profession
d) conversational partner’s age
€) your occupation
f) cars (automobiles)
g) conversational partner’s political views
h) conversational partner’sreligion
i) the national cuisine

3. Choose the value which underlies the tactic of verbal behaviour of the British such as to be
reluctant to speak about themselves and their personal affairs.
a) time
b) privacy
¢) individualism
d) tradition

169

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com
http://www.pdffactory.com

4. Write three questions or phrases which you may say to start a conversation with Americans
or the British in different situations in the first encounter.

5. Write down three topics unacceptable in conversations with Americans and the British.

6. Interpret the following saying.
| don’'t understand Americans' complimenting behaviour... | liked her sweater or shoes...
Why not to ask the cost of the items?

7. Correct the socio-cultural mistake.
Have you visited Minsk, the capital of the Republic of Belarus? ... Did you like it?

Test 9
1. Match the types of questions.
1) open questions a) genera questions
2) agree-with-me questions b) special questions
3) double questions c) digunctive questions
4) wh-questions d) alternative questions

2. Mark the following statements as either true or false.

a) Americans say it's okay to ask questions, especially during the discussion stage of an under-
taking, but not to have doubts.

b) Belarusians are usually reluctant to ask private questions.

¢) The statements are less directive than questions thus they may be more preferable in conver-
sation.

d) If one uses only open questions in a conversation it might begin to annoy people.

€) Double questions are not difficult to answer in the way you want to.

f) Usually it is better to ask the conversational partner about his/ her personality.

g) It's not polite to find out attitudes in a conversation with an English language speaker.

3. Choose the value which underlies the avoidance of asking open questions.
a) individualism
b) order
C) privacy
d) tolerance

4. Choose the value which underlies the persstence of Belarusians to get answerson their questions.
a) order;
b) individualism;
C) sincerity;
d) tolerance.

5. Write three statements / questions to ask American or British schoolchildren to research their
views upon their achievements.

6. Interpret the following saying.
Americans are like hotels: it’s easy to get into the lobby, but you never seethe basement or kitchen.

7. Interpret the following Belarusian proverb.
XT0 mbITae, TOM He Onykae (Toi He Omyn3inp).
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8. Correct the socio-cultural mistake.
D: | asked Professor Desai to discuss his new course.
S: How was the meeting?
D: He was very charming. But he avoided the subject of the new course whenever | tried to
bring it up.
S: He may be upset that you didn’t consult him in advance.
D: | don't think so. He didn’t say anything.

Test 10

1. Mark the following statements as either true or false.
a) Compliments are common conversation starters.
b) Collectivists use compliments more often than individualists.
¢) In individualistic cultures compliments confirm the individuality of each person and
encourage competition.
d) Belarusians use compliments more frequently than Americans.
€) Americans are superficial: always smiling and saying compliments.

2. Choose the compliments appropriate for the British and American cultures.
a) The hat isreally good. It suits you very well.
b) You’ ve bought a sewing machine. How much does it cost?
¢) You have a nice room.
d) Your earrings are pure gold, aren't they?
€) Wow! Linda! What did you do with your hair? | aimost didn’t recognize you. It looks grest.

3. Choose the value which underlies the frequent use of compliments in American culture.
a) equality
b) competition
c) time
d) privacy
4. Write down seven frequently used words in compliments.

5. Write an E-mail to Mr. Jones, the author of the article about cross-cultural differences which
you used in your research.

6. Interpret the following fact.
Many American women give at least one compliment a day.

7. Interpret the following belief.
Some Belarusians believe that compliment is a subtle way of suggesting that prior to the
moment of praise, the person’s performance had been inadequate.

8. Correct the socio-cultural mistake.
Thank you for the compliment, but, frankly speaking, | don’t think | deserve it.

Test 11

1. Mark the following statements as either true or false.
a) Complaining to the English speaking conversational partner helps to shorten the distance.
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b) Americans are more likely to cope on their own.

c¢) Belarusians generally complain in arather apologetic manner.

d) Your American and British friends will encourage you if you complain to them.
€) British people are said to be reluctant to complain.

2. Choose the value which underlies solving one’s own problems without asking for help.
a) individualism
b) equality
c) future
d) collectivism

3. Choose the value which underlies the cultural tradition of Belarusians to share family and
health problems with their conversational partners.
a) equality
b) collectivism
C) sincerity
d) hospitality

4. Write down the difference between British / American and Belarusian cultures in their atti-
tude towards complaining.

5. Choose the reason why many Americans don't call in with their personal problems.
a) because they don’'t want to hear them
b) because they value time
C) because the telephone calls are very expensive
d) because they are not good psychologists

6. Choose the answer the British often use when they are told something they disapprove of.
a) | strongly disapprove!
b) He / she would.
c) Don’'t trouble me.
d) He/ sheiswrong.

7. Interpret the following belief.
Americans believe that there is nothing they cannot accomplish, that solutions wait some-
where for all problems.

8. Interpret the following Belarusian proverb.
I'sta He s raBapy — rata ropa Maé raBophbIilb.

9. Correct the socio-cultural mistake.
| don't want to be difficult but... I’ve lost the taste of life. The life seems aimless.

Test 12

1. Mark the following statements as either true or false.
a) The British don't particularly like to give advice.
b) When giving advice, it's important to use forms such as “You must” .
¢) When offering advice the British may say “I tried doing this, and it worked for me”.
d) Belarusians expect to get a piece of advice when they complain to their conversational
partners.
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2. Choose the meaning of the word “to be impinged”.
a) to be inspired
b) to be accepted and liked
C) to be imposed
d) to be shocked

3. Choose the value which underlies avoidance of giving advice.
a) individualism
b) equality
C) privacy
d) modesty

4. Choosethe value which underliesthetactic of verba behaviour of Belarusians such as giving advice.
a) individualism
b) equality
c) empathy
d) modesty

5. Write down the word to finish the English saying “Give nor counsel nor salt till you're (a)...”".

6. Choose people whom Americans often address to get a piece of advice.
a) newspaper columnists
b) neighbours
C) companions
d) members of the local counsel

7. Write an E-mail to Jenifer, the student who hasn't passed her exam on British studies.

8. Interpret the following saying.
Americans are more likely to cope on their own, and refuse to ask for directions when they
are driving. I’'m especially bad in this respect! | feel aloss of self-esteem if | have to ask for
directions! | realize that | am wasting time, but it is a matter of pride to be able to get any-
where with a map.

9. Interpret the following Belarusian proverb.
An mapazpl S3bIK HE a/iBajilia 1 3yObl HE BBICHIILIIOLLIA.

10. Correct the socio-cultural mistake.
L: How are you, Jannet?
J I'mfine, thank you. And how are you, Lena?

L: Thanks, not bad. But you look tired. I'm your friend, you know... Well... Jannet, you
definitely need arest.

Cross-cultural Misunder standing
Test 13
1. Choose the meaning of the term “ethnocentrism”.
a) the geographical centre of the country

b) psychological statesthat influence overt behavior and distort perception
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C) person’s value
d) the influence of one’s own culture on the perception and evaluation of the foreign culture

2. Mark the following statements as either true or false.
a) Some people are ethnocentric, some are not.
b) People consider their own culture as the standard against which to judge others.
c¢) Ethnocentrism makes us feel superior to those who are different from us.
d) Positive stereotypes are helpful, and negative ones are harmful.
€) People all over the world see British life, customs and characteristics mainly as negative.
f) The British are conservative.
g) The British are not as cold as they are reputed.

3. Choose the value which underlies the fact that British people always form queues.
a) collectivism
b) individualism
) equality
d) order

4. Write down six countries where English is the first language.

5. Interpret the following beliefs.
a) British people believe that Americans have no culture.
b) Many Belarusians believe that Americans eat only hamburgers, and drink Coca-Cola.
c) Britain is seen by some people as a “ has-been” nation.

6. Correct the socio-cultural mistake.
When | hear stereotypical statements or questions | become angry!

Successful Cross-cultural Communication
Test 14

1. Rank the phases of adjustment.
a) culture shock;
b) initial adjustment;
¢) honeymoon period,;
d) mental isolation;
€) acceptance and integration.

2. Choose the meaning of the term * culture shock”.
a) psychological and physical discomfort from intercultural contact
b) the relational aspect of communication
c) thewillingness to make the effort required to reduce uncertainty in intercultural interaction
d) the feeling that one can control the environment

3. Choose the meaning of the idiom “afish out of water”.
a) dead fish
b) the state of the person who is living in a new culture
) openness to different points of view
d) the person who is travelling abroad
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4. Choose the factors which influence adjustment to a new culture.
a) motivation
b) language and cultural knowledge
c) personality
d) health
€) social status
f) degree of ethnocentrism

5. Write five desirable qualities which help the person adjusting to a new culture.

6. Interpret the following saying about Americans.
While the mistress of the house always stayed in the drawing room to entertain the guests, her
husband — supposedly the master of the house — worked like a servant and busily moved
around in and out of the room. This was the reverse of the cusom in our country. How strange!

IK3AMEHAILIMOHHBIE BOITPOCHI

. The notion of culture.

. Components of culture. Values as a component of culture.

. Peculiarities of culture.

. The influence of culture on people’s behaviour.

. The values of the British and Americans.

. The values of Belarusians.

. Formation of values in a society.

. Formation of value orientations.

. Therole of nonverbal behaviour in communication.

10. Aspects of nonverbal behaviour.

11. Presentation sKills.

12. Facial expressions.

13. The distance between conversational partners in Belarus and English speaking countries.
14. Politeness and face.

15. Maxims of politeness.

16. Culturally influenced communication styles.

17. Cross-cultural differences in quantity of talk in Belarus and English speaking countries.
18. Structure of messages.

19. Self-presentation in cross-cultural communication.

20. “Pass-time” conversations.

21. Opening and ending a conversation.

22. Maintaining a conversation.

23. Polite listening sounds.

24. Addressing people in Belarus and English speaking countries.

25. Acceptable and unacceptable topics in conversations in Belarus and English speaking countries.
26. Finding out information in Belarus and English speaking countries.
27. Complimenting people in Belarus and English speaking countries.
28. Complaint in Belarus and English speaking countries.

29. Giving advice in Belarus and English speaking countries.

30. Therole of cross-cultural communication in the modern world.

31. Communication as a building block of cross-cultural communication.
32. Cross-cultural communication and language.

33. Barriersto intercultural communication.
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34. Intercultural conflict and culture shock.

35. Stereotypes about the British, Americans and Belarusians.
36. Conflict management and conflict resolution styles.

37. Communicative success in person-to-person interaction.
38. The adjustment to a new culture.

39. Success in intercultural communication.

40. Cross-cultural research.

41. Emics and etics in cross-cultural research.

42. Multi-method measurements in cross-cultural research.
43. Comparing two cultures.

44. Assessment of the use of research method.

45. Approaches to teaching culture.

46. Characterigtics of intercultural mediator.

47. Modification of negative perceptions about people from other cultures.
48. Social learning theory in cross-cultural education.

