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AHAJIN3 KHTAUCKNX HIUNOMATHUYECKHX OIIUBOK
HA OCHOBE <MEXJAYHAPOJAHBIX CTAHIAPTOB
BJIAJIEHUAA KUTAMCKHAM SI3bIKOM
JIJISI KATAMCKOT'O OBPA3OBAHMS»

Jannast cratbss ocHoBaHa Ha ['J100aJbHOM MEXBS3BIKOBOM KOPIYCE KHTaHCKOro
SI3BIKA M COZIEPIKUT IPUMEPHI OIINOOK B HIUOMAaX, BKIIOYCHHBIX B «CTaHAapTHI BIaje-
HUS A3bIKOM». B Hell xinaccuuuupyeTcs M CTaTHCTHUECKH aHAIM3UPYETCsA KOoIude-
CTBO OIMHMOOK B MIUOMAX, HCIIOJIb3YEMbIX HHOCTPAHHBIMHU CTYAEHTaMH, 0OHAPYKHUBAs,
Y9TO TpaMMaTthieckue ommoOku coctaBisioT 40,4 %, cemantuaeckue — 36,7 %, dop-
ManbHble — 19,1 % u nparmaruueckue — 3,8 %. MccneayroTcst NpuYHHbBI KaX10ro
TUTA ONIMOOK ¥ TPE/JIAraroTCs IIEJICHANPABICHHBIC CTPATETUH OOYYCHHUS MO TpeM
HANpaBJICHUSAM: MpENoJaBaHue B ayJUTOPHUH, COCTABJICHHE YYEOHHUKOB M CO3/IaHUE
Y4eOHBIX PECYpPCOB.

KiroueBble cj10Ba: KUTAWCKUE HIUOMBI; aHAIN3 OMIMOOK; KOPIYC; CTpaTeruu
o0yueHusl.

Introduction. In teaching Chinese as a foreign language, com-
pared to general Chinese vocabulary, idioms have a concise structure,
mostly in four-character forms, making them easy to say, remember,
and use in expression. They are also profound in meaning, rich in conno-
tation, and often carry strong emotional connotations. Ma Honghai [1]
pointed out that idioms are the shining pearls in the treasure trove of
Chinese culture and an important window to showcase Chinese civili-
zation. Therefore, researching and analyzing the use of Chinese idioms
by foreign students is of positive significance for advancing interna-
tional Chinese education and cultural exchange. The academic com-
munity has achieved fruitful results in the study of errors in Chinese
idioms for foreign learners (Zhang Yongfang [2]; Hong Bo [3]; Hou
Chaolong [4]; Sun Zhilin [5]; Xu Zhangli [6]), providing effective
guidance for teaching Chinese idioms to foreign learners. However,
with the continuous development of teaching practices, especially after
the release of the “International Chinese Education Chinese Language
Proficiency Standards” (hereinafter referred to as the “Proficiency
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Standards”), the existing research has shown some inadequacies in ad-
dressing the current evolving teaching practices. Therefore, research on
idiom errors under the new syllabus and teaching practices is imperative.

This study will rely on the Global Chinese Interlanguage Corpus to
retrieve error cases of idioms included in the “Proficiency Standards”,
statistically analyze the number of idiom error cases, categorize them, and
summarize their characteristics. The causes of these errors will be ex-
plored, and targeted teaching strategy recommendations will be proposed.

Main part. Analysis of Idiom Errors by Foreign Students

This study selected 375 idioms from the “Proficiency Standards”
and retrieved 4,131 idiom usage cases by foreign students from the
Global Chinese Interlanguage Corpus, involving 320.idioms. Among
these, there were 267 error cases, involving 141 idioms. The error rate
of idiom usage was 44 %, indicating that foreign students’ mastery of
idioms still needs improvement.

We categorized idiom errors into four types: grammatical, seman-
tic, formal, and pragmatic. The statistical analysis of each error type
is shown in Table 1.

Table 1 — Overview of Error Cases
Type Formal Semantic Grammatical Pragmatic Total
P Errors Errors Errors Errors 0
Number of Cases 51 98 108 10 267
Percentage, % 19.1 36.7 40.4 3.8 100

1. Grammatical Errors

A total of 108 grammatical errors were retrieved, making it the
most common type of error. These errors can be further divided into
two categories: errors in sentence component roles and collocation er-
rors. The statistical analysis of grammatical errors is shown in Table 2.

Table 2 — Grammatical Error Cases

Type Component Errors Collocation Errors Total
Number of Cases 68 40 108
Percentage, % 62.9 37.1 100
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(1) Errors in sentence component roles, where idioms are used in
roles they cannot fulfill.

D * e, AR NTEA I ED.

1) \* Flrst, not eating breakfast makes people lack [vigor and vitali-
ty]{.underline}.

