CaMOOLICHKH U KOHTPOJISL COOCTBEHHON NEATEIBHOCTH B MH(MOPMALMOHHOM IIPOCTPAHCTBE, CIIOCOOHOCTH K KOPPEK-
THPOBKE HH()OPMAIL[MOHHBIX CTPATEIHil ¥ IIOBEACHHUS Ha OCHOBE aHAIN3a Pe3yIbTaToB [2].

Hamu mpoBeneHo wucciienoBanue ypoBHs MH(OPMalMOHHOM KyJBTYphl COBPEMEHHOTO MojpocTtka. JlaHHoe
UCCJIE/IOBaHNME HAINpPaBICHO Ha BbBIBICHHE CHOPMUPOBAHHOCTH KOMIIOHEHTOB WH(OPMAIMOHHON KYJIBTYpHI.
HUccnenosanue npooamiock Ha 6aze ['YO «CII No20 r. bapanoBuuu». B Hem npunsui yyactue 58 oOyuarommxcs
10-p1x u 11-px kmaccoB. [l BBISABICHHS C(OPMHUPOBAHHOCTH KOMITOHEHTOB MH(MOPMAIIMOHHOW KYyJBTYpPBI OBLI
BbIOpaH onpocHuk A. Y. [llabamépoii «Onpenenenne ypoBHS HHOOPMALMOHHOH KyJIbTYPBI TIOJAPOCTKOB.

Omnpocuuk A. 1. [11abaméBoii mokasai, 4To y COBPEMEHHBIX ITOJJPOCTKOB B YCIOBHAX HU(POBU3AIMU 00pa3o-
BaTEJIBHOTO TIPOIEcCa, OTCYTCTBYIOT JIMOO YaCTHYHO C(HOPMUPOBAHBI KOMIOHEHTHl MH(MOPMAIIMOHHOW KYJIBTYpHI.
Takum 00pa3zoM, COBPEMEHHBII TOAPOCTOK BiIaieeT 0a30BBIMU HABBIKAMHU PAaOOTHI ¢ HHPOPMANHEH, a TakKe UMEIOT
CpelHHUH ypOBEHb IO3HABATEIBHON AKTMBHOCTH MO OTHOUIeHHIO K MH(popmanuu. IIpm 310 BCeM, cOBpeMEHHBII
MOJPOCTOK HCIOJIB3yeT 0a30BbIE 3HAHUS NPH IOJIrOTOBKE K Y4YeOHBIM 3aHATHAM C ucnonb3oBanuem WKT.
BonpIIMHCTBO MOAPOCTKOB HCIIONIB3YIOT HHTEPHET JUTS Pa3BICUCHUS U BPEMSAIIPOBOXKICHUSI.

Ha ocHOBaHMM NOJY4YEeHHBIX JaHHBIX ObLIa pa3paboTaHa Mojenb (OPMUPOBAHUS HWHGPOPMAIMOHHOM
KyJBTYpPbI, KOTOpasi BKJIIOUAET B ceOs clieqyouue OJIOKU: 1IeJIeBOH, CoaepKaTeIbHO-TPOoLecCyallbHbIH, uar-
HOCTUKO-PE3yJIbTaTUBHBIN.

Lenesou 6nox modenu exarOyaem TOCTAHOBKY IeU W 3amad. llenpro sBiseTcs oOOramieHue MOIPOCTKOB
3HAaHUAMH B 00JIacTH WH(OPMAIMOHHON KyJbTYypHl C MOMOLIBIO MCIOJIB30BaHUS IIM(POBBIX pecypcoB. OcHOBHBIE
3ajayn. o0ydeHne HaBbIKaM paboThl ¢ HHpOpManuell, popMUpoBaHrEe YMEHNI aHAIN3UPOBATH, OLIEHUBATH M COIIOC-
TaBJIATh NHPOPMAINIO, Pa3BUTHE MEINATPAMOTHOCTH, ()OPMHUPOBAHIE HHTEpECca K caMO00Pa30BaHUIO.