49. Teaching socio-cultural awareness.

50. Development of skills of mediation.
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YYEBFHO-HCCIEJOBATEJIbCKHH B/IOK

3AJJAHUS HA CAMOKOHTPOJIb U CAMOKOPPEKIIUIO
Pazgen 1

1. CpaBHHUTE cHUCTEMBI IIEHHOCTEH aMEPUKAHIIEB M OCJIOPYCOB U MOKAXKUTE OTPAKEHUE HAIHO-
HaJIbHO-CHEU(PUIECKUX HEHHOCTEH B MPaBUIIaX 3TUKETA U CTUJIE KU3HH.

2. Ilepeuncnute 10 crienuduuecKux TaKTUK PEUYEBOTO M HEPEYEBOTO TOBEACHUS HOCHTENEH
KYJIBTYpbl HApOJIOB aHIIOSI3BIYHBIX CTPaH, 00YCIIOBICHHBIX BIMSHUEM TaKOM IEHHOCTH, KaK PaBEHCTBO.

3. [lepeuncnure 10 crienuduuecKux TAKTUK PEUYEBOTO M HEPEUYEBOTO TOBEACHUS HOCHTENEH
KYJIBTYpbl HAPOJIOB aHIIOSI3BIUHBIX CTPaH, OOYCIIOBJIEHHBIX BIMSHUEM TaKOM LIEHHOCTH, KaK CyBepe-
HUTET JINYHOCTH.

4. Ilepeunciute 10 crenupuyecknx TaKTHK PEYeBOTO M HEPEUCBOTO IMOBEICHUS HOCHTEICH
KYJIbTYpbl HApOJOB AHIIOSI3bIUHBIX CTPaH, 0OYCIOBICHHBIX BIMSHUEM TAaKOW IIEHHOCTH, KaK MHAUBH-
Tyaju3M.

5. Ha3zoBuTe 1IEHHOCTH, KOTOpbIE OOYCIOBUJIM HCIIOJIb30BAHUE BBIJIEICHHBIX CIOB B peMeiike
ckazku «Kpachas [llanouka» (Hampumep, 3amMeHa “woman” Ha “womyn”). O6ocHyiiTe CBO BBIOOD.

Red Riding Hood

There once was a young person hamed Red Riding Hood who lived with her mother on the edge of a large wood.
One day her mother asked her to take a basket of fresh fruit and mineral water to her grandmother’s house — not because
this was womyn’s work, mind you, but because the deed was generous and helped engender a feeling of community. Fur-
thermore her grandmother was not sick, but rather was in full physical and mental health and was fully capable of taking
care of herself as a mature adult. ...

6. MaTepripetupyiite MaHHBI (akT pomaHOM KymbTypbl. Hampumep, Oenopycbl TOBOPAT:
«Mycilp Tak 1 TpI6a».

7. Ha ocHOBe 3HaHUS HallMOHAJIBbHBIX LIEHHOCTEH MpeayrajaiTe moBeneHue MHO(OHA B clie-
JYIOILEN CUTYyalluu: aMEpUKAHCKUN IIKOJBHUK 3aMETHII, YTO €r0 OJHOKJIACCHUK, UMMHUIPaHT U3 Poc-
CHH, CIIMCHIBAET JJOMAIIIHEE 3a/laHuE.

8. IIpencraBere cebs coTpynHuKoM amepukaHckoi raserel (Advice column). Tlpouuraiite
MUCbMO MHO(OHA U HAITUILIUTE OTBET.

My teachers always say “ | need a strong boy to help me”, or “| need a boy to carry this.” They think boys are
stronger than us girls. They're not! | think boys and girls should be equal.

9. IIpounraiite mucemo. Ompenenute, ObUIA JIM JIOMYIIEHA COIUOKYJIBTYPHAsI MOTPEITHOCTb.
Ecnu na, onpenenure myTh BBIXOAA U3 CUTyallud HETIOHWUMAHMS.

(Extract from school letter to parents.) As part of our special activities next week we will be asking all mothers to
come and meet their child's teacher in the main hall. Thiswill give them an opportunity to discusstheir child's progress.

10. BeicTynuTe B pOJIM HOCHTENS aHTIMHCKOTO SI3bIKA B TPEIOKEHHOW CHTYaIlUH, UCTIOIb3Ys
cnenuduueckue A U3y4aeMoi KyIbTypbl TAKTUKH PEUYEBOTO U HEPEUEBOTO MTOBEICHHUS.
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Paznea 2

11. CocraBbTe nepedeHb Haubosiee TUIMHUYHBIX COLMOKYIBTYPHBIX MOTPEIIHOCTEH B peueBOM
1 HEPEUYEBOM IMOBEACHUU PYCCKOSI3bIUHOTO I0JIb30BATENsl aHINIMHCKUM SI3bIKOM, OOYCIIOBJIEHHBIX pa3-
JUYUSIMU KYJBTYP.

12. CocraBbre mepedeHb CHUTYAIM, MPOBOLIMPYIOMNX KYJIBTYPHBIH IIOK y OSOPYCOB B aHIVIO-
SI3BIYHBIX CTPaHaX.

13. CocraBbTe MepeyeHb CUTYAIHi, IPOBOIUPYIONINX KYJIbTYPHBIN IOK y HOCUTENEH aHTIINii-
CKOTO s13bIKa B benapycu.

14. O6psicHuTE ClEayIOLUe COLUOKYIBTYPHbIE IMOTPEIIHOCTH, AOMYLUIEHHbIE OelIOPYCCKUMU
CTYJIEHTaMH B POJIEBBIX UI'PAX, U UCIPABBTE UX.

1. What do you do? — I’ m just a student.

2. What are you doing tonight? — Nothing.

3. And my dream is to visit the U.S to see a large city, New York or San Francisco... — OK. | invite you to San
Francisco, my home city. What about November?

4. | have a difficult task to accomplish. Do you have timetonight to do it together?

5. Oh, it'stimeto go. — No, you must eat everything first. —Must |?

15. CporHo3upyiiTe OTpULiaTeNbHbIE TOCIEACTBUS COLUOKYIBTYPHBIX IMOTPEIIHOCTEN B pe4eBOM
Y HEPEYEBOM ITOBEACHUU PYCCKOSA3BIUHOTO NOJIb30BATENS AHITIMACKUM SI3BIKOM.

Pasnea 3

16. TIpoBepsTe, 3HACTE JIM Bbl TEPMHUHBI, UCIOJB3yeMble B Kypce «OCHOBBI MEKKYIBTYPHOR
KOMMYHHUKAIMU>» (TJI0CCAPHIA).

17. Ha ocHOBe camoaHalM3a PEYEBOrO0 W HEPEUCBOrO IOBEACHUs pa3paboTaiiTe mporpamMmy
CBOETO JTAJTbHEHIIIECTO COMUOKYIBTYPHOTO Pa3BUTHSI.

Keep in mind

Learn more about
Think of
Practice
Change

gl lwidIE

18. O6ocHyiiTe HEOOX0MMOCTh (POPMHUPOBAHMS Y YUALIMXCS CPEAHEH MIKOJIbI / TUMHA3HUHU CIIO-
COOHOCTH MOCTYIUTh B COOTBETCTBUHM C HOpPMaMH KYJIbTYPbl HAPOJOB CTPAH U3y4yaeMOro MHOCTpPAH-
HOTO SI3bIKA.

19. CocraBbTe MepedeHb BOZMOKHBIX apTyMEHTOB MTPOTHB MOAM(UKAIINH TTOBEJICHHUS B YCIOBH-
SIX THOCTPAHHOW KyJIBTYphI U MPOyMalTe KOHTPAPIyMEHTHI.

20. Otbepute (hakThl KYIBTYPOJIOTUICSCKOTO HACIIEHS, KOTOPhIe HEOOXOANMO BKIIFOYHUTEH B COJIEP-
KaHue 00yueHHs aHITIMICKOMY SI3bIKY B cpeHei mkosie / ruMuaszun. O00CHYHTE CBOM BBIOOD.
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KJIIO4Yn

Tema 1.2. [Ipeamer u cogep:kaHue KyJIbTYPbI

CeMuHapckoe 3aHsITHE

Ex. 2. Knowledge, belief, art, morals, law, customs and other capabilities or habits.

Ex. 3. E. g. Schwartz defines values as concepts or beliefs (1) that pertain to desirable end states or behaviors,
(2) that transcend specific situations, (3) that guide selection or evaluation of behavior and events, and (4) that are ordered

by relative importance.

Ex. 5.
Rank inthe scale Rank inthe scae
Menta Characteristics Difference Menta Characteristics Difference
Americans Belarusians Americans Belarusians

Privacy 1 11 10 Respect of traditions 9 9 0
Individualism 2 14 12 Respect of age &

Loyalty 3 Carefor theyoung 10 10 0
Patriotism 4 Conservatism 11 15 4
Hard work 5 Hospitality 12 1 11
Punctuality, respon- Spiritualism 13 13 0
shility 6 16 10 Friendliness 14 10
Readinessto help 12 Collectivism 15 7
Tolerance 6 Empathy 16 11

HpaKaneCKoe 3aHATHE

Ex. 2.

Factors Affecting Culture

u.s

American Vaues

Geographical location

Surrounded by two large oceans and
only two countries

Competition (one of only three countries on the continent)

Privacy (not directly affected by many other countries and borders)

Size 3,636,278 square miles Materialism (used to wide-open spaces and many unlimited resources —
think of the cost of utilitiesin the U. S. compared to other countries)
Foundation of thegovernment | No controlling kings, churches; peo- | Individualism (more influence from peopl e than from a single governing unit)
ple el ect representatives
When country wasfounded | 1776 Progress (strong belief in quick progress because of what has already hap-

pened inthelast 200 years)

Religious background

Peopl e (Protestants) escaping persecu-
tion in Europe)

Individualism (make more of one's own choices)
Self-reliance (forced to survive when first arrived in country)

Tema 1.2. HepeueBoe noBeieHne HoCUTEIEH KYJbTYP
HApPO/I0B aHIJIOA3BIYHBIX cTpaH u beaapycn

HpaKaneCKoe 3aHATHE

Ex.11.a.1.07m;457cm; 152cm.b.45.7cm—-12m.c. 3.7 m.
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Ex. 18.

DOs DON’'Ts

Smile Stay too close to the partner

Tema 1.3. PedyeBoe moBeneHne HOCHTE e KYJIbTYP HAPOI0B
AHI0SI3bIYHBIX cTPaH u beaapycu

CeMuHapcKoe 3aHsITHE

Ex. 4.1-b; 2-a; 3-c.

I[IpaxTnyeckoe 3ansiTue 2

Ex. 12. Analyss. A and B have different approaches to acknowledging complex information / instructions.
A seems to be looking for more explicit acknowledgement strategies — perhaps using words like “Uh-uh”, “Yes, | under-
stand” while listening to the instructions, or perhaps doing partial echoes of the instructions. B, on the other hand, shows
that he is attending by concentrating and listening carefully.

Repair: A could shift his strategy. If he is concerned whether B is attending he could explicitly ask for a recap of
the ingructions: “Now, let’s just check all that. Could you run through all the details for me just to see that we're abso-
lutely clear.” B, in turn, perhaps needs to investigate the reason for A's irritation, perhaps by observing other people from
A's culture listening to instructions.