“HHS3&ETN” is a predicate idiom, usually serving as a predicate
or attributive in sentences. In Example 1, it is incorrectly used as the
object of “lack”.

(2) Collocation errors, where idioms have fixed descriptive ob-
jects, and using them with inappropriate objects leads to errors.

2 * IR, SEmREREAE, B AT
RIS TRV

2) \* Mom kept hugging me, and Dad’s eyes were [reluctant to
part]{.underline}. Seeing them like this made me ery.

“TMANE” means “very reluctant to leave”, usually describing
a person’s feelings. In Example 2, it is incorrectly used to describe eyes.

2. Semantic Errors

A total of 98 semantic errors were retrieved, which can be divided
into three categories: idiom omission, where the sentence should have
used an idiom but did not, leading to imprecise or incorrect expression;
semantic deviation, where the idiom’s meaning does not match the in-
tended meaning of the context; and semantic repetition, where the idi-
om’s meaning overlaps with other components of the sentence. The
statistical analysis of semantic errors is shown in Table 3.

Table 3 — Semantic Error Cases

.. Semantic Devia- Semantic
Type Omission tion Repetition Total
Number of Cases 5 84 9 98
Percentage, % 52 85.7 9.1 100

(1) Omission
3) * AT DAJCHE M [l

3) \* I can answer [without worry]{.underline}.
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In Example 3, “JCiE” should mean “without consideration”, so
“AMEBZ” should be used to correctly express the intended meaning.

(2) Semantic deviation

Semantic deviation errors can be further divided into three catego-
ries: confusion of near-synonyms, literal interpretation, and semantic
incoherence.

Confusion of near-synonyms occurs when two idioms with similar
meanings are confused, leading to the wrong idiom being used.

4) * FREE, EAESANIIE LM 7, Bl RS EHE —
FEgE EHUAS 1 R

4) \* [In the final analysis]{.underline}, it lost every competition,
while other animals won at least one.

In Example 4, “in the final analysis” means “to sum up the funda-
mental reason”, usually used to summarize the cause of an event.
However, the sentence is summarizing the result.of the event, so “in
summary” should be used instead, as it means “to sum up”, fitting the
context better.

Literal interpretation occurs when foreign students interpret idioms
based solely on their literal meaning, leading to incorrect usage.

5) * bR RR EART KRR,

5) \* She goes to class-every morning [without wings to
fly]{.underline}.

In Example 5, “ANE T K” usually means “something suddenly
disappears or news spreads quickly”, but the student interpreted it lit-
erally as “running very fast, like flying”.

Semantic incoherence occurs when the use of an idiom makes the
sentence incoherent or confusing.

6). * EIRRAURMY, JIRABR, HEREAR,

6) \* Although the weather is hot, [the river flows incessant-
ly]{-underline}, but [with great relish]{.underline}.

In Example 6, “JIIEAE” « “HE#ABR” have no semantic
connection with the preceding “the weather is hot”.

(3) Semantic repetition

7) * RFMEIFIm R AR A KA DAk, REER R
PRI, I e e i o7 i 222k
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7) \* At the beginning of this river, you will encounter stones of
various sizes, depending on whether you [give up half-
way|{.underline} or persevere to the end.

In Example 7, “I&MJEK” already means “stopping halfway”,
which semantically overlaps with “midway”.

3. Formal Errors

A total of 51 formal errors were retrieved. Based on the retrieved
data and relevant research, formal errors can be divided into five cate-
gories: omission, addition, wrong characters, wrong order, .and coin-
age. The statistical analysis is shown in Table 4.

Table 4 — Formal Error Cases

. . Wrong Wrong p
Type Omission | Addition Charactors Order Coinage Total
Number of 2 1 29 7 12 51
Cases
Percentage, % 39 1.9 56.8 13.7 23.7 100

(1) Omission, where the idiom is incomplete, such as a four-
character idiom missing one character.

8) * MRLNE, HBF T EARTHTH, RAZEEEM

O .

8) \* After that day, [ gave up my beloved phone, I don’t want to
[give up halfway]{.underline}.

9) * KBATFLIREHFERE, Al O gl FHRH
AR I s

9) \*'Developing the economy inevitably consumes energy, [una-
voidably]{.underline} leading to a reduction in energy and resources.

In Example 8, “Y-i&MMJE” is missing the character “half”, and
in Example 9, “/AA[##4” is missing the character “avoid”.

(2) Addition, where the idiom has an extra character.

10) * fRIEXMLST, BT ELAL K, MEKE T EIME
B, ABEAE EaRAKTE, RIS B S B RS .

10) \* To ensure this batch of goods, every aspect must be [abso-
lutely foolproof]{.underline}. Even if unexpected situations occur and
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the above promises cannot be fulfilled, you will receive reasonable
compensation.

