3akuarouenue. Heo0xo1mMMo paccMaTpuBaTh MPEEMCTBEHHOCTh YUPEXKICHHS! IOLIKOIBHOTO 00pa3oBaHus
1 HAYaJIbHOM IIKOJIBI B €IUHCTBE C CeMbEH PeOEHKA MOMIKOJIBHOTO M MITAJIIIIETO IIIKOJIBHOTO BO3pacTa Kak CBSI3b
U COTJIACOBAaHHOCTH KaXKJIOTO KOMITOHEHTa 00pa30BaHus. ITO AOJDKHO obecrieuuTh 3 (HEKTUBHOE Pa3BUTHE pe-
O0HKa Ha pa3HBIX BO3PACTHBIX dTanax ero xu3Hu oT 0 mo 10 jer. [lpu TakoM MOAXOJE peanu3aius Ipe-
€MCTBEHHOCTH CTaHET OJJHUM M3 YCIIOBHI HENPEPHIBHOTO 00pa30BaHMs IeTEH.
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PRESCHOOL TEACHER’S ATTITUDES TO THEIR OWN AUTHORITY

This article presents the results of a study of preschool teachers’ attitude to their own authority. The attitudes towards authority are
considered as a specific perceptions of teachers about the capabilities of the authoritative teacher, as well as the factors affecting his
authority. The survey has involved 50 preschool teachers, working in Bulgarian educational system. For the survey’s aims a short
questionnaire and focus group method have been used. The results have indicated that the preschool teachers consider themselves as
authorities and accept their work as a mission, despite difficult conditions. Some main problems that are associated with their low authority,
preschool teachers identify as: the inadequate behavior of children and their parents; the high administrative pressure that interfere the
teacher from being effective in his work; some significant irregularities in the educational legislation, as well as teachers’ reward that does
not correspond well to the work done.
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OTHOLIEHME NINEJATOI'OB K CBOEMY ABTOPUTETY

B crarbe npejcraBieHbl pe3ysbTaThl UCCIEJOBAHUS M0 OTHOLIEHHIO NE1aroroB JOIIKOJIBHBIX YUPEKICHUH K CBOEMY aBTOPHUTETY.
OTHOIICHHST K aBTOPUTETY PACcCMATPUBAIOTCSA KAK OCOOBIC MPEACTABJICHHS I1€J[arOrOB O CIHOCOOHOCTSAX aBTOPUTETHOTO YYHUTEIsl, a TaKkKe
o ¢axropaxX, BIMAIOIIUX HA €ro aBTOpHTET. B wuccienoBanmu mnpuHsanu ydactue S50 memaroros, paboTarommx B Ooirapckoit
obpasoBaTenbHON cructeMe. [ OCYIIECTBICHHST HCCIESIOBAaHUS HCIIOIb30BANICS METOX KOPOTKOW aHKEeTHI M (OKyc-rpymIsl. Pe3ynbTaTsl
MOKA3aJId, YTO IIeJ[arOrM JOLIKOIBHBIX YUYPEXACHHI CUMTAIOT ceOs aBTOPUTCTHBIMH M IPHHUMAIOT CBOIO PabOTy B KaueCTBE MHUCCHH,
HECMOTpsL HAa CJIOXKHBIE YCIOBHs €€ OCyIIecTBICHHsA. B kadecTBe mpoOieM, CIOCOOCTBYIOMIMX CHIDKEHHIO aBTOPUTETA JIOIIKOIBHBIX
1€/1aroroB, BbIAENIEHbI CIEIYIOIINE: HEeaJeKBaTHOE MOBEJICHUE JeTel U UX POAUTENEH; BBICOKOE aIMUHUCTPATHBHOE JaBJIEHHE, KOTOPOE
MeIIIaeT nejarory ObITh 3((EeKTHBHBIM B CBOCH JEATEIBHOCTH; HEKOTOPbIE HECOOTBETCTBUS 3aKOHOAATEIbCTBA B 00JACTH JOIIKOJIBHOTO
o0pa3oBaHus, a TAKKE pa3Mep BO3HATPaXJEHHS [IeJaroroB, KOTOPHIH HEe COOTBETCTBYET 00BEMY U CIIOKHOCTH BBHIIOTHEHHOH pabOTEL

KroueBble ¢j10Ba: JIOLIKOJILHBIE T1€1ar0TY; aBTOPUTET MEarora; OTHOLUIEHHE K aBTOPUTETY.