IIpakTuyeckoe 3ansiTue 4

Ex. 10 (variation). American “friendliness’ (due to equdity) should not be confused with “friendship.” In the Belaru-
San culture dueto collectivism if one has already talked with another for a period of time, asin greetings, or in small talk, on
meeting them again, there isa dight social obligation to talk with them again.

IIpakTuyeckoe 3ansiTue 5

Ex. 8. 1. | imagine you have some plans for the coming week. 2. It isn't always easy to get on with one's parents.
3. Itisdifficult to know what to do when neighbours are annoying. 4. It must be difficult to live on such a small amount of
money.

Ex. 12. E. g. | & R+D (Initiate & React + Develop).

IIpakTuyeckoe 3ansiTue 6

Ex. 13. Analysis. Some mismatch of values and expectations appears to occur. Culture A presumably values
weight as an indicator of good health, robustness, and perhaps even prosperity — and may express this compliment even if
the other party shows no sign or physical changeat al. That is, it may be figuratively rather than literally intended.

Speaker B, on the other hand, does not share this concept and seems to have interpreted it literaly. In A's culture,
an increase in weight may be regarded as unattractive or asign of lack of self-discipline.

Cultures A and B may share the same goal, try to say something pleasant and positive to someone you haven't seen
in quiteawhile, but have different ways of achieving this shared goal.

Repair: Speaker B should not trust her first assumption, namely that a statement of weight gain is intended liter-
aly. If shefeels concerned about A’'s statement, she should attempt adirect repair such as, “ Sorry, but people in my culture
get a bit upset when you tell them they're fat” . Speaker A, in return, should not assume her formulawill transfer success-
fully into another culture. To repair the problem she could ask Speaker B why her statement has drawn this reaction.

IIpakTuyeckoe 3ansiTue 8

Ex. 14. a. Dear Very Desperate,
Lying to anyone, especially your parents, is not a good idea. Sooner or later, you're going to get caught. Tell this
boy that your parents don’t approve of your dating yet and see what he says. If he's as interested in you as he seems, he
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might be willing to just see you as a friend for another year. You could have him over to your house and introduce him to
your parents as a friend and see what they say. If he wants more out of your relationship, you'll have to consider whether
or not it's worth risking the trust of your parents so you can date him.
Sincerely,
Méelissa.

b. Dear Very Angry,

Have you ever told your friend how you feel ? Don't let her take advantage of you! Be firm and tell her that
you think she’'s not being fair. Tell her that when you agreed to share the job with her, you expected that you' d both do
equal work, but that you fed it hasn't worked out that way. The next time something hard needs to be done, why not to
suggest to her that shedo it ? Don’t ask her in a nasty way, just pleasantly suggest to her that since you did the last dif-
ficult chore, it’s now her turn. Or, if that doesn’t work out, you could ask her to find another baby-sitting job ! After all,
this was your job first. But, if you don’t think you can do that, then maybe you should start looking for a new family to

baby-sit for.

Sincerely,
Méelissa.

Tema 2.3. YenenHoe MeKKYJIbTYPHOE 00IIeHHE

HpaKaneCKoe 3aHATHE

Ex. 2.1-c; 2-f; 3a;4-g;5i;6-b; 7-h; 8e; 9-j; 10-d.

Tema 3.2. O0yueHue HHOCTPAHHOM KYJIbTYpe

HpaKaneCKoe 3aHATHE

Ex. 4.

Skill of mediation

Exercise

Attribution skills

Decide what values underlie the following practices.

Transmission skills

determines the address system.

Role-play the situation: You are a teacher and explain to schoolchildren the rule of positive politeness which

Interpretation skills

Imagine you talk to an English language speaker. Interpret the following practices...

Modification skills

Role-play the following situation.

Ex. 5.
Vaue DOs DON'Ts
1. Talk on neutral and general topics. 4. A private questions.
2. Keep the distance. 5. Makeinquiries.
3.Beg pardon for having impinged on the conversational | 6.mpinge on the conversational partner.
Pri partner 7. Give advice without being asked for.
ivacy
8. Urge.
9. Openly show emotions.
10. “Open your soul.”
11. Find out peopl€'s attitudes
1. Speak about on€'s own achievements. 7. Beshy.
2. Avoid silence. 8. Complain.
3. Be specific. 9. Expect advice without being asked for.
Individualism 4. Rely on yoursdlf. 10. Always agree with the conversational partner
5. Use the communication strategiesto check if you understand
the message correctly.
6. When you have a problem first think of possible ways of
its solution
1. Use the Ping-pong conversation style. 8. Reproach.
2. Smile. 9. Use imperatives and You must.
3. Use polite listening sounds. 10. Monopolize the conversation.
Equality 4. Make eye contact. 11. Correct conversational partner’s mistakes.
5. Use open body positions. 12. Speek loudly.
6. Keepit short and smple. 13. Ignore the conversational partner.
7. Use conversational partner’s name 14. Interrupt the conversational partner
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IJIOCCAPUI

A

ACCOMMODATING STYLE — a conflict resolution styles which emphasizes an indirect
approach for dealing with conflict and a more emotionally restrained manner.

ACHIEVEMENT CULTURE - “big C”, e. g. history, geography, institutions, literature, art,
music, and the way of life.

ADAPTABILITY —adaptability is the capability to alter the structure and attributes of the psychic
system to meet the demands of the environment, and to suspend or modify cultural ways to creatively
manage the dynamics of cultural difference. Self-altering, creative adaptation capacity is the meta-
competence for intercultural communication.

ADAPTORS — gestures which are related to managing our emotions.

ANXIETY — A high degree of unfamiliarity and uncertainty produces high anxiety or stress on
the part of communicators, and anxiety compounds the problems presented by other intercultural
communication obstacles.

ARTIFACTS (extensions of physical self) — people communicate consciously and uncon-
sciously by physical extensions of themselves, such as dress, gifts, or cars. These extensions are inter-
preted differently in different cultures.

ATTITUDE — attitudes are psychological statesthat influence overt behavior and distort percep-
tion. They cause interpretation of events in predisposed ways.

B

BARRIER - obstacles in communication (See Obstacles of perception, Obstacles of process).
BEHAVIOUR CULTURE - “little ¢’ which includes culturally-influenced beliefs and perceptions
expressed through language and cultural behaviours that affect acceptability in the host community.

C

CODABILITY —there are categories of “high codability” where people (1) use a single word to
name the object, (2) communicate about it very quickly, and (3) agree among themselves concerning
what to call it; and, by contrast, “low codability” where people cannot communicate either quickly or
accurately about the subject.

CODE — A cultural code is a system of words or nonverbal behavior that has acquired certain
arbitrary meaning within a culture. A code is a systematic collection of regulations and rules of behaviour.

COGNITION — different cognitive styles result in different perceptions of reality.

COLLECTIVISM — one of the most fundamental ways in which cultures differ is in the dimen-
sions of individualism versus collectivism. Collectivists interact closely and are interdependent. They
are best encouraged by appealing to their group spirit and by requesting cooperation. Persons in indi-
vidualistic cultures are motivated by stressing individual competition.
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COMMUNICATION — communication takes place when communicators arrive at acceptable
shared meaning of an intended message, or when an unintended message has been correctly interpreted.

COMMUNICATION STYLE — it refers to the way people use language, combines verbal and
nonverbal elements, and it helps listeners understand how to interpret verbal messages. Recognizing
different communication styles helps us understand cultural differences that extend beyond the words
we speak.

CONSCIOUS COMPETENCE — A stage of competence where we modify our behaviour to
take into account the fact that we are communicating with a person from another culture.

CONSCIOUS INCOMPETENCE — A stage of competence where we are aware that we misin-
terpret others behavior but do not know what to do about it.

CONFLICT - the interference between two or more interdependent individuals or groups of
people who perceive incompatible goals, values, or expectations in attaining those ends.

CONTEXT — nonverbal behavioral context, in addition to communicating on its own, affects,
amplifies, explains, and supplements verbal language behavior. It is estimated that two-thirds to
three-fourths of communication is through context. Different cultures use context differently to com-
municate, and this difference greatly affects intercultural communication.

COPING A THREATENING SITUATION — possble strategies for coping a situation which is
perceived as threatening include “benign reappraisal / fight / flight”, or reinterpreting the situation as
less threatening / taking direct action against the situation / escaping the situation).

COURTESY - courtesy is culturally dictated communicative ritual.

CROSS-CULTURAL —thisterm is used synonymously with intercultural.

CULTURAL DISSIMILARITY - distance between the two cultures.

CULTURE - culture refers to “knowledge, experience, meanings, beliefs, values, attitudes,
religions, concepts of self, the universe and self-universe, relationships, hierarchies of status, role
expectations, spatial relations, and time concepts’ accumulated by a large group of people over
generations through individual and group effort. “Culture manifests itself both in patterns of language
and thought, and in forms of activity and behavior.”

CULTURE SHOCK — when you are thrust into another culture and experience psychological
and physical discomfort from this contact, you have become a victim of culture shock.

D

DIRECT COMMUNICATION STYLE — verbal messages reveal the speaker’s true intentions,
needs, wants, and desires; the emphasis is on low-context communication.

DIRECTNESS — Low-context communicators usually express themselves directly in words and
most often intend the words they use to be taken literally — the contents of the verbal message are di-
rect and information-specific. High-context communicators are less direct in style and often use
words in aritual fashion — the intended message may be communicated by context, with the words of
the message being information-nonspecific.

DISCRIMINATION — the behavior that results from stereotyping or prejudice — overt actionsto
exclude, avoid, or distance oneself from other groups.

DISCUSSION STYLE —A conflict resolution styles which combines the direct and emotionally
restrained dimensions and emphasizes a verbally direct approach for dealing with disagreements

DYNAMIC STYLE — A conflict resolution styles which uses an indirect style of communicat-
ing along with a more emotionally intense expressiveness.

E

EFFECTIVE COMMUNICATION — we give the same meaning to the behavior of others that
they give to their own behavior.
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EMBLEMS (gestures) — A gesture assigned a specific meaning in a culture is called an emblem.
Gestures that are foreign to us create non-understanding, and we know that we do not understand.
Homomorphic gestures are the same or similar in form, but since they carry different meanings, these
gestures frequently generate misunderstanding.

EMIC — emic means viewed from an internal, intracultural perspective, that is, culture-specific.
It refersto cultural characteristics that pertain to or are significant units that function with other units
in alanguage or other system of behavior. “The emic view is monocultural with its units derived from
the internal functional relations of only one. . . culture a atime.” Pronunciation rhymes with “anemic.”

ENGAGEMENT STYLE —A conflict resolution styles which emphasizes a verbally direct and
confrontational approach to dealing with conflict.

ETHNOCENTRISM — when perceptions learned through acculturation are narrow and cause
rigid behavior they are ethnocentric.

ETHNORELATIVISM —A willingness to take account of the belief, norms, values and practices of
other cultures when interpreting and judging the behaviour of those who belong to them.

ETIC — etic means viewed from an external, intercultural perspective, that is, culture-general. It
refers to cultural characterigtics that pertain to, or are raw data of, a language or other area of behavior,
without considering the data as significant units functioning within a system. “The etic view is an
alien view — the structuring of an outsider” looking in. Pronunciation rhymes with “phonetic.”