In Example 10, “JCJi.—*K” should be “JiL—*K” with

“J&” being an unnecessary addition.

(3) Wrong characters, where a character in the idiom is replaced
by another character. These errors can be further divided into near-
synonyms, near-homophones, similar shapes, similar sounds and
shapes, and traditional character misuse. This type of error is the most
common among formal errors, with 29 cases.

1D * BalIR%s, RBEHUGRNER, fifh— RN
MR, SRRz S A .

11) \* The cloudless night sky, dotted with countless stars, like lit-
tle eyes, [rising and falling]{.underline} as they blink.

In Example 11, “ULAZf% 7% ” should be “#b#2 %k ” , with

“¥%&” 5 “4R” being near-synonyms.

12) * (B2, fRtEF0F 8, R D riEHoE > A E
P NEPNPNE

12) \* But you are calso [half-hearted and half-
doubting]{.underline}, though you already know I am someone who
won’t give up until I hit a wall.

In Example 12, “-0F4E” should be “N{ZF4E” , with

“i»” and “{5” being near-homophones.

13) * ARARAEIRNIE, BIREAIP? T =T A REMIH -

13) \* If you ‘get sick, what will you do? [No choice but
to]{.underline} quit smoking.

In Example 13, “JE%5 %317 ” should be “ LR & f” , with

“%” and “7]” being similar in shape.

14) * PN IEAT A AMENH BT, A L8 38 A)IE ER IR,
AL ZX.

14) \* Because I think songs are not only pleasant to listen to, but
some lyrics are also profound, [tugging at heartstrings]{.underline}.

In Example 14, “31 N> % ” should be “#1 AN 0r5%” , with

“Z” and “5%” being similar in sound and shape.

15) * #EFH TG THERRIED S, A2 .
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15) \* The methods and ways of rewarding are [largely simi-
lar]{.underline}, not a difficult problem.
In Example 15, “largely similar” is a case of traditional character

misuse, where the student used traditional characters “%” instead of

simplified characters “J” .

(4) Wrong order, where the characters of the idiom are all present
but in the wrong order.

16) *AERERE T ISR I T S, AN —E &)
HEFE IR

16) \* Whether you are lost or have an accident, the locals in Ham-
burg will definitely [think of ways]{.underline} to help you.

“PETTHE” should be “AHJ7#vE” | with the characters in the
correct order.

(5) Coinage, where foreign students subjectively create four-
character words that resemble idioms.

17) *BESRPIEMmE, HE AR ZRFRZ .

17) \* Although [giving up halfway]{.underline}, it was really a
good experience.

In Example 17, “HIETMK” is a subjectively created word by
the student, resembling an idiom. From the context, it is clear that the
student intended to write “IETIIE” .

4. Pragmatic Errors

A total of 10 pragmatic errors were retrieved.

18) *WEBENAR LT, RS 5 2R, vl E e i 4f
o, NG, ey, BEAE R ERR IR
18) \* After the event, the students were all [boasting]{.underline},
saying how hospitable, enthusiastic, and hardworking Chinese people
are, which is why China is developing so fast.
19) *AMEBCEE, FAEN TR SRR .
19) \* When she entered the classroom, the students were [dull and
slow]{.underline}.
“%&HAR” means “talking boastfully or writing in an exagger-
ated, unrealistic manner”, carrying a negative connotation. Similarly,
“R3LRM” means “slow in thought or action”, also carrying a neg-
ative connotation. Both examples show pragmatic errors due to a lack
of understanding of the idioms’ emotional connotations.
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Through the analysis of idiom error cases in the Global Interlan-
guage Corpus, we have gained a general understanding of idiom errors
made by foreign students. The main types of errors are formal, seman-
tic, grammatical, and pragmatic, with grammatical errors being the
most common, followed by semantic and formal errors, and pragmatic
errors being the least common.

Through the analysis of the retrieved error cases, we can identify
several major issues foreign students face when using Chinese idioms:
first, a lack of understanding of the grammatical functions. of idioms
and their collocation objects; second, a lack of understanding of the
cultural connotations behind idioms, especially their extended mean-
ings; third, a high frequency of wrong characters.

Exploration of the Causes of Idiom Errors by Foreign Students
and Suggestions

Lu Jianji [7] in “Error Analysis of Vocabulary Learning by For-
eigners in Chinese” proposed that foreign students’ Chinese errors
mainly arise from “interference from their native language and culture,
interference from previously learned Chinese knowledge, learning atti-
tudes, and mistakes in teaching explanations and training”. In sum-
mary, in teaching Chinese as a foreign language, the causes of idiom
errors by foreign students are multifaceted.