Introduction. “Authority” is a concept widely used in the social and humanitarian sciences. As a specific
status of a person, “authority” means the right to demostrate power and influence [1; 2]. In this sense,
“authorities are persons who are important to other people in terms of their attribution to certain qualities —
knowledge, skills, abilities. They are expected to fulfill others expectations and they are highly valued by others.
Authority is an expression of respect, regard and recognition” [1, p. 105].

Authority has two aspects — formal (formal authority) and informal (informal authority). Formal
authority is determined by the position taken and its obligations and rights. Informal authority depends on the
extent of which the others, stakeholders, recognize special knowledge, skills, abilities of the authority holder. In
today's humanitarian-oriented social environment, the informal aspect of authority is crucial to the recognition,
respect and homage of the leader. Authority has a functional character and it is expressed in behavior through
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“... the ability to profess influence” and manifests in a particular situation, depending to a great extent on the
social roles that the subject fulfills in this situation [1, p. 105—106].

From this point of view, the authority of the teacher in the contemporary educational environment could
be considered as a specific professional role, which is “a complex of functions that a person performs in order to
enter a concrete job’s position”, from which “... follow the requirements for specific norms, specific behavior” [3].
As a professional role, the authority of the teacher is internalized, respectively manifests itself, in teacher’s
behavior in the educational environment in accordance with her/his own attitudes.

In research terms, it is quite interesting to follow up the teacher's attitude to his or her own authority in
conditions of attributes that are assigned to the authoritative teacher, as well as teacher's opinion of the factors
that influence his

The empirical background of this article is the research conducted during the period 2009—2011. As
a result of these studies, the role of authority was identified among the top five most preferred professional roles
by teachers. They understand authority as a traditional role for direct mentoring and support, and this role is
leading in the internalization of the status of tutor, manager and consultant [3—S5].

Main part. The present study aims to identify the attitudes of preschool teachers to their own authority
by describing on their perceptions of the capability of the authoritative teacher, as well as of the factors that
influence his authority.

The survey involved 50 preschool teachers from different Bulgarian regions. 30 teachers work in big
towns and 20 are from smaller settlements. 5 teachers have pedagogical experience of 1 to 5 years and are up to
30 years age; 13 teachers are with pedagogical experience of 5—10 years and are up to 40 years age; 21 are
teachers with pedagogical experience of 10—20 years and are up to 50 years age, 11 teachers are with
pedagogical experience over 20 years and are over 50 years age. All respondents are women. 45 respondents
have a master’s degree and 5 have a bachelor’s degree. 47 of the subjects have a professional and qualification
degree, according to regulatory documents in educational sphere in Republic of Bulgaria. All explored teachers
have other additional professional qualifications [6].

The study was conducted in two stages. In the first stage, teachers respond in writing, anonymously, to
three questions about teacher’s authority and to five information questions as well.

Questions about teacher’s authority are as follows:

1. Do you feel like an authoritative teacher:

a) yes, because;
b) no, because.
2. In Your opinion, who is responsible for the authority of the teacher (more than one answer):
a) the teacher;
b) the institution where he/she works;
c) the state;
d) society;
e) other.
3. What are your requirements for the educational environment in order to be an authoritative teacher:
a) to the institution;
b) to colleagues;
c) towards parents;
d) towards the students;
e) to the society.

The information questions relate to job position, gender, age, teaching experience, educational
qualifications and the availability of additional professional qualifications.