EYE CONTACT - cultures have explicit rules regarding eye behavior such as staring, fre-
guency of contact, and lowering the eyes. The same behavior can have different meanings in different
cultures, giving rise to misinterpretation. Direct eye contact can signify honesty and attentiveness or
disrespect and boldness, depending on the culture.

F

FACE — face is a person’s value, standing, or prestige in the eyes of others. In many cultures
maintaining face is of great importance, and one must take great care in disagreeing, criticizing,
or competing.

FACE-THREATENING BEHAVIOUR — dogmatism, direct orders, correction, contradiction,
prohibitions, etc.

FACIAL EXPRESSIONS — there may be some universal patterns of facial expression, such as
an expression indicating happiness. However, since cultural rules may dictate the use of a facial
expression for other purposes, an expression of “happiness’ may express anger or mask sadness.

G

GENDER - cultures regard some behaviors as masculine or feminine; behavior associated with
one sex is usually considered inappropriate for the other.

GLOBAL VILLAGE — aterm to describe aworld in which communication technology — TV,
radio, news services — brings news and information to the most remote parts of the world.

H

HAPTICS (touch) — although human beings are born with a need for touch, cultures train hu-
mans as to what and how much touch is acceptable as they mature. People in collective cultures touch
each other more than those in cultures that stress the individual. Collective cultures are called high-
contact, and individualistic cultures are called low-contact.

HIERARCHY - all living things have a ranking order, and the use of hierarchy differs from cul-
tureto culture. The concept of hierarchical distance affects the degree of formality in communication.
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Steep hierarchy in a society encourages respect of classification, rank, order, and harmony. A flat hi-
erarchy has a decentralized and democratic perspective that encourages participation based on de-
classification, equality, exploration, and adventure. There is, of course, some overlap. The use of lan-
guage and ritual courtesies can change or reinforce the steepness or flatness of hierarchy.

HIGH CONSIDERATENESS STYLE — culturaly influenced conversational style. Many peo-
ple from cultures that prefer “high involvement” styles tend to: (1) talk more; (2) interrupt more; (3)
expect to be interrupted; (4) talk more loudly at times; and (5) talk more quickly than those from cultures
favoring “high considerateness’ styles.

HIGH INVOLVEMENT STYLE — culturally influenced conversational style. People from cul-
tures that favor “high considerateness’ styles tend to: (1) speak one at atime; (2) use polite listening
sounds; (3) refrain from interrupting; and (4) give plenty of positive and respectful responses to their
conversational partners.

HIGH-CONTACT / LOW-CONTACT CULTURES - cultures which vary in the degree of touch.

HIGH-CONTEXT - relative to low-context cultures, high-context cultures rely more on non-
verbal context or behaviors than on abstract, verbal symbols of meaning to communicate. High-
context cultures emphasize formalized and stylized interaction rituals, which are a type of nonverbal
behavior; the context communicates in place of, or in addition to, verbal language. Nonverbal expres-
sion seldom occurs in isolation from verbal and other nonverbal cues, and we use nonverbal cues to
interpret verbal expression. Verbal communication in high-context cultures often uses words to repre-
sent cultural rituals which often results in the verbal content being information non-specific.

IDIOMS — the use of idioms, jargon, figurative expressions, exaggeration, and understatement
in intercultural communication frequently causes misunderstanding.

ILLUSTRATORS — all those gestures that go along with our speech.

INDIRECT STYLE — verbal messages may obscure or minimize the speaker’s true intentions,
needs, wants, and desires; the emphasis is on high-context communication.

INDIVIDUAL OR PSYCHOLOGICAL QUESTIONS — types of questions which deal with
needs, motives, desires, and purposes.

INDIVIDUALISM — one of the most fundamental ways in which cultures differ is in the dimen-
sions of individualism versus collectivism. Individualists tend to be distant in their personal interac-
tions with others and must acquire affective relationships. They tend to be self-motivated and can be
stimulated to achieve by individual competition.

INSTITUTIONAL QUESTIONS — types of questions which inquire into ideas, beliefs, customs
and forms of organization.

INTANGIBLE ASPECTS OF CULTURE - aspects of culture which include people’s values,
ideas, and dreams, as well as the expression of these in law, custom, story and song.

INTERCULTURAL COMMUNICATION - intercultural communication is “a transactional,
symbolic process involving the attribution of meaning between people from different cultures.”

INTERCULTURAL MEDIATOR - the person who facilitates exchanges between people of dif-
ferent socio-cultural backgrounds and acts as a bridge between national and target cultures.

INTERCULTURAL — A macrodefinition of “intercultural” is used, indicating one or several
differences between communicators relating to language, national origin, race, or ethnicity.

INTRACULTURAL COMMUNICATION — communication between people who share
a common culture is intracultural.

ISOMORPHIC ATTRIBUTIONS — we are making isomorphic attributions when we give the
same meaning to the behavior of othersthat they give.
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K

KINESICS — body-motion language, like vocalic language, culture by culture is composed of
distinctive elements that can be combined in a virtualy infinite number of ordered combinations
which rule the communicative aspects of human behavior. We can term verbal language digital and
body motion language analogic.

L

LANGUAGE COMPETENCY - language competency is positively correlated to “attrac-
tiveness’ in intercultural communication. The majority of people prefer to communicate with a for-
eign person who speaks their language well. The language barrier makes intercultural interaction
more difficult than intracultural interaction.

LANGUAGE CONNOTATION - the connotative meanings of symbols arise from one’s
experience in the context of culture. Connotative and multiple meanings of a word are difficult to
learn. “Lie,” “fib,” and “equivocate” do not have the same shades of meaning.

LANGUAGE, VERBAL — Language should be considered a mirror of its culture.

LEARNING DIFFERENCES - Different cultures learn to learn differently, as by rote, by dem-
onstration, by guiding, or by doing.

LOW-CONTEXT — communication styles that focus relatively more (by comparison with high-
context styles) on words to communicate, and relatively less on behavior — the context in which the
words are used — are said to be “low-context.” Low-context cultures focus relatively more on words
to convey meaning. The verbal content of messages in low-context cultures is information-
specific.

M

METAMESSAGE — communication carries messages at least at two important levels — one
level carries the content of the message, and another carries a metamessage about the relational aspect
of the communicators. Nonverbal communication often carries the metamessage, and verbal com-
munication more often contains the content. The simple question “What do you want?’ can be asked
in avariety of ways that carry a metamessage beyond the verbal content of the question.

MISCOMMUNICATION — miscommunication occurs when a receiver attributes erroneous
meaning to a verbal or nonverbal message, whether the message was intended or unintended, and
whether or not the message was adequately or properly encoded and transmitted.

MOTIVATION — willingness or desire to make the effort required to reduce uncertainty in in-
tercultural interaction.

N

NEGATIVE POLITENESS — deference politeness which reflects the fundamental need to have
some freedom and control over our actions and not to be constantly impinged on by others.

NONVERBAL COMMUNICATION - the nonverbal behavior through which a person com-
municates; behavior in this sense includes gestures, facial expressions, tone of voice, dress, body
language, and the rituals (such as courtesies) one observes.
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O

OBSTACLES OF PERCEPTION — perception isthe internal process by which we select, evalu-
ate, and organize the stimuli of the outside world. From the time we are born, we learn our perceptions and
the resulting behaviors from our cultural experiences. Behaviors “natural” to different cultures do not
necessarily conflict, but when they do, the conflict frequently causes communication obstacles.

OBSTACLES OF PROCESS - differences in the situational units of cultures create communi-
cation obstacles in the process of verbal and nonverbal interaction between persons. A situational unit
is the smallest viable unit of a culture that can be analyzed, taught, and transmitted as a complete
entity. Examples of such units might be greeting, gift-giving, introductions, eye contact, and table
manners.

OPERANT METHODS — the researcher provides a minimal stimulus and the subjects provide
many responses. For example, sentence completion, observations, and content analyses are operant
techniques. In most cases the researcher does nothing to stimulate the production of the data.

OTHER, THE —the Other is someone who is perceived as foreign, alien, diverse, not one of “us.”

OUTCOMEORIENTATED MODEL - judges the process of communication for its “effective-
ness’ in achieving the desired ends.

P

PERCEPTION — perception filters behavior and interaction.

PING-PONG STYLE OF COMMUNICATION - holding a conversation like having a Ping-
Pong game. One person has a ball and then hits it to the other side of the table.

POLITE LANGUAGE USAGE — the actual language forms required in a target language may
have no analogues in one’s own and may therefore be difficult to learn or to use correctly. Polite us-
age closely relates to two perceptual categories of communication behavior — hierarchy and rules.

POLITE LISTENING SOUNDS — using appropriate sounds in the right places to show you are
attending, such as “uh-huh”, “oh?’

POSITIVE POLITENESS — solidarity politeness which reflects the fundamental need to be ac-
cepted and liked.

POSTURE - the meaning and use of body posture or stance can vary culturally. Standing with
hands on hips can signify relaxation, bad manners, or a challenge, depending on the culture. Sitting
with legs crossed may be unacceptable, depending on one’s gender and the culture with which one is
interacting. Cultures orient themselves differently to communicate, such as directly face-to-face or
indirectly with persons standing at an angle to each other.

POWER — A significant discrepancy in power or status between groups causes acute intergroup
posturing tendencies, which can present obstacles to intercultural communication.

PRECONCEPTIONS — people tend to see what they expect to see and, furthermore, to discount
that which conflicts with these preconceptions, stereotypes, or prejudices toward persons.

PREJUDICE — a negative attitude toward a cultural group based on little or no experience.

PROCESS-ORIENTATED MODEL - judges the process of communication for its “appropri-
ateness” in terms of the behaviour of those involved.

PROXEMICS (space sense) — people communicate with space far more than is consciously ap-
parent, and people of different cultures communicate differently through use of space.

Q

QUALIFIERS — certain words are used in English to indicate that the statement is true most of
the time, but not always.
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R

REGULATORS - gestures which regulate much of our conversation. Thus, when someone tries
to interrupt while we are talking, we may put out our hand, indicating that we aren’t finished speaking.

RESPONDENT METHODS - the subject is responding to stimuli presented by the researcher
€. g. experiments, surveys, and interviews.

RULES — cultural rules are based on ideas. They govern formality and ritual, and what types of
interaction take place when and where. There is not much flexibility in cultural rules, and one must
learn the rules of atarget culture in order to communicate effectively.

S

SELF-AWARENESS — an awareness of one’s own cultural identity and background.

SELFEFFICACY —our feeling that we can control the environment. When we are able to predict
what others will do, when we can act so as to get others to do what we want done, when we know
how to get rewards from our environment and avoid punishments, we feel in control.

SILENCE - silence is viewed by some cultures as an important form of speech and rhetoric,
and a silence gap in speaking is used differently by different cultures. Silence can also be considered
nonverbal behavior.

SIMILARITY ASSUMPTIONS - to assume that surface similarity in communication or be-
havior means the same thing in different cultures can result in misinterpretation. Likewise, surface
differences may represent underlying similarity. Unless assumptions are overtly reported, there is no
chance of correcting misinterpretations. It is easy to underestimate the effect of an unfamiliar cultural
environment.