Cooepoicamenvro-npoyeccyanvrulii 610K BKIIIOYaET B ceds 3Tarbl popMupoBaHns HHOOPMAITMOHHOH KYJIbTYPHI:
| stam: «M3ydyeHne WHPOPMAIMOHHON KyJIbTyphl C TOYKH 3PEHHS HEOOXOAWMOCTH BIAICHUS ONpEACIEHHBIMU
HaBeikamu UWKT». |l stam: «[loBpimenne ypoBHS WHGOPMAIMOHHOW KYJBTYPHl ITOCPEACTBOM MPHOOPETEHUS
OIpe/ieTICHHbIX M HeoOxoauMbix 3HaHui B obmactu WKT». Il atam: «[IpoBepka 3¢dekTHBHOCTH COAepKaHUs
METOANYECKOT0 MaTepHaa IIOCPEICTBOM PEIICHHS 33/1a4i CBA3aHHBIX C HUcroib3oBaHneM VKT».

Jannblit 650k BKJIrOYaeT B ceOsi ycioBusi d((GEKTUBHOCTH: HAIMYME aKTyalbHOro Oasuca B AJIEKTPOHHOM
pecypce; BO3MOXKHOCTh KOPPEKTUPOBKH TEOPUTHYECKUX W TPAKTUYECKUX OJIOKOB B MPOIIECCEe Pa3BUTHs MH(POpMa-
LUOHHOM KYJBTYpPBI; JOCTYITHOCTh 3JEKTPOHHOTO pecypca. OCHOBHBIE METOABI O0YUEHHS ITPH peaTU3ali MOJIEIIH !
00BSICHUTENEHO-HIUTIOCTPATUBHBIN, pepIIeKCHBHO-IESITEEHOCTHBIN; 00yueHne Ha ocHoBe UKT.

[Ipennaraemas nporpamma «VHpopMamoHHast KyJIbTypa» cioco0CTByeT (hOPMHUPOBAHHUIO BHIJICIICHHBIX paHee
KOMIIOHEHTOB MH(OPMAIMOHHOH KYJIBTYpbI, OBBIILICHHS YPOBHSI HHQOPMAIIMOHHON KyJIBTYpHI MoapocTka. [Iporpamma
BKJTIOYAaeT B ceds cremyromme paszaensl: Pazgen 1. MHbopMaliionHas KylbTypa JIMYHOCTH: OCHOBHBIE MOJI0XKEHHUS.
Pasnen 2. DddexTuBHBIe MeTOABI OMCKa HHPOpManun. Pazaen 3. CoBpeMeHHbIIH NOTOK HHpopMarmu. [IpectynHOCTD
B ceTeBOM IpocTpaHcTBe. Pazzen 4. [loHsTHE MPOEKTHOM NESTETBHOCTH: CYIITHOCTD U 3TAIBI MPOSKTHON JIEATETIHHOCTH.

Juaznocmuro-pe3ynomamueHulii 610K 8KOYaem 8 cebs. KpUTSpUHN CPOPMUPOBAHHOCTH KOMIIOHEHTOB HH(OP-
MAaIMOHHOH KyJIbTypHl. JJaHHBIN GJIOK PEolaracT HAIMYNE THAarHOCTHYECKOT0 HHCTPYMEHTapus AJsI MOHUTOPHHTA
3¢ PEKTUBHOCTU IPUMEHEHUSI MOJICTIH U IIPOTPAMMBI.

3akouenue. Moens popMHUpOBaHHs HHPOPMALMOHHOMN KYJIBTYPBI MPEACTABIISET COOON CUCTEMHBII MOAXO,
KOTOpBI yYHMTBHIBAET B3aMMOJICHCTBHE PAa3lIMYHBIX SJIEMEHTOB, HEOOXOAMMBIX [UIs YCIEIIHOTO (DOPMUPOBAHUS
MH(pOPMAMOHHON KYJIBTYPHl M €€ KOMIOHEHTOB y IOJPOCTKOB. BakHO, UTOOBI Ka)KABIM JJIEMEHT MOJENU ObLI
MHTETPUPOBaH B 00pa30BaTesIbHBIN TIPOIECC, YTO OOECIIEUUT MOJITOTOBKY OOYYaIOIIMXCS K JKU3HH B COBPEMEHHOM
MH()OPMAIOHHOM OOIIECTBE.
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VISUALITY ASA CATEGORY OF DIDACTICS