1. Causes of Errors

(1) Causes of Grammatical Errors

Idioms have diverse grammatical functions. Zhang Yongfang [2]
mentioned that most textbooks and teachers do not introduce the “part
of speech” of idioms-when teaching them, leading to many foreign stu-
dents knowing the meaning and origin of idioms but not their actual
usage, resulting in errors when constructing sentences. Errors in sen-
tence component roles are caused by this.

Additionally, Chinese expresses grammatical meaning in a unique
way, mostly through word order and function words, making it even
more important to grasp the collocation and combination of words.

(2) Causes of Semantic Errors

First, the complexity of idioms themselves poses difficulties for
foreign students in learning their meanings. The meanings of idioms
are profound, and their true connotations are often not the simple sum
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of their constituent parts. If foreign students only interpret idioms liter-
ally, they are prone to the literal interpretation errors mentioned earlier.

Moreover, idioms contain profound Chinese cultural connotations,
representing the essence of Chinese language and culture. Therefore,
learning idioms requires an understanding of Chinese culture, which
raises the threshold for foreign students learning idioms.

(3) Causes of Formal Errors

Idioms are special fixed phrases with fixed components. Foreign
students must learn and use them as a whole, which tests their familiar-
ity with the idioms. This can lead to omission, addition, and wrong
order errors when using unfamiliar idioms.

(4) Causes of Pragmatic Errors

Although pragmatic errors by foreign students are relatively few, they
should not be underestimated, as they can easily cause communication
barriers and misunderstandings, affecting emotional communication be-
tween parties. Pragmatic errors are often caused by cultural differences.

2. Teaching Suggestions

(1) Grammatical Aspect

For grammatical errors, two approaches can be taken: first, emphasize
the explanation of the grammatical functions of idioms. Teachers should
supplement the explanation of idiom meanings with their grammatical
properties, i.e., the sentence-components idioms can serve. Additionally,
many idioms can serve different sentence components, so teachers should
provide targeted comparative exercises for these idioms. Second, supple-
ment common collocations for idioms with fixed collocation objects. In
the language input for foreign students learning idioms, try to present as
many idiom collocations as possible to reinforce memory, and use exer-
cises like matching and fill-in-the-blanks for training.

(2) Semantic Aspect

For semantic errors, teachers can use methods like character expla-
nation and semantic explanation.

Pei Jianbo and Huang Xiaoping [8] mentioned that character ex-
planation starts with the literal meaning of words, moving from part to
whole until the complete meaning is grasped. Semantic explanation
emphasizes the extended meanings of idioms prone to literal interpre-
tation, guiding students to associate concrete things with abstract con-
cepts, expanding the semantic range of idioms.
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Additionally, for idioms rich in cultural connotations and meanings
embedded in historical allusions or myths, teachers should appropriate-
ly introduce the traditional Chinese cultural knowledge contained in
the idioms, allowing foreign students to be influenced by idiom cul-
ture. This can deepen students’ interest in learning idioms and help
them better understand idiom meanings. Comparative exercises for
near-synonym idioms are also essential.

(3) Formal Aspect

To reduce formal errors, Chen Lingling’s [9] structural exercise
method can be referenced. This method uses structurally correct or in-
correct idioms as a basis for extensive exercises, strengthening foreign
students’ memory of idioms and reinforcing their understanding of idi-
om structural stability, serving as a warning to avoid such errors. Spe-
cific practices include using multiple-choice fill-in-the-blank exercises,
where students select the correct idiom from structurally correct and
incorrect options, or identifying and correcting structurally incorrect
idioms in sentences, thereby deepening students’ memory.

(4) Pragmatic Aspect

At the pragmatic level, Liu Kai mentioned that “for idioms with
different stylistic and emotional.connotations, we can use contextual
teaching and cultural contrast methods” [10]. Contextual teaching in-
volves understanding idioms within a specific context, which can be
demonstrated through multimedia or simulated scenarios in the class-
room, combining idiom teaching with application. In demonstrations,
teachers can show how idioms are appropriately used, while students
can be given opportunities to set scenarios and use idioms, with teach-
ers correcting any-issues during student presentations.

This paper relies on the Global Interlanguage Corpus to retrieve id-
iom-error cases based on the “Proficiency Standards”, obtaining
267 idiom error cases by foreign students, involving 141 idioms. The
error cases were categorized and statistically analyzed, revealing that
grammatical errors are the most common, accounting for 40.4 %, fol-
lowed by semantic errors at 36.7 %, formal errors at 19.1 %, and
pragmatic errors at 3.8 %. The causes of various types of idiom errors
by foreign students were further explored, and targeted teaching strate-
gies for Chinese idiom teaching were proposed, aiming to provide ref-
erences for teaching Chinese idioms to foreign learners.
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