SITUATIONAL UNIT — a situational unit is the smallest viable unit of a culture that can be
“analyzed, taught, transmitted, and handed down” as a complete entity. We learn our culture in units
such as greeting, gift-giving, table manners, and so on.

SKILLS OF MEDIATION - attribution skills, transmission sKkills, interpretation skills, and
modification skills.

SMALL TALK — a conversation about trivial matters such as exchange of pleasantries, the
weather, one’s family, what one did over the weekend, the safest way of making conversation with
people one has just met.

SOCIAL LEARNING THEORY —A. Bandura suggests that behavioral change leads to attitude
change. The theory offers approaches to coping with events perceived as negative, it explains that
people’s judgment about their potential ability to cope with a negative situation actually effects efforts
to cope and subsequent actual success or failure.

SPACE, FIXED-FEATURE - fixed-feature space tells us what we do where and how we know
what behavior is appropriate in a dining room or in a church. People wrest and defend space (territo-
riality) and use space to indicate status or rank by the amount or location of their territory.

SPACE, INFORMAL - informal space includes the distance maintained in interpersonal
encounters, which varies culturally. In some cultures people stand and sit very close when interacting,
and they judge those who interact at a greater distance to be cold, condescending, or disinterested.
Other cultures perceive close interaction as pushy, disrespectful, or sexually aggressive. Culture usually
determines orientation (whether persons interact face-to-face or side-by-side), as well as whether
people wait in line or jockey for the best position to be served.

STEREOTY PE — away of categorizing and processing information we receive about othersin
our daily life.

SUBCULTURE - smaller groupings based on a range of factors such as wealth, education,
interests and pastimes, profession, religion, marital or parental status, area of residence, region of
origin, way of speaking (dialect), and so on.
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T

TACT — in some cultures, directness is considered rude; even important discussions must be
preceded by small talk.

TANGIBLE ASPECTS OF CULTURE — aspects of culture which range from the inspiring to
the mundane.

UNCERTAINTY - people have a strong need to understand both the self and the Other in inter-
personal interaction. In order to reduce uncertainty, they strive to increase predictability —which is often
difficult with people of “Other” cultures. Culture teaches individuals to behave in prescribed ways
that permit the other group members to recognize and anticipate the individual’s behavior. Most people
prefer to interact in predictable social environments.

U

UNCONSCIOUS COMPETENCE - a stage of competence where the correct communication
pattern has become such a part of our habit structure that we no longer have to think about using
adifferent pattern with persons from another culture.

UNCONSCIOUS INCOMPETENCE — a stage of competence where we misinterpret the
other’s behavior but are not aware of it.

\%

VALUES — values are the learned (through acculturation) organization of rules for making
choices and resolving conflicts, and differences in values can be an obstacle to intercultural commu-
nication. Religious values are manifested not only in dogma, but also in living patterns and outlook.
Materialism places value on money, work, and material success. To respect another culture’s values
can conflict with one’s own values as a basis for judgment. There is much debate over relative and
absolute values.

VERBAL COMMUNICATION — communication by word symbols of meaning, both written
and oral.

\W

WHORFIAN HYPOTHESIS — the “world view” of members of a culture depends on the struc-
ture of the language they speak. The Whorfian, or Sapir-Whorf hypothesis states that language is a
guide to social reality and builds up the real world through the language habits of a group. No two
languages are sufficiently alike to consider that they represent the same social reality. One must learn
to “speak” the cultureto learn its verbal language well.
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APPENDIX A

Figure A.1 — Cross-culturd differences in nonverbal behaviour: smile
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Figure B.1—TheBritish life style
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Figure B.2 — The American life style
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APPENDIX C
Project A. Command of the language

BRITISH ENGLISH

The term British English is used by linguists to contrast the form of English used in Britain with
American English, and also with Australian English, South African English, etc. In broad terms, British
English is English as used throughout the United Kingdom, but it is often more narrowly understood
as the English of England, especially that of southeast England as used by the upper and middle
classes. English people are rather possessive about their language and to them it is simply English.
Other varieties are seen as modified, usually less acceptable forms.

The old East Midlands dialect developed into standard English, while others became the many
regional dialects spoken today. Dialects are often characterized by use of non-standard forms such as
double negative structures, e. g. | don't want none, dropped prepositions as in He's gone down the pub,
or variant pronouns such as hisself and theirselves. Dialects are usually spoken with a regional accent.

Mogt British people can recognize Cockney, a London dialect of the working class. Grammatical
variations include them as for * those who” and double negatives. Characteristics of a Cockney accent
include dropping the letter “h”, e. g. ““ouse for house, a feature shared by many urban accents, and
pronouncing “th” in words like think as [f]. The [ei] in mate is replaced by [ai].

The northern Geordie dialect shares many features with Scottish English. Speakers of Scouse,
aLiverpool dialect, tend to dur (= join) their words, asin gorra for “got & or “got to”. Words unique
to the north include gradely (= excellent) and mardy (= spoilt). A feature which usually identifies
somebody as coming from the north is the use of [x] instead of [a] in words like castle and bath.
Urban dialects of the Midlands, e. g. Brummie, share features with northern dialects.

The West Country is known for its distinctive rural dialects. Non-standard usages include | be
for “I am” and her says for “she says’. Accents have burred (= rolled) “r’s, and “s’ is pronounced
more like “z”, as in Zummer zet for “ Somerset.”

Scottish dialect expressions that are well known to English people are aye for “yes’, wee for
“little”, bairns for “children” and | dinna ken for “1 don’'t know”. Scottish pronunciation is noted for its
burred “r’s and digtinctive vowel sounds. Words like rice or tide are pronounced more like [reig] or [teid]
than the standard [rai] or [taid] sound. Educated Scottish accents have features in common with RP,

In Wales, dialect usages include boyo for “man” and look you for “you see.” Well-known Irish
dialect forms include would you be after wanting for “do you want”, and the repetition of a phrase at
the end of a sentence, such asat all, at all. Welsh, Irish and some Scottish accents often have an attrac-
tive lilt (= rising and falling intonation pattern). These dialects and accents are sometimes made fun of.

In Britain there are many people whose families came from South Asia or the Caribbean.
Younger people from these groups speak English as their first language, while some older people use
it as a second language. Many have dialects and accents which are influenced both by their first language
and by the dialect of the area where they now live.

In the 1990s a new dialect, Estuary English, spread through south-east England. It developed
from a combination of Cockney and RP, and was the result of the upward social movement of some
Cockney speakers and a downward trend from RP by some middle-class speakers. Estuary English
was adopted by some people as a feature of a new classless society. It can be heard in Parliament and
on television though it seems less popular than originally, perhaps because many people find its ac-
cent unattractive. It has some of the glottal stops found in Cockney, and in words like hill the [I] is
replaced by [u], so hill is pronounced [hiu]. Non-standard forms include the use of was for were, asin
“We was walking home”, and variant prepositions such as off of, asin “She got off of the bus.”

The spread of Estuary English provoked a strong reaction among people who believed that the
standard of English was falling. Previously, there was a distinction between written English and the
more informal spoken language. This has been reduced in recent years, with many books and news-
papers using easier, more informal English to reach awider group of readers.
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* % %

An extract from a fantasy novel in which a republican government is elected in Britain and the Royal family are sent to
live on a working-class housing estate, in a road known to itsinhabitants as “ Hell Clouse”.

Scene: night has just fallen. The ex-queen and her husband arrive with a driver in a furniture
van (with all their belongings in it), ready to move in to the house which they have been allotted.
Their new neighbours, Tony and Beverly Threadgold, are standing at the front door of their house.

The Threadgolds watched as a shadowy figure ordered a tall man out of the van. Was she a for-
eigner?1t wasn't English she was talking was it? But astheir ears became more accustomed they realized
it was English, but posh English, really posh.

“Tone, why they moved a posho in Hell Close?’ asked Beverly.

“Dunno”, replied Tony, peering into the gloom. “Christ, just our bleedin’ luck to have poshos
nex’ door”.

A few minutes later, the Queen addressed them. “Excuse me, but would you have an axe | could
borrow?’

“Anix? repeated Tony.

“Yes, an axe”. The Queen came to their front gate.

“Anix? puzzled Beverly.

“Yes'.

“I dunno what an “ix” is,” Tony said.

“You don’'t know what an axe is?’

“No”.

“One uses it for chopping wood”. The Queen was growing impatient. She had made a simple
reguest; her new neighbours were obviously morons. She was aware that educational standards had
fallen, but not to know what an axewas ... It was a scandal.

“I need an implement of some kind to gain accessto my house’.

“Arse?’

“House!”

The driver volunteered his services as trandator. His hours talking to the Queen on the motorway
had given him confidence.

“This lady wants to know if you’ve got an axe”.

Just then, the Queen came down the garden path towards the Threadgolds and the light from
their hall illuminated her face. Beverly gasped. Tony clutched the front-door frame for support before
saying, “It's out the back, 1’1l geddit”.

Left alone, Beverly burst into tears.

“I mean, who would believe it?" she said later, as she and Tony lay in bed unable to deep.
“I still don't believeit, Tone”.

“Nor do I, Bev. | mean, the Queen next door. We'll put in for atransfer, en?’

Slightly comforted, Beverly went to Sleep.

AMERICAN ENGLISH

In the USA General American English (GAE) is the closest to a standard form and is heard on
national television. Regional dialects have some differences in vocabulary, and their accents are
distinctive, but it is uncommon for Americans from different parts of the country to have difficulty
understanding each other. Vocabulary and accent are influenced as much by social contact, ethnic
background, age, class and occupation as by regional boundaries. Varieties such as Black English,
Jewish English, Hispanic English and Cajun English (a form of French spoken in Louisiana) are
based on ethnic background, but many of their features have become more widely known through the
media. The accent that is closest to begin a standard, and which is associated with General American
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English, is the Midwestern accent, which is spoken in most of the northern states and by many people
throughout the country.

There are about twice as many speakers of American English as of other varieties of English,
and four times as many as speakers of British English. The leading position of the US in world affairs
is partly responsible for this. Americanisms have also been spread through advertising, tourism, tele-
communications and the cinema.

Asaresult, forms of English used in Britain, Australia, etc. have become less distinct. But there
remain many differences in idiom and vocabulary, especially between British and American English.
For most people, however, the most distinctive feature of American English is its accent.

In written English, spelling shows whether the writer is American or British. Americans use -or
ingtead of -our in words like color and flavor, and -er instead of -re in words like center. Other variants
include -x- for -ct- (connexion) and -I- for -lI- (traveler). British people consider such spellings to be
wrong. American spellings which may be used in British English include using -z ingtead of -s- in words
like realize, and writing the past tense of some verbs with -ed instead of -t, e. g. learned, dreamed.

There are various differences in grammar and idiom. For instance, gotten, an old form of the past
participle of get, is often used in American English in the sense of “received”, e. g. “I’ve gotten 16 Chrigt-
mas cards so far”. Americans say “He’s in the hospital” while British people say “He’s in hospital”.
The subjunctive is also common in American English, e. g. “They insisted that she remain behind”.