In the second stage, based on the results obtained from the first stage, a focus group study was conducted
to broaden and deepen the scope of the responses. Respondents discuss the following problems:

— Why do you think parents have a leading responsibility for the authority of the teacher?

— How should parents protect the authority of the teacher?

— How should the media protect the authority of the teacher?

— Who and how in the educational institution where you work, in particular, is responsible for your authority?

— Suggest concrete measures to protect the authority of the teacher — at governmental and institutional levels!

The results of the first part of the study show that 74 % (37) of the surveyed teachers identified
themselves as authoritative. These are principally a middle-aged teachers (over 30 and up to 50) and those with
over 10 years of experience in the education system.

The tendency that teachers from smaller settlements consider themselves as more authoritative is confirmed —
90% of them gave a positive answer. For comparison, this tendency is also observed in school system teachers.

Teachers who have identified themselves as authoritative indicate the following skills of an authoritative
preschool teacher:

— to interact with parents — 86 %;

— to control and manage the child group — 82 %;



— to act adequately in critical and problematic situations — 74 %;

— to communicate with children — 52 %;

— to apply innovations in the educational process — 38 %.

According to the resppondents, the capabilities of an authoritative teacher are:

— dedication — 92 %j;

— responsiveness — 90 %;
empathy — 70 %;
patience — 68 %;
stoicism — 58 %.

Preschool teachers, who consider themselves not sufficiently authoritative, attribute this primarily to
external factors. These factors are similar to those indicated by school teachers, but with a different priority.
An exception is the first factor that is also leading in school teachers:

— low parental culture and upbringing, respectively their children — 88 %;

— poor image created by the media of the teacher and the Kinder garden — 84 %;

— poor governmental policy in defense of teacher authority — 72 %;

— the lack of care by the institutions in protecting the authority of the teacher — 64 %.

39 or 78 % of the surveyed teachers pointed “other” when answering the question “Who do you think is
responsible for the authority of the teacher?” Most of them have specified that they understand “other” mostly as
parents. Also, not many references to this answer were given by primary school teachers. They also believe that
parents are basically responsible for asserting their authority.

Preschool teachers, who believe that the teachers are responsible for their authority, are the biggest group
compared to the other respondents — 13 teachers or 26 % of respondents. Preschool teachers and high school
teachers are those who believe that society should take care of the authority of the teacher.

Asked in the focus groups, “Why do you think parents have a leading responsibility for the authority of
the teacher?”, teachers respond that many of today's parents are arrogant and uneducated. They inspire their
children, respectively form a negative social attitude towards the teaching community. In search of sensations,
the media first pay attention to parents and broadcast negative news and information about teachers. This
information is often misleading or false.

Preschool teachers, like their colleagues in the school system, believe that the government and
institutions do not take the necessary care for the authority of teachers. This view is shared by all teachers, even
those (26 %) who believe that the teachers are responsible of their authority. They all emphasize the strong
administrative pressure of the system, the restrictions against teachers, the inability to practice their rights —
especially when dealing with parents; the child aggression that becomes unmanageable.

Conclusion. The study of preschool teachers’ attitudes toward their own authority are a good reason to
the following conclusions:

—preschool teachers consider themselves to be authorities and accept their work as a mission despite
difficult job’s conditions;

—preschool teachers believe that the parents are basically responsible for protecting the authority of the
teacher, which should be treated with respect for his work. That, according to the preschool teachers, will help to
strengthen the authority of the teacher at all levels, incl. governmental and institutional. From other site, this
conclusion means that teachers are not able to transform their attitudes and still rely on the formal authority
imposed by the professional position that they occupy;

—among the main problems associated with their low authority, preschool teachers identify the
inadequate behavior of children and their parents; the high administrative pressure that interfere teacher from
being effective in his work; some significant irregularities in the educational legislation, as well as teachers’
reward that does not correspond to the work done;

— conclusion, indirectly settled, is that teachers need support to form, assert, and transform their authority
in a dynamic environment.
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