Introduction. The category of visuality usually does not raise questions among teachers due to its obviousness.
Visuality isthe “golden rule of didactics’. It is assumed that in order to improve the quality of teaching, it is necessary
to “connect” the student's senses as much as possible. That is why visudity is usualy understood as the means by which
a student learns about the world. Most often, visuality is associated with the word "look": if | see an object, it means
that it isvisual for me. Teaching methods are classified according to this feature: verbal, visual and practical [1, 73].
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Main part. In literature, the phenomenon of visuality is given various properties. The innovative Donetsk
teacher V. F. Shatalov used the so-called “reference signals’ and “reference notes’ in his practice, which are still
extremely popular among teachers throughout the post-Soviet space [2, p. 6]. Academician I. F. Kharlamov, following
Ya A. Komensky and K. D. Ushinsky, notesthat “visual aids act as a means of understanding the world around us for
students, and therefore this process occurs more successfully if it is based on direct observation and study of objects,
phenomena or events’ [3, p. 186].

|. Kant introduced the concept of "thinginitself". A thing asamaterial object hasan infinite number of qualities.
Heat, temperature, color, taste, extension, place and, in general, space with everything that isinherent in it, belong only
to the qualities of abody. No real object has such a quality as"being visua". Visuality arises only when this object is
studied by a person. At some point, the researcher grasps the essence of the phenomenon, understands the pattern that
was previously inaccessible to him. Archimedes exclamation "Eurekal" is the best illustration of the fact that what
previously seemed mysterious and inaccessible becomes understandable and visual. However, visuality cannot be
understood as a simplification of theory, for example, attempts to reduce modern physical theories to classical ones.
Definitions of visuality that reduce it to observability, the ability to sense objects, the structure of which is expressed,
for example, in Euclidean geometry, are not correct. Some scientists rightly believe that the true meaning of the concept
of "visuality" liesin the area of transmitting a thought, a key idea. Based on this statement, the following definition of
visuality can be given: "Visuality isafeature of the transmission of knowledge and therefore aproperty of the cognitive
process. It consists in the presence of a relationship to the known, namely, in the recognition of the possibility of
alogical conclusion about some aspects and properties of the phenomenon being cognized from what has already been
cognized. Moreover, the cognized or known does not necessarily have to be directly accessible to the senses” [4].

Despite the superiority of thevisual channel of perception, visual teaching can also be used for visually impaired
people. A gtriking example isthe life and work of the Soviet mathematician, Academician L. S. Pontryagin (1908 — 1988),
who went blind at the age of 14. Nevertheless, he became one of the greatest mathematicians of the 20th century and
made a significant contribution to the system of clear language in the presentation of mathematical courses.

In the educational process, visuality isthe ability to master the core of the model proposed in the lesson. And if
science reveal s certain aspects of the object under study step by step, then in the educational process the object of study
issimplified, it has a limited number of properties, which makes such a model convenient for mastering. The ability
to understand and interiorize the main aspects of the model under study is the visuality of this model. We emphasize
that the model becomes visual only in the conditions of individual or collective cognition. Visualization is an indicator
of the simplicity and comprehensibility for the student of the model that he creates in the process of perception,
memory, thinking and imagination.

Traditionally, visualization is associated with learning. However, education is subject to the same laws, and
visualization in education should also be considered as the formation of an image of social community.

Conclusion. Visual aids are always individual. The interiorization of the educational model depends on the
student’ s experience, ability to concentrate on the object of study, make comparisons, logicaly evauate what they see, etc.
Therefore, a specific methodology used by a teacher in a lesson has probabilistic effectiveness. One or another
methodological technique can influence the audience in different ways, and the effectiveness of thistechnique can only
be assessed by asking control questions. Consequently, the popular phrase “this clearly proves ...” addressed to the
audience isincorrect, since it does not take into account the individua preparation and experience of each of those present.

Based on the methodological essence of visual aids, the terms “visual aid”, “visual materia” should be
corrected, since any aid, like any thing, does not have the property of being visual, but becomes so in the process of
educational cognition. Consequently, theseare“visual aids’ or “didactic means’, with their help visual aids are formed.
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