Several features of pronunciation contribute to the American accent. Any “r” is usually pro-
nounced, e. g. card [kard], dinner ['dinor]. A “t” between vowels may be flapped (= pronounced like
a“d’), so that latter sounds like ladder. The vowel [x] rather than [a] is used in words like path, cot
and caught are usually both pronounced [ka:t], and “0” asin go [gou] is more rounded than in Britain.
Tune is pronounced [tu:n] not [tju:n]. Stress patterns and syllable length are often also different, asin
laboratory (['lxbarato:ri], BrE [lo'boratri]) and missile (['misl], Br ['misail]).

Americans tend to use very direct language, and polite forms which occur in British English,
such as “Would you mind if | ...” or “I"'m afraid that ...” sound formal and unnatural to them.

The main dialect groups are the Northern, the Coastal Southern, the Midland, from which GAE
is derived, and the Western. The main differences between them are in accent, but some words are
restricted to particular dialects because the item they refer to is not found elsewhere: grits, for exam-
ple, is eaten mainly in the South and is considered to be a Southern word.

Northern dialects spread west from New York and Boston. New England has its own accent,
though many people there have a Midwestern accent. The old, rich families of Boston speak with a
distinctive Bostonian accent which is similar to Britain's RP,

Midland dialects developed after settlers moved west from Philadelphia. Both Midland and
Western dialects contain features from the Northern and Southern groups. There are increasing differ-
ences within the Western group, as south-western dialects have been influenced by Mexican Spanish.

The Southern dialects are most distinctive. They contain old words no longer used in other
American dialects, e. g. kinfolk for “relatives’ and hand for “farmworker”. French, Spanish and Native-
American languages also contributed to Southern dialects. Since black slaves were taken mainly to
the South and most African Americans still live there. Black English and Southern dialects have much
in common. The accent is a southern drawl which even foreigners recognize. An “r” at the end of a
word is often omitted, so that door is pronounced [dou], and diphthongs are replaced with simple
vowels, so that hide is pronounced [ha:d]. Some people use y'all as a plural form of “you”. This is
more common in speech than in writing.

Southern dialects and accents are often thought by other Americans to be inferior. Black English
and Cajun English may also be less acceptable. Both varieties are restricted to particular ethnic or social
groups, and the attitude probably reflects more general feelings about those groups.

For along time English helped to unite immigrants who had come from many countries. Now,
Hispanic immigrants, especially in south-western states, want to continue to use their own language,
and many Americans are afraid that this will divide the country. The Hispanic population is growing
and will reach 80 million by 2050.
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This situation led to the founding of the English Only Movement, which wants to make English
the official language of the US. Supporters believe that this will help keep states and people together,
and that money spent on printing forms, etc. in both English and Spanish would be better spent on
teaching the immigrants English. Others think that an official language is unnecessary. They argue
that children of immigrants, and their children, will want to speak English anyway, and that a com-
mon language does not always lead to social harmony.

I magine: you see a picture in an American magazine in which Americans pledge to the flag with
the words:. “I pledge allegiance to the bandera de los Estados Unidos de Amerika und der Republik
...” Thetext under the picture runs: “It's coming to this’.

* % %
Careful (Slow) Pronunciation Relaxed (Fast) Pronunciation

What are you thinking ? *Whaddaya thinking ?

What do you want to do ? *Whaddaya *wanna do ?

| don’t know. What do you think ? | *donno. *Whaddaya think ?

What do you want to take ? *Whaddaya * wanna take ?

My tooth going to drive me crazy. It hasto come out. My tooth’s * gonna drive me crazy. It *hasta come out.

| can’t. | have to study. | can’t. | *hafta study.

After you gotothebank, you' ve got to goto the dentist. After *yago *tathe bank, you' ve* gattago *tathe dentis.

| think you are going to have to tell your parents | think *yer * gonna*haftatd| *yer parentsabout them.
about them.

Can’t you find an apartment ? Can’t *chafind an apartment ?

Tell me what you're looking for. Tell me what *cher *lookin’ for.

What do you plan to do when you finish ? *Whacha plan *ta do when *ya finish ?

What are you doing back there ? *Whacha *doin’ back there ?

Oh, no ! We should have been at Judy's house at a Oh, no! We *shoulda been at Judy’'s house at a
quarter of seven ! quarter *aseven !

Yes, you're right. | must have been crazy to try to Yes, *yer right. | musta been crazy *ta find *'er
find her house out here house out here.

Would you like coffee or tea ? Would *jalike coffee *er tea ?

BLACK ENGLISH

Reflecting a linguistic heritage from Africa and Europe as well as a history of slavery and separa-
tion in the United States, Black English isa fully formed linguistic system operating parallel to sandard
American English. Like other varieties of the language, Black English has its own set of grammatical
and phonological rules aswell as a special lexicon and rhetorical style to give it aunique character.

An artifact not of race but of a speech community, Black English originated as a pidgin that the
slaves (coming from a variety of language backgrounds) used to communicate among themselves.
Over the years, the pidgin evolved into a creole as more English words and structures were substi-
tuted for the West African terms to facilitate communication between slave and master. With emanci-
pation in 1863, African Americans gradually entered the mainstream of American life and the Black
English Creole began to lose some of its distinctive structural features.
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Today it is estimated that between 60-80 percent of all African Americans speak a variety of
Black English at least some of the time. Many speak it as their only dialect while others shift codes
from Black English to Standard English as appropriate for the social setting or situation. Some Afri-
can Americans speak only in Standard English because their socio-economic and psychological ties
are not regtricted to their ethnic community.

But Black English is more than a mere expression of ethnicity; it isa vitalizing element within the
broader American speech community. In the music of Stevie Wonder and Aretha Franklin, the films by
Spike Lee, the writing by Toni Morrison and Rita Dove, and electrifying oratory of Martin Luther King,
Jr. and Jesse Jackson, therich oral tradition of the black community is there to be appreciated by all.

As all language undergoes change, some of the grammatical and phonological features that dis-
tinguished Black English are no longer as prominent today as they once were. In listing these fea-
tures, it is important to recognize that their occurrence is variable, subject to linguistic environment,
social setting, and attention to speech. Some features of Black English present in the readings are:

1. Omission of the copulabe in contracted forms’s’re: He quick in everything. You out of the game.

2. Beinclusion: The base form of be may be included to indicate habitual aspect or future time:
They be dlow all the time. The boy be here soon.

3. Multiple negation: There ain’t nothing the matter. They can't hardly wait (negative verb with
negative adverb).

4. Repetition of noun subject with pronoun: Miss Nellie, she pointed ... Shelby, hetold us ...

5. Question patterns without do: What he want?

6. Completed past action can be signaled by “done +V ed”: You done gone and bought your
grandmother a hat? So many people had done named me different names.

7. Use of ain't: Common to other standard varieties of English ain’t is used as the negative form
for is, are, am, and the auxiliaries have and has.

8. Deletion of unstressed first syllable: because = [kauz], expect = [spek], about = [bawt],
around = [rawn].

9. Consonant cluster simplification: child = [tfal], don’t = [down], grand = [grxn], walked =
[wolk], moved = [muv], just = [jig].

10. Simplification of glides and diphthongs: | =[ah], my = [mah], time = [tahm], to = [t3], you =[y3].

11. Modification of the phoneme [p] in initial and final positions. there = [der], that's = [dhkt],
with = [wid].

12. Modification of the phoneme [n]: Common to other non-standard varieties and informal
usage of standard American, [in] is substituted for [in]: nothing = [napin], asking = [“skin].

NO DIALECTS PLEASE

In this competition an start up alanguage o me own

dey was lookin for poetry of worth dat ah could share wid me people.

for awritin that could wrap up afeelin

an fling it back hard Den when we start to shout

with a captive power to choke de stars bout a culture o we own

S0 dey say a language o we own

“Send them to us aidentity o we own dem an de others

but NO DIALECTS PLEASE dey leave to control us say

We're British!” STOP THAT NONSENSE NOW
We're al British!

Ay! Every timewe lif we foot to do weownting

Well ah laugh till me boushet near drop to fight we own fight

Is not only dat ah tink dey tell us how British we British

of de dialect of de Normans and de Saxons ah wonder if dey remember
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dat combine an reforumlate

to create alanguage-elect

is not only dat ah tink

how dis British education mus really be narrow
if it leave dem wid no knowledge

of what dey own history is about

is not only dat ah tink

bout de part of my stori

dat come from Liverpool in abig dirty white ship
mark

AFRICAN SLAVES PLEASE!

We're the British!

But asif dat not enough pain

for abody to bear

ahtink about de part on de plantations down dere
Wey dey so frighten o de power

in the deep spaces

behind our watvhing faces

dat dey shout

NO AFRICAN LANGUAGES PLEASE!

dat in Trinidad in the thirties

dey jail Butler

who dey say istheir British citizen

an accuse him of

hampering the war effort!

Then it was

FIGHT FORYOUR COUNTRY, FOLKS!
You're British!

Ay! Ay!

Ah wonder when it change to

NO DIALECTS PLEASE!

We're British!

Huh!

To tink how dey so dunce

an so frighten o we power

dat dey have to hide behind a language
that we could rap round we little finger
in addition to we own!

Heavens o mercy!

Dat is dunceness oui!
Ah wonder where is de bright British!

It's against the law!
Makes me hato go

Merle Collins
IDIOMS

It isn’'t always the non-native speaker’s accent (which may be perfect) that enables people to
recognize instantly an outsider who is learning their language, but the odd mistakes that no native
speaker would make. The foreigner’s little words — prepositions such as to, for, and with — are often
wrong. The idiomatic use of these words varies from language to language. Just as each person has
a unique, characteristic signature, each language has unique idioms. In fact, the word idiom comes
from the Greek root idio, meaning a unique signature. Thus, each language contains expressions that
make no sense when translated literally into another tongue. Art Buchwald wrote a famous column,
often reprinted, in which he translated some of our Thanksgiving (Mercidonnant) terms into literal
French, with comic results. If a German or Spaniard or Italian literally translated BIRTHDAY SUIT
and GET DOWN TO BRASS TACKS, the terms would make no sense, or the wrong sense. Even a
native speaker of English who is not used to hearing literate idioms like FITSAND STARTS, COCK-
AND-BULL STORY, HUE AND CRY, and TOUCH AND GO will not be able to make sense of
them. Our purpose in defining these idioms isto LET THE CAT OUT OF THE BAG for those who
haven't heard them often enough to catch their meanings.

Other idioms are really allusions or foreign-language terms that make no sense unless you know
what the allusions or terms mean. CARRY COALS TO NEWCASTLE obviously translates ade-
quately into any language, but it makes no sense to a person who hasn’t run across the fact that New-
castle is a coal-mining city. Knowing the literal meaning of idioms won’t enable you to understand
them unless also know what they allude to. Such ignorance is your ACHILLES HEEL and an
ALBATROSS AROUND Y OUR NECK. Nothing can take the place of simply knowing the allusion
or the foreign-language term; that is the ALPHA AND OMEGA of comprehending such idioms.
Moreover, just knowing a BAKER'S DOZEN of them is not enough; you have to know them EN
MASSE. Educators who complain about the illiteracy of the young but pay no attention to teaching
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idioms are just weeping CROCODILE TEARS. We have therefore decided to CUT THE GORDIAN
KNOT by systematically defining some of the most widely used idioms in American literate culture.

Project B. Proper names and realia

Think of a place you'd liketo visit in the UK / US. Find some new information about that place
and describe it going from specific to common things so that your interlocutors could learn as much
as possible and guess the place. Show the place on the map of the UK / US.

Note: Try to give as much new information as possible in short, simple sentences. After each
phrase make a pause to give the audience time to guess.

For examp | e Guesswhat placel’d liketo visit in the US.
1. I'd like to visit the open-ocean aquarium there.
2. It offers visitors a 240-degree panorama of the island’s marine life.
3. The aguarium’s called Maui Ocean Center.
4. Itisknown aso for itsexotic places, miles of beach, warm water in the ocean.
5. The capital of that place is Honolulu.
6. It’s an archipelago, aregion and a state of the US.

PROJECT C. Measuring temperature, length, area, weight

Temperature
Togofrom°Cto °F Togofrom°Fto°C
n- 1.8;add 32 n—32; multiply by 0.5555
Length Area
Togofrom to multiply by Togofrom to multiply by
cm in 0.3937 mI ftl 10.76
in cm 254 ftl mI 0.0929
m ft 3.2808 kml mil 0.3861
ft m 0.3048 mil kml 259
km mi 0.6214
mi km 1.609
Weight
To go from to multiply by
g 0z 0.0353
oz g 28.35
kg Ibs 2.2046
Ibs kg 0.4536

Project D. Giving tips

Many people are unsure when, who and how much to tip. The important thing to remember about
tipping is that it is entirely at your discretion, so have the courage of your convictions. Tipping origi-
nated as away of rewarding good work, particularly of those on low wages such as waiting staff. Many
hotels and restaurants now add a service charge, so you need only tip if the staff were especially helpful.

Waiters, hotel staff, taxi drivers and hairdressers commonly receive tips amounting to 10% or 15%
of the bill, especially if they have been pleasant and helpful or have worked late for the customer.
If possible, leave atip in cash so that the individual concerned has a greater chance of receiving it di-
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rectly. It is inappropriate to tip professional people, such as nurses or solicitors, or the proprietors of
hotels, restaurants and hairdressing salons.

An increasing number of restaurants in the United States are adding a service charge or gratuity
to the bill. You should be aware of thisand if it is the case where you are dining you need not pay any
additional tip. This practice is more common when there are six or more in your party.

The chart below gives general standards.

Recipient Amount or Percentageto Tip

Bartender 15 to 20 percent of the bar hill if you have drinks at the bar before going to your table. It is
given to him when he gives you your check or, if the bar bill is added to your dinner check, before
you leave the bar.

Bushoys No tip except in cafeterias when busboy carries your tray to thetable, in which casetip 50 cents

Headwaiters At arestaurant you patronize regularly, $5 to $10 from time to time. When he has done
nothing but seat you and hand you a menu, no matter how many in your party, no tip. $5 or moreif
he arranges a specia table, cooks a special dish in front of you, or offers other special services.
Hand him your tip asyou leave the restaurant.

Musicians Notip to stralling player unless he plays specific request. Then the usual tip is$1. If severa
members of alarge party make requests, up to $5.
$1 to $2 to pianist or organist for playing your request.

Waitersand 15 to 18 percent of the bill, dlightly higher for extraordinarily good service. 20 percent in very
waitresses elegant restaurants. In restaurant, tip left on tray on which check is brought or added to credit card.

15% TIPTABLE

Check ($) Tip ($) Check ($) Tip (%)
8.00 1.20 64.00 9.60
16.00 2.40 72.00 10.80
24.00 3.60 80.00 12.00
32.00 4.80 88.00 13.20
40.00 6.00 92.00 13.80
48.00 7.20 96.00 14.40
56.00 8.40 100.00 15.00

PROJECT E. Making friends

The tourist view of Britain involves lots of formal ceremonies. Some people have drawn the
conclusion from this that the British are rather formal in their general behaviour. This is not true.
There is a difference between observing formalities and being formal in everyday life. Attitudes
towards clothes are a good indication of this difference. It all depends on whether a person is playing
apublic role or a private role. When people are “on duty”, they have to obey some quite rigid rules.
A male bank employee, for example, is expected to wear a suit with atie, even if he cannot afford
a very smart one. So are politicians. There was once a mild scandal during the 1980s because the
Leader of the Opposition wore clothes on a public occasion which were considered too informal.

On the other hand, when people are not playing a public role — when they are just being them-
selves — there seem to be no rules at all. The British are probably more tolerant of “strange” clothing
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than people in most other countries. You may find, for example, the same bank employee, on his
lunch break in hot weather, walking through the streets with his tie round his waist and his collar un-
buttoned. He is no longer “at work”™ and for his employers to criticize him for his appearance would
be seen as a gross breach of privacy. Perhaps because of the clothing formalities that many people
have to follow during the week, the British, unlike the people of many other countries like to “dress
down” on Sundays. They can't wait to take off their respectable working clothes and slip into some-
thing really scruffy. Lots of men who wear suits during the week can then be seen in old sweaters and
jeans, sometimes with holes in them. And male politicians are keen to get themselves photographed
not wearing atie when “officially” on holiday, to show that they are really ordinary people.

The British are comparatively uninterested in clothes. They spend a lower proportion of their
income on clothing than people in most other European countries do. Many people buy second-hand
clothes and are not at all embarrassed to admit this. If you are somewhere in a Mediterranean holiday
area it isusually possible to identify the British tourist — he or she is so badly dressed!

The difference between formalities and formality is the key to what people from other countries
sometimes experience as coldness among the British. The key is this: being friendly in Britain often
involves showing that you are not bothering with the formalities. This means not addressing someone
by his or her title (Mr, Mrs, Professor, etc), not dressing smartly when entertaining guests, not shak-
ing hands when meeting and not saying “please” when making a request. When they avoid doing
these things with you, the British are not being unfriendly or disrespectful, they are implying that you
are in the category “friend”, and so all the rules can be ignored. To address someone by hisor her title
or to say “please’ is to observe formalities and therefore to put a distance between the people
involved. The same is true of shaking hands. Although this sometimes has the reputation of being
a very British thing to do, it is actually rather rare. Most people would do it only when being intro-
duced to a stranger or when meeting an acquaintance (but not a friend) after a long time. Similarly,
most British people don’t feel welcomed if, on being invited to somebody’s house, they find the hosts
in smart clothes and a grand table set for them. They don’'t feel flattered by this, they feel intimidated.
It makes them feel they can’t relax.

It is probably true that the British, especially the English, are more reserved than the people of
many other countries. They find it comparatively difficult to indicate friendship by open displays of
affection. For example, it is not the convention to kiss when meeting a friend. Instead friendship is
symbolized by behaving as casually as possible. If you are in a British person’s house, and you are
told to “help yourself” to something, your host is not being rude or suggesting that you are of no
importance — he or she is showing that you are completely accepted and just like “one of the family”.

In the last decades of the twentieth century, the general amount of informality has been increasing.
Buffet-type meals, at which people do not sit down at atable to eat, are a common form of hospitality.
At the same time, the traditional reserve has also been breaking down. More groups in society now
kiss when meeting each other (women and women, and men and women).
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APPENDIX D

<...>

The self consists of all the statements that a person makes that include the words “17, “me”,
“mine’, and “myself”. A good way to study the self is to ask people to write twenty sentences that
begin with the words “1 am”. The responses reveal a lot about a culture. Triandis examined three
aspects of the self: the private self (e. g. “I am kind”), the public self (e. g. “Most people think | am
kind”), and the collective self (e. g. “My family thinks | am kind”). He argued that these three kinds
of self are sampled with different probabilities in different cultures. In individualistic cultures people
sample mostly the private self: in collectivist cultures they use mostly the collective self. The more
complex the culture (e. g. many levels of political authority, many different groups and occupations,
a large urban population), the more people will sample the private and public self rather than the col-
lective one. Collectivism, external threat, competition with out-groups, and common fate increase the
sampling of the collective self.

Aspects of the environment, such as the need to cooperate in order to survive, result in more use of the
collective sif. Collectivig culturesraise their children by emphasizing obedience, rdliability, duty, cleanliness,
and order. Individualistic cultures raise their children by emphasizing creativity, self-reliance, independ-
ence, and the freedom to do your own thing. These qualities are associated with the use of the private salif.

When the collective self is sampled, people are more likely to behave according to norms, roles,
and customs. When the private self is sampled, people are more likely to behave according to their
attitudes, feelings, and beliefs, or their personal philosophy.

<..>

<...>

In some cultures status is obtained largely through personal achievement and there may be con-
siderable social pressure placed on individuals to achieve their potential particularly in areas like edu-
cation and employment. The UK, USA and Ireland score highly on achievement orientation. In other
cultures, however, status rests on ascription, that is on factors such as gender, age, and one’s family
and socio-economic background.

<..>

<...>

Americans often speak of “inventing” or “reinventing” themselves. As noted elsewhere, the so-
cial, financial, and professional limits of the European feudal / class system gradually lost their hold
over the common man and woman in the New World. Accordingly, early Americans were born with-
out any particular destiny and were in theory free to become whomever and whatever they wanted —
or & least free to try. They were, as the famous phrase put it, “self-made,” with nothing but hard work
standing between themselves and their dreams. That sentiment has always been something of an ex-
aggeration, of course, true in general but not always true in particular — and certainly more true for
some Americans than for others. But all in all, the possibility of being self-made was probably more
real for people in the New World than in the world they left behind.

People who are not born with any particular identity, into a certain social class, for example, or
acertain trade or profession — people who are not defined from without, as it were — are left to define
themselves. And so it was that in the New World a person’s achievements, what he or she did, became
a person’s identity: who he or she was. Americans came to define themselves by the sum of their
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achievements, and these quickly became the measure of an individual’s worth, the criteria by which
people came to judge themselves and others.
<..>

THE DRIVE TOACHIEVE

<...>

And it remains so to this day. To most Americans, a successful person is first and foremost
someone who has accomplished a great deal, the so-called “high achievers,” people who have “some-
thing to show” for their efforts (and they also speak of under- and over-achievers). Americans admire,
look up to, and want to be like such people; likewise, they admire the qualities it takes to become a
high achiever, which reads like a list of the top American values. ambition, aggressiveness, never be-
ing satisfied or taking no for an answer, being driven and competitive, never giving up. They like
people who, as the saying goes, “get the job done,” *make things happen,” and “get results.”

Above all, Americais aculture of doing. If you have “done well,” it is a source of pride and sat-
isfaction; if you could have “done better,” it gnaws at you. Not surprisingly, the regular reviews
bosses are expected to give employees are called “performance evaluations,” making it quite clear
that it’s performance — not personality, loyalty, intellect, attitude, dedication, commitment, etc. — that
really counts.

<...>

AMBITION

<...>

The achievement ethic is what makes ambition such a core value in American culture — and
laziness one of the worgt sins. Ambition isthe driver behind achievement, what pushes people to succeed,
or at least to try, and anyone who is ambitious gets respect. Being ambitious — wanting to succeed —
is amost as good as actually succeeding. Americans can understand and forgive someone who
“tries,” someone who wants to succeed but somehow doesn’'t quite manage. What they can't under-
stand or forgive is someone who is lazy, who doesn’t even care about succeeding.

The emphasis on ambition explains in part why Americans look up to people who don't seemto
have much else to recommend them, people who aren’'t especially pleasant, for example, or intelli-
gent, someone you might want to meet or have over to dinner. What mattersis that these people made
it to the top, and it's what it takes to get there — the drive, the passion, the ambition — that Americans
admire. And it is those who apparently have the greatest drive, symbolized by beating out everyone
else and getting to the top, who are the most admired. “Nice guys finish last,” Americans say, mean-
ing that it’s more important to be successful than to be a pleasant or likable person (or at least that the
two don’t usually go together).

Americans don't automatically admire people “at the top,” by the way; it all depends on how
you got there. Success and the respect that goes with it have to be “earned,” through hard work. If
you were born at the top, into a wealthy family or to famous parents, you have to prove yourself by
not trading on your connections, for example, or by refusing to take money from your family and go-
ing off to “make it on your own.” The achievement ethic, in short, demands achievements, and having
the good fortune to be born into wealth and privilege is not an accomplishment. It doesn't say any-
thing about you, meaning it doesn’'t indicate one way or another if “you’ve got what it takes” —
i. e. our old friend ambition.

The true heroes in American culture, then, are not those who start at the top but those who have
to “work their way” up there, preferably against all odds. And the greater the odds — the harder the
person has to work — the more he or she is admired. The quintessential American story, after all, is
“ragsto riches,” not “riches to more riches.”

<..>
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COMPETITION

<...>

Competition is another central piece of the achievement ethic. In a society of self-made individu-
als, where people derive self-respect and the respect of othersin large part from their accomplishments,
there is an inevitable, inherent pressure to be the person or the company or the division with the most
accomplishments — hence the habit of judging one's own worth by the standard of what others have
achieved, and then trying to exceed it. This is why winning, and not merely doing well or doing one’'s
best, is so important to Americans; if you win, then you set the sandard. Even when there is no one to
compete with, Americans will still compete with themselves, in the sense that they are never satisfied
with what they have achieved. How is it possible, after all, to have too much self-esteem?

Americans go out of their way not to behave like this, incidentally, to not judge people solely
by their achievements or how much money they make, as if suspecting that somehow this is wrong
(or @t least that it looks bad). So they bend over backwards to point out that so-and-so is a “nice per-
son,” “a good mother,” “tries hard,” or has a “positive attitude.” But don't waste your time looking
for people like this “at the top.” Indeed, as soon as you hear board members saying the CEO “tries
hard” and has a “positive attitude,” you can be sure they’re already interviewing his or her replace-
ment. Americans may know better than to judge people by what they’ ve done or how much money
they make, but in the end they can’t help themselves.

<...>

THE BOTTOM LINE

<...>

One of the easiest ways to measure achievement, of course, isin terms of money, and it should
come as no surprise that Americans are somewhat obsessed with money. Americans talk endlessly
about what they call “the bottom line,” otherwise known as profit, and in the private sector at least,
profit is both literally and figuratively the bottom line — the ultimate standard for measuring results
and performance. Whatever else they may say, the only results Americans really care about are those
that increase revenue, and the only performance that really mattersis that of the stock price.

In the private sector, every major decision is based to a large extent on the impact on what is
known as “the profit picture.” Careers rise and fall based on profit; executive salaries are pegged to
stock price, market share, or return on investment: the fortunes of entire divisions and whole compa-
nies can be changed by one or two quarterly earnings reports. It may devastate the local economy in
Missoula or Idlip, but if sending a thousand jobs to Mexico improves profit margins, the decision is
amost a no-brainer. While corporations in many countries acknowledge social obligations to the
communities they are located in, American companies worry chiefly about sockholders.

<..>

MATERIALISM

<..>

The achievement ethos and the importance of making money also help explain that great
American preoccupation with things, the materialist mentality. In the view of many non-Americans,
Americans are notorious for being materialistic, for deriving deep and lasting satisfaction and even
self-respect from the acquisition of possessions. The favorite American pastime is apparently shop-
ping, which in turn makes “sales’ one of the most important events in contemporary American life
(right after overeating).

In point of fact, Americans care very little for things per se; indeed, they are constantly replac-
ing, upgrading, or simply throwing away most of what they own. What they actually care about —
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why they feel so compelled to acquire things — is what the ability to have things says about a person.
Having things, especially nice things and expensive things, means you can afford them, and if you
can afford them, that must mean you are successful. And it is the success, of which things are merely
the visible manifestation, that really matters.

<...>

THE MEANING OF WORK

<...>

The high value Americans place on achievement explains to a large extent their attitude toward
work. Americans are famous for being workaholics, and while the charge is something of an oversmplifi-
cation, it does stand up well to scrutiny. On average, Americans in the manufacturing sector work
320 more hours a year — atota of two months — than their counterparts in Germany and France. The av-
erage vacation allowance in most European countries is a minimum of four weeks, versus the American
average of two. In 1990, Americans reported that their free time had decreased 40 percent since 1973.

People work for a lot of reasons, and not all workaholics fit the same profile. But it should not
be surprising that people work long hours in a culture where their identity and sense of self-worth are
to alarge extent a product of what they have achieved. After all, if achievement is such a good thing,
then work — which is the means to achievement — is also a good thing. And more work, of course,
nights and on weekends, is an even better thing. Endowed with such a lofty purpose, work in and of
itself becomes satisfying, even fulfilling.

Whether or not they actually admire workaholics, most Americans understand the underlying
impulse. Extolling work as they do, they are culturaly disposed to look favorably on people who
work hard and to look askance at those who do not, wondering whether the latter have enough ambi-
tion, whether they care sufficiently about “getting ahead” or “bettering themselves,” whether or not
they are, in aword, lazy. For reasons that should by now be obvious, to be accused of being lazy is
one of the worgt things that can be said about an American.

It isin part the fear of just such an accusation and the negative consequences it can lead to that
drives many Americans to work even harder than they otherwise might. Next to aworkaholic, after all,
someone who merely works very hard can easily come across as a slacker. In her book The Over-
worked American, Juliet Schorr describes the phenomenon:

However strong this cultural predisposition to hard work, “workaholism” is to some extent a
creation of the system, rather than its cause. As long as there are even a few workaholics, competition
will force othersto keep up. Employers will prefer the hard workers, and these will win out over their
colleagues who, either out of personal preference or because they have family responsibilities, do not
put in the hours. One engineer noted, “I don't like to put in 80-hour weeks, but a lot of people do.
And those are the people who get the projects and the promotions.” This suggests that the workaholic
can set the standard to which others are compelled to adhere.

<...>

LEISURE

<..>

The high premium they place on work makes Americans naturally wary of anything that smacks
of “not work,” such as idleness and leisure time, which is part of why Americans go to such great
lengths to stay busy. If work is good, then leisure is problematic, especially too much leisure. Ameri-
cans do often complain about the meager two weeks of vacation time they get annually, but at the
same time leisure in excess leaves a person wide open to the charge of being lazy or simply not ambi-
tious. Schorr talks elsewhere in her book about the American “cultural imperative. . . that saysthat men
with leisure are lazy”. She goes on to describe the historical precedent for the ideathat Americans are
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obsessed with work; as early as 1648, Massachusetts legislated idleness a punishable crime. There is
no denying what the historian Daniel Rodgers described as the nation’s tendency to “the elevation of
work over leisure. . . an ethos that permeated life and manners.” 1t's worth noting in this context the
phrase Americans most often use to describe those who do not work: “theidlerich.” Clearly it is their
idleness, not their riches, that condemns them.

In another book, Working At Play, a history of vacations in the United States, Cindy Aron notes
that Americans have struggled for at least 150 years with the “persistent dilemma’ of how to enjoy
leisure without jeopardizing the commitment to work. What is compelling about the history of vaca-
tions is the constancy with which Americans have struggled with the notion of taking off time from
work... Americans engaged in a love / hate battle with their vacations — both wanting to take them
and fearing the consequences. Relaxing did not come easily to American men and women who con-
tinued to use their leisure in the performance of various sorts of work — religious work, intellectual
work, therapeutic work. Leisure and labor remained complicated and troubling categories.

<.>

<...>

The idea of an introduction, of course, isto establish who you are, to fix your identity. Think for
a moment what you usually say about yourself when you meet someone you don’t know, or what the
other person usually asks about you.

How do you introduce yourself to a group, before giving a presentation?

Write down two or three things you would mention about yourself.

<...>

<.>
Decide in what culture may the following assignment be given to students?
a) Please think of what makes you different from your family and friends.
b) Please think of what you have in common with your family and friends.

<...>
* % *
<...>
<...>... Emphasis is given to the individual’s aims, interests, achievements and self-
development.
<...>
* % *
<...>
In these cultures individuals are expected to:
a) speak out;

b) be competitive;
¢) stand out from the crowd rather than merge into a group identity.
<...>
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*

<...>

Hofstede argues, “1-consciousness’ prevails and “ldentity is based on the individual.”

<...>

*

<...>

In low-context (individualistic) cultures the word “1” isused a lot.
By contrad,, in high-context culturesthe word “we” is used much, and the word “1” israre; synthesis
with intuition, ambiguity, subjectivity, generality, vagueness, and bland expressions (e. g. “probably”,

“maybe”, “perhaps’, “slightly”) are common.

<...>

*

<...>
American View — In an individualist culture,

you are what you’ ve achieved; that is, you create

your own worth rather than receiving it by virtue of birth, position, seniority, or longevity. Your self-
esteem comes from what you have done to earn self-esteem.

<...>

SELF

Collectivists

Individualists

Is defined in terms of in-groups, relationships.

Is defined as an independent entity.

Change the sdf to fit the situation rather than the
situation to fit the self.

Change the situation to fit the sdf rather than the
salf tofit the situation.

Know more about others than about self.

Know more about self than about others.

The sdf is seen asmore similar to a friend than the
friend is seen as smilar to the sdf.

The sdf is seen as less similar to a friend than the
friend is seen as smilar to the sdf.

Have few self-linked memoaries (e. g. do poor job
writing their autobiography).

Have many sdlf-linked memories (e. g. do good
job writing their autobiography).

Sdf includes achievement for the group: | represent
the group, cooperation, endurance, order, sdf-contral.

Sdf includes achievement for self-glory: | want to
be mysalf. | want power.

Modest, cooperative.

Didtinct from others, better than others, compdtitive,
exhibitionigic.

*

Self-Evaluation
Name:
Course:
Objectives:
1. What activitiesdid | do in the class?
____listening ___ watch avideo
information gap dictation listening

watch avideo
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___informationgap ___ dictation
____Simulation ___reading
____pronunciation ____discussion
____other
2. What do | think was the purpose of each activity?
3. What linguistic skills do | feel | used in each activity? (speaking, reading, writing, listening,

working in pairs or individually) Can | define what strategies and skills | used to perform
the classroom activities?

4. What have | learnt from these activities?
5. Can these activities help me to achieve my goals? If so, how? What activities could help?
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